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Part I

Answer all questions in this part.

Directions (1–50): For each statement or question, write on the separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

1 According to the 1990 census, which two areas of
the United States include the most densely popu-
lated parts of the nation?
(1) the Great Plains and Texas
(2) the Northeast and southern California
(3) the South and the Rocky Mountain states
(4) the Appalachian states and the Midwest

2 The primary purpose of the Declaration of
Independence was to
(1) establish a basic set of laws for the United

States
(2) strengthen colonial ties with England
(3) state the reasons for the American Revolution
(4) demand freedom of speech and of the press

3 The Federalist Papers were a series of newspaper
articles published in 1787 and 1788 to win sup-
port for the
(1) right of the colonies to rebel against Great

Britain
(2) right of a state to secede from the Union
(3) ratification of the United States Constitution
(4) construction of an interstate canal system

4 Which statement from the United States
Constitution is referred to as the elastic clause?
(1) “All legislative powers herein granted shall be

vested in a Congress of the United States. . . . ”
(2) “Congress shall make no law respecting an

establishment of religion. . . . ”
(3) “All bills for raising revenue shall originate in

the House of Representatives. . . . ”
(4) “Congress shall have power . . . to make all laws

which shall be necessary and proper for carrying
into execution the foregoing powers. . . . ”

Base your answers to questions 5 and 6 on the
statements below and on your knowledge of social
studies.

Speaker A: We favor the Virginia Plan, in which 
representation is based on population.
States with more people should have
more representation.

Speaker B: Slaves should be counted because they
are an important part of our state popu-
lations, and Congress should not be able
to stop us from importing slaves to work
on our plantations.

Speaker C: We delegates from the small states insist
upon a legislature in which each state
receives equal representation.

Speaker D: Congress should tax imports so that 
foreign goods will not be cheaper than
our manufactured products.

5 Which document addressed the concerns of all of
these speakers?
(1) Declaration of Independence 
(2) Articles of Confederation 
(3) United States Constitution 
(4) Missouri Compromise

6 The conflict between the statements of Speakers
A and C was resolved by
(1) creating a two-house legislature
(2) delegating most governing power to the

states
(3) maintaining a balance in Congress between

the slave states and the free states 
(4) passing a group of constitutional amend-

ments to protect individual rights



7 Which action illustrates the president’s power as
commander in chief ?
(1) ordering American troops into a foreign

country
(2) appointing the secretary of state
(3) entertaining a foreign leader at the White

House
(4) delivering the State of the Union address

8 “. . . no warrants shall issue, but upon probable
cause, . . . and particularly describing the place to
be searched, and the persons or things to be
seized.”
This section of the 4th Amendment to the United
States Constitution addresses the issue of 
(1) states’ rights
(2) separation of powers
(3) implied powers
(4) limits on governmental power

9 A major objection to many lobbying groups is that
they
(1) are illegal under the federal Constitution
(2) have too much influence on government
(3) are free from all government regulations
(4) have been controlled by the media

10 Which geographic advantage did the United
States gain by purchasing the Louisiana Territory
from France in 1803?
(1) warm-water ports on the Atlantic coast
(2) rich fishing areas in the Great Lakes
(3) full control of the Mississippi River
(4) vast coal reserves in the region west of

Pennsylvania

11 What was the result of many of the Supreme
Court decisions made under Chief Justice John
Marshall between 1801 and 1835?
(1) The system of slavery was weakened.
(2) The federal government was strengthened.
(3) The rights of workers were supported.
(4) Antitrust laws were upheld.

12 As the United States acquired more land between
1803 and 1850, controversy over these territories
focused on the
(1) need for schools and colleges
(2) failure to conserve natural resources
(3) expansion of slavery
(4) construction of transcontinental railroads

13 A major reason for the issuance of the Monroe
Doctrine (1823) was to
(1) discourage United States trade with Latin

America
(2) defend the Panama Canal from Great Britain
(3) prevent further European colonization in the

Caribbean region
(4) provide economic aid to Latin American

nations

14 Before the Civil War, slavery expanded in the
South rather than in the North because
(1) the Constitution contained a clause that out-

lawed the importation of slaves into the
Northern states

(2) Congress passed a law forbidding slavery in
the North

(3) Northern states passed affirmative action leg-
islation

(4) geographic conditions in the South encour-
aged the development of large plantations

15 Which phrase best completes the title for the par-
tial outline shown below?

I. Reasons for the ______________________

A. Increasing sectionalism
B.  Disagreements over states’ rights issues
C.  Breakdown of compromise
D.  Election of 1860

(1) Start of the Revolutionary War
(2) Adoption of the Bill of Rights
(3) Failure of the Whiskey Rebellion
(4) Secession of Southern States from the Union
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16 The Homestead Act was important in the growth
of the West because it
(1) set aside reservations for Native American

Indians
(2) created the Department of Agriculture to aid

farmers
(3) encouraged settlement of the Great Plains
(4) provided land to build a canal system

17 Which newspaper headline would have appeared
during the Reconstruction Period after the Civil
War?
(1) “Jim Crow Laws End”
(2) “Former Slaves Made Citizens”
(3) “Supreme Court Issues Dred Scott Decision”
(4) “Emancipation Proclamation Issued”

18 Which factor most influenced the growth of the
United States economy between 1865 and 1900?
(1) development of the sharecropping system
(2) success of organized labor
(3) governmental policy of laissez faire
(4) restrictions on immigration

19 Industrialists of the late 1800s used pools and
trusts to
(1) promote fair business practices in the market-

place
(2) increase profits by minimizing competition
(3) work cooperatively with labor unions
(4) exclude immigrant workers from factory jobs

20 In the second half of the 19th century, agriculture
in the United States was transformed most by the 
(1) increase in prices paid for farm products
(2) decline in the population growth rate of the

United States
(3) decline in demand for agricultural products
(4) increase in the use of farm machinery

21 What was a significant impact of the Progressive
movement on American life?
(1) increased government regulation of business
(2) increased restrictions on presidential powers
(3) decreased influence of the media on public

policy
(4) reduced government spending for social pro-

grams

Base your answer to question 22 on the cartoon
below and on your knowledge of social studies.

22 What is the main idea of this cartoon?
(1) Big business greatly influenced the actions of

the Senate.
(2) The Senate had to continue to pass legislation

to support conservation efforts.
(3) The Senate needed more financial support

from monopolies.
(4) Relations between industry and the Senate

benefited the general public.

23 “Jane Addams Opens Hull House”
“Jacob Riis Photographs Tenement Residents”
“Ida Tarbell Exposes Standard Oil Company”

These headlines represent efforts by individuals to

(1) support business monopolies
(2) improve depressed urban areas
(3) solve problems of American farmers
(4) correct abuses of the Industrial Revolution

prey”“Let us
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Base your answer to question 24 on the cartoon below and on your knowledge of social studies.

Uncle Sam: “By Gum, I Rather Like Your Looks”

Source: Denver Rocky Mountain News, 1900 (adapted)
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24 Which concept is expressed in this cartoon?
(1) support for new military alliances (3) opposition to the League of Nations
(2) support for United States imperialism    (4) opposition to new immigration laws

25 What was a major reason for United States entry
into World War I?
(1) to overthrow the czarist government of

Russia
(2) to keep Latin America from being attacked

by Germany
(3) to maintain freedom of the seas
(4) to break up the colonial empires of the Allies

26 Which action can the Federal Reserve System
take to fight inflation or recession?
(1) authorize deficit spending
(2) alter the tariff rates
(3) adjust the money supply
(4) require a balanced federal budget

27 The 1925 trial of John Scopes reflects the conflict
between
(1) science and religion
(2) isolation and international involvement
(3) traditional roles and new roles for women
(4) Prohibition and organized crime

28 In which area did the views of Booker T.
Washington and W.E.B. DuBois differ most?
(1) the need to stop violence against African

Americans
(2) the speed with which full equality of the

races should be achieved
(3) the need to integrate the armed forces
(4) the idea of including white Americans in

their political action organizations

29 The Big Stick policy and Dollar Diplomacy were
attempts to
(1) increase United States power in Latin America
(2) contain the spread of communism in eastern

Europe
(3) protect free trade on the Asian continent
(4) strengthen political ties with western Europe
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30 “The business of America is business.”
— President Calvin Coolidge

By making this statement, President Coolidge
was expressing his support for
(1) higher taxes on corporations
(2) banking regulations
(3) democratic socialism
(4) the free-enterprise system

31 Which action is an example of nativism in the
1920s?
(1) widespread violation of Prohibition laws
(2) efforts to improve living conditions for Native

American Indians
(3) passage of laws restricting immigration
(4) provision of credit to farmers

32 Which economic practice became significantly
more widespread during the 1920s?
(1) governmental regulation of business
(2) stock market speculation
(3) dependence on government welfare programs
(4) reduction of tariff rates

33 In the 1930s, which geographic factor most influ-
enced the westward migration of thousands of
people from the southern Great Plains?
(1) extended drought in farming areas
(2) excessive flooding of the Mississippi River
(3) serious earthquakes in Pacific coastal areas
(4) destructive hurricanes in the Gulf of Mexico

34 In the 1930s, President Franklin D. Roosevelt
changed the federal government’s role in the
economy by
(1) reducing programs to help the unemployed
(2) ending efforts at trustbusting
(3) raising tariffs to protect domestic industries
(4) using deficit spending to stimulate economic

growth

35 Which factor encouraged an American policy of
neutrality during the 1930s?
(1) disillusionment with World War I and its results
(2) decline in the military readiness of other nations
(3) repeal of Prohibition
(4) economic prosperity of the period

36 Which event is most closely associated with the
end of the Great Depression?
(1) passage of the Social Security Act
(2) beginning of World War II
(3) reelection of President Franklin D. Roosevelt

in 1940
(4) announcement of the Marshall Plan

Base your answer to question 37 on the quotation
below and on your knowledge of social studies.

