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Part I

Answer all questions in this part.

Directions (1–50):  For each statement or question, write on the separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.
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Base your answers to questions 1 and 2 on the map below and on your knowledge of social studies. Each
letter on the map represents a specific geographic feature.

Source: Mountain High Maps (adapted)
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1 Which geographic feature most limited the
westward movement of American colonists
before 1750?
(1) H (3) C
(2) I (4) F

2 At the end of the Revolutionary War, which
geographic feature became the western boundary
of the United States?
(1) A (3) E
(2) B (4) G



4 The Land Ordinance of 1785 and the Northwest
Ordinance of 1787 are considered achievements
under the Articles of Confederation because they
(1) established processes for settling and

governing the western territories
(2) settled boundary disputes with Great Britain

and Spain
(3) provided the basic methods of collecting taxes

and coining money
(4) created a system of state and federal courts

5 “The powers not delegated to the United States
by the Constitution, nor prohibited by it to the
States, are reserved to the States respectively, or
to the people.”

— United States Constitution, 10th amendment

This part of the Bill of Rights was intended to
(1) give the people the right to vote on important

issues
(2) reduce the rights of citizens
(3) limit the powers of the federal government
(4) assure federal control over the states

6 The creation of the presidential cabinet and
political parties are examples of
(1) the unwritten constitution
(2) separation of powers
(3) the elastic clause
(4) judicial review

7 The term supreme law of the land refers to which
document?
(1) Fundamental Orders of Connecticut
(2) Constitution of the United States
(3) Articles of Confederation
(4) Declaration of Independence

8 Which principle of the United States
Constitution is intended to ensure that no one
branch of government has more power than
another branch?
(1) checks and balances
(2) federalism
(3) limited government
(4) rule of law
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Base your answer to question 3 on the time line below and on your knowledge of social studies.

3 Which title is most accurate for this time line?
(1) Forms of Colonial Protest
(2) Effects of British Navigation Laws
(3) Causes of the American Revolution
(4) Abuse of Power by Colonial Legislatures
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9 A geographic and economic motivation for the
Louisiana Purchase (1803) was the desire to
(1) annex California
(2) secure land for the Erie Canal
(3) control the port of New Orleans
(4) own all of the Great Lakes

10 The principal goal of the supporters of Manifest
Destiny in the 1840s was to
(1) convince Canada to become part of the

United States
(2) expand United States territory to the Pacific

Ocean
(3) build a canal across Central America
(4) acquire naval bases in the Caribbean

11 The climate and topography of the southeastern
United States had a major impact on the history
of the United States before 1860 because the
region
(1) became the center of commerce and

manufacturing
(2) developed as the largest domestic source of

steel production
(3) was the area in which most immigrants chose

to settle
(4) provided agricultural products that were

processed in the North and in Europe

12 Abolitionists in the pre–Civil War period were
most likely to support the
(1) removal of the Cherokee Indians from

Georgia
(2) passage of the Fugitive Slave Act
(3) activities of the Underground Railroad
(4) use of popular sovereignty in the territories

13 Which Supreme Court decision created the need
for a constitutional amendment that would grant
citizenship to formerly enslaved persons?
(1) Marbury v. Madison
(2) McCulloch v. Maryland
(3) Worcester v. Georgia
(4) Dred Scott v. Sanford

Base your answer to question 14 on the quotation
below and on your knowledge of social studies.

. . . With malice toward none, with charity for all,
with firmness in the right as God gives us to see
the right, let us strive on to finish the work we are
in, to bind up the nation’s wounds, to care for him
who shall have borne the battle and for his widow
and his orphan, to do all which may achieve and
cherish a just and lasting peace among ourselves
and with all nations.

— Abraham Lincoln, Second Inaugural Address,
March 4, 1865

14 This statement reveals President Lincoln’s
support for
(1) a new peace treaty with Great Britain
(2) universal male suffrage
(3) a fair and generous peace
(4) harsh punishment for Confederate leaders

15 The passage of Jim Crow laws in the South after
Reconstruction was aided in part by
(1) a narrow interpretation of the 14th amend-

ment by the United States Supreme Court
(2) a change in the southern economy from

agricultural to industrial
(3) the growth of Republican-dominated govern-

ments in the South 
(4) the rise in European immigration to the

South 

16 During the late 1800s, pools and trusts were used
by big business in an effort to
(1) increase imports
(2) limit competition
(3) improve working conditions
(4) reduce corporate income taxes

17 In the late 1800s, which group most often
supported the views of the Populist Party?
(1) factory owners (3) farmers 
(2) nativists (4) labor unions
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18 . . .“You are our employers, but you are not our
masters. Under the system of government we
have in the United States we are your equals, and
we contribute as much, if not more, to the
success of industry than do the employers.” . . .

— testimony, United States Congress, April 29, 1911

The point of view expressed in the quotation was
most likely that of a
(1) recent immigrant responding to dis-

crimination
(2) government official campaigning for re-

election
(3) woman demanding the right of suffrage
(4) labor leader speaking about the rights of

workers

19 In the late 1800s and early 1900s, many members
of Congress supported legislation requiring
literacy tests for immigrants in an attempt to
(1) stop illegal immigration from Latin America
(2) provide highly skilled workers for industry
(3) limit the power of urban political machines
(4) restrict immigration from southern and

eastern Europe

20 “Hawaiian Planters Urge American Annexation”
“U.S. and Germany Negotiate for Control of the   
Samoan Islands”

“U.S. Gains Control of Wake Island and Guam”

Which conclusion can best be drawn from these
headlines?
(1) The Anti-Imperialist League strongly

influenced Congress.
(2) Respect for native cultures motivated United

States foreign policy.
(3) United States territorial expansion increased

in the Pacific Ocean.
(4) Construction of a railroad to Alaska was a

major policy goal.

21 The Federal Reserve System was created in 1913 to
(1) protect endangered species
(2) reduce tariff rates
(3) collect income taxes
(4) regulate the nation’s money supply

22 The initiative and referendum are considered
democratic reforms because they
(1) permit citizens to have a more direct role in

lawmaking
(2) let all registered voters select their state’s

presidential electors
(3) extend the right to vote to 18-year-old citizens
(4) allow residents of one state to bring lawsuits

against residents of another state

23 During the early 1900s, the term muckrakers was
used to describe
(1) pacifists who demonstrated against war
(2) writers who exposed the evils in American

society
(3) newspaper columnists who reported on

celebrities
(4) politicians who criticized Progressive Era

presidents

24 President Woodrow Wilson’s policy of strict
neutrality during the early years of World War I
was challenged by
(1) German violations of freedom of the seas
(2) British disrespect for the Roosevelt corollary
(3) attacks by Mexicans on United States border

towns
(4) the refusal of the League of Nations to supply

peacekeepers

25 What was a main result of national Prohibition
during the 1920s?
(1) Respect for the law decreased.
(2) Woman’s suffrage was restricted.
(3) Racial prejudice increased.
(4) Religious tolerance grew.

26 Which foreign policy did Warren G. Harding
support when he used the phrase “return to
normalcy” during his presidential campaign of
1920?
(1) appeasement (3) containment
(2) internationalism (4) isolationism
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27 Which event led to the start of the Great
Depression?
(1) Red Scare (1919–1920)
(2) election of President Herbert Hoover (1928)
(3) stock market crash (1929)
(4) passage of the Emergency Banking Act

(1933)

Base your answer to question 28 on the cartoon
below and on your knowledge of social studies.

28 Based on this cartoon, economic recovery would
require
(1) fewer regulations by the federal government
(2) increased taxes on the working class
(3) more money in the hands of lower-income

families
(4) protective tariffs on foreign goods

Base your answers to questions 29 and 30 on the
song below and on your knowledge of social studies.

Brother, Can You Spare a Dime?
They used to tell me I was building a dream
And so I followed the mob.
When there was earth to plow or guns to bear,
I was always there, right on the job.
They used to tell me I was building a dream
With peace and glory ahead —
Why should I be standing in line, just waiting 

for bread?

Once I built a railroad, I made it run,
Made it race against time.
Once I built a railroad, now it’s done —
Brother, can you spare a dime? . . .

Once in khaki suits, gee, we looked swell
Full of that Yankee Doodle-de-dum.
Half a million boots went slogging through hell,
And I was the kid with the drum. . . .

— E. Y. Harburg and J. Gorney, 1932

29 Which statement most accurately expresses the
main idea of this song?
(1) Railroad workers were often overpaid.
(2) The average wage in 1930 was 10 cents an

hour.
(3) Soldiers never have difficulty finding jobs

when they return from war.
(4) Hard times threaten economic opportunity.

30 Which program was created to deal with the
problem identified in this song?
(1) Interstate Commerce Commission (ICC)
(2) Works Progress Administration (WPA)
(3) Federal Trade Commission (FTC)
(4) Federal Deposit Insurance Corporation

(FDIC)

31 President Franklin D. Roosevelt’s reelection in
1940 created a controversy that eventually led to
(1) the Supreme Court declaring the election

unconstitutional
(2) the establishment of presidential term limits
(3) an effort to increase voter participation
(4) an attempt to increase the number of Justices

on the Supreme Court
U.S. Hist. & Gov’t.–Aug. ’08 [6]



Base your answers to questions 32 and 33 on the
map below and on your knowledge of social studies.

32 Which statement is best supported by the
information on the map?
(1) Government officials used abandoned mining

towns to house Japanese Americans.
(2) Western states did not support the decision to

create the relocation centers.
(3) Relocation centers had to be placed near

rivers.
(4) The government considered Japanese

Americans a threat to national security.

33 The relocation camps shown on the map were
mainly a reaction to the
(1) Japanese military attack on Pearl Harbor
(2) capture of Japanese war prisoners
(3) need to train Japanese Americans for military

service
(4) attacks by Japanese Americans on United

States military bases

34 The D-Day invasion in June 1944 was important
to the outcome of World War II because it
(1) opened a new Allied front in Europe
(2) avoided use of the atomic bomb against

civilian targets
(3) forced Italy to surrender
(4) stopped Soviet advances in eastern Europe

35 The Marshall Plan (1948–1952) was a United
States effort to assist the nations of Europe by
(1) forming a strong military alliance
(2) providing economic aid
(3) sending United States troops to trouble spots
(4) continuing Lend-Lease aid to the Soviet

Union

Base your answers to questions 36 and 37 on the
statement below and on your knowledge of social
studies.

. . . But this secret, swift, and extraordinary buildup
of Communist missiles—in an area well known to
have a special and historical relationship to the
United States and the nations of the Western
Hemisphere, in violation of Soviet assurances, and
in defiance of American and hemispheric policy—
this sudden, clandestine [secret] decision to station
strategic weapons for the first time outside of
Soviet soil—is a deliberately provocative and
unjustified change in the status quo which cannot
be accepted by this country, if our courage and our
commitments are ever to be trusted again by
either friend or foe. . . . 

— President John F. Kennedy, October 22, 1962

36 This statement is most closely associated with the
(1) Bay of Pigs invasion
(2) Cuban missile crisis
(3) United States-Soviet space race
(4) nuclear test ban controversy

37 What is a valid conclusion based on this
statement?
(1) Strategic weapons of the United States

should be stationed on foreign soil.
(2) An isolationist foreign policy is the most

effective way to preserve peace.
(3) Presidential attempts were made to end

military alliances.
(4) Geographic location plays an important role

in determining foreign policy.

$�������.��������*��#�$��!���)
�/$/�0�"���&�����������1��������2���"���3

U.S. Hist. & Gov’t.–Aug. ’08 [7] [OVER]



38 “Martin Luther King Jr. Delivers ‘I Have a Dream’ 
Speech to Civil Rights Demonstrators in D.C.”

“Rachel Carson Awakens Conservationists with Her 
Book, Silent Spring”

“Cesar Chavez Organizes Migrant Farm Workers”

A valid conclusion based on these headlines is
that
(1) individuals have a great impact on

movements for change
(2) social reforms progress faster with support

from big business
(3) the press discouraged efforts at reform in the

1960s
(4) mass movements often continue without

strong leaders 

Base your answers to questions 39 and 40 on the
statement below and on your knowledge of social
studies.

. . . In 1961, James Farmer orchestrated and led
the famous Freedom Rides through the South,
which are renowned for forcing Americans to
confront segregation in bus terminals and on
interstate buses. In the spring of that year, James
Farmer trained a small group of freedom riders,
teaching them to deal with the hostility they were
likely to encounter using nonviolent resistance.
This training would serve them well. . . . 

— Senator Charles Robb, “A Tribute to an American
Freedom Fighter,” U.S. Senate

39 The principal goal of the activity described in this
statement was to
(1) achieve racial integration of public facilities
(2) encourage change through violent means
(3) expand voting rights for African Americans
(4) force the president to send military troops

into the South

40 The activities described in this statement helped
lead to
(1) President Harry Truman’s order to

desegregate the military
(2) passage of the Civil Rights Act of 1964
(3) ratification of the Equal Rights Amendment
(4) a decision by the Supreme Court to integrate

public schools

41 Which term is most commonly used to describe
President Richard Nixon’s foreign policy toward
the Soviet Union?
(1) collective security (3) détente
(2) brinkmanship (4) neutrality

42 Since the 1970s, many people have moved from
the Midwest and Northeast to the South,
Southwest, and West Coast.  This migration has
resulted in
(1) support for increasing the membership of

Congress
(2) a decrease in immigration from Asia and

Latin America
(3) increased pressure to eliminate the electoral

college
(4) some states gaining and others losing seats in

the House of Representatives

Base your answer to question 43 on the cartoon
below and on your knowledge of social studies.

43 Which issue in the United States is the focus of
this cartoon?
(1) poor diets of many older Americans
(2) high cost of many medicines
(3) increased competition among drug manu-

facturers
(4) government-controlled prices of prescription

drugs
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Base your answer to question 44 on the cartoon
below and on your knowledge of social studies.

44 The graduating student pictured in this cartoon is
confronted by a problem caused in part by
(1) cheaper foreign labor
(2) increasing tariff rates
(3) high-cost imports
(4) lack of education

45 “Gasoline Prices Soar in 2008”
“U.S. Oil Consumption and Imports Continue to 
Rise”

“OPEC Votes to Reduce Oil Production”

Which conclusion is most clearly supported by
these headlines?
(1) The United States exports more oil than it

imports.
(2) Energy policies are not affected by domestic

events.
(3) The demand for alternative energy sources is

declining.
(4) United States dependence on foreign oil is a

major problem.

Base your answer to question 46 on the graph
below and on your knowledge of social studies.

46 Which generalization about the projected
population in New York State is most clearly
supported by the information on the graph?
(1) The death rate will slowly increase by 2020.
(2) The number of citizens 75 and older will

double by 2020.
(3) The number of citizens 75 and older will

steadily decline by 2020.
(4) The population of both groups shown on the

graph will increase by 2020.

47 The decision in Gibbons v. Ogden (1824) and the
decision in Wabash, St. Louis & Pacific Railroad v.
Illinois (1886) addressed the issue of
(1) congressional privileges
(2) regulation of interstate commerce
(3) state taxation of federal property
(4) contract rights

48 Which economic policy argues that government
should limit, as much as possible, any
interference in the economy?
(1) socialism (3) mercantilism
(2) laissez-faire (4) protectionism
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49 Which pair of Supreme Court cases demonstrates
that the Supreme Court can change an earlier
decision?
(1) Schenck v. United States and United States v.

