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Part 1
Answer all questions in this part.

Directions (1-50): For each statement or question, record on your separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

1 Primary sources of information about the colonial 5 American colonists showed their opposition to

era would include a

(1) journal entry by a member of the Second
Continental Congress

(2) textbook passage about the settlement of
Pennsylvania

(3) recent newspaper article commemorating the
birth of Patrick Henry

(4) television program about the Declaration of
Independence

Which geographic area was added to the United
States by the Louisiana Purchase?

(1) Appalachian Mountains
(2) Columbia River valley
(3) Great Plains

(4) Piedmont Plateau

3 Which heading best completes the partial outline
below?

A. Mayflower Compact
B. House of Burgesses

C. New England town meetings

(1) Attempts to Overthrow British Rule

(2) Development of Self-Government in the
American Colonies

(3) Establishment of British Parliamentary
Control Over the Colonies

(4) Social Reform Movements in the American
Colonies

In the 1700s, the triangular trade led directly to the

(1) middle colonies’ role as the chief importers of
agricultural products

(2) rapid industrialization of the southern
colonies

(3) decline of the New England economy

(4) increased importation of enslaved Africans to
the Western Hemisphere
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the British taxation and trade restrictions of the

1760s primarily by

(1) supporting the French against the British

(2) boycotting products from Great Britain

(3) overthrowing the royal governors in most of
the colonies

(4) purchasing additional products from Native
American Indian tribes

Which idea guided the development of the
Articles of Confederation?

(1) A strong central government would threaten
the rights of the people.

(2) All the people should be granted the right to
vote.

(3) Most power should rest with the judicial
branch.

(4) Only the central government would have the
power to levy taxes.

“...The accumulation of all powers, legislative,
executive, and judiciary, in the same hands,
whether of one, a few, or many, and whether
hereditary, self-appointed, or elective, may justly
be pronounced the very definition of tyranny....”

— James Madison

Which feature of the United States Constitution
was included to address the concern expressed by
James Madison?

(1) electoral college

(2) checks and balances

(3) Bill of Rights
(4)

4) amendment process



8

9

10

The primary purpose of the Federalist Papers was to

(1) justify the American Revolution to the
colonists

(2) promote the continuation of British rule

(3) encourage ratification of the United States
Constitution

(4) support the election of George Washington as
president

Which statement most accurately explains why
the institution of slavery was continued under the
original Constitution of the United States?

(1) The early factory system relied on the labor of
slaves.

(2) The majority of American families owned
several slaves.

(3) Slave rebellions made most whites oppose
freedom for African Americans.

(4) Southern states would not agree to a
constitution that banned slavery.

The elastic clause of the United States
Constitution gives Congress the power to

(1) “make rules for the government and
regulation of the land and naval forces;...”

(2) “regulate commerce with foreign nations, and
among the several states, and with the Indian
tribes;...”

(3) “lay and collect taxes, duties, imports and
excises,...”

(4) “make all laws which shall be necessary and
proper for carrying into execution the
foregoing powers,...”
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What was a significant effect of Supreme Court
decisions under Chief Justice John Marshall
(1801-1835)?

(1) The powers of the federal government were
increased.

(2) The extension of slavery was limited.

(3) The president’s use of the veto power was
restricted.

(4) The states were given more control over
interstate commerce.

How did completion of the Erie Canal in 1825
affect United States commerce?

(1) New York City lost business as manufacturing
centers grew in the West.

(2) United States exports to European countries
declined.

(3) Western farmers gained better access to East
Coast markets.

(4) The Midwest became the center of textile
production.

During the 1830s, the development of a national
two-party political system was mainly the result of

(1) conflicts over the use of the Monroe Doctrine
(2) debates over the National Bank and tariffs
(3) disputes over the Oregon boundary

(4) controversy over the Indian Removal Act

GO ON TO THE NEXT PAGE =
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Base your answers to questions 14 and 15 on the map below and on your knowledge of social studies.

The United States in 1821

“ British North America
" (Canada)

Admitted as
Orego
Country
Joint U.S.~ British
occupation of

disputed temritory X__ -

New Spain
(independent
Mexico, 1821)

Arkansas Territory
Open to slavery

Missouri
Compromise

line
‘ Florida
Territory
| Free states and territories 0 400 mi 22 <
|:| Slave states and territories 0 | 400 km QQ \\°

Source: Robert A. Divine et al., America: Past and Present, Addison Wesley Longman, 1999 (adapted)

14 The map illustrates the impact on the United States of the

(1) Great Compromise (3) Dred Scott decision
(2) Missouri Compromise (4) Emancipation Proclamation

15 Information on the map supports the conclusion that congressional leaders in 1820 and
1821 wanted to
(1) maintain an equal number of free and slave states
(2) ban slavery west of the Mississippi River
(3) bring slavery to the Oregon Country
(4) open territories in the North to slavery
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Base your answer to question 16 on the chart below and on your knowledge of social studies.

American Manufacturing by Region, 1860

Number of Average
. ; Annual Value of
Region Manufacturing Number of Products
Establishments Workers
New England states 20,671 391,836 $468,599,287
Middle states 53,387 546,243 $802,338,392
Southern states 20,631 110,721 $155,531,281
Western states 36,785 209,909 $384,606,530

Source: Bailey and Kennedy, The American Pageant: A History of the Republic,

D.C. Heath and Company, 1987 (adapted)

16 Which conclusion can best be drawn from the information in this chart?

(1) The Southern states led the nation in manufacturing.

(2)
(3)
(4)

2) Manufacturing production in the Western states exceeded that of the New England states.
The Middle states led the nation in all categories related to manufacturing.
4) The New England states depended more on agriculture than on manufacturing.

17 Which argument was used by President Abraham

Lincoln to explain his policy of leniency toward
the South after the Civil War?

(1) Most Southerners have remained loyal to the
Union during the war.

(2) Most Southerners are willing to grant equality
to formerly enslaved persons.

(3) The federal government has no authority to
punish states for secession.

(4) Healing the nation’s wounds quickly is
essential.

18 In the Compromise of 1877 that ended

Reconstruction, Republicans agreed to

(1) withdraw federal troops from the South

(2) support the Black Codes

(3) award the presidency to Democrat Samuel
Tilden

(4) accept the Supreme Court decision in Dred
Scott v. Sanford

19 In the late 1800s, rapid industrial development

resulted in

(1) a decrease in tariff rates

(2) a decrease in population growth

(3) an increase in the rate of urbanization
(4) an increase in the price of farm products
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20 Which geographic feature connected the iron ore

21

22

fields of the upper Midwest to major steel
centers?

(1) Great Lakes
(2) Gulf of Mexico

(3) Hudson River

(4) Tennessee River valley

The formation of national labor unions in the late
1800s was mainly a response to

(1) passage of federal laws that favored workers

(2) laws restricting immigration and naturalization

(3) poor working conditions and low wages in
many industries

(4) economic depressions that had led to high
unemployment

Many of the business trusts created in the late
1800s were eventually declared illegal primarily
because they

(1) eliminated competition by forming monopolies

(2) combined companies that manufactured dif-
ferent products

(3) donated large sums of money to political
candidates

(4) allowed children to work under unsafe
conditions

[OVER]
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Literacy tests and grandfather clauses were

enacted in the South after the Reconstruction

Era primarily to

(1) increase the number of women voters

(2) limit the number of African American voters

(3) guarantee that voters could read and write

(4) ensure that formerly enslaved persons met
property requirements

Upton Sinclair, Frank Norris, and Ida Tarbell

made their greatest contributions to the

Progressive movement by

(1) working to end political corruption in cities

(2) speaking out for the equal rights of Hispanic
Americans

(3) supporting legislation to improve tenement
housing

(4) publishing books and articles to expose the
problems of society

Which action was a result of the other three?

(1) Germany’s policy of unrestricted submarine
warfare

(2) United States entry into World War I

(3) interception of the Zimmermann Note

(4) United States loans to Allied nations

The vote by the United States Senate on the

Treaty of Versailles (1919) demonstrated

(1) an unwillingness to join the League of
Nations

(2) a commitment to collective security

(3) a belief that the nation required a stronger
military

(4) a rejection of colonialism

Which development most clearly illustrates the
nativist attitudes that existed in the United States
in the 1920s?

(1) limits on immigration established by the
Quota Acts

(2) pro-business policies of the federal
government

(3) artistic and literary achievements of the
Harlem Renaissance

(4) conflicts between religion and science as
shown in the Scopes Trial
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28 Which movements primary goal was the
ratification of a constitutional amendment
authorizing Prohibition?

(1) abolitionist (3) temperance
(2) Populist (4) settlement house

Base your answer to question 29 on the cartoon
below and on your knowledge of social studies.

OH, SO THAT’S THE KIND OF A SAILOR
HE IS!

Source: J. N. “Ding” Darling, Des Moines Register,
March 29, 1937 (adapted)

29 The cartoon illustrates President Franklin D.
Roosevelt’s dissatisfaction with

(1) Congress leading the nation into World War 11
(2) Congress resisting proposals to strengthen

the navy
(3) New Deal programs being declared
unconstitutional

(4) being unable to appoint minorities to the
Supreme Court




30 The Neutrality Acts of the 1930s reflect the
efforts of Congress to

(1) reject the terms of the Kellogg-Briand Pact
(2) avoid foreign policy mistakes that led the
country into World War I
(3) form military alliances with other democratic
nations
(4) strengthen the American military against
European dictators
31 During World War II, the Manhattan Project was
the name of the plan to

(1) open a second front in Europe

(2) capture Pacific islands held by the Japanese
(3) develop the atomic bomb

(4) liberate German concentration camps

32 Women played a major role on the domestic front

during World War II by

(1) becoming candidates for public office

(2) campaigning for woman’s suffrage

(3) demonstrating against involvement in the war
(4) taking jobs in the defense industry

33 Which statement about the Marshall Plan is most

accurate?

(1) It was used to finance rearmament after
World War II.

(2) It was denied to all former World War II
enemies.