“Korematsu was not excluded from the mili-
tary area because of hostility to him or his
race.  He was excluded because we are at war
with the Japanese Empire, because the . . .
authorities feared an invasion of our West
Coast and felt constrained to take proper
security measures.”

—Justice Hugo Black
Korematsu v. United States, 1944

37 Which generalization is supported by this quota-
tion?
(1) Individual rights need to be maintained in

national emergencies.
(2) The Supreme Court lacks the power to block

presidential actions taken during wartime.
(3) Individual rights can be restricted under cer-

tain circumstances.
(4) Only the Supreme Court can alter the consti-

tutional rights of American citizens.

38 In the period following World War II, the United
States established a long-term military presence
in West Germany in an effort to
(1) support the unification of Europe, by force if

necessary
(2) stop communist expansion in Europe
(3) prevent the renewal of German aggression in

Europe
(4) allow the United Nations to resolve interna-

tional disputes



Base your answer to question 39 on the quotation
below and on your knowledge of social studies.

“It is necessary only to glance at a map to
realize that the survival . . . of the Greek
nation [is] of  grave importance in a much
wider situation. If Greece should fall under
the control of an armed minority, the effect
upon its neighbor, Turkey, would be imme-
diate and serious.  Confusion and disorder
might well spread throughout the entire
[region]. . . .”

— President Harry Truman, 1947

39 The United States government responded to the
situation described in this quotation by
(1) reaffirming its commitment to isolationism
(2) offering economic aid to many European

nations
(3) threatening a nuclear attack
(4) supporting the efforts of the Warsaw Pact

40 What was a cause for the investigations of the
House Un-American Activities Committee in the
late 1940s and the investigations of a Senate com-
mittee headed by Joseph McCarthy in the early
1950s?
(1) the belief that there were Communist agents

in the federal government
(2) excessive spending by the United States mili-

tary
(3) the corruption and bribery of members of

Congress
(4) actions of President Harry Truman that

might have led to his impeachment

41 “Sputnik Launch Propels Soviets Ahead in Space
Race”

In 1957, the United States government responded
to the event described in this headline by
(1) reducing military spending
(2) building a joint space station with the Soviet

Union
(3) constructing President Ronald Reagan’s “Star

Wars” defense system
(4) providing funds to improve the educational

system in the United States

42 President Lyndon B. Johnson’s Great Society is
similar to President Franklin D. Roosevelt’s New
Deal in that both programs
(1) sought ratification of the Equal Rights

Amendment to guarantee equality for
women

(2) advocated passage of civil rights laws to help
African Americans

(3) supported federal funding of programs for
the poor

(4) approved efforts by states to reduce taxes for
the middle class

43 Which conclusion can best be drawn from the
United States involvement in the Korean War
and the Vietnam War?
(1) The Cold War extended beyond direct con-

flict with the Soviet Union.
(2) Popular wars have assured the reelection of

incumbent presidents.
(3) War is the best way to support developing

nations.
(4) The threat of nuclear war is necessary to set-

tle a military conflict.

44 Which presidential action best represents the
policy of détente?
(1) John F. Kennedy’s order for the Bay of Pigs

invasion against Cuba
(2) Lyndon B. Johnson’s escalation of the

Vietnam War
(3) Richard Nixon’s Strategic Arms Limitations

Talks (SALT) with the Soviet Union
(4) George Bush’s military action to remove Iraqi

forces from Kuwait

45 A primary reason for the increase in federal debt
between 1980 and 1996 was
(1) the cost of sending United States troops to

Bosnia
(2) instability of the stock market
(3) lower sales tax revenues collected by state

governments
(4) high levels of spending by the federal gov-

ernment
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Base your answer to question 46 on the cartoon
below and on your knowledge of social studies.

46 What is the main idea of this cartoon?
(1) Senators spend too much time talking and

not enough time passing new laws.
(2) Additional limits on campaign spending are

needed.
(3) The salaries of United States senators are too

high.
(4) Only a wealthy individual can campaign for a

seat in Congress.

47 The development of nuclear weapons by India
and Pakistan has been criticized by the United
States government because
(1) India and Pakistan are allies of Russia
(2) India and Pakistan have threatened to use

these weapons against the United States
(3) the United States insists on maintaining its

nuclear capability
(4) the spread of nuclear weapons threatens all

humankind

48 Which factor contributed most to inflation in the
United States during the 1970s?
(1) high tariffs
(2) oil embargoes
(3) tax increases
(4) high unemployment

Base your answer to question 49 on the cartoon
below and on your knowledge of social studies.

49 What is the main idea of this cartoon about
President Bill Clinton?
(1) Positive economic conditions helped main-

tain his high approval ratings.
(2) Voter approval of the president declined due

to flaws in his character.
(3) He did not deserve credit for the economic

prosperity of the nation.
(4) The American public considered personal

character the most important trait of a presi-
dent in the 1990s.

50 Which heading best completes the partial outline
below?

I.                                                             _

A. Secret ballot
B. Direct election of senators
C. Recall
D. Referendum

(1) Checks and Balances
(2) Unwritten Constitution
(3) Progressive Reforms
(4) Universal Suffrage
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Answers to the essay questions are to be written in the separate essay booklet.

In developing your answers to Parts II and III, be sure to keep these general definitions in mind:

(a) discuss means “to make observations about something using facts, reasoning, and argu-
ment; to present in some detail”

(b) describe means “to illustrate something in words or tell about it”
(c) evaluate means “to examine and judge the significance, worth, or condition of; to deter-

mine the value of”
(d) show means “to point out; to set forth clearly a position or idea by stating it and giving

data which support it”

Part II

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion. 

Theme:   Equal Rights

Since 1900, various groups in the United States have struggled to achieve
full equality.  

Task: 

Identify one group of people in American society that has been denied
equal rights.
• Discuss a major problem this group has encountered since 1900 in its

struggle for full equality
• Discuss two specific actions that have been taken by an individual, an

organization, or the government in an effort to help this group over-
come the problem

• Evaluate the extent to which this group has achieved equality today
Be sure to support your essay with specific names of persons, laws,
amendments, and Supreme Court cases whenever possible  

You may use any group from your study of United States history.  Some suggestions you
might wish to consider include African Americans, Asian Americans, Latinos, Native
American Indians, persons with disabilities, and women.

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to:
• Address all aspects of the Task
• Support the theme with relevant facts, examples, and details
• Use a logical and clear plan of organization
• Introduce the theme by establishing a framework that is beyond a simple

restatement of the Task and conclude with a summation of the theme



Part III

DOCUMENT-BASED QUESTION

This question is based on the accompanying documents (1–7). The question is designed to test
your ability to work with historical documents. Some of these documents have been edited for the
purposes of this question. As you analyze the documents, take into account both the source of each
document and any point of view that may be presented in the document.

Historical Context:

The United States Constitution divides the power to govern among the executive,
legislative, and judicial branches of the national government. The Constitution pro-
vides for a system of checks and balances to prevent one branch from dominating the
other two. 

Task: Using information from the documents and your knowledge of United States his-
tory, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay, in which you will be asked to:

• Describe how the system of checks and balances functions

• Show how this system has been applied in specific circumstances in United
States history  
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Part A

Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided. 

Document 1

The House of Representatives . . . shall have the sole power of impeachment. . . . The
Senate shall have the sole power to try all impeachments.  

— United States Constitution, Article 1

1 Which branch of the United States government is responsible for the impeachment process?    [2]

________________________________________________________________________________________

Document 2

He shall have power, by and with the advice and consent of the Senate, to make
treaties, provided two thirds of the senators present concur; and he shall nominate,
and by and with the advice and consent of the Senate, shall appoint ambassadors,
other public ministers and consuls, judges of the Supreme Court, and all other officers
of the United States. . . .