Nixon
(2) Korematsu v. United States and Miranda v.

Arizona
(3) Gideon v. Wainwright and Heart of Atlanta

Motel v. United States
(4) Plessy v. Ferguson and Brown v. Board of

Education of Topeka

50 The disputed elections of 1876 and 2000 were
similar because in both contests the
(1) winner was chosen by a special electoral

commission
(2) states were required to hold a second election
(3) winner of the popular vote did not become

president
(4) election had to be decided in the House of

Representatives
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Part II

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Government Role in the Economy

Throughout history, the United States government has taken various actions to
address problems with the nation’s economy.

Task:

Choose two actions that addressed a problem with the nation’s economy and for
each
• Discuss the historical circumstance that led to the action
• Discuss the impact of this action on the economy of the United States

You may use any example from your study of United States history.  Some suggestions you
might wish to consider include assumption of Revolutionary War debts, building the
transcontinental railroad, passage of tariff laws, passage of the Interstate Commerce Act,
creation of the Federal Deposit Insurance Corporation, adoption of the Social Security
system, passage of federal minimum wage laws, Reagan Era tax cuts, and ratification of the
North American Free Trade Agreement (NAFTA).

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to:
• Develop all aspects of the task
• Support the theme with relevant facts, examples, and details
• Use a logical and clear plan of organization, including an introduction and a

conclusion that are beyond a simple restatement of the theme

In developing your answer to Part II, be sure to keep this general definition in mind:

discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”

Answers to the essay questions are to be written in the separate essay booklet.
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In developing your answers to Part III, be sure to keep this general definition in mind:

discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”

Part III

DOCUMENT-BASED QUESTION

This question is based on the accompanying documents.  The question is designed to test your
ability to work with historical documents.  Some of the documents have been edited for the purposes
of the question.  As you analyze the documents, take into account the source of each document and
any point of view that may be presented in the document.

Historical Context:

The automobile has had an important influence on the United States since the early
20th century. Perhaps no other invention has had such a significant impact on
production methods, the American landscape, the environment, and American
values.

Task: Using information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay, in which you will be asked to

• Discuss the political, economic, and/or social impacts of the automobile on the
United States

NAME SCHOOL
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Part A
Short-Answer Questions

Document 1

1 According to Bailey and Kennedy, how did Henry Ford’s mass production techniques influence the cost of
the automobile?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Source: Bailey and Kennedy, The American Pageant,
D.C. Heath and Company, 1987
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Document 2

. . . The result [of buying a car] upon the individual is to break down his sense of values.  Whether
he will or no, he must spend money at every turn.  Having succumbed [given in] to the lure of
the car, he is quite helpless thereafter.  If a new device will make his automobile run smoother
or look better, he attaches that device.  If a new polish will make it shine brighter, he buys that
polish.  If a new idea will give more mileage, or remove carbon, he adopts that new idea.  These
little costs quickly mount up and in many instances represent the margin of safety between
income and outgo.  The over-plus [surplus] in the pay envelope, instead of going into the bank
as a reserve-fund, goes into automobile expense.  Many families live on the brink of danger all
the time.  They are car-poor.  Saving is impossible.  The joy of security in the future is sacrificed
for the pleasure of the moment.  And with the pleasure of the moment is mingled the constant
anxiety entailed by living beyond one’s means. . . .

Source: William Ashdown, “Confessions of an Automobilist,” Atlantic Monthly, June 1925

2 According to William Ashdown, what were two negative impacts of automobile ownership in 1925?   [2]

(1) __________________________________________________________________________________

__________________________________________________________________________________

(2) __________________________________________________________________________________

__________________________________________________________________________________

Score

Score
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Document 3

. . . Massive and internationally competitive, the automobile industry is the largest single manu-
facturing enterprise in the United States in terms of total value of products and number of
employees.  One out of every six U.S. businesses depends on the manufacture, distribution,
servicing, or use of motor vehicles.  The industry is primarily responsible for the growth of steel
and rubber production, and is the largest user of machine tools. Specialized manufacturing
requirements have driven advances in petroleum refining, paint and plate-glass manufacturing,
and other industrial processes.  Gasoline, once a waste product to be burned off, is now one of
the most valuable commodities in the world. . . .

Source: National Academy of Engineering, 2000

3 Based on this article, state two ways the automobile industry has had an impact on the American 
economy.   [2]

(1) __________________________________________________________________________________

__________________________________________________________________________________

(2) __________________________________________________________________________________

__________________________________________________________________________________

Score
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Document 4a

. . . The automobile allowed a completely different pattern.  Today there is often a semi-void of
residential population at the heart of a large city, surrounded by rings of less and less densely
settled suburbs.  These suburbs, primarily dependent on the automobile to function, are where
the majority of the country’s population lives, a fact that has transformed our politics.  Every city
that had a major-league baseball team in 1950, with the exception only of New York—ever the
exception— has had a drastic loss in population within its city limits over the last four and a half
decades, sometimes by as much as 50 percent as people have moved outward, thanks to the
automobile.
In more recent years the automobile has had a similar effect on the retail commercial sectors 
of smaller cities and towns, as shopping malls and superstores such as the Home Depot and 
Wal-Mart have sucked commerce off Main Street and into the surrounding countryside. . . .

Source: John Steele Gordon, “Engine of Liberation,” American Heritage, November 1996

4a According to John Steele Gordon, what has been one impact of the automobile on cities?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________
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Document 4b

4b Based on the information on this map, what is one impact of the automobile on suburbs?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Source: James M. Rubenstein,The Cultural Landscape:
An Introduction to Human Geography,
Pearson Prentice Hall, 2005 (adapted)
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Document 5

. . . What did the automobile mean for the housewife?  Unlike public transportation systems, it
was convenient.  Located right at her doorstep, it could deposit her at the doorstep that she
wanted or needed to visit.  And unlike the bicycle or her own two feet, the automobile could carry
bulky packages as well as several additional people.  Acquisition of an automobile therefore meant
that a housewife, once she had learned how to drive, could become her own door-to-door delivery
service.  And as more housewives acquired automobiles, more businessmen discovered the joys
of dispensing with [eliminating] delivery services—particularly during the Depression. . . .

Source: Ruth Schwartz Cowan, “Less Work for Mother?,” American Heritage, September/October 1987

5 According to Ruth Schwartz Cowan, what was one way life changed for the American housewife as a result
of the automobile?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Score
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Document 6

The Influence of the Automobile, 1923–1960 (Selected Years)
1923 Country Club Plaza, the first shopping center, opens in Kansas City.
1924 In November, 16,833 cars cross the St. John’s River into Florida, the beginning of winter

motor pilgrimages to Florida.
1930 Census data suggest that southern cities are becoming more racially segregated as car-

owning whites move to suburbs that have no public transportation.

King Kullen, first supermarket, Queens, New York City. Supermarkets are an outgrowth
of the auto age, because pedestrians cannot carry large amounts of groceries home.

1932 One-room rural schools decline because school districts operate 63,000 school buses in
the United States.

1956 Car pools enable Montgomery, Alabama, blacks [African Americans] to boycott
successfully the local bus company, beginning the modern civil rights movement.

National Defense and Interstate Highway Act passed. President Eisenhower argues: “In
case of atomic attack on our cities, the road net [network] must allow quick evacuation
of target areas.”

1957 Sixty-six-year-old gas station operator Harlan Sanders, facing bankruptcy because the
interstate has bypassed him, decides to franchise his Kentucky Fried Chicken restaurant.

1960 Organization of Petroleum Exporting Countries (OPEC) formed.

Source:  Clay McShane, The Automobile: A Chronology of Its Antecedents, Development, and Impact,
Greenwood Press, 1997 (adapted)

6a According to Clay McShane, what were two economic impacts of the automobile on the United States?   [2]

(1) __________________________________________________________________________________

__________________________________________________________________________________

(2) __________________________________________________________________________________

__________________________________________________________________________________

b According to Clay McShane, what was one impact of the automobile on race relations in the United States?  [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Score

Score

Score
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Document 7

Minor disruptions have begun to appear in the world oil trade in the wake of the renewal of
hostilities between the Arabs and the Israelis, and industry executives and Government officials
in many countries are waiting to see whether the Arab states will make a serious attempt to use
oil as a weapon in the conflict or any political confrontation that follows.  The Egyptians are
reported to have attacked Israeli-held oil fields in the occupied Sinai, and if true it would be the
most ominous event so far in the oil situation.  It would be the first direct attack by either side
on oil production facilities in any of the conflicts thus far.  If the Israelis retaliate it could mean
major disruptions of supplies. . . .

Source: William D. Smith, “Conflict Brings Minor Disruptions in Oil Industry: 
Arab Statesʼ Moves Studied for Clues to Intentions,” New York Times, October 9, 1973

7 According to William D. Smith, what could be one impact of the conflicts in the Middle East on the
United States?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Document 8

WASHINGTON, July 17—President Reagan, appealing for cooperation in ending the “crazy
quilt of different states’ drinking laws,” today signed legislation that would deny some Federal
highway funds to states that keep their drinking age under 21.

At a ceremony in the White House Rose Garden, Mr. Reagan praised as “a great national
movement” the efforts to raise the drinking age that began years ago among students and
parents.

“We know that drinking, plus driving, spell death and disaster,” Mr. Reagan told visitors on a
sweltering afternoon.  “We know that people in the 18–to–20 age group are more likely to be in
alcohol-related accidents than those in any other age group.”

Mr. Reagan indirectly acknowledged that he once had reservations about a measure that, in
effect, seeks to force states to change their policies.  In the past, Mr. Reagan has taken the view
that certain matters of concern to the states should not be subject to the dictates of the Federal
Government.

But in the case of drunken driving, Mr. Reagan said, “The problem is bigger than the individual
states.”. . .

Source:  Steven R. Weisman, “Reagan Signs Law Linking Federal Aid to Drinking Age,”
New York Times, July 18, 1984

8 According to Steven R. Weisman, what was one reason President Reagan signed the law linking federal
highway funds to the drinking age?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________

Score

Score



Document 9

. . . After a long and bitter debate, lawmakers in California today [July 2, 2002] passed the nation’s
strongest legislation to regulate emissions of the main pollutant that can cause warming of the
planet’s climate, a step that would require automakers to sell cars that give off the least possible
amount of heat-trapping gases. . . .

California is the largest market for automobiles in the United States, as well as the state with
more serious air pollution problems than any other.  Under federal clean air legislation, the
state’s air quality regulators are allowed to set standards for automobile pollution that are stricter
than those imposed by federal law.  In the past, many other states have followed California’s lead
in setting pollution rules on vehicles, and ultimately American automakers have been forced to
build cars that meet California’s standards and to sell them nationwide. . . . 

Source: John H. Cushman Jr., “California Lawmakers Vote to Lower Auto Emissions,”
New York Times, July 2, 2002

9 According to John H. Cushman Jr., what is one impact of the automobile on the United States?   [1]

_____________________________________________________________________________________

_____________________________________________________________________________________
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Score



Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least five documents in the body of the essay.  Support your response with
relevant facts, examples, and details.  Include additional outside information.

Historical Context:

The automobile has had an important influence on the United States since the early
20th century. Perhaps no other invention has had such a significant impact on
production methods, the American landscape, the environment, and American
values.

Task: Using information from the documents and your knowledge of United States
history, write an essay in which you

• Discuss the political, economic, and/or social impacts of the automobile on the
United States

Guidelines:

In your essay, be sure to
• Develop all aspects of the task
• Incorporate information from at least five documents
• Incorporate relevant outside information
• Support the theme with relevant facts, examples, and details
• Use a logical and clear plan of organization, including an introduction and a

conclusion that are beyond a restatement of the theme

U.S. Hist. & Gov’t.–Aug. ’08 [22]
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UNITED STATES HISTORY and GOVERNMENT

Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for stu-

dent responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by

matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the

scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confi-

dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.
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United States History and Government 

Content-Specific Rubric 

Thematic Essay 

August 2008 

 
 

Scoring Notes: 

 

 

Theme: Government Role in the Economy 

 Throughout history, the United States government has taken various actions to address problems with 

the nation's economy.  

Task: Choose two actions that addressed a problem with the nation’s economy and for each action  

• Discuss the historical circumstance that led to the action  

• Discuss the impact of this action on the economy of the United States 

 

You may use any example from your study of United States history. Some suggestions you might 

wish to consider include assumption of Revolutionary War debts, building the transcontinental railroad, 

passage of tariff laws, passage of the Interstate Commerce Act, creation of the Federal Deposit 

Insurance Corporation, adoption of the Social Security system, passage of federal minimum wage laws, 

Reagan Era tax cuts, and ratification of the North American Free Trade Agreement (NAFTA).  

1. This thematic essay has a minimum of four components (the historical circumstance that led to 

each of two different actions that addressed a problem with the nation’s economy and an impact of 

the action on the economy of the United States for each action). 

2. The problem discussed must be related to the nation’s economy. 

3. The action that addressed a problem with the nation’s economy may be from any time since the 

inception of the United States government. Economic events of the colonial era, such as the 

Intolerable Acts and the Boston Tea Party, should not receive credit as they occurred prior to the 

establishment of the first United States government. 

4. The actions chosen may be similar or from the same time period as long as different and specific 

supporting information is included for each, e.g., adoption of the Social Security system and 

establishment of the Works Progress Administration during the New Deal. 

5. A description of the action may be included in the discussion of the historical circumstances. 

6. The impact of the action on the economy of the United States may be immediate or long term and 

may be either positive or negative. 