(3) It was used to rebuild European nations after
World War II.

(4) It was given to all African and Asian allies
during the Cold War.

34

The Hungarian uprising of 1956, the U-2
incident, and the Cuban missile crisis led to

(1) military actions by the Southeast Asia Treaty
Organization (SEATO)

(2) increased tensions between the United States
and the Soviet Union

(3) international efforts to control communist
China

(4) creation of the Warsaw Pact

U.S. Hist. & Gov’t.—June ’11

35 The United States Supreme Court under Chief

Justice Earl Warren (1953-1969) made several
landmark decisions that

(1) drew criticism for supporting States rights

(2) weakened the power of the federal
government

(3) strengthened the authority of the police

(4) increased the rights of individuals

36 The baby boom after World War II led directly to
(1) a decrease in spending for public education

(2) areturn to a rural lifestyle

(3) an increased demand for housing

(4) a decrease in consumer spending

Base your answer to question 37 on the chart
below and on your knowledge of social studies.

Great Society Legislation

Legislation Purpose
Economic Created programs
Opportunity | such as Job Corps
Act and Project Head Start
\é?gtjlgt% Ended race-based
Act restrictions on voting
Medicare/ Provided medical
Medicaid coverage for elderly
Act and poor Americans

37 The legislation identified in this chart was an
effort to solve problems related to

(1) illegal immigration and terrorism
2) poverty and discrimination

3) illiteracy and domestic abuse

4)

(
(
(4) budget deficits and famine

[OVER]



Base your answers to questions 38 and 39 on the map below and on your knowledge of social studies.

Equal Rights Amendment (ERA) Ratification by State: 1972-1982

] Never Ratified
Ratified, later rescinded

Source: Edward L. Ayers et al., American Passages: A History of the United States,

Wadsworth, Cengage Learning, 2009 (adapted)

38 Based on this map, the Equal Rights Amendment (ERA) received the least support in the

(1) Rocky Mountain states
(2) Pacific Coast states

(3) northeastern states
(4) southeastern states

39 Based on this map, the proposed equal rights amendment was not added to the

Constitution because

(1) too few New England states supported it

(2) fewer than three-fourths of the states ratified it

(3) the president vetoed the passage of the amendment
(4)

2

4) Idaho, Nebraska, and Kentucky never held a ratification vote

40 Which action was a major foreign policy

achievement of President Jimmy Carter?

(1) settling the Suez crisis

(2) withdrawing the United States from the
Vietnam War

(3) establishing improved relations with Iran
(4) mediating the Camp David Accords between
Egypt and Israel
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41 President Ronald Reagan used the concept of

supply-side economics when he proposed

(1) reducing income taxes to stimulate growth

(2) providing direct payments to people living in
poverty

(3) creating government jobs to keep people
working

(4) increasing regulations on business to promote
competition



42 Which action has come to symbolize the end of

the Cold War?

(1) establishing the Peace Corps

(2) achieving a truce in the Korean War

(3) tearing down the Berlin Wall

(4) improving United States relations with China

Base your answer to question 43 on the cartoon

below and on your knowledge of social studies.

Source: Mike Lane, Baltimore Sun, June 30, 2005

43 The main idea of this cartoon about the Iraq War

is that

(1) the American public should no longer support
the president’s goals

(2) President George W. Bush claimed victory
too soon

(3) American troops should be coming home soon

(4) creating a democratic government is no longer
the goal of the war

44 Which war is most closely associated with the

emergence of the United States as a world power?

(1) War of 1812

(2) Mexican War

(3) Civil War

(4) Spanish-American War

U.S. Hist. & Gov’t.—June ’11

45

46

47

President Abraham Lincoln’s suspension of
habeas corpus and President Franklin D.
Roosevelts executive order forcing Japanese
Americans into internment camps both
demonstrate that

(1) constitutional rights can be limited during
times of war

(2) Congress can pass laws limiting the power of
a strong president

(3) immigrants are protected by the same
constitutional rights as United States citizens

(4) presidential actions must be submitted to the
Supreme Court for approval

The policy of assimilating Native American
Indians under the Dawes Act (1887) was reversed
by 20th-century legislation that

(1) gave Native American Indians greater control
over their own reservations

(2) helped relocate Native American Indians to
large cities

(3) broke up Native American Indian tribes by
giving each family its own land

(4) forced Native American Indian children to be
educated away from their families

“Attorney General Palmer Deports 249 Foreigners”
(1919)

“Nixon Accuses Alger Hiss of Espionage” (1948)

“Rosenbergs Executed for Treason” (1953)

Each of these headlines demonstrates that during

the 20th century

(1) the rights of the accused were expanded

(2) membership rose dramatically in groups
considered to be subversive

(3) censorship was a primary policy of the govern-
ment

(4) fear of communist activities prompted govern-
ment actions

[OVER]



48 Which issue was involved in both the firing of

49

General Douglas MacArthur in 1951 and the
passage of the War Powers Act of 19737

(1) judicial limits on free speech
(2) media influence on budget policies
(3) the president’s authority as commander in

chief

(4) expansion of the military-industrial complex

How is the presidential election of 2000 similar to
the presidential elections of 1824 and 18767

(1) The electoral vote count ended in a tie.

(2) The third-party candidate won several
electoral votes.

(3) The winner of the popular vote did not
become president.

(4) The United States Senate selected the
winner.

50 A major way in which the Civil Rights Act (1964)

and the Americans with Disabilities Act (1990)
are similar is that both laws

(1) were intended to lift Americans out of
poverty

(2) failed to pass constitutional review by the
Supreme Court

(3) gave a minority group the right to vote after
years of protest

(4) provided equal protection to groups that had
experienced discrimination

U.S. Hist. & Gov’t.—June ’11



Answers to the essay questions are to be written in the separate essay booklet.

Part I1

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Change — Constitutional Amendments

When the Founding Fathers wrote the United States Constitution, they included
the amendment process. The amendments that have been passed brought
political, social, and economic changes to American society.

Task:

Select two constitutional amendments that have changed American society and
for each

* Describe the historical circumstances that led to the adoption of the
amendment

* Discuss the political, social, and/or economic changes the amendment brought
to American society

You may use any constitutional amendments that have changed American society. Some
suggestions you might wish to consider include the 13th amendment (abolition of slavery, 1865),
17th amendment (direct election of senators, 1913), 18th amendment (Prohibition, 1919),
19th amendment (woman’s suffrage, 1920), 22nd amendment (presidential term limits, 1951),
24th amendment (elimination of the poll tax, 1964), and 26th amendment (suffrage for
18-year-old citizens, 1971).

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to:

* Develop all aspects of the task

* Support the theme with relevant facts, examples, and details

* Use alogical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme

In developing your answer to Part II, be sure to keep these general definitions in mind:
(a) describe means “to illustrate something in words or tell about it”

(b) discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”
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NAME SCHOOL

In developing your answers to Part III, be sure to keep this general definition in mind:

discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”

Part 111
DOCUMENT-BASED QUESTION

This question is based on the accompanying documents. The question is designed to test your
ability to work with historical documents. Some of these documents have been edited for the
purposes of the question. As you analyze the documents, take into account the source of each
document and any point of view that may be presented in the document.

Historical Context:

For many Americans, the 1920s was a decade of prosperity and confidence.
However, by the end of the decade, political, social, and economic changes were
starting that would create a far different America in the 1930s.

Task: Using the information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay in which you will be asked to

* Discuss the differences and/or similarities in American society between the
1920s and the 1930s
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Part A
Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided.

Document 1

TRIEND
g 3

e iR L T

TRE CASH RECISTER CHORUS.

Source: Andrew Cayton et al., Source: Daniel R. Fitzpatrick, St. Louis Post-Dispatch,
America: Pathways to the Present, September 21, 1924
Prentice Hall, 1995 (adapted)

1 Based on these cartoons, what is the relationship between President Calvin Coolidge’s administration and
big business in the 1920s? [1]

Score
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Document 2

...And what were these “own lives” of theirs [women] to be like? Well, for one thing, they could
take jobs. Up to this time girls of the middle classes who had wanted to “do something” had been
largely restricted to school-teaching, social-service work, nursing, stenography, and clerical work
in business houses. But now they poured out of the schools and colleges into all manner of new
occupations. They besieged the offices of publishers and advertisers; they went into tea-room
management until there threatened to be more purveyors [sellers] than consumers of chicken
patties and cinnamon toast; they sold antiques, sold real estate, opened smart little shops, and
finally invaded the department stores. In 1920 the department store was in the mind of the
average college girl a rather bourgeois [middle class] institution which employed “poor shop
girls”; by the end of the decade college girls were standing in line for openings in the misses’
sports-wear department and even selling behind the counter in the hope that some day fortune
might smile upon them and make them buyers or stylists. Small-town girls who once would have
been contented to stay in Sauk Center [Minnesota] all their days were now borrowing from
father to go to New York or Chicago to seek their fortunes — in Best’s or Macy’s or Marshall
Fields. Married women who were encumbered [burdened] with children and could not seek
jobs consoled themselves with the thought that home-making and child-rearing were really
“professions,” after all. No topic was so furiously discussed at luncheon tables from one end of
the country to the other as the question whether the married woman should take a job, and
whether the mother had a right to. And as for the unmarried woman, she no longer had to
explain why she worked in a shop or an office; it was idleness, nowadays, that had to be defended....

Source: Frederick Lewis Allen, Only Yesterday: An Informal History of the 1920s,
Harper & Row, 1931

2 According to Frederick Lewis Allen, what is one way middle-class women’s lives changed in the 1920s? [1]

Score
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Document 3

Howard Johnson was an African American newspaper editor.

... The time was ripe for a renaissance back then. After the defeat of the kaiser in Germany [in
World War I, a spirit of optimism and positive expectation swept across Harlem. The Allies won
the war for democracy, so now it was time for something to happen in America to change the
system of segregation and lynching that was going on. In Europe, the black [African American]
troops were welcomed as liberators; so when they came back to America, they were determined
to create a situation that would approximate the slogans they had been fighting for. They wanted
democracy at home in the United States. And this general idea helped feed the concept of “The
Renaissance.”...