— United States Constitution, Article 2, Section 2, Clause 2

2a To whom does “He” refer?     [1]

_______________________________________________________________________________________

b Under Article 2, Section 2, Clause 2, what role does the Senate play in the appointment of ambassadors or
the appointment of judges to the Supreme Court?     [2]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________
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Document 3

Presidential Vetoes, 1901–1990

Regular Pocket Total Vetoes
President Vetoes Vetoes Vetoes Overridden

T. Roosevelt 42 40 82 1

Taft 30 9 39 1

Wilson 33 11 44 6

Harding 5 1 6 —

Coolidge 20 30 50 4

Hoover 21 16 37 3

F. Roosevelt 372 263 635 9

Truman 180 70 250 12

Eisenhower 73 108 181 2

Kennedy 12 9 21 —

L. Johnson 16 14 30 —

Nixon 24 18 42 6

Ford 53 19 72 12

Carter 13 18 31 2

Reagan 39 39 78 9

G. Bush 14 6 20 0

3a What does this chart indicate about how the president can check the power of Congress?    [1]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

b What does this chart indicate about how Congress can check the power of the president?     [1]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

Score

Score



Document 4

4 In this cartoon, why is the Treaty of Versailles in the wastebasket?      [2]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

U.S. Hist. & Gov’t.–Jan. ’02 [13] [OVER]

Score



Document 5

5 In this cartoon, which branch of the government is President Franklin D. Roosevelt trying to change?     [1]

_______________________________________________________________________________________

_______________________________________________________________________________________

The Ingenious Quarterback

I want six substitutes AT ONCE.
Those fellows don’t know it, but
they’re through. But I don’t want

to take ’em off the field!

(adapted)

Score
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Document 6

So if a law be in opposition to the Constitution, if both the law and the Constitution
apply to a particular case, so that the Court must either decide that case conformably
to the law, disregarding the Constitution or conformably to the Constitution, disre-
garding the law, the Court must determine which of these conflicting rules governs the
case. This is of the very essence of judicial duty. . . .  

— Chief Justice John Marshall

6 According to this quotation by Chief Justice John Marshall, what “power” does the Supreme Court have?   [2]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

Document 7

Yesterday, December 7, 1941 — a date which will live in infamy — the United States
of America was suddenly and deliberately attacked by naval and air forces of the
empire of Japan. . . . I ask that the Congress declare that since the unprovoked and
dastardly attack by Japan on Sunday, December 7, 1941, a state of war has existed
between the United States and the Japanese Empire.  

— President Franklin D. Roosevelt, to Congress

The Congress shall have the power . . . to declare war.  

— United States Constitution, Article 1, Section 8, Clause 11

7 Why was it necessary for President Franklin D. Roosevelt to ask Congress for a declaration of war against
Japan in December 1941?     [2]

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

Score

Score
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Part B

Essay 

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in the body of the essay. Support your response with
relevant facts, examples, and details. Include additional outside information.

Historical Context:

The United States Constitution divides the power to govern among the executive, 
legislative, and judicial branches of the national government. The Constitution provides for
a system of checks and balances to prevent one branch from dominating the other two.

Task: Using information from the documents and your knowledge of United States his-
tory, write an essay in which you:

• Describe how the system of checks and balances functions 

• Show how this system has been applied in specific circumstances in United
States history   

Guidelines:

In your essay, be sure to:
• Address all aspects of the Task by accurately analyzing and interpreting at least

four documents
• Incorporate information from the documents in the body of the essay
• Incorporate relevant outside information
• Support the theme with relevant facts, examples, and details
• Use a logical and clear plan of organization
• Introduce the theme by establishing a framework that is beyond a simple

restatement of the Task or Historical Context and conclude with a summation
of the theme
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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring Regents Examinations in Global
History and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part III B (DBQ) essays:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each,

and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers

For Part III A (scaffold or open-ended questions):
• A question-specific rubric
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GLOBAL HISTORY and GEOGRAPHY

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for stu-

dent responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by

matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the

scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confi-

dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s

examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.

[2]
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United States History and Government
Content-Specific Rubric

Thematic Essay—January 2002

Score of 5:
€ Shows a thorough understanding of how a specific group of people in American society has been

denied equal rights, how that group has struggled to achieve equality since 1900, and the extent to
which that group has achieved equality today

• Thoroughly addresses all aspects of the task evenly and in depth by:
1. Discussing a major problem that one group has encountered since 1900 in its struggle for equality
2. Discussing two specific actions taken by an individual, an organization, or the government to help

the identified group overcome the problem
3. Evaluating the extent to which the identified group has achieved equality today

• Shows an ability to analyze the actions taken to overcome the denial of equal rights and an ability to
evaluate the extent to which the identified group has achieved equality, including comments of an
analytical and/or evaluative nature

• Richly supports the theme of equality with relevant facts, examples, and details, e.g., a response could
identify African Americans as a group facing inequality; discuss Jim Crow laws and poll taxes as
historical examples of denying rights; discuss the use of bus boycotts and sit-ins and the success in
getting the Supreme Court to hear Brown v. Board of Education as efforts to help them obtain their
rights; and then evaluate the problem of continued prejudice (income disparity, racial profiling)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is beyond a simple restatement of

the task and concludes with a summation of the theme and/or an evaluation of the extent of the
success of the group in achieving equality

Score of 4:

• Shows a good understanding of how a specific group of people in American society has been denied
equal rights, how that group has struggled to achieve equality since 1900, and the extent to which that
group has achieved equality today

•  Addresses all aspects of the task, but may do so somewhat unevenly, using limited details, e.g., a
response identifying women might mention the Equal Rights Amendment and its failure but not
provide information as to why it failed

• Shows an ability to analyze and evaluate the actions of a specific group in overcoming their denial of
equal rights, including some comments of an analytical and/or evaluative nature

• Incorporates relevant facts, examples, and details but may mention specific actions without fully
discussing them, e.g., a response identifying people with disabilities might discuss the Americans with
Disabilities Act of 1990 but not provide details to evaluate how the terms of the act helped the group

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is beyond a simple restatement of

the task and concludes with a summation of the theme

[3]



Score of 3:
• Shows a satisfactory understanding of how a specific group of people in American society has been

denied equal rights, how that group has struggled to achieve equality since 1900, and the extent to
which that group has achieved equality today

• Addresses most aspects of the task fully, or addresses all aspects in a limited way
• Shows some ability to analyze and/or evaluate the struggle of a group to achieve equality, but not in

any depth
• Incorporates some relevant facts, examples, and details, without fully discussing and/or explaining

them
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by repeating the task and concludes by repeating the theme

Some Examples of Limited Treatment of Task at Score Level 3

Discussion of Problem Two Actions Taken Evaluation of Equality Today
Discusses problem Discusses one action,

mentions second action
Identifies problem Discusses one action Evaluates extent of success

Discusses two actions
Discusses problem Evaluates extent of success
Mentions problem Mentions two actions States degree of success

Score of 2:
• Shows a limited understanding of the theme of equality, making some effort to address how a specific

group of people in American society has been denied equal rights, how that group has struggled to
achieve equality since 1900, and/or the extent to which that group has achieved equality today

• Attempts to address the theme of equality, but may only discuss the problem or one action or may
only evaluate the extent to which the group has achieved equality today or may address most aspects
of the task in a limited way

• Includes few facts, examples, and details; may include information that contains inaccuracies
• Is a poorly organized essay, lacking focus; may contain digressions; may not clearly identify which

aspect of the task is being discussed
• Fails to introduce or summarize the theme of equality or might not refer to the theme in the

introduction and/or conclusion

Score of 1:
• Shows a very limited understanding of the theme of equality, making little effort to address the

different aspects of the task
• Lacks an analysis or evaluation of the theme of equality
• Includes few or no accurate or relevant facts, examples, or details; may deal with generalities
• Demonstrates a major weakness in organization
• Fails to introduce or summarize the theme of equality or might not refer to the theme in the

introduction and/or conclusion

Score of 0:  Fails to address the task, is illegible, or is a blank paper

[4]
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Notes:

(1) The problem the group has encountered must include information since 1900. Information
prior to 1900 may be included as long as the problem is discussed as it continued after
1900, e.g., the 15th amendment might be included in a discussion of the problem of denying
voting rights to African Americans after 1900; or Plessy v. Ferguson might be included as
part of the discussion of racial segregation after 1900 for African Americans.

(2) The two actions taken by an individual, an organization, or the government to overcome the
problem must be from the time period since 1900, e.g., the 1848 Seneca Falls Convention
can not be used as an action taken by women to achieve equality, but it may be mentioned
in a discussion of the suffragette movement of the early 20th century.

(3) The last aspect of the task requires an evaluation of the extent to which the group has
achieved equality today, not an evaluation of the degree of success of the two actions

(4) If the response provides information on more than one group, it must be scored on the basis
of the discussion of the first group mentioned.
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Level 5-A

The response:
• Shows a thorough understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since 1900
• Thoroughly addresses all aspects of the task evenly and in depth by discussing a major problem

(discrimination; prejudice) and two specific actions taken to help this group overcome the
problem (Montgomery bus boycott; Brown v. Topeka) and then evaluating the extent to which
that group has achieved equality today (affirmative action has helped, but there is still
discrimination and prejudice as evidenced by job discrimination and income disparity)

• Shows an ability to analyze the denial of equal rights and an ability to evaluate the extent to
which the group has achieved equality today, including comments of an analytical and/or
evaluative nature

• Richly supports the theme of equality with relevant facts, examples, and details (13th, 14th, 15th
Amendments; Jim Crow laws; “separate but equal” ruling in Plessy v. Ferguson; grandfather
clauses and white primaries; KKK; affirmative action; Rodney King)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is beyond a simple restatement

of the task and concludes with a simple summation of the theme

Conclusion: Overall, this response fits the criteria for Level 5. The problem for African Americans is
fully explained with specific details. Detailed information is brought into the discussion of the two
specific actions. There is strong analysis and evaluation throughout the response.