7. The impact of the action on the United States economy may be discussed from any perspective as 

long as the position taken is supported by related historical facts and examples. 
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Score of 5: 

• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical 

circumstances that led to each of two different actions that addressed a problem with the nation’s 

economy and discussing the impact of each action on the economy of the United States 

• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information) (assumption of 

Revolutionary War debts: connects Hamilton’s proposal that Congress should pay debts contracted by 

the Continental Congress during the Revolutionary War and take over all remaining states’ debts from 

the war to the economic problems of the new nation generated by the existence of thirteen separate 

financial systems; connects Hamilton’s proposal to the inability of some states to meet their 

obligations and to his determination to establish the credit of the United States; connects Hamilton’s 

proposal to the federal government’s involvement in credit and trade, to economic growth and to 

increased sectional conflict over taxation; building the transcontinental railroad: connects the 

achievement of Manifest Destiny, the rapid West Coast settlement during the gold rush, and the 

Union’s advantage in rail transportation during the Civil War to the United States government’s use of 

land grants and support for private investors in building a transcontinental railroad; connects the 

completion of the transcontinental railroad to the extinction of the buffalo, the settlement of the Great 

Plains, the creation of a national economy, and the formation of new industries) 

• Richly supports the theme with relevant facts, examples, and details (assumption of Revolutionary 

War debts: Articles of Confederation; imbalance of trade; Washington’s cabinet; Federalist Party; 

Secretary of the Treasury; bond speculators; agrarian versus manufacturing economy; Jefferson’s 

opposition; Bank of the United States; location of the federal capital; federal power over the states; 

building the transcontinental railroad: wagon trains; desire for Asian trade; Lincoln’s 1860 

campaign; subsidies; Pacific Railway Act of 1862; Homestead Act; Union Pacific and Central Pacific 

Railroads; Chinese immigrant labor; Promontory Point; golden spike; growth of towns and cities; 

Credit Mobilier; Grange movement; Interstate Commerce Act; cattle and meatpacking; oil and steel; 

telegraph; railroad innovations; economic interdependence) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 

 

Score of 4: 

• Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the 

task more thoroughly than the other aspect of the task for both actions or discussing one action more 

thoroughly than the second action 

• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information) 

(assumption of Revolutionary War debts: discusses the inability of some of the thirteen states to pay 

war debts and the need for credit and economic stability leading to Hamilton’s plan for the assumption 

of state debts; discusses how the economy grew because the United States honored its commitment to 

creditors; discusses the increase in sectionalism because southern states who had paid their debts 

resented the plan; building the transcontinental railroad: discusses the need of the United States, 

which controlled all the land from the Atlantic to the Pacific, for a faster way to reach the west coast 

because of the gold rush; discusses the concept of Manifest Destiny; discusses the impact of the 

Lincoln administration’s promotion of the transcontinental railroad with land grants to private 

companies; discusses the impact the completion of the railroad had on eastern markets for western 

farmers, the impact of the creation of new towns and cities, and/or the impact on the Plains Indians) 

• Supports the theme with relevant facts, examples, and details  

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 

 

Note: At score levels 5 and 4, all four components should be developed. 
 Holistic Scoring Reminder: This note applies only to bullet 1 of the rubric. 
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Score of 3: 

• Develops all aspects of the task with little depth or develops at least three aspects of the task in some 

depth 

• Is more descriptive than analytical (applies, may analyze and/or evaluate information)  

• Includes some relevant facts, examples, and details; may include some minor inaccuracies 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may 

be a restatement of the theme 

 

Note: If both components of the task for one action are thoroughly developed evenly and in depth and if 

the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper. 

 

Score of 2: 

• Minimally develops all aspects of the task or develops at least two aspects of the task in some depth  

• Is primarily descriptive; may include faulty, weak, or isolated application or analysis  

• Includes few relevant facts, examples, and details; may include some inaccuracies 

• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 

conclusion 

 

Score of 1: 

• Minimally develops some aspects of the task 

• Is descriptive; may lack understanding, application, or analysis 

• Includes few relevant facts, examples, or details; may include inaccuracies 

• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 

conclusion 

 

Score of 0: 

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts, 

examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR 

is illegible; OR is a blank paper 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of 

Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar 

to Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a 

new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very 

strong paper may also include examples of creating information as defined by Anderson and Krathwohl. 
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Paper – Thematic Essay—Level 5 – A

[7]
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Level 5-A 

 

The response: 

• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical 

circumstances that led to assumption of Revolutionary War debts and the New Deal response to 

the Great Depression and by discussing the impact of each action on the economy of the United 

States 

• Is more analytical than descriptive (assumption of Revolutionary War debts: decisions made 

during this critical time would become precedents in later years, so issues such as international 

reputation, the structure of government, and the economy needed to be addressed as soon as 

possible; started economic systems that help the United States thrive today; Alexander 

Hamilton’s actions greatly improved the economy by establishing the nation’s credit; New Deal 

response to the Great Depression: because of overproduction by farmers, and over-speculation 

in the 1920s leading up to the stock market crash in 1929, the United States had entered a Great 

Depression; Roosevelt’s action demonstrated increasing federal regulation, moving toward a 

more mixed economy; gave people a feeling that the federal government would assist them with 

their economic problems) 

• Richly supports the theme with relevant facts, examples, and details (assumption of 

Revolutionary War debts: Secretary of the Treasury; Federalist; National Bank; unified 

currency; creditors encouraged to invest; pay back debt to France; New Deal response to the 

Great Depression: 1930s; President Hoover; “Hoovervilles”; bank holiday; emergency 

Congress meeting; relief, recovery, and reform; first one hundred days; solvent banks; 

Agricultural Adjustment Act; Civilian Conservation Corps; Social Security Act; second New 

Deal); includes a minor inaccuracy (assumption of Revolutionary War debts: Thomas Jefferson, 

James Monroe, and other anti-federalists disagreed with Hamilton) 

• Demonstrates a logical and clear plan of organization; includes an introduction that is beyond a 

restatement of the theme and a conclusion that connects the two actions to expanding the 

economic power of the federal government 

 

Conclusion: Overall, the response fits the criteria for Level 5. The response employs insightful 

analysis and rich detail to illustrate the crucial issues during the early days of the United States 

government and the Great Depression. The expansion of federal power over the economy is a 

unifying theme. 

[9]

Anchor Paper – Thematic Essay—Level 5 – A



Anchor Paper – Thematic Essay—Level 5 – B

[10]



Anchor Paper – Thematic Essay—Level 5 – B

[11]
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Anchor Paper – Thematic Essay—Level 5 – B

 

Anchor Level 5-B 

 

 

The response: 

• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical 

circumstances that led to building the transcontinental railroad and the passage of tariff laws and 

by discussing the impact of each action on the United States economy 

• Is more analytical than descriptive (building the transcontinental railroad: the discovery of gold 

in California had led to rapid settlement of the West and had shown the need for a safer, faster 

method of travel than the wagon train; the war proved how important railways could be; 

companies improved safety with the development of air brakes and telegraph lines for faster 

communication with moving trains, ushering in the age of Big Business; passage of tariff laws: 

Henry Clay’s “American System” had proposed tariffs to make the United States more self- 

sufficient by protecting new industry; the tariff benefited the industrial North but forced 

southerners to pay higher prices; the tariff continued to be a major source of sectional conflict 

because the South saw it as a threat to their agricultural economy) 

• Richly supports the theme with relevant facts, examples, and details (building the 

transcontinental railroad: Civil War; private investors; President Lincoln; 1870; steel replaced 

iron rails; track gauges and signals became standardized; Abilene, Kansas; cattle trails; passage 

of tariff laws: Tariff of 1828; main source of revenue; heavy tax on imports; South Carolina; 

1832; nullification; Force Bill; President Jackson’s threat; Henry Clay’s compromise) 

• Demonstrates a logical and clear plan of organization; includes an introduction that is a 

restatement of the theme and a conclusion that notes both actions affected the nation’s economy 

throughout the 19th century 

 

Conclusion: Overall, the response fits the criteria for Level 5. The response explores the connection 

between the needs of the expanding nation and innovation in the railroad industry. In addition, the 

response takes the suggestion of passage of tariffs and successfully narrows the discussion to the 

landmark Tariff of 1828 within the context of sectionalism. 
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A

Anchor Level 4-A 

 

 

The response: 

• Develops all aspects of the task but does so somewhat unevenly by discussing the historical 

circumstances that led to the New Deal and Progressive legislation more thoroughly than 

discussing the impact of each action on the economy of the United States 

• Is more analytical than descriptive (introduction of the New Deal: by the end of the 1920s, 

production slowed, consumption slowed, and the economy slowly waned; combined with failing 

Dust Bowl farms on the Great Plains, the nation’s economy was in serious peril; legislation 

enacted to get formerly employed men off the streets and into a job; alphabet agencies became a 

major United States employer; ultimately, it was the country’s decision to enter World War II 

that re-stimulated manufacturing to a level unparalleled in previous years, thus reviving the 

economy; Progressive legislation: the early 20th century is also characterized by its infinitely 

unfair business practices and ethics; these business leaders utilized shrewd and often 

manipulative business practices in order to out-compete all competitors; child labor laws and 

reduced work hours addressed conditions in the work place; the progressive income tax lessened 

the increasing rift between the upper and lower classes) 

• Supports the theme with relevant facts, examples, and details (introduction of the New Deal: 

post–World War I; stockholders; selling frenzy; depression; Franklin Delano Roosevelt; 

Tennessee Valley Authority; Public Works Administration; Progressive legislation: robber 

barons; monopoly; child labor; captains of industry; income tax; Woodrow Wilson) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 

that are beyond a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response is a careful and fairly 

thorough review of the historical circumstances that led to the need for economic reform, including 

the premise that Americans periodically have faced economic injustice. However, the impact of 

each action is expressed in a single statement without sufficient examination. 



Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B 

 

 

The response: 

• Develops all aspects of the task but does so unevenly by discussing the historical circumstances 

that led to building the transcontinental railroad and its impact on the United States economy 

more thoroughly than discussing the historical circumstances of the creation of the Works 

Progress Administration and its impact on the United States economy 

• Is more analytical than descriptive (building the transcontinental railroad: California was a 

gold mine, with businesses and cities sprouting up like wildfire; the problem was a 3000-mile 

barrier between these two cultures; our country was now connected, being able to share 

information, money, ideas, goods, and all other sorts of things at the speed of steam; the 

transcontinental railroad created a true national economy where western resources could supply 

eastern industry and farm products from the West could fill the mouths of hungry immigrants; 

creation of the Works Progress Administration: with unemployment skyrocketing and wages at 

an all time low, the future for the United States of America looked bleak; the WPA was the 

answer to the prayers of many; this not only provided an answer to the depression, but it also 

raised the morale of the country) 

• Supports the theme with relevant facts, examples, and details (building the transcontinental 

railroad: golden spike; industrialization; federal land grants; thousands of pounds of dynamite, 

workers, and steel; creation of the Works Progress Administration: Franklin Delano Roosevelt; 

construction of bridges, parks, and roadways) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 

that express the positive nature of government intervention in the economy 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response utilizes expressive 

language in its fairly sophisticated analyses. The section about the Works Progress Administration 

lacks the depth evident in the discussion about building the transcontinental railroad. 



Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Level 4-C 

 

 

The response: 

• Develops all aspects of the task in some depth by discussing the historical circumstances that led 

to the adoption of the Social Security system and the passage of federal minimum wage laws 

and discussing the impact of each action on the United States economy  

• Is more descriptive than analytical (adoption of the Social Security system: now, for the first 

time, money would be taken out of each worker’s check to be used for retirement of older 

workers; eventually, the younger generation would become elderly and have no savings to 

sustain living needs; unemployment insurance gave them a chance to get back on their feet and 

not fall into complete poverty; passage of federal minimum wage laws: business owners could 

then pay workers much less than they should because people were so desperate for jobs; this 

allowed people to be able to afford goods and helped spur the economy out of its depression; 

they still exist today) 

• Supports the theme with relevant facts, examples, and details (adoption of the Social Security 

system: Franklin Delano Roosevelt; economic interests of the elderly; cycle of poverty; passage 

of federal minimum wage laws: big business; failure of many businesses; twenty-five cents per 

hour; maximum hours); includes an inaccuracy (introduction: depression of the 1920s) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 

that clearly connect the devastation of the Great Depression to two major New Deal actions 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response effectively conveys the 

economic difficulties faced by both seniors and workers during the Great Depression. However, the 

historical details used in the discussion are limited. 



Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Level 3-A 

 

 

The response: 

• Develops all aspects of the task but does so somewhat unevenly by discussing the historical 

circumstances that led to Hamilton’s financial plan and the New Deal more thoroughly than the 

impact of each action on the economy of the United States 

• Is more analytical than descriptive (Hamilton’s financial plan: the first government we set up, 

the Articles of Confederation, failed to address these issues and made it worse; National Bank 

thought to be unconstitutional by some; in the long run, Hamilton’s dream of a highly 

industrialized, self-sustaining country came true; New Deal: during this time, the country was in 

the greatest depression it had ever seen; farmers were especially hard hit by low farm prices and 

the effects of the Dust Bowl) 

• Supports the theme with relevant facts, examples, and details (Hamilton’s financial plan: after 

the Revolution, the nation was in great debt; owed money to France; Presidency of Washington; 

pay back all of the bonds; tax on whiskey; New Deal: poverty was at an all time high; Franklin 

Delano Roosevelt; Agricultural Adjustment Act); includes an inaccuracy (New Deal: during this 

time, antitrust acts were being set up) 

• Demonstrates a logical and clear plan of organization; includes an introduction that restates the 

theme and a conclusion that observes that the actions by Hamilton and Roosevelt shaped 

economic policy today  

 

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the impact of 

Hamilton’s plan and the New Deal is not adequately developed. However, the response reflects a 

good understanding of Hamilton’s vision and of the terms of the Agricultural Adjustment Act. 
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Level 3-B 

 

 

The response: 

• Develops all aspects of the task with little depth by discussing the historical circumstances that 

led to passage of federal minimum wage laws and the Sherman Anti-Trust Act and the impact of 

each action on the economy of the United States 

• Is more descriptive than analytical (passage of federal minimum wage laws: workers were at the 

mercy of their employers; even the children of families would spend long hours doing odd jobs 

around dangerous factory machines; helped millions of employed Americans afford what they 

needed to live more easily than they had before; passage of the Sherman Anti-Trust Act: 

Rockefeller lowered his prices until his competitors went out of business; trusts grouped 

together to wipe out their competition and thus became stronger themselves; law backfired and 

was used by employers to prevent their workers from forming labor unions) 

• Includes some relevant facts, examples, and details (passage of federal minimum wage laws: 

formation of labor unions; standard of living rose; passage of the Sherman Anti-Trust Act: 

monopolies; oil; trusts; President Theodore Roosevelt) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that 

are a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 3. Although there is little detail about 

the passage of federal minimum wage laws, the response demonstrates knowledge of the economic 

issues discussed. 
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Anchor Paper – Thematic Essay—Level 3 – C



Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C



Anchor Level 3-C 

 

 

The response: 

• Develops all aspects of the task but does so unevenly by discussing the historical circumstances 

that led to the assumption of Revolutionary War debt and the initiation of the New Deal more 

thoroughly than mentioning the impact of each action on the United States economy 

• Is both descriptive and analytical (assumption of Revolutionary War debts: because the colonies 

did not have any previously organized military, it was necessary for the states to provide money 

for everything that was needed; this action took a large burden off the individual states and in 

turn allowed the country to prosper as a new nation; one of the first examples of a government 

action taken to heal the economy after a national period of crisis; (initiation of the New Deal 

programs: composed of dozens of programs which were created to directly benefit the people; 

Tennessee Valley Authority created jobs for the young men in that area by paying them to work; 

New Deal is also looked on as controversial because of the large amount of direct involvement 

of the central government on the lives of people) 

• Includes some relevant facts, examples, and details (assumption of Revolutionary War debts: 

loyalists; militia; Secretary of the Treasury; Hamilton’s financial plan; National Bank; initiation 

of the New Deal programs: 1930s; economic depression); includes major inaccuracies 

(assumption of Revolutionary War debts: under Andrew Jackson’s Presidency; initiation of the 

New Deal programs: Johnson’s New Deal; Johnson took many actions) 

• Demonstrates a satisfactory plan of organization; includes an introduction that ties the process 

of government intervention to economic improvements in two eras and a conclusion that 

exaggerates the extent of government intervention in the economy 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response correctly recognizes the 

controversial nature of government intervention in the economy. The discussion of the historical 

circumstances that led to Hamilton’s plan and the New Deal includes descriptive detail, but the 

impact of each is overgeneralized.  
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Level 2-A 