A lot of people wonder how there could be joy and optimism in a community under the
conditions of segregation and discrimination. But the black community had two very important
forces that enabled it to survive and grow. One was the church, where you had the gospel and
the spiritual, which were inspirational in their basic content. And the other was the
entertainment world, where you had the music of the secular side, expressed in jazz....

Source: Howard Johnson, interviewed in Jennings and Brewster, The Century, Doubleday, 1998

3a According to Howard Johnson, what was one effect of World War I on the black community? [1]

Score

b According to Howard Johnson, what was one factor that helped the black community during the 1920s? [1]

Score
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Document 4

IF GRANDPAP COULD ONLY RETURN WITH SOME OF HIS DISCIPLINE

{Copyright: 1024: By The Chicago Tritune.)
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Source: Carey Orr, Chicago Tribune, 1924 (adapted)

4 State one criticism that this cartoonist is making about the 1920s generation. [1]

Score
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Document 5a

I. W. Burnham was a Wall Street stockbroker.

...People were making a lot of money in the stock market—you could sort of feel it when you
visited customers or made deliveries. Everybody was really, really busy and they were feeling
pretty good about themselves. It was around this time that the public got more interested in the
market than they had been. Stock prices had been going up pretty steadily, and even though it
was still mainly rich people investing, the average guy was starting to hear about friends making
$20,000 or $30,000 overnight. There was rampant [widespread] speculation, and if you wanted
to take part all you had to do was put up 10 percent of the money and a broker would cover the
rest....

Source: I. W. Burnham, interviewed in Jennings and Brewster, The Century, Doubleday, 1998 (adapted)

5a According to I. W. Burnham, what was one reason the public became more interested in the stock market
in the 1920s? [1]

Score

Document 5b

...Critics of big business in the 1920s emphasized not only the increase in concentration, but also
the fact that the benefits of technological innovation were by no means evenly distributed.
Corporate profits and dividends far outpaced the rise in wages, and despite the high productivity
of the period, there was a disturbing amount of unemployment. At any given moment in the
“golden twenties,” from 7 to 12 percent were jobless. Factory workers in “sick” [weak] industries
such as coal, leather, and textiles saw little of flush [prosperous] times. Nor did blacks [African
Americans] in ghetto tenements, or Hispanics in the foul barrios of Los Angeles or El Paso, or
Native Americans abandoned on desolate reservations. The Loray Mill in Gastonia, North
Carolina, site of a bloody strike in 1929, paid its workers that year a weekly wage of $18 to men
and $9 to women for a 70-hour week. At the height of Coolidge prosperity, the secretary of the
Gastonia Chamber of Commerce boasted that children of fourteen were permitted to work only
11 hours a day. Perhaps as many as two million boys and girls under fifteen continued to toil in
textile mills, cranberry bogs, and beet fields. In 1929, 71 percent of American families had
incomes under $2,500, generally thought to be the minimum standard for a decent living. The
36,000 wealthiest families received as much income as the 12,000,000 families—42 percent of
all those in America—who received under $1,500 a year, below the poverty line....

Source: William E. Leuchtenburg, The Perils of Prosperity, 1914-1932, University of Chicago Press (adapted)

5b According to William Leuchtenburg, what was one economic problem of the 1920s? [1]

Score
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Document 6

Unemployment
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6 Based on the information in these charts, state one economic trend of the early 1930s. [1]

Source: Historical Statistics of the United States (adapted)
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Document 7a

Bruce Craven is responding to one of President Franklin D. Roosevelt’ fireside chats.

JULY 25, 1933

Dear Mr. President;

...The forgotten man has been forgotten, if he was ever really remembered. I happen to be an
approved attorney for the Federal Land Bank, and on publication of the information about the
new loan legislation, the little man came to see me vainly hoping that at last he had been
remembered. He is representative of thousands of farmers in North Carolina, owning maybe 50
acres of land and doing all of his own work, and about to lose his farm under a mortgage. But to
get the loan he is obliged to pay $20 in advance for appraisals, and another $10 for a survey, and
he no more has that much cash than he has the moon. I have written to everyone from
Mr. [Treasury Secretary Henry] Morgenthau on down about this, and no one is interested. The
prevailing idea seems to be that if a man is that poor, he should stay poor.

Before any of this loan and public works legislation was enacted, I wrote you that you ought to
put at least one human being in each supervising body, and by that I meant a man who actually
knows there is a “little man” in this nation and that he never has had a fair chance, and that he
deserves one. I hope yet that somehow you may remember this forgotten little man, who has no
one in high places to befriend him.

Respectfully yours,

Bruce Craven
Trinity, North Carolina

Source: Levine and Levine, The People and the President: America’s Conversation with FDR,
Beacon Press, 2002

7a According to Bruce Craven, why does “the forgotten man” need help? [1]

Score
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Document 7b

“Yes, You Remembered Me”

Source: C. D. Batchelor, New York Daily News, October 11, 1936

7b Based on this cartoon, what is the relationship between “the forgotten man” and President Franklin D.
Roosevelt? [1]

Score
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Document 8a

...Working women at first lost their jobs at a faster rate than men—then reentered the work
force more rapidly. In the early years of the Depression, many employers, including the federal
government, tried to spread what employment they had to heads of households. That meant
firing any married woman identified as a family’s “secondary” wage-earner. But the gender
segregation in employment patterns that was already well established before the Depression also
worked to women’s advantage. Heavy industry suffered the worst unemployment, but relatively
few women stoked blast furnaces in the steel mills or drilled rivets on assembly lines or swung
hammers in the building trades. The teaching profession, however, in which women were highly
concentrated and indeed constituted a hefty majority of employees, suffered pay cuts but only
minimal job losses. And the underlying trends of the economy meant that what new jobs did
become available in the 1930s, such as telephone switchboard operation and clerical work, were
peculiarly suited to women....

Source: David M. Kennedy, Freedom From Fear: The American People in Depression and War, 1929-1945,
Oxford University Press

8a According to David M. Kennedy, what was one economic effect of the Depression on women? [1]

Score

Document 8b

...Although obviously severely limited, the improvements for blacks [African Americans] during
the Depression were discernible [noticeable]. In May 1935, as the “Second New Deal” was
getting under way, President [Franklin D.] Roosevelt issued Executive Order 7046, banning
discrimination on projects of the new Works Progress Administration. Discrimination continued,
but the WPA proved to be a godsend for many blacks. In the later thirties [1930s], between 15
and 20 percent of the people working for the agency were black, although blacks constituted less
than 10 percent of the national population. This, of course, was a reflection of how much worse
off blacks were than whites, but the WPA did enable many blacks to survive. More than that,
even minimum WPA wages of $12 a week were {wice what many blacks had been earning
previously.

Harold Ickes’s Public Works Administration provided to black tenants a more than fair share
of the public housing it built. The PWA went so far as to construct several integrated housing
projects. PWA construction payrolls also treated blacks fairly. Some 31 percent of PWA wages in
1936 went to black workers. Ickes first made use of a quota system requiring the hiring of blacks
in proportion to their numbers in the local work force. This precedent was followed again (at
least in theory) by the wartime Fair Employment Practices Commission and in the civil rights
legislation and court decisions of the 1960s and 1970s....

Source: Robert McElvaine, The Great Depression: America, 1929-1941, Three Rivers Press

8b According to Robert McElvaine, what was one way the New Deal affected African Americans economically? [1]

Score
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Document 9

...In an attempt to stimulate the economy, [President Franklin D.] Roosevelt announced a
massive Federal programme of ‘spending and lending’. Under the Emergency Relief
Appropriations Act [of 1938] $3.75 billion was allocated by Congress to public works and
industrial expansion. Two industries, textiles and steel, took immediate advantage of this “‘pump-

riming’ (as Roosevelt called it), and saw a rise in production. The boot and shoe industry
followed, as did the building industry. By the end of the year [1938] the construction of
residential homes was breaking all recent records. Even the much-troubled railway companies
were able to take advantage of the Federal injection of cash, with the result that they were able
to abandon a 15 per cent wage cut already announced, that could only have added to hardship....

Source: Martin Gilbert, A History of the Twentieth Century: Volume Two: 1933-1951, HarperCollins, London

9 According to Martin Gilbert, what was one effect of President Franklin D. Roosevelt's policies on industry? [1]

Score
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Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least five documents in your essay. Support your response with relevant facts,
examples, and details. Include additional outside information.

Historical Context:
For many Americans, the 1920s was a decade of prosperity and confidence.
However, by the end of the decade, political, social, and economic changes were

starting that would create a far different America in the 1930s.

Task: Using the information from the documents and your knowledge of United States
history, write an essay in which you

* Discuss the differences and/or similarities in American society between the
1920s and the 1930s

Guidelines:

In your essay, be sure to

* Develop all aspects of the task

e Incorporate information from at least five documents

Incorporate relevant outside information

Support the theme with relevant facts, examples, and details

Use a logical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme
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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
¢ Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

e Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

* Commentary explaining the specific score awarded to each paper

e Five presoored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Beginning in June 2011, schools are no longer permitted to rescore any of the open-ended
questions (scaffold questions, thematic essay, DBQ essay) on this exam after each question has
been rated the required number of times as specified in this rating guide, regardless of the final
exam score. Schools are required to ensure that the raw scores have been added correctly and
that the resulting scale score has been determined accurately.
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United States History and Government
Content-Specific Rubric
Thematic Essay
June 2011

Theme: Change—Constitutional Amendments
When the Founding Fathers wrote the United States Constitution, they included the amendment
process. The amendments that have been passed brought political, social, and economic changes
to American society.