[9]
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Level 5-B

The response:
• Shows a thorough understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since 1900
• Thoroughly addresses all aspects of the task evenly and in depth by discussing a major problem

(racial discrimination) that this group encountered since the Civil War and two specific actions
taken to help this group overcome the problem (violent tactics of the Nation of Islam and the Black
Panthers; actions of Martin Luther King, Jr. resulting in the passage of the 1964 Civil Rights Act)
and evaluating the extent to which that group has achieved equality today (equality has not been
achieved despite the passage of amendments and laws and Supreme Court rulings)

• Shows an ability to analyze the actions taken by African Americans to overcome the denial of
equal rights and an ability to evaluate the extent to which the group has achieved equality,
including comments of an analytical and evaluative nature

• Richly supports the theme of equality with relevant facts, examples, and details (13th amendment;
grandfather clauses; black codes; Jim Crow laws; KKK; segregation in the armed forces in WW1
and WW2; Malcolm X; Eldridge Cleaver; Louis Farrakhan; March on Washington and the “I Have
a Dream” speech; march in Alabama; Brown v. Board of Education; affirmative action programs)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is beyond a simple restatement

of the task and concludes with more than a simple summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 5. The response contains a strong
and creative introduction and conclusion. There are many facts and details brought into the response.
The discussion of the actions of the Black Panthers and Nation of Islam is a little limited, but the
evaluation of the extent to which African Americans have achieved equality today is very good.

[13]
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Anchor Paper – Thematic Essay—Level 4 – A



[15]

Anchor Paper – Thematic Essay—Level 4 – A

Anchor Level 4-A

The response:
• Shows a good understanding of how African Americans have been denied equal rights and how

that group has struggled to achieve equality since 1900
• Addresses all aspects of the task, but does so somewhat unevenly
• Shows an ability to analyze and evaluate the actions (Brown v. Board of Education court ruling;

Rosa Parks’ act of nonviolent resistance) of African Americans in overcoming the denial of their
equal rights, including some comments of an analytical and/or evaluative nature (deep-rooted
racism in the South; gains have been made since 1950)

• Incorporates relevant facts, examples, and many details (“separate but equal” doctrine; segregation
of public facilities; Jim Crow laws; Booker T. Washington; W.E.B. DuBois; NAACP; Martin
Luther King, Jr.) but mentions these specific actions without fully discussing them

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is a simple restatement of the

task and concludes with an evaluation of the extent to which this group has achieved equality today

Conclusion: Overall, this response best fits the criteria for Level 4. Many facts and details are included
in the response, but in some cases, they are not fully explained and discussed. The treatment of all
required aspects of the task is uneven, i.e., the evaluation of the extent to which the group has achieved
equality today is weaker than the discussion of the other aspects of the task.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B



Anchor Level 4-B

The response:
• Shows a good understanding of how African Americans have been denied equal rights and how

that group has struggled to achieve equality since 1900
• Addresses all aspects of the task, but does so unevenly
• Shows an ability to analyze two actions (Brown v. Topeka court ruling; Rosa Parks’ act of civil

disobedience) of African Americans in overcoming their denial of equal rights
• Incorporates relevant facts, examples, and many details (segregation in restaurants, schools, and

transportation; segregated schools in Little Rock, Arkansas and Eisenhower ordering the national
guard to protect these students; bus boycotts) but does not provide an evaluation of these details

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of equality by establishing a framework that is a little beyond a simple

restatement of the task and concludes with a limited evaluation of the extent of equality today

Conclusion: Overall, this response best fits the criteria for Level 4. Many good details and facts are
used to discuss the problem and the actions taken to overcome the problem, but these details are not
evaluated. In addition, the response lacks a good evaluation of the extent to which the group has
achieved equality today.

[18]
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C



Anchor Level 4-C

The response:
€ Shows a good understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since 1900
• Addresses all aspects of the task but does so unevenly, using details to describe discrimination

and to discuss the specific actions taken, but not providing information on how the actions
were intended to overcome this problem

• Shows an ability to analyze the actions (Brown v. Board of Education; speeches and
nonviolent actions of Martin Luther King, Jr.) of African Americans in overcoming their
denial of equal rights

• Incorporates relevant facts, examples, and details (13th amendment; segregation laws; Jim
Crow laws; black codes; grandfather clauses; poll tax; reversal of “separate but equal”
doctrine; “I Have a Dream” speech; ideals of Gandhi and Thoreau; NAACP) but does not
discuss these details fully

• Is a well-developed essay, demonstrating a plan of organization
• Introduces the theme of equality by establishing a framework that is a simple restatement of

the task and concludes with a simple summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 4. The evaluation of the
extent to which the group has achieved equality today is limited, lacking the use of any specific
detailed information. The discussion of the NAACP is confusing. It is difficult to determine
whether this topic is a third action or an evaluation of the extent to which the group has achieved
equality today. However, the discussion of discrimination and the two actions taken to overcome
this problem is fairly thorough.

[21]
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Anchor Paper – Thematic Essay—Level 3 – A



Anchor Level 3-A

The response:
• Shows a satisfactory understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since before 1900
• Addresses all aspects of the task in a limited way, e.g., Rosa Parks, the Montgomery bus boycott,

and marches are mentioned without any further discussion
• Shows some ability to analyze and evaluate the struggle of African Americans to achieve equality

but not in any depth (Supreme Court overturned its decision in Plessy v. Ferguson when it
became painfully obvious that separate facilities by their nature cannot be equal; bus boycotts
conveyed a powerful yet peaceful message)

• Incorporates some relevant facts, examples, and details by mentioning some specific actions but
not fully discussing them

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by repeating the task and concludes with a simple evaluation of

the extent to which the group has achieved equality today

Conclusion: Overall, this response fits the criteria for Level 3. Although all aspects of the task are
completed, details and examples are not discussed. The analysis and evaluation of information are
limited.

[23]
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B

The response:
• Shows a satisfactory understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since 1900
• Addresses most aspects of the task by discussing a major problem (segregation) and two actions

(Brown v. Board of Education of Topeka, the Little Rock incident) taken to overcome the problem
but does not evaluate the extent to which African Americans have achieved equality today

• Shows some ability to analyze and evaluate the struggle by African Americans to achieve equality
but not in any depth (African Americans slowly gained equality)

• Incorporates some relevant facts, examples, and details without fully discussing them
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by repeating the task and concludes by repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. The number of facts and details are
limited and the response lacks an evaluation of the extent of equality today.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C

Anchor Level 3-C

The response:
• Shows a satisfactory understanding of how African Americans have been denied equal rights and

how that group has struggled to achieve equality since 1900
• Addresses all aspects of the task in a limited way, identifying the problem, mentioning two

actions (Rosa Parks; Brown v. Board of Education), and making a weak evaluation of the extent
to which the group has achieved equality today in the introduction and conclusion

• Shows some ability to analyze and evaluate the efforts of African Americans to achieve equality
but not in any depth (their fight won the rights for many others to be treated fairly)

• Incorporates some relevant facts, examples, and details without fully discussing them
(segregation; boycotts; Martin Luther King; Jr.; Malcolm X)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Contains an introduction and conclusion that provide some evaluation of the extent to which the

group has achieved equality today

Conclusion: Overall, this response best fits the criteria for Level 3. The limited facts and examples,
which are mentioned, are not explained and are not incorporated into the discussion and analysis.
Much of the second paragraph is only marginally relevant and incorrectly implies that African
Americans were given the vote as a result of the 19th amendment.
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Anchor Paper – Thematic Essay—Level 2 – A

Anchor Level 2-A

The response:
• Shows a limited understanding of the theme of equality, by making some effort to address how

women have been denied equal rights and how they have struggled to achieve equality since 1900
• Attempts to address the theme of equality but only discusses the 19th amendment
• Includes few facts, examples, and details (goals of women in the early 1900s; Dr. Margaret Sanger)

and includes some inaccuracies (the 19th amendment was added to the Constitution in 1919)
• Is a satisfactorily organized essay, demonstrates a general plan of organization, but contains a few

digressions
• Contains both an introduction and conclusion that are a simple restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 2. Despite the satisfactory
organization and satisfactory introduction and conclusion, the content and analysis are weak. In
addition, all aspects of the task are not addressed.
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B

The response:
• Shows a limited understanding of the theme of equality, making some effort to address how

women have been denied equal rights and how they have struggled to achieve equality since 1900
• Attempts to address the theme of equality, discussing the 19th amendment and mentioning that

women worked in factories during WWII
• Includes few relevant facts, examples, and details and includes some inaccuracies (women didn’t

get the right to vote until after WWII)
• Is a satisfactorily developed essay, containing a general plan of organization
• Introduces the theme by repeating the task and concludes with a simple evaluation

Conclusion: Overall, this response best fits the criteria for Level 2. The paragraph discussing the
Seneca Falls Convention and Elizabeth Cady Stanton is only marginally linked to the problem since
1900. The rest of the discussion and analysis is limited and no attempt is made to address the success
of women’s equality today.
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Anchor Paper – Thematic Essay—Level 2 – C



Anchor Level 2-C

The response:
• Shows a limited understanding of the theme of equality, making some effort to address how

African Americans have been denied equal rights and how they have struggled to achieve
equality since the early 1960s

• Attempts to address the theme of equality, referring to a problem (black Americans compared to
white Americans), discussing Martin Luther King, Jr., mentioning that Congress passed laws to
enforce amendments passed in the 1860s, but making no evaluation of the extent to which the
group has achieved equality today

• Includes few relevant facts, examples, and details (1963 march on Washington, D.C.)
• Is a poorly organized essay with a concluding paragraph that digresses to talk about the

amendments passed in the 1860s
• Contains an introduction that goes beyond a simple restatement of the theme of equality but

provides no conclusion

Conclusion: Overall, this response best fits the criteria for Level 2. Some attempt to show how
African Americans have struggled since 1960 is made, but only two of the aspects of the task are
addressed in a limited manner.