 

 

The response: 

• Minimally develops all aspects of the task by discussing the historical circumstances that led to 

the New Deal plan and the passage of federal minimum wage laws and discussing the impact of 

each action on the economy of the United States 

• Is both descriptive and analytical (New Deal plan: the President felt the government needed to 

intervene; jobs were set up and organizations designed to help the people; the New Deal did not 

truly fix economic problems, but it did at least raise morale; passage of federal minimum wage 

laws: adults could work all day for very little; something needed to be done to transfer some 

money from the business owner to the worker; people have a fixed minimum income so that 

stores or other people cannot take advantage of the citizens); includes faulty application 

(passage of federal minimum wage laws: long, cruel hours) 

• Includes few relevant facts, examples, and details (New Deal plan: Franklin Delano Roosevelt; 

Great Depression; few jobs; passage of federal minimum wage laws: still exist today) 

• Demonstrates a general plan of organization; includes an introduction that is somewhat beyond 

a restatement of the theme and a conclusion that implies the New Deal and the minimum wage 

were important in the economic life of the United States 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response includes some limited 

analysis but fails to develop the theme or to support it with sufficient detail. 
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B



Anchor Level 2-B 

 

 

The response: 

• Minimally develops all aspects of the task by discussing the historical circumstances that led to 

building the transcontinental railroad and the passage of tariff laws and discussing the impact of 

each action on the economy of the United States 

• Is primarily descriptive (building the transcontinental railroad: when the railroad was 

developed, towns began to flourish and cities were developed; now farm goods from the West 

could be shipped East faster; passage of tariff laws: to protect small businesses, high tariffs 

were placed on imported goods; high tariffs made the American goods look more appealing to 

everyone than the foreign goods); includes weak application (building the transcontinental 

railroad: it also allowed for the population of areas once unreachable by wagon) 

• Includes few relevant facts, examples, and details (building the transcontinental railroad: 

westward expansion; industrial goods from the East) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that 

observe the positive nature of both government actions on the United States economy 

 

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of both the 

transcontinental railroad and the passage of tariff laws include relevant generalizations and an 

understanding of the issues. However, the response lacks sufficient historical information. 
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C 

 

 

The response: 

• Minimally develops all aspects of the task by discussing the historical circumstances that led to 

the New Deal and the passage of federal minimum wage laws and mentioning the impact of 

each action on the economy of the United States 

• Is both descriptive and analytical (New Deal plan: a series of laws and administrative agencies; 

the hope was that by increasing employment, consumers would have money to buy goods; 

although Roosevelt’s plan did lower unemployment and jump-start the economy, the Great 

Depression did not end until the United States entered World War II; passage of federal 

minimum wage laws: these laws were passed in an effort to end the enormous social gap in our 

country; the laws allowed for hourly wage earners to live with their salary and work reasonable 

hours) 

• Includes few relevant facts, examples, and details (New Deal plan: 1930s; passage of federal 

minimum wage laws: big-business men; social classes) 

• Demonstrates a general plan of organization; includes an introduction that restates the theme 

and a conclusion with a faulty generalization  

 

Conclusion: Overall, the response fits the criteria for Level 2. The response includes several 

perceptive observations about economic conditions during the Great Depression; however, it lacks 

relevant historical information.  



Anchor Paper – Thematic Essay—Level 1 – A
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Anchor Level 1-A 

 

 

The response: 

• Minimally develops some aspects of the task by mentioning a historical circumstance that led to 

passage of federal minimum wage laws and discussing the impact of building the 

transcontinental railroad and passage of federal minimum wage laws on the economy of the 

United States 

• Is descriptive (building the transcontinental railroad: goods from the West could go to the East 

in less time, and the other way around; transporting the goods that people needed so people were 

able to buy it, helping the economy grow; passage of federal minimum wage laws: started 

because people would work for hours a day and would not get the money they needed; if the 

people get money, then it would help the economy because they could buy more goods) 

• Includes very few relevant facts, examples, or details  

• Demonstrates a general plan of organization; includes an introduction that is a restatement of the 

theme and lacks a conclusion 

 

Conclusion: Overall, the response fits the criteria for Level 1. The response makes several valid 

generalizations but suffers from a lack of detail and explanation. 

Anchor Paper – Thematic Essay—Level 1 – A



Anchor Paper – Thematic Essay—Level 1 – B
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Anchor Level 1-B 

 

The response: 

• Minimally develops some aspects of the task by mentioning the historical circumstances that led 

to the passage of federal minimum wage laws and its impact on the United States economy and 

mentioning an impact of building the transcontinental railroad on the United States economy 

• Is descriptive (passage of federal minimum wage laws: throughout the early 1900s, 

industrialization was huge; this was a huge reform to millions of people; building the 

transcontinental railroad: provides cheap transportation over a huge span; the railroad led to the 

expansion of settlement across the United States); lacks understanding (passage of the federal 

minimum wage laws: people became more free and independent and able to create their own 

lifestyle; building the transcontinental railroad: because the development of cars had just 

started, only the rich could afford them); includes faulty application (passage of federal 

minimum wage laws: kids of all ages were taking home barely any money 

• Includes few relevant facts, examples, and details (passage of federal minimum wage laws: big 

business) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that 

comment on the overall success of government intervention in the economy of the United States 

 

Conclusion: Overall, the response fits the criteria for Level 1. The response briefly discusses 

minimum wage laws, overstating their impact on the economic life of Americans. The discussion of 

the historical circumstances that led to building the transcontinental railroad is based on the faulty 

premise that the railroad came after the automobile. 

Anchor Paper – Thematic Essay—Level 1 – B
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Thematic Essay—Practice Paper – A



Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B



[51]

Thematic Essay—Practice Paper – C



[52]

Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E
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Practice Paper A—Score Level 2  

 

 

The response: 

• Minimally develops all aspects of the task by discussing the historical circumstances that led to 

the assumption of Revolutionary War debts and the creation of the Federal Deposit Insurance 

Corporation and discussing the impact of each action on the economy of the United States 

• Is both descriptive and analytical (assumption of Revolutionary War debts: these debts were 

because the states needed money to buy ammunition, supplies, and other needs for the war; it 

was a great idea on the part of the government to announce that they were going to assume the 

debts owed by the states; creation of the Federal Deposit Insurance Corporation: the New Deal 

was put into place to try and keep the economy’s head above the water; the Federal Deposit 

Insurance Corporation was created to insure your money up to a certain amount; people now 

had a little trust back in their banks); includes faulty analysis (assumption of Revolutionary War 

debts: now the national government owed the people money, since it was usually their life 

savings, people were forced to support the national government because if it failed they would 

lose everything; people would go out and work and do what they could to keep the government 

going strong) 

• Includes few relevant facts, examples, and details (passage of the Federal Deposit Insurance 

Corporation: stock market crash) 

• Demonstrates a general plan of organization; includes a brief introduction and a brief conclusion 

that mentions the government’s role in achieving stability 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates little 

understanding of the process or impact of assumption of Revolutionary War debts. Despite a lack of 

detail, the discussion of the Federal Deposit Insurance Corporation does convey some 

comprehension of the banking crisis. 



Practice Paper B—Score Level 3 

 

 

Practice Paper C (87025) 

Practice Paper C—Score Level 4 

 

The response: 

• Develops most aspects of the task in some depth by discussing the historical circumstances that 

led to the New Deal plan and to the passage of workplace regulations and the impact of the New 

Deal on the United States economy 

• Is more descriptive than analytical (New Deal plan: this involved the creation of jobs and relief 

to all of those in need; banks had also collapsed during the Depression; people began to trust the 

government and banks; passage of workplace regulations: before reform, innocent children and 

people were injured because of unsafe machinery and unsanitary conditions; the pay for long 

hard hours of labor was extremely low; there was a minimum amount of money a worker could 

receive an hour) 

• Includes some relevant facts, examples, and details (New Deal plan: Great Depression; 

Hoovervilles; Herbert Hoover; Franklin Delano Roosevelt; alphabet soup programs; passage of 

workplace regulations: unions began to form; strikes and boycotts); includes an inaccuracy 

(passage of workplace regulations: no children would now be forced to work under any 

condition) 

• Demonstrates a general plan of organization; lacks focus; includes an introduction that restates 

the theme and a conclusion that overgeneralizes the impact of government action 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an 

understanding of the plight of workers during the Great Depression. It mentions several actions to 

improve poor working conditions but fails to focus on any of them. 

The response: 

• Develops all aspects of the task but does so somewhat unevenly by discussing the historical 

circumstances that led to the New Deal plan and its impact more thoroughly than the historical 

circumstances that led to the repayment of Revolutionary War debts and its impact  

• Is both descriptive and analytical (repayment of Revolutionary War debts: the first problem that 

had to be dealt with was national debt; Secretary of the Treasury Alexander Hamilton created a 

precedent-setting system to pay off these debts and bring prosperity to the land; the United 

States would get on its feet and the debt would be paid and the credit of the United States would 

be firmly established; New Deal plan: the crash of the stock market left many unemployed and 

on the streets; what really got us out of the Depression was World War II; the rise in the 

production of military goods got the United States back on its feet) 

• Supports the theme with relevant facts, examples, and details (repayment of Revolutionary War 

debts: War of Independence; debt to France; National Bank; tariff system; New Deal plan: 

President Franklin Roosevelt; Hoover Dam; Social Security; National Recovery Act); includes 

an inaccuracy (New Deal plan: FDR closed all banks in May 1933) 

• Demonstrates a logical and clear plan of organization; includes a brief introduction and 

conclusion that oversimplify the theme 

 

Conclusion: Overall, the response fits the criteria for Level 4. Although both examples demonstrate 

an adequate understanding of the time periods, the discussion of the New Deal exhibits greater 

understanding of related issues. 
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Practice Paper D—Score Level 5 

 

 

The response: 

• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical 

circumstances that led to the Embargo Act and the New Deal and discussing the impact of each 

action on the economy of the United States 

• Is more analytical than descriptive (Embargo Act: government intervening in the economy due 

to the need to resolve a national crisis; President Jefferson resolved to threaten Britain’s and 

France’s economies; both acts caused serious strains on the American economy; the United 

States was drawn into the War of 1812 over free trade on the high seas, ultimately resolving 

both the economic and political crises; New Deal: in 1929, the stock market crashed, but this 

was only one of the huge problems facing the American economy; President Roosevelt angered 

many Americans who had a firm belief in a laissez-faire economy; Roosevelt had to greatly 

increase federal power in order to support his campaign; it was World War II that ultimately 

spurred the American economy and pulled the United States out of the Great Depression) 

• Richly supports the theme with relevant facts, examples, and details (Embargo Act: early 19th 

century; Britain and France were ruthlessly looting American ships and impressing many 

Americans into the military; northern merchants; Non-Intercourse Act; Macon’s Bill Number 2; 

New Deal: millions of Americans lost their jobs; Civilian Conservation Corps; Works Progress 

Administration; Federal Emergency Relief Administration; Social Security) 

• Demonstrates a logical and clear plan of organization; includes an introduction and conclusion 

that describe the fluctuating nature of United States government intervention in the economy 

 

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good 

command of this aspect of United States history and includes strong and thoughtful descriptions.  



Practice Paper E—Score Level 3 

 

 

 

The response: 

• Develops most aspects of the task in some depth by discussing the historical circumstances that 

led to passage of Populist legislation and the economic involvement of the New Deal and the 

impact of Populist legislation on the United States economy 

• Is both descriptive and analytical (passage of Populist legislation: Populist Party highlighted a 

variety of pressing issues that they wanted the government to address, many of them economic; 

monopolies were formed that dominated the markets they oversaw; it set the stage for 

Progressives who wanted an increased involvement in all areas; economic involvement of the 

New Deal: overextension of credit, little regulation of business, and the ever-increasing gap 

between poor and rich led to the stock market crash of 1929; Roosevelt took over and began a 

new era of government economic involvement with his New Deal programs; public works 

agencies were created to provide jobs)  

• Includes some relevant facts, examples, and details (passage of Populist legislation: Party 

composed of dissatisfied Republicans and Democrats, primarily farmers and Midwesterners; 

Silver Purchase Act; William Jennings Bryan; government regulation of railroads; economic 

involvement of the New Deal: Herbert Hoover; Federal Deposit Insurance Corporation; 

Agricultural Adjustment Act; Farm Credit Act); includes a minor inaccuracy (economic 

involvement of the New Deal: the Federal Deposit Insurance Corporation was formed in order to 

prevent another crash due to overextension) 

• Demonstrates a satisfactory plan of organization; includes an introduction that contains 

irrelevant statements and concludes that government involvement is necessary 

 

Conclusion: Overall, the response fits the criteria for Level 3. Irrelevant information detracts from 

the quality of the response. However, the focus on improving the economics of farmers in both eras 

strengthens the response. 
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United States History and Government Specifications 

August 2008 
 

Part I 

Multiple-Choice Questions by Standard 
 

Standard Question Numbers 

1—United States and New York History 
3, 4, 10, 12, 14, 15, 17, 19, 20, 23, 24, 25, 26, 
30, 32, 33, 35, 39, 40, 41, 43, 47 

2—World History 34, 36 

3—Geography 1, 2, 9, 11, 37, 42, 46 

4—Economics 16, 18, 21, 27, 28, 29, 44, 45, 48 

5—Civics, Citizenship, and Government 5, 6, 7, 8, 13, 22, 31, 38, 49, 50 

 

Parts II and III by Theme and Standard 
 

 Theme STANDARDS 

Thematic Essay  Government: Role in the 
Economy; Presidential 
Decisions and Actions 

Standards 1, 4, and 5: United 
States and New York History; 
Economics; Civics, 
Citizenship, and Government 

Document-based Essay Impacts of the Automobile 
on the United States: 
Factors of Production; 
Environment; Science and 
Technology; Culture and 
Intellectual Life; Places and 
Regions; Foreign Policy; 
Presidential Decisions 

Standards 1, 2, 3, 4, and 5: 
United States and New York 
History; World History; 
Geography; Economics; 
Civics, Citizenship, and 
Government 

 

 

Part I and Part II scoring information is found in Volume 1 of the Rating Guide. 

 

Part III scoring information is found in Volume 2 of the Rating Guide. 
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UNITED STATES HISTORY and GOVERNMENT

Mechanics of Rating

The following procedures are to be used in rating papers for this examination. More detailed directions
for the organization of the rating process and procedures for rating the examination are included in the
Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response

to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the scores and commentaries pro-

vided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to

actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not cor-
rect the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that dif-
fer by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s examination booklet.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http://www.emsc.nysed.gov/osa/ and must be used for determining the final examination score.
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United States History and Government 

Part A Specific Rubric 

Document-Based Question—August 2008  

Source: Bailey and Kennedy, The American Pageant,
D.C. Heath and Company, 1987
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1 According to Bailey and Kennedy, how did Henry Ford’s mass production techniques 

influence the cost of the automobile? 