Task: Select two constitutional amendments that have changed American society and for each
* Describe the historical circumstances that led to the adoption of the amendment
* Discuss the political, social, and/or economic changes the amendment brought to
American society

You may use any constitutional amendments that have changed American society. Some
suggestions you might wish to consider include the 13th amendment (abolition of slavery, 1865),
17th amendment (direct election of senators, 1913), 18th amendment (Prohibition, 1919), 19th
amendment (woman’s suffrage, 1920), 22nd amendment (presidential term limits, 1951), 24th
amendment (elimination of the poll tax, 1964), and 26th amendment (suffrage for 18-year-old
citizens, 1971).

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of six components (the historical circumstances that led to the
adoption of twe different constitutional amendments and at least two political, social, and/or
economic changes each amendment brought to American society).

2. The historical circumstances that led to the adoption of each amendment may be similar, but the
supporting details should be specific and distinct for each amendment.

3. The political, social, and/or economic changes brought about by the amendment may be
immediate or long-term.

4. The classification of change as political, social, or economic does not need to be specifically
identified as long as the information is implied in the discussion.

5. As is the case with many historical topics, a change brought about by the amendment is subject to
the student’s point of view and may be positive or negative. The response may discuss changes
from any perspective as long as the position taken is supported by accurate historical facts and
examples.
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Score of 5:

* Thoroughly develops all aspects of the task evenly and in depth by describing the circumstances that
led to the adoption of two constitutional amendments and describing the political, social, and/or
economic changes each amendment brought to American society

* Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
13th amendment: connects the provisions allowing for slavery in the original Constitution, debates
over slavery in the territories; the Dred Scott decision; the outbreak of the Civil War, Lincoln’s
Emancipation Proclamation to achieve Northern victory, and the need for the permanent abolition of
slavery when the war ended to Southern attempts to maintain white supremacy with Jim Crow
segregation laws and the development of the economic system of sharecropping that kept African
Americans in poverty and in a lower class; /8th amendment: connects 19th-century temperance
leaders and 20th-century Progressives who thought that the prohibition of alcohol would cure
society’s ills to the prohibition of the manufacture and distribution of alcohol, widespread cynicism,
lawlessness, disregard for the law among ordinary citizens, and to the rise of organized crime

* Richly supports the theme with relevant facts, examples, and details, e.g., /3th amendment: Three-
fifths Compromise; slave trade; expansion of slavery; balance of power in Congress; Sth amendment
protection of property; abolitionist movement; Frederick Douglass; William Lloyd Garrison;
peculiar institution; 1860 election; secession; northern military losses; Antietam; Reconstruction;
Radical Republicans; Black Codes; Ku Klux Klan; “whites only”; Plessy v. Ferguson, cycle of debt;
former masters; old plantations; crop-lien system; /8th amendment: Neal Dow; Maine Law;
Women'’s Christian Temperance Union; Carry Nation; Anti-Saloon League; Frances Willard; dry vs.
wet; urban crime; domestic violence; immigrants; nativism; moral experiment; Volstead Act;
speakeasies; bathtub gin; rum runners; flappers; Al Capone; Chicago gangsters; bootlegging; Federal
Bureau of Investigation; repeal in the 21st amendment

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Score of 4:

* Develops all aspects of the task but may do so somewhat unevenly by discussing one change for one
amendment less thoroughly than the other changes or discussing all aspects of the task for one
amendment more thoroughly than for the second amendment

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
13th amendment: describes how Lincoln’s opposition to the spread of slavery, his election as
president, the secession of the South, the change in Lincoln’s war goals from preservation of the
Union to abolition of slavery with the Emancipation Proclamation led to adoption of the 13th
amendment and discusses how the South ignored the amendment by passing Jim Crow laws that
kept African Americans segregated in the South and how sharecropping prevented them from
gaining economic equality; /8th amendment: describes how Progressives blamed alcohol for some
of the ills found in urban slums, poverty, and crime and called for the adoption of an amendment to
prohibit the manufacture and sale of alcoholic beverages and discusses how ordinary citizens found
ways to get alcohol illegally, causing disrespect for the law and allowing organized crime to form in
urban America

* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in some
depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may
be a restatement of the theme

Note: If all aspects of one amendment have been thoroughly developed evenly and in depth and the
response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

e s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet;
OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of
Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar to
Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a new pattern
or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong paper may
also include examples of creating information as defined by Anderson and Krathwohl.
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Anchor Paper — Thematic Essay—L evel 5—-A
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Anchor Paper — Thematic Essay—L evel 5—-A
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Anchor Paper — Thematic Essay—L evel 5—-A
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Anchor Paper — Thematic Essay—Level 5-A

Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to the adoption of the 13th and 22nd amendments and by discussing the
economic and political changes the amendments brought to American society

Is more analytical than descriptive (1/3th amendment.: while the North had initially entered the fight
with the goal of preserving the nation, it had, partly in order to give itself the higher moral ground,
taken on the cause of eliminating slavery; Lincoln freed the slaves in the areas in rebellion; infused
the nation with a new sense of conscience; no longer could human beings be considered property
under the 5th amendment as they had been in the Dred Scott decision; the amendment had the
effect of virtually destroying the slave-based economy in the South; primarily agricultural South
had to find a new way to run plantations; 22nd amendment: previously the question of how long
leaders could serve had not been addressed as presidents had followed George Washington’s lead
and limited themselves to two terms of service; made tradition a point of law; effectively prevents
the rise of any dictator who might want to extend his power; term limits may thwart the will of the
people to keep a trusted leader in office)

Richly supports the theme with relevant facts, examples, and details (/3th amendment: first in a
series of amendments after the Union victory; Civil War; Union victory at Antietam; Emancipation
Proclamation; abolition; sharecroppers; plantations; cycle of debt and poverty; tied them to the
land; second class citizens; 22nd amendment: Franklin Delano Roosevelt; economic reform,;
Depression; World War II; 3rd and 4th terms; Ronald Reagan)

Demonstrates a logical and clear plan of organization; includes a lengthy introduction that
discusses the wisdom of the Founding Fathers in providing flexibility and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Despite some broad generalizations,
descriptive phrases and sophisticated analysis demonstrate good comprehension of the changes
amendments brought to the economic and political history of the United States.
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Anchor Paper — Thematic Essay—Level 5—-B

U.S. Hist. & Gov. Rating Guide — June *11 [10] Vol. 1



Anchor Paper — Thematic Essay—L evel 5— B
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Anchor Paper — Thematic Essay—Level 5—-B
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Anchor Paper — Thematic Essay—Level 5-B

Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to the adoption of the 17th and 18th amendments and by discussing the
political, economic, and social changes these amendments brought to American society

Is both analytical and descriptive (1 7th amendment: it became so bad that senators became mere
puppets of the big corporations; businessmen already controlled the state party leaders; this
amendment allowed for the senators to be chosen by popular vote, making it harder for major
companies to influence the United States Senate and starting a trend toward restrictions on big
business; this allowed later regulatory acts like those of the New Deal to help the poorer class, even
if it meant cutting back the power and profits of big business; /8th amendment: poverty often led
to abuse of women and children; this early movement to end the consumption of alcohol as a
solution for social problems gained strength as immigration and urbanization increased during the
early 20th century; never before had so many Americans ignored a federal law, proving that it is
hard to legislate morality; organized crime became rampant and gang-related violence skyrocketed
as rival gangs fought each other for markets to sell their alcohol)

Richly supports the theme with relevant facts, examples, and details (/7th amendment: agrarian
society; Andrew Carnegie; John D. Rockefeller; political machines; Tammany Hall; Progressive
reformers; state legislatures; two senators per state; Wagner Act; collective bargaining;

18th amendment: temperance movement; poverty; Progressives; manufacture, sale, and
transportation; speakeasies; made gin in their bathtubs; Chicago; Al Capone; FBI; repealed; 21st
amendment)

Demonstrates a logical and clear plan of organization; includes an introduction that notes the
Founding Fathers could not foresee the changing scenarios of the future and a conclusion that
reviews the 17th and 18th amendments

Conclusion: Overall, the response fits the criteria for Level 5. The descriptions of the control of the
Senate by big business and the outcomes of Prohibition underscore a strong understanding of these
amendments and of the changes brought about by them.
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Anchor Paper — Thematic Essay—L evel 4 —A
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Anchor Paper — Thematic Essay—L evel 4 —A
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Anchor Paper — Thematic Essay—Level 4 —A

Anchor Level 4-A

The response:

Develops all aspects of the task but does so somewhat unevenly by describing the adoption of and
resulting changes of the 13th amendment in more depth than those of the 18th amendment

Is both analytical and descriptive (/3th amendment: Union troops fought for Lincoln’s cause of
preserving the Union; toward the final days of the war, Lincoln realized that the only way to
prevent a reversal of the Proclamation was to make this document an amendment, abolishing
slavery of all forms as an institution other than due punishment; freeing the slaves did not let them
exercise the rights granted to United States citizens; former slaves hoped for equality when Radical
Republicans pushed through the 14th amendment; this reversal of the traditional American view of
the relationship between blacks and whites caused an uproar; /8th amendment: in response to the
flaws in society, reformers, such as the Progressives, attacked urban problems in hopes of
reforming society; men who patronized the bars and saloons frequently did not provide food and
shelter for their families; Prohibition sparked a wave of crime and corruption in society as
bootleggers and speakeasies cropped up selling liquor; as the United States relished the Roaring
Twenties, society lost many of its morals along with legitimate businesses and tax revenues)
Supports the theme with relevant facts, examples, and details (/3th amendment: Civil War; 1860
election of Abraham Lincoln; secession of the South; opening shots at Fort Sumter; Lincoln
changed the focus of his war; Emancipation Proclamation; 14th amendment guarantees citizenship;
“white supremacy”’; Ku Klux Klan; courts legalized Jim Crow segregation; /8th amendment.: end
of World War I; business boomed in the 1920s; Women’s Christian Temperance Union; gangsters
claiming territory; President Franklin D. Roosevelt; Great Depression; noble experiment)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that expand on the historical context by referring to the Constitution as a living document

Conclusion: Overall, the response fits the criteria for Level 4. Good analysis and supporting details
demonstrate an understanding of the two historical eras and the changes the 13th and 18th amendments
brought to American society.
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Anchor Level 4-B