[32]
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A

The response:
• Shows a limited understanding of the theme of equality, making little effort to discuss how

African Americans have struggled to achieve equality since 1900, except to identify the
problem and two actions to try to achieve rights equal to white Americans

• Lacks an analysis or evaluation of the extent to which African Americans have achieved
equality today

• Includes few accurate and relevant facts, examples, or details; deals with generalities, referring
to amendments that outlawed slavery and granted citizenship

• Demonstrates a major weakness in organization, failing to discuss the problem (segregation)
and just mentioning the actions (peaceful protest; boycotting)

• Contains both an introduction and conclusion that refer to the theme of equality

Conclusion: Overall, this response best fits the criteria for Level 1. Much of the information
addresses actions that took place prior to 1900. No detailed relevant facts or examples are
mentioned.
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Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B

The response:
• Shows a limited understanding of the theme of equality by mentioning two actions (protest

marches; boycotts) without referring to any specific historical examples of these actions
• Lacks an analysis or evaluation of the theme of equality beyond stating vague or inaccurate facts
• Includes few accurate or relevant facts, examples, or details; deals with generalities
• Contains weaknesses in organization
• Introduces the theme of equality but concludes with an inaccurate evaluation of the extent to

which the group has achieved equality today (suggesting that the 15th amendment gave African
Americans equality)

Conclusion: Overall, this response best fits the criteria for Level 1. “Being denied equal rights”
cannot be considered as identifying the problem since that information is given in the task. The other
aspects of the task are not addressed with specific and accurate information.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D



Thematic Essay—Practice Paper – E

[41]



Practice Paper A—Score Level 4

Practice Paper B—Score Level 2

The response:
• Shows a good understanding of how women have been denied equal rights and how that group

has struggled to achieve equality since the writing of the United States Constitution
• Addresses all aspects of the task, but does so somewhat unevenly, discussing the historical

situation prior to 1900 extensively with little attention to the situation in the 20th century
• Shows an ability to analyze and evaluate the actions of women in overcoming their denial of

equal rights, including comments of an analytical and evaluative nature (women’s movement
grew out of the abolition and temperance movements; later legislative gains resulted from
women gaining the right to vote)

• Incorporates relevant facts, examples, and details (suffragettes; women demonstrating during
WWI; 19th amendment; Equal Pay Act of 1963; 1964 Civil Rights Act; ERA; Sandra Day
O’Connor; Madeline Albright) without fully discussing them and without using them to support
all aspects of the task

• Is a well-developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by establishing a framework that is beyond a simple

restatement of the task and concludes with a very good evaluation of the extent to which the
group has achieved equality today

Conclusion: Overall, this response fits most of the criteria for Level 4. Although the discussion of
the problem for women since 1900 is very limited, the response contains many relevant facts and a
strong evaluation of the extent to which women have achieved equality today.

The response:
• Shows a limited understanding of the theme of equality, making some effort to address how

accused people have been denied equal rights and how that group has struggled to achieve
equality since 1900

• Attempts to address the theme of equality by briefly discussing one problem (accused people
not being treated fairly), discussing one action (Gideon v. Wainwright) and making a general
evaluation of the extent to which the group has achieved equality today

• Includes few facts, examples, and details (the accused were never told their constitutional rights
such as to the right to a lawyer; right to a fair and speedy trial)

• Is a poorly organized essay, randomly making statements and not clearly identifying which
aspect of the task is being addressed

• Contains a simple one-sentence introduction and concludes with a limited evaluation of the
extent to which the group has achieved equality today

Conclusion: Overall, this response best fits the criteria for Level 2. Although the amount of useful
specific information is limited, the response does make an attempt to address the task and does so at
a higher level than usually seen in a Level 1 paper.

[42]



Practice Paper C—Score Level 3

Practice Paper D—Score Level 3

The response:
• Shows a satisfactory understanding of how African Americans have been denied equal rights

and how that group has struggled to achieve full equality since 1900
• Addresses all aspects in a limited way, identifying the problem, briefly discussing two actions

(Brown v. Board of Education; bus boycott), and making some evaluation of the extent to which
African Americans have achieved equality today

• Shows some ability to analyze and evaluate the struggle by African Americans to achieve
equality, but not in any depth (after the 13th Amendment, they faced racial segregation in public
schools and transportation)

• Incorporates some relevant facts, examples, and details without fully discussing them
(segregation in public schools and public transportation; Rosa Parks; Martin Luther King)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by going a little beyond a simple restatement of the task and

concludes with a weak evaluation of the extent to which African Americans have achieved
equality today

Conclusion: Overall, this response fits the criteria for Level 3. The discussion and explanation of
the problem and the evaluation of the extent to which the group has achieved equality today are
limited.

The response:
• Shows a satisfactory understanding of how African Americans have been denied equal rights

and how that group has struggled to achieve full equality since 1900
• Addresses all aspects in a limited way, making a very general statement of the problem,

identifying two actions without explanation (1954 Brown v. Topeka; 1964 Civil Rights Act),
and using a single sentence to make an evaluation of the extent to which the group has achieved
equality

• Shows a limited ability to analyze and evaluate the struggle by a group to achieve equality, but
not in any depth (even though they had been granted their freedom, citizenship, and right to
vote, African Americans were still discriminated against)

• Incorporates some relevant facts, examples, and details without fully discussing them
(discrimination; segregation)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of equality by repeating the task and identifying the problem of

segregation and concludes by repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Information is only mentioned
and analysis is limited.
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Practice Paper E—Score Level 2

The response:
• Shows a limited understanding of the theme of equality, making some effort to address how

African Americans have been denied equal rights and how that group has struggled to achieve
equality since 1900

• Attempts to address the theme of equality but does not clearly identify one problem faced by
this group

• Mentions a few facts and examples without explaining them or showing specifically how they
helped to bring about equality for this group (Montgomery bus boycott; March in Washington;
Martin Luther King, Jr.; Malcolm X)

• Is a satisfactorily organized essay, demonstrating a general plan of organization
• Contains both an introduction and conclusion that are a simple restatement of the theme of

equality

Conclusion: Overall, this response best fits the criteria for Level 2. The attempt to state a problem
faced by African Americans is vague. The facts and examples are not discussed and explained, but
the response does provide some analysis of the extent to which the group has achieved equality
today.

[44]



United States History and Government
Part A Specific Rubric

Document-Based Questions—January 2002

Document 1

1 Which branch of the United States government is responsible for the impeachment process?

Score of 2:
• Identifies the “legislative” branch of the government as responsible for the impeachment process

Score of 1:
• Identifies the two houses which make up the legislative branch

Examples: Congress; House of Representatives and Senate

Score of 0:
• Incorrect response

Examples: executive branch; judicial branch
• No response

[45]

The House of Representatives . . . shall have the sole power of impeachment. . . . The
Senate shall have the sole power to try all impeachments.  

— United States Constitution, Article 1



Document 2

2a To whom does “He” refer?

Score of 1:
• Identifies “He” as the “President”

Score of 0:
• Incorrect response

Example: God
• No response

2b Under Article 2, Section 2, Clause 2, what role does the Senate play in the appointment of
ambassadors or the appointment of judges to the Supreme Court?

Score of 2:
• Identifies the role played by the Senate in the appointment of ambassadors or the appointment of

judges to the Supreme Court
Example: Senate must approve appointments of ambassadors and Supreme Court judges

• Quotes part of the document that answers the question
Example: “with the advice and consent of the Senate, shall appoint ambassadors, other public

ministers and consuls, judges of the Supreme Court”

Score of 1:
• Vague response that does not completely answer the question

Example: advise the president
• Quotes part of the document that partially answers the question

Example: “advice and consent of the Senate”

Score of 0:
• Incorrect response

Example: make appointments
• Vague response that does not answer the question

Example: they listen
• No response

[46]

He shall have power, by and with the advice and consent of the Senate, to make
treaties, provided two thirds of the senators present concur; and he shall nominate,
and by and with the advice and consent of the Senate, shall appoint ambassadors,
other public ministers and consuls, judges of the Supreme Court, and all other officers
of the United States. . . .