 

Score of 1: 

• States the way Ford’s mass production techniques influenced the cost of the automobile according 

to Bailey and Kennedy 

Examples: costs of production decreased; automobiles became more affordable for the working 

class; it reduced the cost; workers had to work fewer hours to buy a car 

 

Score of 0: 

• Incorrect response 

Examples: automobiles became more expensive; workers had to work longer hours to buy a 

car; costs were higher; average national wage decreased 

• Vague response that does not answer the question 

Examples: Model-T was introduced; cars were purchased; national wage was average 

• No response 

Document 1
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. . . The result [of buying a car] upon the individual is to break down his sense of values.  Whether
he will or no, he must spend money at every turn.  Having succumbed [given in] to the lure of
the car, he is quite helpless thereafter.  If a new device will make his automobile run smoother
or look better, he attaches that device.  If a new polish will make it shine brighter, he buys that
polish.  If a new idea will give more mileage, or remove carbon, he adopts that new idea.  These
little costs quickly mount up and in many instances represent the margin of safety between
income and outgo.  The over-plus [surplus] in the pay envelope, instead of going into the bank
as a reserve-fund, goes into automobile expense.  Many families live on the brink of danger all
the time.  They are car-poor.  Saving is impossible.  The joy of security in the future is sacrificed
for the pleasure of the moment.  And with the pleasure of the moment is mingled the constant
anxiety entailed by living beyond one’s means. . . .

Source: William Ashdown, “Confessions of an Automobilist,” Atlantic Monthly, June 1925

Document 2

2 According to William Ashdown, what were two negative impacts of automobile ownership in 

1925?  

 

Score of 2 or 1: 

• Award 1 credit (up to a maximum of 2 credits) for each different negative impact of automobile 

ownership in 1925 according to William Ashdown 

Examples: people lived beyond their means; extra money went into the car instead of the bank; 

sense of values was broken down; future security was traded for the pleasure of the 

moment; families lived on the brink of financial danger; people were car-poor; 

saving money was impossible 

 

Note:  To receive maximum credit, two different negative impacts of automobile ownership in 1925 

must be stated. For example, extra money went into the car instead of the bank and people spent their 

extra money on things for the car instead of saving it is the same negative impact expressed in different 

words. In this and similar cases, award only one credit for this question. 

 

Score of 0: 

• Incorrect response 

Examples: bank savings increased; money was not needed; it promoted strong values; people 

had surplus money to spend on their automobile 

• Vague response that does not answer the question 

Examples: devices were attached; security was a joy; new ideas were adopted; people were 

helpless 

• No response 
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3 Based on this article, state two ways the automobile industry has had an impact on the 

American economy. 

 

Score of 2 or 1: 

• Award 1 credit (up to a maximum of 2 credits) for each different way the automobile industry has 

had an impact on the American economy according to this article 

Examples: it was primarily responsible for the growth of steel/rubber production; it is the 

largest single manufacturing enterprise in the United States; one of every six 

businesses in the United States is related to the automobile; it is the largest single 

user of machine tools; it helped gasoline become a valuable commodity 

 

Note:  To receive maximum credit, two different ways the automobile industry had an impact on the 

American economy must be stated. For example, automobile has affected many industries and 

specialized manufacturing requirements have driven advances in petroleum refining, paint, and plate-

glass manufacturing are the same way expressed in different words. In this and similar cases, award 

only one credit for this question. 

 

Score of 0: 

• Incorrect response 

Examples: gasoline is a waste product; one of every six people work in the automobile 

industry; automobiles are the most valuable commodity in the world 

• Vague response that does not answer the question 

Examples: motor vehicles are manufactured; industry is massive; industry is responsible; one in 

every six businesses; it made things better 

• No response 

 

. . . Massive and internationally competitive, the automobile industry is the largest single manu-
facturing enterprise in the United States in terms of total value of products and number of
employees.  One out of every six U.S. businesses depends on the manufacture, distribution,
servicing, or use of motor vehicles.  The industry is primarily responsible for the growth of steel
and rubber production, and is the largest user of machine tools. Specialized manufacturing
requirements have driven advances in petroleum refining, paint and plate-glass manufacturing,
and other industrial processes.  Gasoline, once a waste product to be burned off, is now one of
the most valuable commodities in the world. . . .

Source: National Academy of Engineering, 2000

Document 3
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. . . The automobile allowed a completely different pattern.  Today there is often a semi-void of
residential population at the heart of a large city, surrounded by rings of less and less densely
settled suburbs.  These suburbs, primarily dependent on the automobile to function, are where
the majority of the country’s population lives, a fact that has transformed our politics.  Every city
that had a major-league baseball team in 1950, with the exception only of New York—ever the
exception— has had a drastic loss in population within its city limits over the last four and a half
decades, sometimes by as much as 50 percent as people have moved outward, thanks to the
automobile.
In more recent years the automobile has had a similar effect on the retail commercial sectors 
of smaller cities and towns, as shopping malls and superstores such as the Home Depot and 
Wal-Mart have sucked commerce off Main Street and into the surrounding countryside. . . .

Source: John Steele Gordon, “Engine of Liberation,” American Heritage, November 1996

Document 4a

4a According to John Steele Gordon, what has been one impact of the automobile on cities? 

 

Score of 1: 

• States an impact of the automobile on cities according to John Steele Gordon 

Examples: there is often a semi-void of residential population at the heart of large cities; people 

moved away from cities; major cities lost population; many people moved from the 

cities to the suburbs; some retail stores found in cities moved into the surrounding 

countryside; retail business declined in cities as shopping malls/superstores opened 

in suburbs 

 

Score of 0: 

• Incorrect response 

Examples: major-league baseball teams moved to the suburbs; New York City lost population; 

most people moved into the cities 

• Vague response that does not answer the question 

Examples: there was a different pattern; there were rings of suburbs; effects were similar 

• No response 
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4b Based on the information on this map, what is one impact of the automobile on suburbs? 

 

Score of 1: 

• States an impact of the automobile on suburbs based on the information on this map 

Examples: large and small shopping malls were built away from the central business district; 

shopping malls were built in the suburbs around Atlanta; there are more shopping 

malls in the suburbs than in the central business district; people can live and shop in 

the suburbs; interstates spurred the growth of suburbs/some interstates were built 

out to the suburbs 

 

Score of 0: 

• Incorrect response 

Examples: there are no interstate highways in Atlanta; there are no shopping malls in the 

central business district; airports could not be built in the suburbs; shopping malls 

are round in Atlanta 

• Vague response that does not answer the question 

Examples: Hartsfield is an international airport; there are many roads; it made things grow; 

shopping malls have many sizes/shopping malls are big and small 

• No response 

Source: James M. Rubenstein,The Cultural Landscape:
An Introduction to Human Geography,
Pearson Prentice Hall, 2005 (adapted)
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Document 5

 

5 According to Ruth Schwartz Cowan, what was one way life changed for the American 

housewife as a result of the automobile? 

 

Score of 1: 

• States a way life changed for the American housewife as a result of the automobile according to 

Ruth Schwartz Cowan 

Examples: it made things more convenient; some deliveries to the home were not needed; 

bulkier packages/additional people could be transported; she could become her own 

door-to-door delivery service; advantages of automobiles encouraged women to 

learn to drive 

 

Score of 0: 

• Incorrect response 

Examples: women could not drive; women no longer rode bicycles; public transportation was 

at her doorstep; women became delivery men 

• Vague response that does not answer the question 

Examples: businessmen discovered joy; the Depression ended; her own two feet were no longer 

used; it changed a lot 

• No response 

. . . What did the automobile mean for the housewife?  Unlike public transportation systems, it
was convenient.  Located right at her doorstep, it could deposit her at the doorstep that she
wanted or needed to visit.  And unlike the bicycle or her own two feet, the automobile could carry
bulky packages as well as several additional people.  Acquisition of an automobile therefore meant
that a housewife, once she had learned how to drive, could become her own door-to-door delivery
service.  And as more housewives acquired automobiles, more businessmen discovered the joys
of dispensing with [eliminating] delivery services—particularly during the Depression. . . .

Source: Ruth Schwartz Cowan, “Less Work for Mother?,” American Heritage, September/October 1987
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The Influence of the Automobile, 1923–1960 (Selected Years)
1923 Country Club Plaza, the first shopping center, opens in Kansas City.
1924 In November, 16,833 cars cross the St. John’s River into Florida, the beginning of winter

motor pilgrimages to Florida.
1930 Census data suggest that southern cities are becoming more racially segregated as car-

owning whites move to suburbs that have no public transportation.

King Kullen, first supermarket, Queens, New York City. Supermarkets are an outgrowth
of the auto age, because pedestrians cannot carry large amounts of groceries home.

1932 One-room rural schools decline because school districts operate 63,000 school buses in
the United States.

1956 Car pools enable Montgomery, Alabama, blacks [African Americans] to boycott
successfully the local bus company, beginning the modern civil rights movement.

National Defense and Interstate Highway Act passed. President Eisenhower argues: “In
case of atomic attack on our cities, the road net [network] must allow quick evacuation
of target areas.”

1957 Sixty-six-year-old gas station operator Harlan Sanders, facing bankruptcy because the
interstate has bypassed him, decides to franchise his Kentucky Fried Chicken restaurant.

1960 Organization of Petroleum Exporting Countries (OPEC) formed.

Source:  Clay McShane, The Automobile: A Chronology of Its Antecedents, Development, and Impact,
Greenwood Press, 1997 (adapted)

Document 6
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6a According to Clay McShane, what were two economic impacts of the automobile on the 

United States? 

 

Score of 2 or 1: 

• Award 1 credit (up to a maximum of 2 credits) for each different economic impact of the 

automobile on the United States as stated in this chart 

Examples: led to people spending their time and money in Florida during the winter; interstate 

highways were built; new businesses opened; some businesses which were not 

located near interstate highways faced bankruptcy; led to opening of supermarkets; 

automobile became a factor in the successful boycott of the bus company in 

Montgomery, Alabama; made the United States vulnerable to OPEC  

 

Note:  To receive maximum credit, two different impacts of the automobile on the United States as 

mentioned in this chart must be stated. For example, some businesses which were not located near 

interstate highways faced bankruptcy and Colonel Sanders faced bankruptcy when the interstate 

highway bypassed his business are the same impact expressed in different words. In this and similar 

cases, award only one credit for this question. 

 

Score of 0: 

• Incorrect response 

Examples: suburbs have no public transportation; King Kullen is the first supermarket; 

pedestrians carry large amounts of groceries home 

• Vague response that does not answer the question 

Examples: rivers were crossed; road networks had target areas; public transportation was 

bankrupted 

• No response 

 

6b According to Clay McShane, what was one impact of the automobile on race relations in the 

United States? 

 

Score of 1: 

• States an impact of the automobile on race relations in the United States as stated in this chart 

Examples: southern cities became more segregated; car pools were used by African Americans 

to boycott local buses in Montgomery; helped start the civil rights movement 

 

Score of 0: 

• Incorrect response 

Examples: people moved south; segregation ended; only whites bought cars 

• Vague response that does not answer the question 

Examples: car pools began; it was a local bus boycott 

• No response 
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7 According to William D. Smith, what could be one impact of the conflicts in the Middle East 

on the United States? 

 

Score of 1: 

• States what could be an impact of the conflicts in the Middle East on the United States according to 

William D. Smith 

Examples: oil trade/supplies could be disrupted; oil could be used as a weapon against 

supporters of Israel (United States); there could be a shortage of oil; if oil 

production facilities are attacked, there could be a shortage of gasoline 

 

Score of 0: 

• Incorrect response 

Examples: Arabs and Israelis could attack the United States; Israeli could gain oil fields in the 

Sinai; hostilities between Israel and the United States  

• Vague response that does not answer the question 

Examples: the oil situation is ominous; it was the first direct attack; hostilities have been 

renewed; things could change 

• No response 

Minor disruptions have begun to appear in the world oil trade in the wake of the renewal of
hostilities between the Arabs and the Israelis, and industry executives and Government officials
in many countries are waiting to see whether the Arab states will make a serious attempt to use
oil as a weapon in the conflict or any political confrontation that follows.  The Egyptians are
reported to have attacked Israeli-held oil fields in the occupied Sinai, and if true it would be the
most ominous event so far in the oil situation.  It would be the first direct attack by either side
on oil production facilities in any of the conflicts thus far.  If the Israelis retaliate it could mean
major disruptions of supplies. . . .

Source: William D. Smith, “Conflict Brings Minor Disruptions in Oil Industry: 
Arab Statesʼ Moves Studied for Clues to Intentions,” New York Times, October 9, 1973

Document 7
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WASHINGTON, July 17—President Reagan, appealing for cooperation in ending the “crazy
quilt of different states’ drinking laws,” today signed legislation that would deny some Federal
highway funds to states that keep their drinking age under 21.

At a ceremony in the White House Rose Garden, Mr. Reagan praised as “a great national
movement” the efforts to raise the drinking age that began years ago among students and
parents.

“We know that drinking, plus driving, spell death and disaster,” Mr. Reagan told visitors on a
sweltering afternoon.  “We know that people in the 18–to–20 age group are more likely to be in
alcohol-related accidents than those in any other age group.”

Mr. Reagan indirectly acknowledged that he once had reservations about a measure that, in
effect, seeks to force states to change their policies.  In the past, Mr. Reagan has taken the view
that certain matters of concern to the states should not be subject to the dictates of the Federal
Government.

But in the case of drunken driving, Mr. Reagan said, “The problem is bigger than the individual
states.”. . .

Source:  Steven R. Weisman, “Reagan Signs Law Linking Federal Aid to Drinking Age,”
New York Times, July 18, 1984

8 According to Steven R. Weisman, what was one reason President Reagan signed the law 

linking federal highway funds to the drinking age? 

 

Score of 1: 

• States why President Reagan signed the law linking federal highway funds to the drinking age 

according to Steven R. Weisman 

Examples: people in the 18 to 20 age group were more likely to be in alcohol-related accidents 

than those in other age groups; drunk driving is a national problem; law would help 

make drinking laws throughout the nation more consistent; the problem of drinking 

was bigger than individual states; it would force states to change their laws 

 

Score of 0: 

• Incorrect response 

Examples: it would keep the drinking age under 21; the national government wanted to outlaw 

alcohol; alcohol-related accidents were declining 

• Vague response that does not answer the question 

Examples: states should not be subject to dictates of federal government; Reagan wanted 

cooperation; it was a great national movement 

• No response 

Document 8
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9 According to John H. Cushman Jr., what is one impact of the automobile on the United 

States? 

 

Score of 1: 

• States an impact of the automobile on the United States according to John H. Cushman Jr. 

Examples: its pollutants warm the climate; passage of legislation to regulate emissions; car 

emissions are one of the main pollutants of the atmosphere; establishment of 

standards for air quality/states set pollution rules on vehicles; American automakers 

have been forced to build cars that meet standards for automobile pollution 

 

Score of 0: 

• Incorrect response 

Examples: California is the largest market for automobiles; American automakers are building 

fewer cars; states have refused to follow California’s lead in setting pollution rules 

on vehicles 

• Vague response that does not answer the question 

Examples: it was a long and bitter debate; California passed the nation’s strongest legislation; 

the nation’s strongest legislation has been passed; it made things worse 

• No response 

 

 

Document 9

. . . After a long and bitter debate, lawmakers in California today [July 2, 2002] passed the nation’s
strongest legislation to regulate emissions of the main pollutant that can cause warming of the
planet’s climate, a step that would require automakers to sell cars that give off the least possible
amount of heat-trapping gases. . . .