The response:

Develops all aspects of the task by describing the historical circumstances that led to the adoption
of the 4th and 18th amendments and by discussing political and social changes each amendment
had on American society

Is both analytical and descriptive (4¢th amendment: the Articles of Confederation originated from
people’s fear of a strong centralized federal government; opponents agreed to accept the
Constitution only if it included something to protect people’s rights; part of the Patriot Act allows
federal investigators more ease and liberty in attaining search warrants to eavesdrop on private
conversations over the phone and Internet; often searches of homes, cars, and other property for
marijuana and other illegal substances leads to court cases; critics believe the government’s war on
drugs and the Patriot Act violate the 4th amendment; /8th amendment. women fought against the
abuse, violence, poverty, and divorce they claimed alcohol caused; politicians and police were
often paid bribes by saloon owners; instead of benefiting society as intended, Prohibition merely
increased the crime rate; the atmosphere of illegal hidden taverns and bars gave rise to a new
culture and helped foster the rise of flappers and jazz music)

Supports the theme with relevant facts, examples, and details (4¢th amendment: adoption of the
Constitution in 1789; Federalists and Anti-federalists; Bill of Rights; free speech; firearms;
religious freedom; British writs of assistance; unreasonable search and seizure; national security;
individual rights; marijuana; illegal substances; /8th amendment: gambling and prostitution in
saloons; Roaring 20s; illegally smuggled booze; Al Capone; speakeasy)

Demonstrates a logical and clear plan of organization; includes an introduction that gives the
rationale for adding amendments to the Constitution and a conclusion that credits the Founding
Fathers with being forward thinking men

Conclusion: Overall, the response fits the criteria for Level 4. The strength of the response is its
recognition that the 4th amendment is the focus of contemporary political debates. The changes
described for both amendments deal with the ineffectiveness of both at certain times.
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Anchor Paper — Thematic Essay—Level 4—-C

Anchor Level 4-C

The response:

* Develops all aspects of the task by describing the historical circumstances that led to the adoption
of the 13th and 22nd amendments and by discussing the changes these amendments brought to
American society

* Is more descriptive than analytical (/3th amendment: original Constitution allowed for slavery to
continue; heated debates over expansion of slavery into the territories; Abraham Lincoln’s first
goal was to preserve the Union; this somewhat changed the social status of African Americans, but
eventually, they had to deal with Jim Crow laws; now the South would have to pay money for the
work to be done or figure out another way to get the work done; 22nd amendment: this all began in
1796 when, after two terms as President, George Washington stepped down from office and set a
precedent; this amendment meant that no president could basically become king and rule until they
die; but if a president was popular like Ronald Reagan was, people might want to keep him in
office, and the 22nd amendment will not allow them to have this choice)

* Supports the theme with many relevant facts, examples, and details (/3th amendment: Frederick
Douglass; Harriet Beecher Stowe; Civil War; Jefferson Davis; Robert E. Lee; Abraham Lincoln;
Radical Republicans; Charles Sumner; Congress; Ku Klux Klan; Plessy v. Ferguson, segregation
was legal; Brown v. Board of Education,; Barack Obama; sharecropping; 22nd amendment:
Franklin Roosevelt was president from 1933 to 1945; four terms; time of crisis; World War II;
Roosevelt died; Harry Truman)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that includes personal observations

Conclusion: Overall, the response fits the criteria for Level 4. Detailed descriptions of the historical
circumstances that led to the adoption of the 13th and 22nd amendments make this a good response.
Due to the nature of the selected amendments, the discussion of the changes is somewhat shorter for
the 22nd than for the 13th amendment.
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Anchor Level 3-A

The response:

* Develops all aspects of the task in little depth by describing the historical circumstances that led to
the adoption of the 18th and 26th amendments and by discussing the social and political changes
each amendment brought to American society

* Is more descriptive than analytical (/8th amendment: members of these societies saw alcohol as
one of the greatest evils in society and they campaigned fiercely against it; despite its good
intention, the 18th amendment became one of the most ignored laws in American history;
organized crime continued to be a problem for much of the 20th century; 26th amendment: during
the Vietnam conflict in the 1970s, college students were the most active protestors and dissenters to
the war; with the voting abilities of young people came a change in the way campaigning is done;
Presidential hopefuls now vie for the votes of young people by appearing on MTV or youth-
friendly programs; when politicians use modern technology like the Internet and Facebook, they
are catering to young people more than older individuals)

* Includes some relevant facts, examples, and details (/8th amendment.: temperance; manufacture,
sale, and transport of alcohol; gangsters; bathtub gin; speakeasies; eventually repealed;
26th amendment. protests; marches; old enough to kill; guaranteed voting rights to those age 18
and above)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
cite the evolutionary nature of the United States Constitution

Conclusion: Overall, the response fits the criteria for Level 3. The response shows awareness of how
the temperance movement and the war in Vietnam led to constitutional amendments but, in general, it
lacks the details and development that would be found at Level 4.

U.S. Hist. & Gov. Rating Guide — June 11 [28] Vol. 1



Anchor Paper — Thematic Essay—Level 3—B

at 1+ he per and N

/) 'H’)e QOUV)—/—r\tj are -H'\e. Igmamf_rdmerﬁ"anal -Hwe'?m amenalmen'l'-

U.S. Hist. & Gov. Rating Guide — June 11 [29] Vol. 1



Anchor Paper — Thematic Essay—Level 3—B

U.S. Hist. & Gov. Rating Guide — June 11 [30] Vol. 1



Anchor Paper — Thematic Essay—Level 3—B

DU& ‘[‘Z) ‘Hﬂ% C/’)Gf)aé‘ ‘l“hp 4 p;a )Dveqan -I-o Cupl‘/‘a112e,
on_the newfannd ;’nf)ln demandFbor alcoho)/. with no
t’eﬁdrcl ﬁnr %e new lawq Prac4-.ce$ dﬁ bocr“eqc\\.nj
and sSmuogaling allowed +hese. qdePS +o SUQD,H alcolﬂql
10 read: ’j available cosfomers. le'fs [ ke thcaﬁo
b@came_ Ceﬂ+ers £0r orqar’)«2cd crime _and Cr:mmajs e
A\ Camne Dsed \/eolence_ o mnntm | ~heir ‘I'crri‘l‘of'CS,
The res-ﬁr.mlwan on alecohal oﬂiq made American s
‘H'urs‘/‘\l f;r meore.,

\T‘he,se_ fwo amendments were @imed at helping
Hhe cobmem and ao(qn-{wricj 4o the Ci"wanc)nna times. In Scmé.}
csises Qmencheﬂ‘)‘S can be of qfe«‘F beneCqund have g

last.ne, eCPed- such qs +he (3"4” IL/OWe\/e( Som e
amehdmem+s Seevm vnore., ’ }(c e%ber:memLS and do
not do much qocsol for +he coum‘er, sochas “the [&%
amehdmm‘l‘

U.S. Hist. & Gov. Rating Guide — June 11 [31] Vol. 1



Anchor Level 3-B

The response:

Develops most aspects of the task in some depth by describing the historical circumstances that led
to the adoption of the 13th and 18th amendments and by discussing one social change each
amendment brought to American society

Is more descriptive than analytical (/3th amendment: as more and more states were being added to
the country, the two sides fought over whether they should be a slave or non-slave state;
segregation laws and violence kept African Americans as second class citizens for many years;
18th amendment: various groups were formed, begging for a policy of Prohibition in the United
States; cities like Chicago became centers for organized crime and criminals like Al Capone used
violence to control their territories)

Includes some relevant facts, examples, and details (/3th amendment: slaves brought from Africa;
plantations; slaves seen as property; Uncle Tom’s Cabin; two sections; Civil War; Union defeated
the South; bloodiest and most costly war, Jim Crow laws; Ku Klux Klan; /8th amendment: urban
crime; Progressives; mafia; bootlegging; smuggling)

Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme
and a conclusion that notes amendments can have both positive and negative effects on the country

Conclusion: Overall, the response fits the criteria for Level 3. The description of slavery and its effect
on sectional discord is strong. The remainder of the response is less detailed.
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Anchor Level 3-C

The response:

* Develops all aspects of the task in little depth by describing the historical circumstances that led
to the adoption of the 18th and 13th amendments and by discussing the social and political
changes the 18th amendment brought to American society and mentioning political changes the
13th amendment brought to American society

e Is more descriptive than analytical (/8th amendment: many of these crusaders were women who
thought that Prohibition would improve the sanctity of their homes; while this may have appeared
to be a triumph of morality during corrupt times, it actually did not put a halt to alcohol
consumption; this had the effect of decreasing the respect that people had for the law; /3th
amendment: Abraham Lincoln’s Emancipation Proclamation professed to free slaves, but did
little for enslaved peoples in the South; while they did not have the full rights of citizens, it was
crucial to their struggle for equality; furthermore it promoted the democratic ideal)

* Includes some relevant facts, examples, and details (/8th amendment: Progressive reformers;
bootlegging; moonshine; deemed a failure; repealed; law abiding citizens were now criminals;
13th amendment: the North and the South; Civil War; preserve the Union; treated as property

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
recognize that the amendment process helps preserve democracy

Conclusion: Overall, the response fits the criteria for Level 3. Knowledge of Prohibition and its
failures is evident. However, the discussion of the 13th amendment would benefit from some
expansion.