— United States Constitution, Article 2, Section 2, Clause 2



Document 3

3a What does this chart indicate about how the president can check the power of Congress?

Score of 1:
• Identifies a presidential check on Congress

Examples: veto; pocket veto

Score of 0:
• Incorrect response

Example: he can do nothing
• Vague response that does not answer the question

Example: regular veto
• No response

3b What does this chart indicate about how Congress can check the power of the president?

Score of 1:
• Identifies a congressional check on the power of the president

Example: override of a presidential veto

Score of 0:
• Incorrect response

Example: Congress had no power under Bush
• Vague response that does not answer the question

Example: Congress does not override many presidential vetoes
• No response

[47]

Presidential Vetoes, 1901–1990

Regular Pocket Total Vetoes
President Vetoes Vetoes Vetoes Overridden

T. Roosevelt 42 40 82 1

Taft 30 9 39 1

Wilson 33 11 44 6

Harding 5 1 6 —

Coolidge 20 30 50 4

Hoover 21 16 37 3

F. Roosevelt 372 263 635 9

Truman 180 70 250 12

Eisenhower 73 108 181 2

Kennedy 12 9 21 —

L. Johnson 16 14 30 —

Nixon 24 18 42 6

Ford 53 19 72 12

Carter 13 18 31 2

Reagan 39 39 78 9

G. Bush 14 6 20 0



Document 4

4 In this cartoon, why is the Treaty of Versailles in the wastebasket?

Score of 2:
• Identifies the reason the Treaty of Versailles is in the wastebasket

Examples: Senate rejected the treaty; Senate rejection of the Treaty of Versailles

Score of 1:
• Identifies the rejection of the Treaty of Versailles without mentioning the role of the Senate

Example: Treaty of Versailles was rejected

Score of 0:
• Incorrect response

Examples: treaty rejected by the League of Nations; the president vetoed the Treaty of
Versailles

• Vague response that does not answer the question
Example: rejected

• No response

[48]



Document 5

5 In this cartoon, which branch of the government is President Franklin D. Roosevelt trying to
change?

Score of 1:
• Identifies the “judicial” branch of government as the branch that President Franklin D. Roosevelt is

trying to change

Score of 0:
• Incorrect response

Examples: Congress; Supreme Court; legislative branch
• Vague response that does not answer the question

Example: all branches
• No response

[49]

The Ingenious Quarterback

I want six substitutes AT ONCE.
Those fellows don’t know it, but
they’re through. But I don’t want

to take ’em off the field!

(adapted)



Document 6

6 According to this quotation by Chief Justice John Marshall, what “power” does the Supreme
Court have?

Score of 2:
• Identifies a power of the Supreme Court according to John Marshall

Examples: judicial review to determine if a law follows the Constitution; judicial review
• Quotes part of the document that identifies a power of the Supreme Court

Example: “Court must determine which of these conflicting rules govern the case”

Score of 1:
• Vague response that partially answers the question

Example: Supreme Court has the power to decide laws

Score of 0:
• Incorrect response

Example: opposes the Constitution
• Vague response that does not answer the question

Example: review
• No response

[50]

So if a law be in opposition to the Constitution, if both the law and the Constitution
apply to a particular case, so that the Court must either decide that case conformably
to the law, disregarding the Constitution or conformably to the Constitution, disre-
garding the law, the Court must determine which of these conflicting rules governs the
case. This is of the very essence of judicial duty. . . .  

— Chief Justice John Marshall



Document 7

7 Why was it necessary for President Franklin D. Roosevelt to ask Congress for a declaration
of war against Japan in December 1941?

Score of 2:
• States the reason President Franklin D. Roosevelt had to ask Congress for a declaration of war

Example: Congress declares war
• Quotes part of the document that answers the question

Example: “The Congress shall have the power to declare war.”

Score of 1:
• Vague response that partially answers the question

Example: Japan attacked the United States

Score of 0:
• Incorrect response

Example: Roosevelt had already declared war
• Vague response that does not answer the question

Example: Roosevelt didn’t like Japan
• No response

[51]

Yesterday, December 7, 1941 — a date which will live in infamy — the United States
of America was suddenly and deliberately attacked by naval and air forces of the
empire of Japan. . . . I ask that the Congress declare that since the unprovoked and
dastardly attack by Japan on Sunday, December 7, 1941, a state of war has existed
between the United States and the Japanese Empire.  

— President Franklin D. Roosevelt, to Congress

The Congress shall have the power . . . to declare war.  

— United States Constitution, Article 1, Section 8, Clause 11



United States History and Government
Content-Specific Rubric

Document-Based Question—January 2002

Key Ideas from the Documents and Relevant Outside Information

How the System of Checks and
Balances Functions

How It has Been Applied
in Specific Circumstances

Outside Information
(This list is not all-inclusive.)

Impeachment process (doc 1) Impeachment of Andrew Johnson
Resignation of Richard Nixon
Impeachment of Bill Clinton

Senate approval of presidential
appointments (doc 2)

Franklin D. Roosevelt’s
Supreme Court proposal
(doc 5)

Approval of Gerald Ford as Vice-
President

Marbury v. Madison
Presidential vetoes/congressional

override (doc 3)
Franklin D. Roosevelt used

the veto more than any
other President between
1901 and 1990 (doc 3)

Congress was unable to
override the vetoes of
George Bush (doc 3)

Andrew Jackson’s vetoes
(Recharter of the Bank)

Andrew Johnson’s vetoes
(Military Reconstruction,
Tenure of Office Act)

Harry Truman vetoed Taft-Hartley
Act and Congress overrode

Richard Nixon vetoed War Powers
Act and Congress overrode

Presidential proposal of treaties
with Senate approval (doc 2,
doc 4)

Rejection of the Versailles
Treaty (doc 4)

Details about Versailles Treaty
negotiations

Approval of Panama Canal treaties
Presidential appointment of

Supreme Court justices
Congressional role in

appointment of federal judges
(doc 2, doc 5)

Franklin D. Roosevelt’s
problems with the
Supreme Court (doc 5)

Supreme Court’s rejection of New
Deal programs and of court
packing

Midnight judges

Judicial review (doc 6) John Marshall’s application
of judicial review (doc 6)

Marbury v. Madison
Dred Scott v. Sanford
Schecter v. United States
United States v. Butler

Declaration of war (doc 7) Declaration of war against
Japan (doc 7)

Declaration of World War I
Vietnam/Korean wars were not

declared by Congress

[52]



Score of 5:
€ Thoroughly addresses both aspects of the task by describing how the system of checks and

balances functions and how this system has been applied in at least two specific
circumstances in United States history

• Includes an accurate analysis and interpretation of at least four documents (See “Key Ideas
from the Documents.”)

• Incorporates accurate information from the documents
• Incorporates relevant outside information related to the function and application of checks

and balances (See “Outside Information” column for some specific examples that are likely
to be used.)

• Richly supports the theme of checks and balances with the use of many relevant facts,
examples, and details, and the discussion is more analytical than descriptive, such as relating
judicial review in Marbury v. Madison to another court case, e.g., Dred Scott

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
by describing how checks and balances functions and explaining at least two applications

• Introduces the theme of checks and balances by establishing a framework that is beyond a
simple restatement of the historical context and concludes with a summation of the theme

Score of 4:
• Addresses both aspects of the task, although the treatment of the tasks may be uneven, i.e.,

the discussion of the second application might be less complete than the first
• Includes an accurate analysis and interpretation of at least four documents
• Incorporates accurate information from the documents
• Incorporates relevant outside information related to checks and balances
• Incorporates relevant facts, examples, and details, but the discussion may be more descriptive

than analytical
• Is a well-developed essay, demonstrating a logical and clear plan of organization, but may

use the documents in a less integrated manner than in a Level 5 response
• Introduces the theme of checks and balances by establishing a framework that is beyond a

simple restatement of the historical context and concludes with a summation of the theme

Score of 3:
• Addresses most aspects of the task or addresses both aspects of the task in a limited way by

mentioning how the system of checks and balances functions and discussing more than one
application or addresses both aspects by describing how the system of checks and balances
functions but discussing only one application

• Includes some analysis and interpretation of the documents
• Incorporates some information from the documents
• Incorporates limited relevant outside information
• Includes some facts, examples, and details, but the discussion is more descriptive than

analytical
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of checks and balances by repeating the historical context and

concludes by simply repeating the theme

[53]



Score of 2:
• Attempts to address some aspects of the task by only describing how checks and balances function

or by only discussing the specific circumstances of the application
• Makes limited use of the documents or may only restate the contents of the documents
• Presents little or no relevant outside information
• Includes few facts, examples, and details, and may include information that contains some

inaccuracies
• Is a poorly organized essay, lacking focus; may contain digressions or extraneous information
• May lack an introduction and/or a conclusion or the introduction and/or conclusion may not refer

to the theme of checks and balances

Score of 1:
• Shows limited understanding of the task with vague, unclear references to the documents
• Presents little or no relevant outside information
• Includes few or no accurate or relevant facts, details, and examples
• Attempts to address the task, but demonstrates a major weakness in organization
• May lack an introduction and/or a conclusion or the introduction and/or conclusion may not refer

to the theme of checks and balances

Score of 0:  Fails to address the task, is illegible, or is a blank paper

Notes:
1. The response must discuss at least two different specific circumstances in which checks and

balances has been used in United States history.
2. The specific circumstances that are discussed do not need to be related to the functions that

are described.