California is the largest market for automobiles in the United States, as well as the state with
more serious air pollution problems than any other.  Under federal clean air legislation, the
state’s air quality regulators are allowed to set standards for automobile pollution that are stricter
than those imposed by federal law.  In the past, many other states have followed California’s lead
in setting pollution rules on vehicles, and ultimately American automakers have been forced to
build cars that meet California’s standards and to sell them nationwide. . . . 

Source: John H. Cushman Jr., “California Lawmakers Vote to Lower Auto Emissions,”
New York Times, July 2, 2002
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United States History and Government 

Content-Specific Rubric  

Document-Based Question 

August 2008 

 

 

 

 

Scoring Notes:  

 

 

 

Score of 5: 

• Thoroughly develops the task evenly and in depth by discussing political, economic, and/or social impacts 

of the automobile on the United States 

• Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., connects 

widespread ownership of the automobile to environmental activism that led to the passage of the Clean Air 

Act and the continuation of a national discussion about automobile emissions and their connection to global 

warming; connects widespread ownership of the automobile and increased gasoline consumption to the 

effects of foreign policy objectives in the Middle East and the energy crises of the 1970s and 2008 and an 

increased awareness of the need to explore alternative fuel sources to help decrease United States 

dependence on foreign sources  

• Incorporates relevant information from at least five documents (see Key Ideas Chart) 

• Incorporates substantial relevant outside information related to impacts of the automobile (see Outside 

Information Chart) 

• Richly supports the theme with many relevant facts, examples, and details, e.g., pollution; Environmental 

Protection Agency; OPEC; gas lines; oil embargo; 55-mile-per-hour speed limit; ethanol; Amtrak; “park-

and-ride” programs 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are 

beyond a restatement of the theme 

 

1. The response to this document-based question should discuss at least two political, economic and/or 

social impacts of the automobile on the United States. 

2. To incorporate the minimum number of documents, most responses will discuss more than two 

impacts. 

3. Any combination of political, economic, and social impacts may be used to address the task. 

4. The classification of impacts as political, economic, or social does not need to be specifically 

identified.  

5. In some cases, the same information could be used to address different types of impacts, e.g., the 

social and economic impact of the automobile on the mobility of the population. 

6. For the purposes of meeting the criteria of using at least five documents in the response, documents 

4a and 4b may be considered as separate documents if the response uses specific facts from each 

individual document. 

Historical Context: The automobile has had an important influence on the United States since the early 20th 

century. Perhaps no other invention has had such a significant impact on production 

methods, the American landscape, the environment, and American values.  

Task: Discuss the political, economic, and/or social impacts of the automobile on the United States  



Score of 4: 

• Develops the task by discussing political, economic, and/or social impacts of the automobile on the United 

States but may do so somewhat unevenly such as discussing some impacts more thoroughly than other 

impacts 

• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g., discusses 

expanding ownership of the automobile and concern about the impact of automobile emissions on cities 

such as Los Angeles and increasing public interest in the passage of environmental legislation; discusses 

increasing ownership of the automobile as it relates to gasoline consumption and public awareness of the 

benefits of fuel-efficient automobiles and finding alternative fuel sources  

• Incorporates relevant information from at least five documents  

• Incorporates relevant outside information 

• Supports the theme with relevant facts, examples, and details  

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are 

beyond a restatement of the theme 

 

Score of 3: 

• Develops the task with little depth  

• Is more descriptive than analytical (applies, may analyze and/or evaluate information)  

• Incorporates some relevant information from some of the documents  

• Incorporates limited relevant outside information 

• Includes some relevant facts, examples, and details; may include some minor inaccuracies 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a 

restatement of the theme 

 

Score of 2: 

• Minimally develops the task  

• Is primarily descriptive; may include faulty, weak, or isolated application or analysis 

• Incorporates limited relevant information from the documents or consists primarily of relevant information 

copied from the documents  

• Presents little or no relevant outside information  

• Includes few relevant facts, examples, and details; may include some inaccuracies 

• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly 

identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion 

 

Score of 1: 

• Minimally develops the task 

• Is descriptive; may lack understanding, application, or analysis 

• Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant 

information copied from the documents  

• Presents no relevant outside information  

• Includes few relevant facts, examples, or details; may include inaccuracies 

• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly 

identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion 

 

Score of 0: 

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts, 

examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR 

includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper 
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Key Ideas from the Documents  
 

Impacts of the Automobile on the United States 
 

Political 

 

Doc 4 Changes in politics because majority of population no longer lived in cities 

6 Major factor in passage of National Defense and Interstate Highway Act 

7 Disruption of oil supplies because of renewal of hostilities between Arabs and Israelis in 

1973 

8 Denial of federal highway funds to states that keep drinking age under 21 

9 New state and federal regulations regarding auto emissions 

 

Economic 

 

Doc 1 More affordable because of Henry Ford’s mass production techniques 

2 Saving money difficult because of automobile expenses 

3 Largest single manufacturing industry in 2000, responsible for growth of steel and rubber 

production, largest user of machine tools  

Advances in petroleum refining, paint and plate-glass manufacturing, and other industrial 

processes related to the automobile  

Dependence of many United States businesses on the manufacture, distribution, servicing, or 

use of motor vehicles 

Gasoline one of most valuable commodities  

4 Shopping malls and superstores moving from the city to the suburbs/rural areas 

Building of shopping malls near interstate highways 

5 Ability to carry bulky packages and additional passengers 

Less reliance on delivery services 

6 Development of  shopping centers 

Increases in travel and supermarkets 

Establishment of some new businesses near interstates 

Bankruptcy for some businesses when interstate highways bypassed them 

Vulnerability of the United States with the formation of OPEC 

7 Disruption of oil supplies because of renewal of hostilities between Arabs and Israelis in 

1973 

9 Major pollutant contributing to warming of the planet’s climate 

Forcing American automakers to build cars that meet new standards for automobile 

pollution 

 

Social 

 

Doc 4 Lack of residential population at the heart of large cities; majority of population living in 

suburbs 

5 Change in role of housewife 

Convenience of automobile over public transportation 

6 Decline in one-room rural schools 

More racial segregation in southern cities with movement of car-owning whites to suburbs 

Contribution of car pools to success of the Montgomery bus boycott 

8 Denial of federal highway funds to states that keep drinking age under 21 

Likelihood of 18- to 20-year-old age group to be in alcohol-related accidents 

[17]



 

Relevant Outside Information 
(This list is not all-inclusive.) 

 

Impacts of the Automobile on the United States 

 

Political 

 

Influence of national oil needs on foreign policy objectives 

Dependence on foreign oil a national issue for the United States (higher prices and gas station lines in the 

1970s as a result of OPEC oil embargo, rising gas prices in 2008, influence of oil company lobby 

groups; state and federal campaign issue) 

National and state legislation as a result of lobbyist activities (consumer advocates, Ralph Nader, MADD, 

SADD, seat belts, car safety standards) 

Environmental concerns reflected in national and state legislative agendas (Environmental Protection 

Agency, National Energy Act) 

Federal government establishing and recommending standards (55-mile-per-hour speed limit, emission 

standards, fuel-efficient automobiles) 
 

Economic 
 

“Democratization of automobile” because of affordability and installment buying 

Role of automobile overproduction in eventual economic downturn in 1929 

Creation of job opportunities in related industries (tires, motels, hotels, drive-ins, service stations, tourism, 

construction, automobile insurance) 

Necessity of automobile(s) for suburban living 

Opportunities for employment further from home 

Additional details of school and church consolidation  

Decrease in use of the railroad for public transportation 

Increased investments in domestic oil exploration (Texas, Oklahoma, Florida, Alaska, offshore) 

Contribution of increased oil prices to inflation (1970s) 

Profit for farmers because of increased sales of ethanol 

Demand for hybrid/fuel efficient automobiles and alternate fuel sources 

Increased and more efficient mass transportation as a result of environmental concerns and high gas prices 

Impact of gas-guzzling automobiles/SUVs on price of oil/gasoline (2008) 
 

Social 
 

Less isolation among geographic regions and for rural families 

Change in dating rituals 

Family members more independent of one another 

Contribution to a wider gap between social classes (“white flight”) 

Family vacations more common 

Automobiles as status symbols (sports cars, SUVs) 

Impact of gas prices on lifestyle (travel, food prices) 
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A



Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A



 

Anchor Level 5-A 

 

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing impacts of the automobile on 

the United States 

• Is more analytical than descriptive (automobiles forced families to buy on credit, increasing debt 

and decreasing personal savings; highway system drew people away from businesses; increased 

use of automobile gave greater power to oil companies whose importance can be felt at gas 

pumps; auto ownership was open primarily to middle and upper class whites, not to poor 

immigrants, minorities, and other disadvantaged groups; balance of power shifted because 

United States could no longer rely solely on domestic oil sources and was at mercy of foreign 

oil producers) 

• Incorporates relevant information from all the documents  

• Incorporates substantial relevant outside information (new industries meant more job 

opportunities for both skilled and unskilled workers and for some a higher standard of living; as 

cars replaced walking, small local food markets were replaced by supermarkets; small towns not 

on the path of major highways suffered and became almost ghost towns; towns that were once 

popular tourist destinations were ignored; gas prices continue to rise and demand for bigger cars 

such as SUVs show little signs of slowing; Congressmen have called oil industry executives to 

testify and political parties have questioned the gas tax; “white flight” left urban neighborhoods 

with fewer services as tax base decreased; taking children to soccer matches, school, and play 

dates became time-consuming; tourism industry increased; heavy use of the automobile has led 

public health officials to be concerned about lung problems; cities are investigating ways to 

reduce smog, such as higher taxes on commuters) 

• Richly supports the theme with many relevant facts, examples, and details (Henry Ford’s mass 

production of the Model-T made the automobile more affordable; automobile allowed whites to 

move out of inner city neighborhoods to suburbs where they would continue to commute by car 

to work in the city; car changed the role of the American housewife by decreasing her 

dependence on delivery services; automobile has created a crisis of environmental pollution and 

related health problems; demand for gasoline and petroleum products increased with auto 

ownership; United States foreign relations with oil-producing countries became more important; 

conflict in the Middle East became a matter of national interest because of the oil fields; 

National Defense and Interstate Highway Act gave the federal government greater control over 

the states; President Reagan signed a law creating a national drinking age for states who 

received government funds for highway construction) 

• Demonstrates a logical and clear plan of organization; includes an introduction that discusses 

the impacts of the automobile from Ford’s Model-T to today’s gasoline shortages and high 

prices and a conclusion that discusses how four wheels on a highway and a full tank of gas have 

changed American life 

 

Conclusion: Overall, the response fits the criteria for Level 5. Document information and outside 

historical and contemporary information are woven together in an analytical discussion that 

demonstrates a solid understanding of the economic, political, and societal shifts that occurred as a 

result of the automobile. The response effectively discusses the concept that the government has had 

to adapt its policies to reflect changes brought about by the automobile.  
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Anchor Paper – Document–Based Essay—Level 5 – B



Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Level 5-B  

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing impacts of the automobile on 

the United States 

• Is more analytical than descriptive (Ford is remembered as one of the pioneers in modern 

industrial processes; in the 1920s, some people complained about the cost of owning and driving 

a car, from gasoline to repair costs and even parts to make the car look and run better; role of the 

housewife changed to one of driving the family and performing newly designated duties) 

• Incorporates relevant information from documents 1, 2, 3, 4, 5, 6, and 7 

• Incorporates substantial relevant outside information (Ford Motor Company thrives as one of 

the largest automobile companies in the United States; Ford’s assembly line led to other mass 

produced items; first automobiles did not have many features; workers generally used more 

money on their automobile than they saved in banks, and this became a problem as the economy 

fell into a depression in 1929 and many workers lost their jobs; in World War II, car factories 

produced tanks and jeeps for the government, and oil became a war-related product that was to 

be saved for the military; United States involvement in Operation Desert Storm was mainly 

because Kuwait was a large oil-producing nation; OPEC’s influence on the oil market continues 

to keep prices high for the American consumer; the poor who were left behind in the cities had 

to deal with rising crime rates, sub-standard schools and housing, and pollution; geography of 

suburban communities required expanded use of automobiles and often led a family to purchase 

a second car) 

• Richly supports the theme with many relevant facts, examples, and details (Henry Ford founded 

the Ford Motor Company; Ford adapted the assembly line with his production of the Model-T 

and shortened the time and cost of production; assembly line helped the automobile become 

more affordable to the general public; automobile industry became the largest single 

manufacturing enterprise within the United States; car-related businesses and industries such as 

the steel, rubber, glass, and paint industries also grew; automobile industry caused the gasoline 

industry to grow and gain in power as well as oil-producing countries; conflicts in the Middle 

East often involve the United States because of oil needs and economic interests; OPEC, which 

was formed in 1960, is one of the more important economic organizations of the late 20th 

century; suburbs developed as more people bought and used cars; cars allowed families to live 

outside densely populated cities but still work in them; whites in the South moved to suburbs 

which contributed to racial segregation in the cities; other than New York City, every major city 

in the United States lost population to the suburbs; shopping centers and supermarkets were 

both dependent on the automobile) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 

that are somewhat beyond a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 5. Linking the automobile and its 

reliance on oil to world affairs and relating it back to domestic implications provides a good 

overview of the political impact of the automobile. Outside information and good document 

analysis are used effectively to appraise the economic impacts of the automobile from the founding 

of the Ford Motor Company to the status of the worker at the start of the Great Depression. 
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Anchor Level 4-A  

 

 

The response: 

• Develops the task by discussing impacts of the automobile on the United States 

• Is both descriptive and analytical (politically, the automobile shifted emphasis of foreign policy 

in the Middle East during late 20th century to acquisition of oil; automobile allowed people to 

move away from civilization and still be close enough to drive to work in a large city; women 

were given new freedom by mobility of a car; automobiles gave politicians new ammunition to 

load into their campaign gun; just as we depend on food to function, we also depend on the 

automobile to function in society; last 20 years have been dominated by oil politics; United 

States has become fundamentally attached to the insurance of a constant supply of oil for our 

ever-hungry cars; racial segregation occurred in cities because poor black families could not 

move while wealthier rich families bought cars and moved to suburbs; what used to be a full-

day horse-and-buggy ride is now a thirty-minute drive on the highway; development of 

supermarkets has enabled families to buy weeks of supplies at a time; automobile has all but 

eliminated need for a Main Street in town because shopping centers could be spread all over an 

area and still be accessible to anyone with a car; automobile has also provided more social 

freedom to young adults and women; interstate highway system has facilitated shipping) 

• Incorporates relevant information from documents 2, 3, 4, 5, 6, and 7 

• Incorporates relevant outside information (World War I depended on automobiles for 

transportation of troops in Europe; World War II and every war after has been dominated by the 

use of automobiles to facilitate the transportation of humans, supplies, and weapons; not only 

has the United States become dangerously entangled in alliances in the Middle East, but we 

have gone as far as fighting a war solely for purpose of preserving our economic dependence on 

oil; our support of Israel makes us an enemy of the possibly nuclear Iran; insurance costs, 

gasoline credit-card debt, and new devices such as GPS require large sums of money) 