U.S. Hist. & Gov. Rating Guide — June 11 [37] Vol. 1



Anchor Paper — Thematic Essay—L evel 2 -A

U.S. Hist. & Gov. Rating Guide — June 11 [38] Vol. 1



Anchor Paper — Thematic Essay—L evel 2 -A

U.S. Hist. & Gov. Rating Guide — June 11 [39] Vol. 1



Anchor Level 2-A

The response:

Minimally develops all aspects of the task

Is primarily descriptive (/8th amendment: many Americans sought to improve family morals;
many Americans resorted to attending speakeasies where alcohol was illegally served; the demand
for alcohol during Prohibition fueled organized crime; /9th amendment: during World War I, many
women entered the work force while men went overseas to war; after the amendment was passed, it
slowly became more common for women to seek professional careers; today the effect of this
amendment is evident because more women attend college than men do)

Includes few relevant facts, examples, and details (/8th amendment: period of reform; smashed
bottles; 19th amendment: millions marched); includes a minor inaccuracy (/9th amendment:
organized protests led by leaders such as Susan B. Anthony)

Demonstrates a general plan of organization; includes an introduction that notes the roles of
citizens’ protests in changing the Constitution and a conclusion that briefly reviews the 18th and
19th amendments

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates an
understanding of the amendments but fails to explain the changes fully.
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Anchor Paper — Thematic Essay—Level 2—-B

Anchor Level 2-B

The response:

* Minimally develops some aspects of the task

* Is primarily descriptive (/8th amendment: the Women’s Christian Temperance Association fought
hard to try to close down saloons; this caused all the saloons to close, forcing many people out of
jobs; since saloons were gone, people found other ways to get alcohol from going to speakeasies or
becoming bootleggers; /9th amendment: this fight began in the 1800s when Lucretia Mott held the
Seneca Falls Convention to try to gain other women’s support in the struggle for suffrage; this gain
for women caused African Americans to want equal rights and start their own fight for civil rights);
includes faulty application (/8th amendment: many men were getting into car accidents on the way
home)

* Includes few relevant facts, examples, and details (/8th amendment: break windows with hatchets;
increase in crime; mobsters); includes inaccuracies (/8th amendment: banned drinking of alcohol;
19th amendment: Susan B. Anthony held the Seneca Falls Convention

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the 18th amendment
mentions several important facts about the era without elaboration. The discussion of the 19th
amendment reveals a limited knowledge of women’s history.
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Anchor Level 2-C

The response:

Minimally develops some aspects of the task

Is primarily descriptive (/3th amendment: the 13th amendment, initiated in 1865 at the end of the
Civil War and beginning of Reconstruction granted African Americans their freedom; as a result,
supremacist whites in the South issued the Jim Crow laws which greatly limited African American
involvement; black voting rights were limited due to poll taxes and the grandfather clause;

19th amendment: after years of pickets, riots, and speeches by suffragettes, women acquired the
right to vote in 1920; after the initiation of the 19th amendment, women’s interest in politics
greatly increased); includes faulty application (/9th amendment: in 1920, tired of their domestic
lifestyle, most women sought independence from the home and equality with men)

Includes few relevant facts, examples, and details (/3th amendment: civil rights movement of the
1960s; Civil Rights Act outlawed all forms of segregation; /9th amendment: Condoleezza Rice;
Sandra Day O’Connor); includes an inaccuracy (since its introduction in 1789, the Constitution has
served to protect different races, minorities, and ethnic groups politically and socially)
Demonstrates a general plan of organization; includes an introduction that describes the
Constitution as a living document whose greatness lies in its elasticity and a conclusion that
observes that the amendment process will allow the nation to remain “a more perfect Union” in the
future

Conclusion: Overall, the response fits the criteria for Level 2. The 13th amendment is more fully
addressed than the 19th amendment, but neither adequately addresses the historical circumstances of
these amendments and the development of the changes is minimal.
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Anchor Paper — Thematic Essay—Level 1 —-A
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Anchor Paper — Thematic Essay—Level 1 —-A
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Anchor Paper — Thematic Essay—Level 1 —-A
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task by mentioning historical circumstances that led to the
adoption of the 19th amendment and stating a change the 18th amendment brought to American
society

* Is descriptive (I8th amendment: we believed that the passing of the amendment would knock down
the rates of crime; wiping out alcohol made crimes worse; /9th amendment: throughout history,
women did not have many rights; could not vote); lacks understanding (/8th amendment.: this
showed that people commit crimes, not alcohol; /9th amendment: allowed women to vote and
work; while men were gone, women worked so women believed they should still have this right
after men came home; this helped us economically because women could basically do the same
things as men and this allowed companies to have more workers and get things done faster)

* Includes few relevant facts, examples, or details (/8th amendment: speakeasies); includes an
inaccuracy (/9th amendment: passed after World War 1)

* Demonstrates a general plan of organization; includes a weak introduction and a weak conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The broad generalizations used to
discuss the 19th amendment are somewhat confused. However, the response shows a limited
understanding of the 18th amendment.
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Anchor Paper — Thematic Essay—Level 1 -B
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Anchor Level 1-B

The response:

* Minimally develops few aspects of the task by mentioning the general historical circumstances that
led to the adoption of the 13th and 19th amendments

e Is descriptive (I3th amendment: was made after the Civil War to end slavery; /9th amendment:
during this time, women were not equal as men; women did not have the right to vote)

* Includes no additional relevant facts, examples, or details; includes inaccuracies (/3th amendment:
after the North had won the war, President Lincoln had wanted to preserve the Union; a lot of
slaves from the South had then migrated to the North and started the Harlem Renaissance)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response associates the 13th
amendment with the Civil War and the 19th amendment with women’s suffrage but demonstrates no
knowledge of the changes the 13th or 19th amendments brought to American society.
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Thematic Essay—Practice Paper —A
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Thematic Essay—Practice Paper —A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C

U.S. Hist. & Gov. Rating Guide - June *11 [56] Vol. 1



Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 2

The response:

* Minimally develops some aspects of the task

e Is primarily descriptive (/3th amendment: the circumstances that led to the adoption of this
amendment were the racial discrimination and inequality in the United States; abolitionists in the
North did not want to see slavery in the United States because it was morally wrong; /8th
amendment: some men would come home and beat their wives and kids, and the women wanted to
end it; the economic change that it brought was the beginning of organized crime; it showed how
laws might not work in society to make things better)

* Includes few relevant facts, examples, and details (/3th amendment: property; Civil War; North
won; [8th amendment: speakeasies; end Prohibition); includes inaccuracies (/3th amendment. the
economic change that the 13th amendment brought was that all men and women, black and white,
were all created equal; all former slaves were entitled to a piece of land; the change affected
American society because all African Americans were free and they were equal to white men)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates some
understanding of the changes brought about by Prohibition. However, the discussion of changes
resulting from the 13th amendment shows a fundamental lack of understanding of the concept of
equality.
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Practice Paper B—Score Level 0

The response:
Fails to develop the task, referring to the theme in only a general way

Conclusion: The response fits the criteria for Level 0. While the response identifies a protection and a
controversy related to the 1st amendment, it fails to connect the information to the requirements of the
task.

Practice Paper C—Score Level 3

The response:

* Develops most aspects of the task in some depth by describing the historical circumstances that led
to the adoption of the 19th amendment, discussing the social and political changes the 13th
amendment brought to American society, and develops the other aspects in little depth by
mentioning the historical circumstances for the 13th amendment and changes brought about by the
19th amendment

* Is more descriptive than analytical (/3th amendment: before this amendment was created, the
United States had been fighting against itself on the issue of slavery in new territories; white
Southerners still used former slaves to do all their work and called it sharecropping; African
Americans were now free and later people such as W. E. B. Du Bois and Booker T. Washington
fought for the rights of African Americans; /9th amendment: the role of women before was to tend
to the children and house; women started becoming more free about what they said and wore;
many had started working because of World War I; major changes did not take place until the Civil
Rights Act)

* Includes some relevant facts, examples, and details (/3th amendment.: Southern states started
seceding; Civil War; North won; President Lincoln; 14th and 15th amendments; Plessy v.
Ferguson,; “separate but equal”; civil rights movement; Malcolm X; Dr. Martin Luther King, Jr.;
schools started to integrate; Voting Act, literacy test; /9¢th amendment: Progressive Era; World
War I; paid far less money; equal pay); includes some minor inaccuracies (/3th amendment: North
Carolina being the first to secede; Voting Acts Law of 1964; 19th amendment: during the 1920s,
the Progressive Era was going on)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response mentions some important
African American leaders that followed the abolition of slavery. However, it lacks depth in its
discussion of the 19th amendment.
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Practice Paper D—Score Level 3

The response:

Develops all aspects of the task with little depth by describing the historical circumstances that
led to the adoption of the 13th and 19th amendments and by discussing the social changes these
amendments brought to American society

Is more descriptive than analytical (/3th amendment: although at the beginning of the war,
Lincoln’s main focus was the preservation of the Union, with his declaration of the Emancipation
Proclamation, he turned the Civil War into a moral crusade against slavery; although the 13th
amendment freed slaves, it did not make them equal under the law; what the 13th amendment did
accomplish however, was that it permanently ended the idea of slavery so it set in motion the later
movements which would call for equal rights and the end of segregation in our nation;

19th amendment: prior to this amendment, women had virtually no rights; once they were married
they lost all of their assets to their husbands and were essentially powerless; encouraged the start
of feminism such as the influence of Betty Friedan in encouraging women to be more than just
housewives; brought issues such as abortion to the forefront)

Includes some relevant facts, examples, and details (/3th amendment: sectionalism; States rights;
civil rights movement in the 1960s; Plessy v. Ferguson’s interpretation of the 14th amendment;
19th amendment: Elizabeth Cady Stanton; Seneca Falls Convention; Roe v. Wade); includes an
inaccuracy (/9th amendment: Susan B. Anthony organized the Seneca Falls Convention)
Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme
and a conclusion that notes that both the 13th and 19th amendments set the path for later
movements

Conclusion: Overall, the response fits the criteria for Level 3. The response recognizes that the 13th
and 19th amendments were the first steps toward equality for African Americans and women. The
strength of this response lies in its analytical statements; however, the discussion lacks full
development.
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Practice Paper E—Score Level 4

The response:

Develops all aspects of the task by describing the historical circumstances that led to the adoption
of the 13th amendment and the 19th amendment and discussing the changes these amendments
brought to American society

Is more descriptive than analytical (/3th amendment. abolitionists, people who oppose slavery,
began to gain public support for their cause; it brought about the question of how freed slaves
would make a living; Southern states passed laws to keep African Americans and whites separated;
19th amendment: they were second class citizens, unable to own land, become educated, and
unable to make their own decisions; during the 19th century, some states allowed women to own
property; some attended college and a few got medical degrees; during World War I, women
working in factory jobs helped society realize women were much more capable than they were
believed to be; now it was not only the men who would choose the leaders of our nation, but the
women too; today women hold high positions in all levels of government, like Nancy Pelosi and
Hillary Clinton)

Supports the theme with relevant facts, examples, and details (/3th amendment: Southern
plantation owners; cruel and inhumane; Uncle Tom’s Cabin, Harriet Beecher Stowe; Northern
victory; Civil War; uneducated or illiterate; racist attitudes; sharecropping; schools, bathrooms,
drinking fountains, and trains were segregated; /9th amendment: Elizabeth Cady Stanton; Seneca
Falls Convention; World War I; factory jobs; over half of all eligible voters)

Demonstrates a logical and clear plan of organization; includes an introduction that acknowledges
that the amendment process has allowed the original United States Constitution to remain the law
of the land for over 200 years and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 4. All aspects of the task are addressed
with clear wording and simple descriptions, but the response lacks the level of analysis needed for
Level 5.