[54]
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A



[57]

Anchor Paper – Document–Based Essay—Level 5 – A

Anchor Level 5-A

The response:
• Thoroughly addresses both aspects of the task by describing how the system of checks and

balances functions and how this system has been applied in more than one specific circumstance
in United States history (Marbury v. Madison; impeachment of Johnson; Senate rejection of the
Treaty of Versailles)

• Includes an accurate analysis and interpretation of documents 1, 2, 3, 4, 5, and 6
• Incorporates accurate information from the documents
• Incorporates relevant outside information related to the function and application of checks and

balances (Judiciary Act of 1789; Tenure of Office Act; firing of Edwin Stanton; court-packing)
• Richly supports the theme of checks and balances with the use of many relevant facts, examples,

and details, and the discussion is more analytical than descriptive (relates the Judiciary Act of
1789 to Marbury v. Madison; relates the firing of Stanton to Johnson’s impeachment)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization by
discussing the functions of checks and balances and then giving examples of how it works

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. All aspects of the task are
discussed with specific details. It is strong in the integration of information from the documents,
including details and explanations of these details.



[58]

Anchor Paper – Document–Based Essay—Level 5 – B



[59]

Anchor Paper – Document–Based Essay—Level 5 – B



Anchor Level 5-B

The response:
• Thoroughly addresses both aspects of the task by describing how the system of checks and

balances functions and how this system has been applied in more than one specific circumstance
in United States history (Andrew Johnson’s impeachment; Jackson’s veto of the National Bank of
the United States; and judicial review of the N.I.R.A)

• Includes an accurate analysis and interpretation of documents 1, 3, 5, and 6
• Incorporates accurate information from the documents
• Incorporates relevant outside information related to the function and application of checks and

balances (Tenure of Office Act; failure to get Johnson’s conviction by a single vote; the role of
Nicholas Biddle in the Bank of the United States veto; Schecter v. United States)

• Richly supports the theme of checks and balances with the use of many relevant facts, examples,
and details, and the discussion is more analytical than descriptive (relates judicial review to
Schecter; the politically-inspired impeachment of Andrew Johnson)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization by
discussing a check and then discussing an application of that check

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The response demonstrates a
sophisticated knowledge of Johnson’s impeachment and of judicial review with the use of the
Schecter case. The documents are used as stepping-stones to outside information.
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[61]

Anchor Paper – Document–Based Essay—Level 4 – A



[62]

Anchor Paper – Document–Based Essay—Level 4 – A



[63]

Anchor Paper – Document–Based Essay—Level 4 – A

Anchor Level 4-A

The response:
• Addresses both aspects of the task, although the treatment of the tasks is uneven
• Includes an accurate analysis and interpretation of all the documents
• Incorporates information from the documents
• Incorporates relevant outside information related to checks and balances (explanation of the

pocket veto; reason for the Senate rejection of the Treaty of Versailles; impeachment of Andrew
Johnson for violation of the Tenure of Office Act; NAFTA)

• Incorporates relevant facts, examples, and details, but the discussion is more descriptive than
analytical (approval of appointments and ratification of treaties by the Senate)

• Is a well-developed essay, demonstrating a logical and clear plan of organization by discussing
the function of checks and balances and then discussing the application of checks and balances

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 4. The introduction is very good
because it explains why checks and balances are included in the Constitution. Most of the response
explains how checks and balances function. The lack of sufficient details to explain the application
detracts from the overall quality of the response.



[64]

Anchor Paper – Document–Based Essay—Level 4 – B



[65]

Anchor Paper – Document–Based Essay—Level 4 – B



[66]

Anchor Paper – Document–Based Essay—Level 4 – B



Anchor Level 4-B

The response:
• Addresses both aspects of the task, although the treatment of the tasks is uneven
• Includes an accurate analysis and interpretation of documents 1, 2, 3, 4, 5, and 6
• Incorporates information from the documents
• Incorporates relevant outside information related to checks and balances (Marbury v. Madison;

two-thirds vote necessary for congressional override)
• Incorporates relevant facts, examples, and details, but the discussion is more descriptive than

analytical (FDR’s reasons for changing Supreme Court numbers; reasons for Senate rejection of
the Treaty of Versailles)

• Is a well-developed essay, demonstrating a logical and clear plan of organization by describing
the function and the application of checks and balances in the same paragraph

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Much of the outside information
is mentioned rather than fully explained and discussed. Although the description of the function of
checks and balances is very good, the examples of the applications of checks and balances are
uneven. The discussion of the rejection of the Treaty of Versailles is more complete than the
discussion of Marbury v. Madison.
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[68]

Anchor Paper – Document–Based Essay—Level 4 – C



[69]

Anchor Paper – Document–Based Essay—Level 4 – C



[70]

Anchor Paper – Document–Based Essay—Level 4 – C



Anchor Level 4-C

The response:
• Addresses both aspects of the task, although the treatment of the tasks is uneven
• Includes an accurate analysis and interpretation of documents 1, 2, 3, and 4
• Incorporates information from the documents
• Incorporates relevant outside information related to checks and balances (New Deal programs;

explanation of judicial review; Wilson’s role in the Treaty of Versailles; impeachment of Clinton)
• Incorporates relevant facts, examples, and details, but the discussion is more descriptive than

analytical (role of House and Senate in impeachment)
• Is a well-developed essay, demonstrating a logical and clear plan of organization by explaining

the function of checks and balances and, at the end of each paragraph, briefly discussing the
application

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 4. The introduction is used to
state the responsibilities of each of the three branches. Specific parts of the Constitution are correctly
cited to explain the functions of checks and balances, but much of the information used to discuss the
application of checks and balances is not explained with details. The discussions of the Treaty of
Versailles and World War II are less complete than the discussion on impeachment.
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[72]

Anchor Paper – Document–Based Essay—Level 3 – A



[73]

Anchor Paper – Document–Based Essay—Level 3 – A



Anchor Level 3-A

The response:
• Addresses both aspects of the task in a limited way, i.e., the applications of checks and balances

lack supporting details
• Includes some analysis and interpretation of documents 2, 3, 4, 5, 6, and 7
• Incorporates some information from the documents
• Incorporates limited relevant outside information (FDR’s desire to appoint judges who agreed

with his policies; two-thirds vote needed to override; Wilson’s role in the League of Nations;
Brown v. Board of Education)

• Includes some facts, examples, and details, but the discussion is more descriptive than analytical
(Senate approval needed for appointments; declaration of war by Congress)

• Is a satisfactorily developed essay, demonstrating a general plan of organization by explaining the
function of checks and balances and then mentioning the application in the same paragraph

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with an evaluation of the system of checks and
balances

Conclusion: Overall, the response best fits the criteria for Level 3. The lack of specific details about
the Treaty of Versailles and Brown v. Board of Education prevent this from being a Level 4
response. The conclusion is weak but does not detract from the overall quality of the response.
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[75]

Anchor Paper – Document–Based Essay—Level 3 – B



[76]

Anchor Paper – Document–Based Essay—Level 3 – B

Anchor Level 3-B

The response:
• Addresses both aspects of the task in a limited way, but does not provide many details to support

the discussion
• Includes some analysis and interpretation of documents 2, 4, 5, and 6
• Incorporates some information from the documents
• Incorporates limited relevant outside information (Wilson’s role in the Treaty of Versailles;

Marbury v. Madison)
• Includes some facts, examples, and details, but the discussion is more descriptive than analytical

(ratification of treaties; power of Supreme Court to declare laws unconstitutional)
• Is a satisfactorily developed essay, demonstrating a general plan of organization by making

specific reference to an application of checks and balances and concluding the section with a
limited discussion of how that check functions

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the essay best fits the criteria for Level 3. The introduction is strong because it
uses two applications to explain how checks and balances are used. However, the supporting details
to explain these applications of the system of checks and balances are somewhat weak.
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Anchor Paper – Document–Based Essay—Level 3 – C
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Anchor Paper – Document–Based Essay—Level 3 – C



[79]

Anchor Paper – Document–Based Essay—Level 3 – C

Anchor Level 3-C

The response:
• Addresses both aspects of the task in a limited way, mentioning rather than describing the

functions and applications of checks and balances
• Includes some analysis and interpretation of documents 1, 3, and 7
• Incorporates some information from the documents
• Incorporates limited relevant outside information (Lyndon Johnson and the Gulf of Tonkin