• Supports the theme with relevant facts, examples, and details (formation of OPEC in 1960 and 

United States dependence on Middle Eastern oil has focused United States foreign policy on the 

Middle East; families continue to spend a large proportion of their income on car-related 

expenses; automobile has become one of the largest industries in the world; auto industry has 

bolstered business of numerous other supplier industries, such as steel and rubber) 

• Demonstrates a logical and clear plan of organization; includes an introduction that summarizes 

political and social impacts of the automobile and a conclusion that discusses how the 

automobile affects us on a daily basis 

 

Conclusion: Overall, the response fits the criteria for Level 4. A good understanding of the 

historical impact of the automobile is demonstrated by the use of outside information Interpretation 

of document information is enhanced by analytical statements; however, more facts and details 

could have been incorporated in the development of these statements. 
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Anchor Level 4-B 

 

The response: 

• Develops the task by discussing impacts of the automobile on the United States 

• Is more analytical than descriptive (mass-production techniques have influenced more lives than 

could be imagined; mass production of the automobile has made personal transportation that is 

fast, reliable, and accessible to the majority of Americans; Henry Ford made America the nation 

it is today—a gas guzzling, consumer-based economy with densely populated cities and 

suburbs; suburbs, home of strip malls, supermarkets, and mini-vans, were created because 

automobiles allowed for expansion of city limits; there was no longer as much reliance on the 

public transport systems to get people to and from work, school, or entertainment venues; 

Eisenhower’s interstate highways supplied alternate means and the option to live outside the 

hubbub and chaos of inner cities; automobile has proven to be a lifesaver and creator by 

providing new ways to settle and live comfortably; gasoline and oil have become one of most 

wanted and necessary products for American stability; oil has become so valuable that it has 

created a possible danger to the American way of life; if an oil embargo were to develop like it 

did in the 1970s, a second and more deadly energy crisis would arise causing a major depression 

in the American economy) 

• Incorporates relevant information from documents 1, 3, 4, 5, 6, 7, and 9 

• Incorporates relevant outside information (Henry Ford could be viewed as a founding father of 

modern industry; today’s economy is suffering from negative effects of rising fuel costs; 

shipping, food costs, tourism, and delivery costs are a major concern for both businesses and 

families alike; with so many fossil fuels being burned to keep America’s motors running, there 

is a risk of overextension of natural resources; increasing demands for ethanol and gasoline have 

influenced farmers to sell more of their corn crops to ethanol producers; pollution has made 

many American cities hazardous for the elderly and small children) 

• Supports the theme with relevant facts, examples, and details (mass production lowered the cost 

of the automobile, causing it to be affordable to the common man; economy boomed because 

automobiles created new areas of economic development; Country Club Plaza in 1923; 

automobile created a new method for getting groceries; one of nation’s sources of oil lies in the 

Middle East where political controversies could determine whether or not the United States and 

her allies would receive their precious oil; air pollution and health risks are perpetuated by the 

by-products of burning oil and gasoline) 

• Demonstrates a logical and clear plan of organization; includes an introduction that states that 

the automobile has perpetuated a new America with different values and standards and a 

conclusion that focuses on the positive and negative influence of the automobile on American 

society and its way of life 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response makes a strong case for 

the automobile’s role in making a “new America” through the integration of good document 

analysis and thoughtful commentary. Although more supporting facts and details could be included 

in the discussion, the outside information regarding the impact of oil on the economy and the 

environment is adequate.  
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Anchor Level 4-C 

 

The response: 

• Develops the task by discussing impacts of the automobile on the United States 

• Is both descriptive and analytical (with so many people depending on the car for jobs and 

transportation, American landscape changed dramatically; increasing sales of automobiles 

meant more dependence on oil and forced politicians to be wary of Arab-Israeli conflicts; 

federal and state governments have become more active in controlling health problems due to 

automobiles; regulations regarding auto emissions and more money spent on improving mass 

transit systems have begun to make a difference in urban areas across the nation; Americans are 

often accused of ignoring traditional values because they are constantly tempted to spend money 

to upgrade their automobile and not save money; while more whites initially moved to the 

suburbs, there was increased segregation as more African Americans remained in the cities; 

automobiles allowed women to travel about, carry more groceries, and generally be more 

mobile) 

• Incorporates relevant information from all the documents  

• Incorporates relevant outside information (when automobiles were first introduced, many 

continued to rely on the horse for transportation; Model-T cars emerged in various colors, 

although eventually black became the standard color because it dried faster and sped up 

production; family vacations became an annual event; politicians, who initially concentrated 

their efforts in cities, now had to campaign more aggressively in suburbs; oil embargo in 1970s 

forced Americans to carpool, buy oil only on certain days, or not drive at all; OPEC was formed 

to control the price of oil, thus hurting Americans if the price of oil increased; Arab-Israeli 

conflict continued when Americans tried to protect Israelites who ended up having no oil when 

they lost the Sinai) 

• Supports the theme with relevant facts, examples, and details (Henry Ford’s application of the 

assembly line greatly increased number of Model-Ts; rubber and steel industries boomed and 

automobile industry became largest single manufacturing enterprise; interstate highways were 

erected to allow Americans to travel with ease; with more people moving to suburbs, shopping 

malls of various sizes and supermarkets were established; automobiles could accommodate 

more groceries and also allowed people to travel further; continuing wars between Arabs and 

Israelites disrupted the flow of oil to the United States; federal government under President 

Reagan pressured states to raise drinking age to prevent deaths of 18- to 20-year-old kids; 

population of cities has decreased as more people moved to suburbs) 

• Demonstrates a logical and clear plan of organization; includes an introduction that notes the 

automobile was first considered a luxury but that the assembly line put it within range of the 

common man’s purse and a conclusion that summarizes some of the vast changes brought about 

by the automobile 

 

Conclusion: Overall, the response fits the criteria for Level 4. The evaluation of the automobile’s 

social and economic impacts relies primarily on document interpretation and includes few 

references to outside information. However, a good understanding of the automobile’s influence on 

American politics and the increased role of federal and state governments supports the premise that 

few initially understood the profound impact that the automobile would have. 
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Anchor Level 3-A  

 

 

The response: 

• Develops the task with little depth by discussing impacts of the automobile on the United States  

• Is both descriptive and analytical (Ford’s innovative method of construction was a great boon to 

the lives of many families because he employed hundreds of people and paid them well; the 

automobile costs the owner more at every turn; with the advent of shopping centers and 

supermarkets, citizens found a new way to spend money; unfortunately, the region with the 

most oil is very volatile, and diplomatic discussions are often strained; shift in global policy 

would not have occurred without the explosion of automobile production in the early 1900s); 

includes weak application (automobile owners could have any color they wanted as long as it 

was black) 

• Incorporates some relevant information from documents 1, 2, 3, 4, 5, 6, and 7 

• Incorporates some relevant outside information (prior to 1908, the automobile was too 

expensive to be practical to anyone but the most wealthy; oil-producing countries suddenly 

became rich; because the United States did not have enough petroleum to supply our fuel needs, 

it needed to make nice with the nations that did; in some cases, diplomacy has been abandoned 

altogether and armed conflict has occurred, such as in the Gulf Wars; possession of oil has 

united some countries to work together under the banner of OPEC; OPEC has become one of 

the world’s most powerful organizations) 

• Includes some relevant facts, examples, and details (once Henry Ford created his assembly line 

process of production, vehicles became easier to make and the price steadily went down; money 

that would have gone to savings was now spent on the automobile, gasoline, and modifications; 

industries that provided raw materials to the automobile manufacturers grew and developed 

many advancements in technology and production; the automobile was practical because it 

could carry large amounts of goods); includes a minor inaccuracy (all of the OPEC countries are 

located in the Middle East with the exception of Venezuela) 

• Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement 

of the theme and a conclusion that is beyond a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response successfully 

demonstrates the evolution of the automobile from its original impracticality to its ownership 

becoming a necessity. Relevant outside historical information used in the discussion of global 

policy balances the primarily document-driven information used in assessing the economic impact 

of the automobile. 
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Anchor Level 3-B 

 

The response: 

• Develops the task with little depth by discussing impacts of the automobile on the United States  

• Is both descriptive and analytical (automobile had many effects on the social structure of 

America by making class distinctions more apparent; people of the lower class could not afford 

automobiles and needed to live in cities where there was readily available public transportation; 

the automobile heightened race distinctions, especially in the South; with cars, large distances 

could be covered quickly and conveniently; no longer was the heart of America in the cities, it 

was in the suburbs; increased efficiency of producing an automobile made it more affordable; 

importance of gasoline rose with the importance of the car industry; what used to be a waste 

product quickly turned into a commodity of world importance; automobile had the effect of 

making the United States economy dependent on other countries for oil); includes weak and 

faulty application (unseen maintenance costs channeled every automobile-owning person’s 

surplus income into the car industry; countries in OPEC quickly found out that the United States 

was very dependent on the oil they sold and raised their prices in the 1970s to get the most 

money they could) 

• Incorporates some relevant information from documents 1, 2, 3, 4, 5, 6, and 7 

• Incorporates limited relevant outside information (automobile gave rise to the stereotypical 

image of the ’50s suburban culture; America became an automobile-based economy; the United 

States entered the Gulf War to protect their oil interests in the Middle East) 

• Includes some relevant facts, examples, and details (automobile allowed new residential districts 

to be further from commercial centers; automobile resulted in the rise of suburbs and later the 

shopping mall; Americans could drive to areas outside the city and do all their shopping; one 

out of every six businesses in America relied on the car industry in the year 2000; conflicts 

between the Arabs and the Israelis disrupted oil supplies and raised the prices of gasoline in the 

United States) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme  

 

Conclusion: Overall, the response fits the criteria for Level 3. Document information serves as a 

catalyst for discussing ideas; however, scattered overgeneralizations detract from the response. 

Some outside references are integrated and demonstrate an understanding of the automobile’s role 

in the population shift to the suburbs and United States dependence on foreign oil. 



Anchor Paper – Document–Based Essay—Level 3 – C

[49]



Anchor Paper – Document–Based Essay—Level 3 – C

[50]



[51]

Anchor Paper – Document–Based Essay—Level 3 – C



[52]

Anchor Paper – Document–Based Essay—Level 3 – C



[53]

 

Anchor Level 3-C 

 

 

The response: 

• Develops the task with little depth by discussing impacts of the automobile on the United States  

• Is both descriptive and analytical (politically, the automobile has shaped foreign policies as well 

as laws and regulations within the United States itself; the United States has become involved in 

ongoing conflicts in the Middle East because of the possibility that the distribution of oil could 

be disrupted; automobiles have become part of people’s everyday life; women could get around 

easier with a car at their disposal when they did not have to wait for public transportation; with 

the eventual addition of President Eisenhower’s interstate highways, places were easily 

accessible; if automobiles were not invented, suburbs and towns that are distant from cities 

would never have been established); includes weak and faulty application (automobiles 

gradually raised the standard of living by making daily tasks easier; economically, the 

automobile led to the inability of people to measure their values; all common sense would 

dissipate as extra money earned at work was not put aside for emergencies, but would be put 

towards additional parts for the car; as population increases, more and more cars are being 

created for each individual; millions of jobs have been created based on the involvement of 

automobiles) 

• Incorporates some relevant information from documents 2, 3, 4, 5, 7, 8, and 9 

• Incorporates limited relevant outside information (the United States’ interest in the conservation 

of good relations has led to increasing involvement in the Middle East; by-products that are 

released by cars are hazardous to the environment, leading to gradual destruction of nature; 

carpooling, encouraging public transportation, and hybrid cars have been brought to the 

attention of the public) 

• Includes some relevant facts, examples, and details (oil is essential for the functioning of the 

automobile; automobile-related accidents influenced many people, including President Reagan 

to increase the drinking age; automobile led to a shift in the roles of the housewife; before the 

invention of the automobile, women could only carry a limited amount of objects from one 

place to another; automobile has led to pollution of the environment) 

• Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement 

of the theme and a conclusion that is beyond a restatement of the theme  

 

Conclusion: Overall, the response fits the criteria for Level 3. Statements that reflect a good 

understanding of the task are combined with over-generalized statements that weaken the 

discussion. Document interpretation and analysis are integrated with many facts and details to link 

the automobile to foreign and domestic policy as well as the changing role of women. 
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Anchor Level 2-A 

 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is primarily descriptive (many skilled laborers were put out of work by Ford’s assembly line; 

investments in the automobile industry affected other American businesses; one-sixth of 

American businesses depended on automobiles to keep their businesses flourishing; automobiles 

have widely influenced the economic system of the United States both in production and 

business use; the automobile made it easier for women to visit friends and deliver goods; in the 

1970s and even today, Arab countries have used oil and petroleum products as a weapon; 

automobiles have created increased political angst in the United States); includes faulty and 

weak application (more southern cities became racially divided due to an increase in 

automobile-owning whites moving to cities with no public transportation) 

• Incorporates limited relevant information from documents 1, 3, 5, 7, and 9 

• Presents little relevant outside information (Arab countries have on numerous occasions 

threatened to cut off access to oil; an increase in families owning numerous automobiles 

increases the amount of pollution) 

• Includes few relevant facts, examples, and details (Henry Ford introduced the assembly line 

method of manufacturing, which greatly decreased the price of the automobile; increase in racial 

segregation); includes an inaccuracy (in cities like San Francisco, pollution is so thick that a 

“smog” rests over the city) 

• Demonstrates a general plan of organization; includes an introduction that is somewhat beyond 

a restatement of the theme and a conclusion that summarizes political, social, and economic 

impacts of the automobile on the United States 

 

Conclusion: Overall, the response fits the criteria for Level 2. A few analytical statements and the 

inclusion of some historical references demonstrate some understanding of the automobile’s 

influence on American society. While accurate document information is used to discuss economic, 

social, and political impacts of the automobile, summary statements throughout the response are 

weak. The limited supporting details further weaken the response.  
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Anchor Level 2-B 

 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is primarily descriptive (shift in population created a major increase in segregation as many 

whites moved to the suburbs while most blacks remained in the cities; studies showed that 

before the drinking age was raised, most drunk-driving accidents occurred to people ages 18 to 

20; even with the raising of the drinking age, many accidents still occur involving drunk drivers; 

increasing popularity and affordability of the automobile may not be beneficial to the 

environment; as more drivers take to the road, pollution increases; supply of oil is being lowered 

and prices will continue to rise as more drivers own cars and drive more often); includes weak 

application (stricter pollution laws or increased car prices will have to be created, or the 

pollution of the world will continue to increase) 

• Incorporates limited relevant information from documents 3, 4, 6, 8, and 9 

• Presents no relevant outside information  

• Includes some relevant facts, examples, and details (production of the automobile has led to a 

shift from the majority of the people living in cities to a majority living in the suburbs; 

automobile has led to a major population decline in almost all United States cities; federal 

government reduced funds to states that did not raise the drinking age to 21; number of 

industries involved in the automobile field has increased) 

• Demonstrates a general plan of organization; includes an introduction that restates the theme 

and a conclusion that illustrates the positive and negative effects of the automobile 

 

Conclusion: Overall, the response fits the criteria for Level 2. Although linking the affordability of 

the automobile to pollution and the supply of gasoline to rising prices strengthens the response, a 

lack of supporting historical details detracts from the response. The limited discussion of document 

information demonstrates only a basic understanding of the task. 
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Anchor Level 2-C 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is primarily descriptive (invention of the automobile has greatly increased consumer spending; 

automobile production has led to increases in other industries, which has increased employment; 

automobile segregated whites and African Americans even more) 

• Incorporates limited relevant information from documents 2, 3, 4, 5, and 6 

• Presents little relevant outside information (houses now have garages to put cars in; roads and 

highways were built for cars to travel on; moving to the suburbs became the American Dream 

during the 1950s; automobile changed American culture) 

• Includes few relevant facts, examples, and details (instead of saving money, Americans are 

spending more on their cars; Americans are buying more gasoline and things to make their cars 

look better; Americans can travel to many places faster; housewives are able to carry people 

around and deliver packages; automobile industry is said to be the largest single manufacturing 

enterprise in the United States); includes an inaccuracy (Henry Ford invented the automobile in 

the early 1900s) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 

a restatement of the theme  

 

Conclusion: Overall, the response fits the criteria for Level 2. A connection is established between 

the economy and consumer spending related to the automobile and the automobile’s role in the 

1950s American dream of suburban living. However, specific references to how the automobile 

affected the American landscape are brief and minimally developed.  
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Anchor Level 1-A 

 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States  

• Is descriptive (one of every six American businesses relied on the automobile in one way or 

another; automobiles have changed people’s lifestyles; before the automobile people lived in 

cities because they worked there; automobile spread population out); includes faulty application 

(automobile introduced suburbs) 

• Incorporates limited relevant information from documents 3 and 4 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (automobile industry employs more people 

than any other industry) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that 

restate the theme  

 

Conclusion: Overall, the response fits the criteria for Level 1. The response demonstrates some 

understanding of the impact of the automobile with the use of some accurate excerpts copied from 

the documents. However, the information presented is limited.  