U.S. Hist. & Gov. Rating Guide — June *11 [68] Vol. 1




United States History and Government Specifications
June 2011

Part1
Multiple-Choice Questions by Standard

Standard Question Numbers
1,5, 13, 14, 15, 17, 18, 23, 24, 26, 27, 28, 29,
30, 31, 32, 37, 38, 43, 44, 46, 47, 49

1—United States and New York History

2—World History 25, 33, 34, 40, 42
3—Geography 2, 20, 36
4—Economics 4,12, 16, 19, 21, 22, 41

5—Civics, Citizenship, and Government | 3,6, 7, 8, 9, 10, 11, 35, 39, 45, 48, 50

Parts II and III by Theme and Standard

Theme STANDARDS
Change: Constitutional Standards 1 and 5: United States
Thematic Essay Amendments; Reform and New York History;
Movements; Diversity Civics, Citizenship, and
Government
Change (1920s & 1930s); | Standards 1, 4, and 5: United
Economic Systems; States and New York History;
Document-based Essay |  presidential Decisions Economics; Civics,
and Actions; Individuals, Citizenship, and Government
Groups, and Institutions;
Culture and Intellectual
Life; Diversity

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2011
Regents Examination in United States History and Government will be posted
on the Department’s web site at: http:/www.p12.nysed.gov/apda/ on the day of
the examination. Conversion charts prowded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nvsed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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FOR TEACHERS ONLY VOLUME

The University of the State of New York 2 O F 2
DBQ

REGENTS HIGH SCHOOL EXAMINATION

UNITED STATES HISTORY AND GOVERNMENT

Thursday, June 16, 2011 — 9:15 a.m. to 12:15 p.m., only

RATING GUIDE FOR PART Il A
AND PART Il B
(DOCUMENT-BASED QUESTION)

Updated information regarding the rating of this examination may be posted on
the New York State Education Department’s web site during the rdting period.
Visit the site at: http:/www.pl2.nysed.gov/apda/ and select the link “Scoring
Information” for any recently posted information regarding this examination.
This site should be checked before the rating process for this examination
begins and several times throughout the Regents Examination period.

Contents of the Rating Guide

For Part ITI A Scaffold (open-ended) questions:
* A question-specific rubric

For Part IIT B (DBQ) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:

e Test Specifications

e Web addresses for the test-specific conversion chart and teacher
evaluation forms

Mechanics of Rating

The procedures on page 2 are to be used in rating papers for this examination. More detailed directions
for the organization of the rating process and procedures for rating the examination are included in the
Information Booklet for Scoring the Regents Examination in Global History and Geography and
United States History and Government.

Copyright 2011
The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Albany, New York 12234



UNITED STATES HISTORY and GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part III A score if the space is provided on the student’s Part I answer sheet.

Beginning in June 2011, schools are no longer permitted to rescore any of the open-ended
questions (scaffold questions, thematic essay, DBQ essay) on this exam after each question has
been rated the required number of times as specified in this rating guide, regardless of the final
exam score. Schools are required to ensure that the raw scores have been added correctly and
that the resulting scale score has been determined accurately.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the students final examination score. The conversion chart for this examination is located at
http://www.pl2.nysed.gov/apda/ and must be used for determining the final examination score.
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Document 1
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Document 2
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Document 3
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Document 4

4 State one criticism that this cartoonist is making about the 1920s generation.

Score of 1:
« States a criticism that the cartoonist is making about the 1920s generation
Examples: they are spoiled/undisciplined/greedy/materialistic; the 1920s generation does not

appreciate the advantages they have; they are not as frugal as their forefathers; they have
access to many new products (cars/radios/washing machines/phonographs/movies), but
they are still not satisfied/they are not satisfied with what they have/they have lots of
stuff but are still unhappy; they should be thankful/grateful/they are not thankful; they
deserve to be paddled

Score of 0:
* Incorrect response
Examples: this generation is too frugal; they are not interested in spending money; they never
complain; forefathers were frugal
* Vague response
Examples: discipline; things are different now; kick/complain
* No response

U.S. Hist. & Gov. Rating Guide — June *11 [6] Vol. 2



Document 5a

Sa According to I. W. Burnham, what was one reason the public became more interested in the
stock market in the 1920s?

Score of 1:
+ States a reason the public became more interested in the stock market in the 1920s according to
I. W. Burnham
Examples: people were making a lot of money in the market; stock prices had been going up
steadily; the average guy was hearing about friends making $20,000/$30,000 overnight;
all you had to do was put up 10 percent of the money and a broker would cover the rest

Score of 0:
* Incorrect response
Examples: everyone was making $20,000/$30,000 overnight; stock prices became too expensive for
most Americans; brokers would cover your losses
* Vague response
Examples: 10 percent of the money; everybody was busy/feeling good; you could feel it when you
visited customers; speculation; rich people invested
* No response
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Document 5b
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Document 6
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Document 7a
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Document 7b
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Document 8a

8a According to David M. Kennedy, what was one economic effect of the Depression on women?

Score of 1:
» States an economic effect of the Depression on women according to David M. Kennedy
Examples: at first they lost their jobs at a faster rate than men; they reentered the work force faster
than men; married women were fired if they were secondary wage-earners; women in the
teaching profession suffered pay cuts but only minimal job losses; new jobs (telephone
switchboard operators and clerical work) that were well suited for women opened up

Score of 0:
* Incorrect response
Examples: it had no effect on their employment; jobs opened up for women in heavy industry;
gender segregation was eliminated
* Vague response
Examples: they were secondary wage earners; they reentered; they were identified
* No response
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Document 8b
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Document 9
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Anchor Paper — Document-Based Essay —Level 5 — A
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Anchor Level 5-B

The response:

Thoroughly develops the task by discussing differences and similarities in American society
between the 1920s and the 1930s

Is more analytical than descriptive (equality was not achieved and toleration for African Americans
was not widespread; increased chance of profit and legalized investment gambling made the stock
market look like a true way to “get rich quick”; unemployment began to rise at staggering rates in
“sick” industries; glaring smoke signals went unnoticed; struggling Americans began to grow
weary and felt helpless at the hands of a seemingly detached government that believed people
should be able to help themselves; unlike Coolidge who inherited a thriving nation, Roosevelt
needed to address a crippled economy, and unlike the Republican policies of the 1920s, he
immediately used government money and power to help the people; Roosevelt implemented more
extensive public works projects that aimed to bring about the gradual recovery of the nation by
putting people back to work)

Incorporates relevant information from all the documents

Incorporates substantial relevant outside information (gender roles and stereotypes became blurred
as women gained more privileges in the workplace; racism and the Ku Klux Klan made African
Americans less optimistic about their future; because there were few regulations, people could
borrow money from the banks or use installment plans; Hoover continued many of Coolidge’s
policies; businesses began to overproduce and not pay their workers enough; Roosevelt worked to
instill the idea of hope through public appearances; Roosevelt helped bring an increased confidence
in business by federal restrictions of the stock market and creation of the FDIC; in the 1930s,
Americans were not speculating in the stock market, fewer banks failed, and people were not afraid
to once more put money into banks)

Richly supports the theme with relevant facts, examples, and details (the 1920s was a decade of
prosperity and confidence; feminine population that had once been restricted to housework and
education professions were now able to pursue careers that had once been open to men; due to
increasing national economic confidence in the 1920s, many people began to spend vast amounts
of money on new inventions and appliances; people purchased high-priced items ranging from
vacuum cleaners to stocks and even houses; unemployment rates continued to rise as bank failures
skyrocketed and consumer spending began to wind down)

Demonstrates a logical and clear plan of organization; includes an introduction that discusses the
business cycle and a conclusion that summarizes the theme of prosperity and despair

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response is in the
effective comparisons that are made related to economic conditions and the political response to them
in both decades. The remarks about the 1920s being a “mask of prosperity” serve as an important point
within the discussion on the repetitive nature of the business cycle in United States history.
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Anchor Level 4-C

The response:

Develops the task by discussing differences and similarities in American society between the 1920s
and the 1930s

Is both descriptive and analytical (new technology served to make life easier and gave women time
to take jobs outside the home; role of the American woman as housewife and mother began to
change and a different outlook developed toward home and work; although some groups suffered
under the Coolidge administration’s support of big business, overall the nation prospered; by the
1930s, the 1920s optimistic attitudes had disappeared; average citizens who had previously made a
profit in stocks or those who had lost their jobs or farms were now in a period of economic crisis;
people were “forgotten” by the government and unable to garner any economic assistance;
Americans who had previously made a profitable income from the stock market or from their jobs
were now experiencing a sharp decrease in income; surprisingly women did not suffer the most from
unemployment; despite distinct changes in the 1930s, African Americans began to see a few more
glimmers of hope)