Resolution; Clinton’s trial)
• Includes some facts, examples, and details, but the discussion is more descriptive than analytical

(congressional declaration of war; presidential veto)
• Is a satisfactorily developed essay, demonstrating a general plan of organization by mentioning

the functions of checks and balances and then referring to the applications with few details
• Introduces the theme of checks and balances by repeating the historical context and concludes

by simply repeating the theme

Conclusion: Overall, the response fits most of the criteria for Level 3. While both aspects of the
task are addressed, few details are used to support the discussion. In addition, the information
presented tends to be repetitive.
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Anchor Paper – Document–Based Essay—Level 2 – A



[81]

Anchor Paper – Document–Based Essay—Level 2 – A

Anchor Level 2-A

The response:
• Attempts to address both aspects of the task by summarizing each document that is used
• Makes limited use of documents 1, 2, 4, 6, and 7 by restating the contents
• Presents limited relevant outside information (failure of the League of Nations and Treaty of

Versailles)
• Includes few facts, examples, and details, and includes some inaccuracies (laws are impeached;

reason for Senate rejection of the Treaty of Versailles)
• Is a satisfactorily organized response, demonstrating a general plan of organization
• Introduces the theme of checks and balances by repeating the historical context; the conclusion

is not directly related to the theme

Conclusion: Overall, the response best fits the criteria for Level 2. Most of the response uses the
basic information provided in the documents. Most of the limited outside information is inaccurate.
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Anchor Paper – Document–Based Essay—Level 2 – B
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Anchor Paper – Document–Based Essay—Level 2 – B



[84]

Anchor Paper – Document–Based Essay—Level 2 – B



[85]

Anchor Paper – Document–Based Essay—Level 2 – B



Anchor Level 2-B

The response:
• Attempts to describe the system of checks and balances but does not address the applications

with any specific detail
• Makes limited use of all the documents, generally restates the contents, and misinterprets most

of them
• Presents little relevant outside information (reasons for impeachment)
• Includes few facts, examples, and details, and includes several inaccuracies (the Senate’s role in

impeachment, role of Congress in pocket veto; role of Congress as a referee between the
President and the Supreme Court)

• Is a satisfactorily developed essay, demonstrating a general plan of organization by
summarizing the information in each document

• Introduces the theme of checks and balances by repeating the historical context and concludes
by attempting to summarize the theme

Conclusion: Overall, the response best fits the criteria for Level 2. The response uses very limited
specific information, relying on the basic information provided in the documents. Incorrect
conclusions are drawn from the interpretation of the documents.
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Anchor Paper – Document–Based Essay—Level 2 – C



Anchor Level 2-C

The response:
• Attempts to address both aspects of the task, explaining the function of checks and balances but

mentioning only one application
• Makes limited use of documents 2, 3, 6, and 7
• Presents no relevant outside information
• Includes few facts, examples, and details, and includes information that contains some

inaccuracies (President makes up laws which he then gives to Congress and Senate has the power
to pass or reject; only the Supreme Court decides what bills become laws)

• Is a satisfactorily developed essay, demonstrating a general plan of organization by explaining a
function and then mentioning an application

• Introduces the theme of checks and balances by repeating the historical context but lacks a
conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The inaccuracies detract from the
overall quality of the response. The correct application regarding President Franklin D. Roosevelt
asking Congress for a declaration of war is not developed.
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Anchor Paper – Document–Based Essay—Level 1 – A

Anchor Level 1-A

The response:
• Shows a limited understanding of the task by only briefly explaining how checks and balances

functions and by providing no examples of application
• Makes references to documents 2, 3, 5, and 6
• Presents no relevant outside information
• Includes some accurate facts, details, and examples, but only in a very limited way
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of checks and balances by restating the historical context and concludes

with a simple statement

Conclusion: Overall, the response best fits the criteria for Level 1. Some attempt is made to address
the task by summarizing the checks that every branch of the government exercises. However, no
outside information is provided, and several facts are mentioned but not described.



[90]

Anchor Paper – Document–Based Essay—Level 1 – B



Anchor Level 1-B

The response:
• Shows a limited understanding of the task, attempting to explain how checks and balances

function and providing two examples of application
• Makes vague, unclear references to documents 5 and 7
• Presents some relevant outside information (President must have Congressional approval to

remove Supreme Court Justices)
• Includes few relevant facts, details, and examples (Franklin D. Roosevelt’s role in World War II

and controversy with the Supreme Court)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of checks and balances by repeating the historical context, but the

conclusion is confused

Conclusion: Overall, the response best fits the criteria for Level 1. Some attempt is made to address
the task, but only two documents are used and little outside information is provided. The information
presented is limited in scope and lacks details.
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Document–Based Essay—Practice Paper – A
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Document–Based Essay—Practice Paper – A
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – C
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – E

[100]



Document–Based Essay—Practice Paper – E
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Document–Based Essay—Practice Paper – E

[102]



Practice Paper A—Score Level 3

Practice Paper B—Score Level 5

The response:
• Addresses both aspects of the task in a limited way (the discussion of the function of checks and

balances and the application are not supported with many details)
• Includes some analysis and interpretation of documents 2, 5, and 6
• Incorporates some information from the documents
• Incorporates limited relevant outside information (Brown v. Board of Education; New Deal)
• Includes some facts, examples, and details, but the discussion is more descriptive than analytical

(judicial review; declaration of war by President with congressional approval)
• Is a satisfactorily developed essay, demonstrating a general plan of organization by describing the

function of checks and balances and then giving an example of its application
• Introduces the theme of checks and balances by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The introduction is good because
it uses the organization of the three branches to introduce the functions of checks and balances. The
use of Brown v. Board of Education as an example of judicial review is analytical, especially with
the reference to separate but equal.

The response:
• Thoroughly addresses both aspects of the task by describing how the system of checks and

balances functions and how this system has been applied in two specific circumstances in United
States history (rejection of the Treaty of Versailles; court-packing)

• Includes an accurate analysis and interpretation of all the documents
• Incorporates accurate information from the documents
• Incorporates relevant outside information related to the function and application of checks and

balances (Marbury v. Madison; reasons for the rejection of the Treaty of Versailles;
congressional approval of World War I; Andrew Johnson’s impeachment)

• Richly supports the theme of checks and balances with the use of many relevant facts, examples,
and details, and the discussion is more analytical than descriptive (implies why Congress said no
to court-packing)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization by
describing the system of checks and balances and then discussing the application

• Introduces the theme of checks and balances by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. It is strong in the integration of
information from the documents, including details and explanations of these details. The conclusion
is especially strong as it uses examples to explain why checks and balances are necessary.
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Practice Paper C—Score Level 2

Practice Paper D—Score Level 4

The response:
• Shows a limited understanding of the task, attempting to explain how checks and balances

function and providing two examples of application
• Makes vague, unclear references to documents 5 and 7
• Presents some relevant outside information (Franklin D. Roosevelt’s difficult time with judicial

branch; FDR went through checks and balances more than once)
• Includes few facts, examples, and details, and includes some inaccuracies (Senate declares war

rather than Congress)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of checks and balances by repeating the historical context and concludes by

summing up the theme

Conclusion: Overall, the response best fits the criteria for Level 2. There is an attempt to address the
task, although there are few specific details. The comparison of checks and balances to a circle is a
good comparison.

The response:
• Addresses both aspects of the task, although the treatment of the tasks is uneven
• Includes an accurate analysis and interpretation of documents 1, 2, 3, 4, 6, and 7
• Incorporates information from the documents
• Incorporates relevant outside information related to checks and balances (Andrew Johnson’s

firing of a cabinet member; congressional overrides of Andrew Johnson’s vetoes; Marshall Court)
• Incorporates relevant facts, examples, and details, but the discussion is more descriptive than

analytical (congressional approval needed for declaration of war)
• Is a well-developed essay, demonstrating a logical and clear plan of organization by describing

the function of checks and balances and then discussing specific applications
• Introduces the theme of checks and balances by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 4. The introduction is especially
strong because it explains why balance was necessary in the national government. The conclusion is
good because it connects checks and balances with long-term stability and explains why checks and
balances are included in our government. The discussion on the application of checks and balances
(the rejection of the Treaty of Versailles, judicial review, and Johnson’s impeachment) tends to
mention details rather than explain them.
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Practice Paper E—Score Level 3

The response:
• Attempts to address both aspects of the task by describing the functions of checks and balances

and using the Treaty of Versailles as an application
• Makes limited use of documents 1, 2, and 4
• Presents some relevant outside information (federal judges can be impeached; Chief Justice

presides at impeachment trials; President’s role as chief diplomat)
• Includes few facts, examples, and details, and includes some inaccuracies (one senator acting as

the prosecutor in impeachment trials; two-thirds vote to impeach)
• Is a satisfactorily developed essay, demonstrating a general plan of organization by explaining a

function and then giving an application
• Introduces the theme of checks and balances by repeating the historical context and concludes by

attempting to summarize the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The explanation of the function of
checks and balances is generally good. The use of effective topic sentences strengthens the response,
even though there is only a mention of a specific application.
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