[66]
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Anchor Level 1-B 

 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is descriptive (a negative impact of the automobile is the never-ending cost; automobile boosted 

the petroleum, paint, and plate-glass industries) 

• Consists primarily of relevant information copied from documents 1, 2, and 3 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (Henry Ford’s assembly line made the 

automobile more affordable for the average citizen; automobile had a positive impact on the 

steel and rubber industries) 

• Demonstrates a general plan of organization; includes an introduction that restates the theme 

and a conclusion that inaccurately attributes the invention of the automobile to Henry Ford 

 

Conclusion: Overall, the response fits the criteria for Level 1. The response demonstrates a limited 

understanding of economic changes brought about by the automobile through the use of document 

information that is organized according to positive and negative effects. However, few facts and 

details are included to support the theme.  
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Practice Paper A—Score Level 5 

 

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing impacts of the automobile on 

the United States 

• Is more analytical than descriptive (from walking on his own two feet, to riding horses, and 

finally “horseless” carriages, man has seen great advancements in the field of transportation; 

with Ford’s new assembly techniques, the automobile became more accessible; assembly line 

resulted in a low price but good quality; many companies were hired by state and local 

governments to improve roads; cars were more convenient than public transportation because 

people could have all of their belongings with them; there were many hidden costs to owning an 

automobile; driving a car was always an adventure; rising levels of pollution in the atmosphere 

alerted scientists to the dangers) 

• Incorporates relevant information from documents 1, 2, 4, 5, 6, 8, and 9 

• Incorporates substantial relevant outside information (invention of the internal combustion 

engine by Gottlieb Daimler and Otto Benz in Germany changed the world forever; many of the 

early automobiles were hand built; opportunities for recreational activities expanded; many 

people moved to suburbs, such as Levittown, Long Island; primitive steering, no power assists, 

and no shock absorbers made roads bumpier; lights, windshields, and even doors were 

accessories to be purchased; car dealerships and garages had to hire a more skilled workforce to 

repair automobiles; just starting an early car could land a man in traction for a year; the work of 

Ralph Nader led to federal legislation mandating seat belts and stronger windshields; the 

catalytic converter made automobiles even more expensive for the consumer) 

• Richly supports the theme with many relevant facts, examples, and details (Henry Ford 

introduced the Model-T; roads helped businesses to move out of the cities to areas once 

uninhabited; shopping centers began appearing everywhere; pollution from the automobile has 

become a concern; accidents related to drinking and driving increased; President Reagan said 

the different age requirements for drinking alcohol legally was a problem and he wanted to 

standardize the drinking age at 21) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 

that discuss how the automobile has become a priceless necessity for many humans and 

continues to change our lives and the world 

 

Conclusion: Overall, the response fits the criteria for Level 5. A significant understanding of the 

historical development of the automobile is used as a starting point and that information is 

successfully linked to the impact of the automobile on American society. The approach of 

combining advantages and disadvantages of the automobile adds to the overall effectiveness of the 

narrative. 
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Practice Paper B—Score Level 3 

 

 

 

Practice Paper C—Score Level 0 

 

 

The response: 

• Develops the task with little depth by discussing impacts of the automobile on the United States 

• Is more descriptive than analytical (one of the most controversial and important legislations 

resulting from the abuse of the automobile was the increase of the drinking age; result of terrible 

accidents that occurred among young intoxicated drivers; on an international level, the 

automobile has brought the Middle East and its problems to the forefront of foreign affairs; 

whenever conflict arises in the Middle East, it can have drastic implications on the oil trade; 

movement to suburbs led to a huge shift in population in the 20th century; automobile had an 

important impact on race relations as car-owning whites moved to areas without public 

transportation; the automobile helped promote the civil rights movement leading to the success 

of the Montgomery bus boycott) 

• Incorporates some relevant information from documents 4, 5, 6, 7, and 8 

• Incorporates some relevant outside information (many new organizations have been created to 

control the automobile such as the Department of Motor Vehicles; laws and penalties regulating 

drivers have been created; the OPEC oil embargo, resulting from friendly actions by the United 

States towards Israel, had drastic implications on the United States economy; the United States 

tried to maintain peaceful and friendly relations with the Middle East, such as the Camp David 

Accords; during vacations, instead of staying home, families drove to famous monuments and 

national parks because they were more accessible) 

• Includes some relevant facts, examples, and details (legislation signed by President Ronald 

Reagan denied highway funds to states that did not raise their drinking age; automobile allowed 

people to move out of the crowded cities into the suburbs since they could now drive to city 

jobs; the American housewife could now more easily transport people and things); includes an 

inaccuracy (Robert Fulton invented the steam engine) 

• Demonstrates a satisfactory plan of organization; includes an introduction and conclusion that 

are beyond a restatement of the theme  

 

Conclusion: Overall, the response fits the criteria for Level 3. The domestic and foreign 

implications of the automobile are supported by good document interpretation and outside 

references. Linking the automobile to important past inventions and concluding by setting the scene 

for a possible new transportation invention demonstrates analytical thinking and offsets the lack of 

supporting historical facts and details. 

The response: 

Refers to the theme in a general way; includes no relevant facts, examples, or details 

 

Conclusion: Overall, the response fits the criteria for Level 0. The response mentions Henry Ford’s 

automobile and then makes statements that are inaccurate, overgeneralized, or irrelevant.  
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Practice Paper D—Score Level 1 

 

 

 

Practice Paper E—Score Level 2 

 

 

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is primarily descriptive (businesses started to move to the suburbs, not just the cities; women 

could go more places because of the convenience of having a car; cars caused cities in the South 

to become more racially segregated; whites moved to suburbs that could not be reached with 

public transportation; a federal act was passed so that alcohol-related accidents would decrease 

in the 18 to 20 age group); includes weak application (less money was saved from the banks; 

women could work in delivery services; previously the drinking age was 18) 

• Incorporates limited relevant information from documents 1, 2, 3, 4, 5, 6, 7, and 8 

• Presents little relevant outside information (the United States had to be cautious about 

supporting Israel since oil was such an important resource; during the Six Day War, the United 

States supported Israel and as a result an oil embargo was placed on the United States) 

• Includes few relevant facts, examples, and details (cost of the Model-T Ford decreased after 

mass production techniques were used; many jobs were made because of the automobile 

industry; gas had become a valuable resource; many people moved from the cities to the 

suburbs; President Reagan passed a law stating that states would not receive federal highway 

funds if they did not raise their drinking age to 21) 

• Demonstrates a general plan of organization; includes an introduction, stating that the assembly 

line was the start to the popularity of the automobile, and a conclusion that is somewhat beyond 

a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 2. The outside information used in the 

explanation of American foreign policy in the Middle East and its results provides an example of 

the automobile’s political impact. However, other impacts of the automobile are only addressed 

with brief, isolated statements.  

The response: 

• Minimally develops the task by discussing impacts of the automobile on the United States 

• Is descriptive (invention of automobile gave women new opportunities; automobile had a major 

impact on job opportunities); includes weak application (soon after the invention of the 

automobile, women became door-to-door delivery women) 

• Incorporates limited relevant information from documents 3 and 5 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (housewives could conveniently travel from 

place to place; jobs were in painting, plate-glass manufacturing, and steel and rubber 

production) 

• Demonstrates a general plan of organization; includes a brief introduction and conclusion  

 

Conclusion: Overall, the response fits the criteria for Level 1. The response uses limited document 

information to address both positive and negative impacts of the automobile. The basic discussion 

includes few supporting details.  
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United States History and Government Specifications 

August 2008 
 

Part I 

Multiple-Choice Questions by Standard 
 

Standard Question Numbers 

1—United States and New York History 
3, 4, 10, 12, 14, 15, 17, 19, 20, 23, 24, 25, 26, 
30, 32, 33, 35, 39, 40, 41, 43, 47 

2—World History 34, 36 

3—Geography 1, 2, 9, 11, 37, 42, 46 

4—Economics 16, 18, 21, 27, 28, 29, 44, 45, 48 

5—Civics, Citizenship, and Government 5, 6, 7, 8, 13, 22, 31, 38, 49, 50 

 

Parts II and III by Theme and Standard 
 

 Theme STANDARDS 

Thematic Essay  Government: Role in the 
Economy; Presidential 
Decisions and Actions 

Standards 1, 4, and 5: United 
States and New York History; 
Economics; Civics, 
Citizenship, and Government 

Document-based Essay Impacts of the Automobile 
on the United States: 
Factors of Production; 
Environment; Science and 
Technology; Culture and 
Intellectual Life; Places and 
Regions; Foreign Policy; 
Presidential Decisions 

Standards 1, 2, 3, 4, and 5: 
United States and New York 
History; World History; 
Geography; Economics; 
Civics, Citizenship, and 
Government 

 

Part I and Part II scoring information is found in Volume 1 of the Rating Guide. 

 

Part III scoring information is found in Volume 2 of the Rating Guide. 
 



The Chart for Determining the Final Examination Score for the
August 2008 Regents Examination in United States History and Government will
be posted on the Department’s web site http://www.emsc.nysed.gov/osa/ on the
day of the examination. Conversion charts provided for the previous
administrations of the United States History and Government examination
must NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.emsc.nysed.gov/osa/exameval.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.



 
Regents Examination in United States History and Government – August 2008 

Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Score) 
To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part I and Part IIIA 
score down the side of the chart. The point where those two scores intersect is the student’s final examination score. For example, a 
student receiving a total essay score of 6 and a total Part I and Part IIIA score of 46 would receive a final examination score of 81. 

 Total Essay Score  Total Essay Score 
 0 1 2 3 4 5 6 7 8 9 10  0 1 2 3 4 5 6 7 8 9 10 
0 0 2 4 7 10 13 16 20 23 27 32 33 36 40 45 50 54 59 63 67 72 76 79 
1 1 3 5 8 11 14 17 21 25 29 33 34 37 42 46 51 56 60 65 69 73 77 81 
2 1 4 6 9 12 15 18 22 26 30 34 35 39 43 48 53 57 62 66 70 74 78 82 
3 2 4 7 10 13 16 20 23 27 32 36 36 40 45 50 54 59 63 67 72 76 79 83 
4 3 5 8 11 14 17 21 25 29 33 37 37 42 46 51 56 60 65 69 73 77 81 84 
5 4 6 9 12 15 18 22 26 30 34 39 38 43 48 53 57 62 66 70 74 78 82 85 
6 4 7 10 13 16 20 23 27 32 36 40 39 45 50 54 59 63 67 72 76 79 83 87 
7 5 8 11 14 17 21 25 29 33 37 42 40 46 51 56 60 65 69 73 77 81 84 88 
8 6 9 12 15 18 22 26 30 34 39 43 41 48 53 57 62 66 70 74 78 82 85 89 
9 7 10 13 16 20 23 27 32 36 40 45 42 50 54 59 63 67 72 76 79 83 87 90 

10 8 11 14 17 21 25 29 33 37 42 46 43 51 56 60 65 69 73 77 81 84 88 91 
11 9 12 15 18 22 26 30 34 39 43 48 44 53 57 62 66 70 74 78 82 85 89 92 
12 10 13 16 20 23 27 32 36 40 45 50 45 54 59 63 67 72 76 79 83 87 90 93 
13 11 14 17 21 25 29 33 37 42 46 51 46 56 60 65 69 73 77 81 84 88 91 94 
14 12 15 18 22 26 30 34 39 43 48 53 47 57 62 66 70 74 78 82 85 89 92 95 
15 13 16 20 23 27 32 36 40 45 50 54 48 59 63 67 72 76 79 83 87 90 93 96 
16 14 17 21 25 29 33 37 42 46 51 56 49 60 65 69 73 77 81 84 88 91 94 97 
17 15 18 22 26 30 34 39 43 48 53 57 50 62 66 70 74 78 82 85 89 92 95 98 
18 16 20 23 27 32 36 40 45 50 54 59 51 63 67 72 76 79 83 87 90 93 96 98 
19 17 21 25 29 33 37 42 46 51 56 60 52 65 69 73 77 81 84 88 91 94 97 98 
20 18 22 26 30 34 39 43 48 53 57 62 53 66 70 74 78 82 85 89 92 95 98 98 
21 20 23 27 32 36 40 45 50 54 59 63 54 67 72 76 79 83 87 90 93 96 98 98 
22 21 25 29 33 37 42 46 51 56 60 65 55 69 73 77 81 84 88 91 94 97 98 99 
23 22 26 30 34 39 43 48 53 57 62 66 56 70 74 78 82 85 89 92 95 98 98 99 
24 23 27 32 36 40 45 50 54 59 63 67 57 72 76 79 83 87 90 93 96 98 98 99 
25 25 29 33 37 42 46 51 56 60 65 69 58 73 77 81 84 88 91 94 97 98 99 99 
26 26 30 34 39 43 48 53 57 62 66 70 59 74 78 82 85 89 92 95 98 98 99 99 
27 27 32 36 40 45 50 54 59 63 67 72 60 76 79 83 87 90 93 96 98 98 99 99 
28 29 33 37 42 46 51 56 60 65 69 73 61 77 81 84 88 91 94 97 98 99 99 99 
29 30 34 39 43 48 53 57 62 66 70 74 62 78 82 85 89 92 95 98 98 99 99 99 
30 32 36 40 45 50 54 59 63 67 72 76 63 79 83 87 90 93 96 98 98 99 99 99 
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