Incorporates relevant information from documents 1 through 8

Incorporates relevant outside information (automobile industry affected many other industries and
expanded opportunities for employment; confidence in the economy was shattered by the stock
market crash in 1929; groups who suffered during Coolidge prosperity did even worse than others in
the 1930s; like the 1920s, many women remained in teaching and nursing and were the caretakers of
their families; African Americans did not enjoy great prosperity in the 1920s and were usually the
last hired; African Americans were developing a stronger pride in their race as their achievements in
the arts became better known; since their involvement in World War I was limited, America was
strengthened by a productive industrial force)

Supports the theme with relevant facts, examples, and details (the 1920s generation saw an increase
in new technology; women began to enjoy new opportunities in occupations such as publishing and
advertising; appealing benefits of consumer products gave the entire economy a huge boost; chaotic
atmosphere of the 1930s was characterized by a steady increase in unemployment and bank failures;
African Americans could get jobs in public works programs and they saw an increase in wages as a
result of Roosevelt’s Second New Deal)

Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that summarizes the factors that turned America’s fate from a situation of
prosperity in the 1920s to one of disaster in the 1930s

Conclusion: Overall, the response fits the criteria for Level 4. Although the explanation of document
information is generally thorough, the inclusion of more historical details about each decade would have
resulted in a stronger comparison. Analytical statements in the discussion of women and African
Americans in the 1920s and 1930s demonstrate a good understanding of the change experienced by both
groups over the two decades.
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The response:

Develops the task with little depth by discussing differences in American society between the
1920s and the 1930s

Is more descriptive than analytical (with Americans thinking of themselves as impervious to
economic downfall, bad decisions were made; no longer was the economy “roaring,” instead
prosperity was met with a time known as the Great Depression; 1920s America was very
materialistic; many grew anxious and sold their stock to try to salvage their profits, which only
helped to worsen the situation; consumer spending declined; women of the 1920s who had moved
into new jobs and single middle class women who once enjoyed fun and jazz music might have
found themselves being laid off to make room for male employment; the 1930s spared almost no
one and many people became unable to help themselves; President Roosevelt could not stand by
and leave the “forgotten man” alone; Roosevelt’s policy was different from Coolidge’s policy of
little direct government involvement and regulation of the economy); includes faulty application
(America imported less and less because of their isolationist views)

Incorporates some relevant information from documents 1, 2, 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (under Coolidge’s policies, industry was able to make
high quality products at low costs; big business wanted to keep competition away from American
businesses; since World War I took such a toll on the cities of Europe, there was a high demand for
American manufactured goods; by the end of the 1920s, Europe no longer needed American goods
and the manufacturers of America were stuck with too many goods; increase of wealth would come
to a halt because of the stock market crash at the end of the 1920s; due to speculative investing and
then massive selling, the Great Depression started; in 1919, women gained the power to vote and
flappers emerged but were replaced by a more serious woman in the 1930s; FDR’s alphabet soup
programs)

Includes some relevant facts, examples, and details (with the Coolidge administration, there was
little to no government regulation of big business; Coolidge was praised by big business; middle
class and wealthy people could afford Model T cars, ice boxes, and other appliances; with his
“pumping” of money into industries, Roosevelt was able to help factories reopen and get people
employed)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Some analytical statements and outside
economic references, such as our role in international trade, support the concept that danger signs
existed amidst the 1920s prosperity. The dissimilarities of the 1930s focus on the dilemma of women
and only superficially deal with other important factors.
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’F /eo/ o /m,oa_sc F€57Lf‘>c7tionj on éus:nd_ss&.b and on )}’w«l\qm éuw
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Hou)(f'\/’C(‘ _/'AC_ 6}@7[ D’A‘CSSMH O‘C’\/cwrfa} /’Y)J/)\L/q O7F 7LAF—S‘C’
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The cele of  ermen CAénqc*;/ between Fhe
20s C%r\a/ 0= as TAhe € Conemy C}Wr‘mc@/

COm’Darpnc\ The Pcr«oJ v ewmm/c

Praé/\f’rz'ﬁ/\ i~ _%'%\C’ /5205 and The (//C’/\(‘(’_SS/O/’)
07[\ ‘/’Ac’ /930s Fhece wvocre  meore y/%f@.«@)
‘/’Aan )"/‘m//m‘i%/“f’_s 77856_ Teoe ﬁ(jé’CaO/C’-S Loere
q Vh«?w( 7Lurh/nca /30//’)7L 7[Uf‘ /’6//7[/&«/ C’Cél’\GMIQ)
C?K\a/ _S()({ﬁ/ C[wamcﬂe

U.S. Hist. & Gov. Rating Guide — June *11 [51] Vol. 2



U.S. Hist. & Gov. Rating Guide - June *11 [52] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — A

2 1980s wexe atinne of Dm;Derd,u ard

'\

WMM@MM@&
mhqu\c view. of Ha2 wodd. Ao, ooy

U.S. Hist. & Gov. Rating Guide — June *11 [53] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — A

) UWas
Qs LDZ geemecﬁ'o e Wme\r\i’ ok re

The CDWCEeMS Ot e o aleltat<(2
Q. LnouEn C)JS—\T,budnm Of WeAth.
‘\'Y\ENEO\WC tW)aVCN\X)J\O\Y\W‘O\U\ WNM of

mhme&‘w G lbvxcd HM aash, weve trgre
O\M OWR M?\?um S\An“r’ex@c) (10 L«Dmnm\/xm@/d‘

OCooConS, ﬁm—o@ penple 10610 <R RO 3

v

EXON T gure Money I Lower (AASSES in ordlr

0 OO HIre OOV, TWiG (\)ro\red%‘o \oe

D\/\D h—€ TV~ @MC\M}-\QY\*\\GSGP o ﬂ)‘NO‘hW\Q

U.S. Hist. & Gov. Rating Guide — June *11 [54] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — A

U.S. Hist. & Gov. Rating Guide — June *11 [55] Vol. 2



U.S. Hist. & Gov. Rating Guide — June *11 [56] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — B

14 3[40\‘} Q‘M*;um'} ( lmmed Leewn 1070, {o 1930
The (9705 waa o Yiwe ¢§ mezpv\\u wh e as
P \020L ks o Nwe o Mbpw‘aaf\t"m ﬂlﬂtﬁuer\a

s Nats  seomed  math d&xkrwﬁ Ao oo amHALQ
"\B’l\ﬂ. W  Sevwe ‘}\w\\\m\\*{ﬁr

The G700  wws o diwe  wan ba‘g
Xresisen) X

i begs” o el

$aysc (Boc,-ﬁ,ﬂ'\z (0705  waus  aMen C&\iw@ RO
N \ Ween e
west osing I \\d\(\( e\ W W wa\oéra\n mm\\ﬁ,
ong  eoe ww.v\r\«ps The (9205 s R \_W\/UL§
M Noshew JAL A
Mo Suepert  Srom \3\/\& Yacth, i and \eTL. %et‘g
fo .\ D O

Mﬁw\{v\\?\O\a\\Mﬂ* rode o »\\oﬁ\f\q fo (7

X A \bupd
) Ve ese Lo dwindle (Dec §)
Ouesel, Wa W0: e o datedo da R

Wil eed Cewnie Yo, T \a20%  weeld ek
, Q o5 ,

n S\ ] = EMV\%\I\O\W A DOoRrocs o6 the

\Qroy.

The 10205 edocded e et TW ogevnep

bomintone. & Sndlles W US wenY duen,

U.S. Hist. & Gov. Rating Guide — June *11 [57] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — B

ond N \JV\Q}V\‘?\GUQWM'\ <ol went up (Do) ﬁ\ﬂr\cu\\

A L0T0s S o bvmmwmmﬂ

10205 were  wgh. l;m?looams o m\!w\q \Ubs Yo

Lasvwess  udase W\M\u S:em,b*so.r\ angd \\:ﬂ
YW mg‘m% 0nss A \'e.g)r \.N\ggzc ga(_‘mf) lblﬁ 45 witd

2oy DO, Were b \Wis \y% W ede 305 diwes

\(\ML_QM%@{ oo MW )5 wwdﬂ o oo, YW

' ) ’ %
WA, ‘4 A U ‘A ‘ 5 &‘.’ 'Q, - “'
SYENNT =
d \ - ‘\
E AR & A ) T N 1N O a\l all v Y
‘._
p—

ey

alen ﬁ&c@‘ *\I\NW\ G\@m_mjﬂ_ﬁ}(bguﬂﬂ_\iﬁw
AN \qt{ﬂs

Tha mw‘» cm& W sty wene Loy dv et
detodos. ¥ : == Wyzwa Wb 2 O

\’\\1 \WL@‘ cgmi \0\363 Wi “\o} &«(} Ho ‘N«a

U.S. Hist. & Gov. Rating Guide — June *11 [58] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — B

\U3OY wibe ES:SX S@‘ﬂ ‘!d}‘_mg EM CQCM * H\D\+

W . oL 3
. tL \9“"5 U

U.S. Hist. & Gov. Rating Guide — June *11 [59] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — C

7he roaring tuwendies” Liere seen as

\ ~4nng |
Qo —ﬂmg Q£ ?mggz‘é and 42[05:,2@;,‘%3 2a) 7L/\Q
Upided  S4ates. T4 roas dar diHerent
than 2he 1930s wihich was a Fime wihen
o dmers v, X ,, f

4 res¢; e 19205
cifect i erent Qroup< of ge(){)/v /N
r//#eren¥ w_a_ys
[ves of women (/)anaec/ )n_Yhe
/920s /4ccor(/jnq 20 a/ac‘z,tmcm‘ -/Wd.
Frederic K {ewis /4//€n sta ted, " for one %mjj
¢ efor en
Fricte d 40 e p ¢y,
ahen 2he [990s /)/% Laomer waorked iy, dhs
otlico of éDubhs‘\/rc gnd aduiters.
Furtheemore, tha 19205 had an efkct on
4 . / ¢ nt

f_/me.ﬁf_z_’{muara/ Johcon 9¥gk Vi was f/‘meu(br

far She /)/élck (’én‘)muml{/ (e Lo dh[)(/r'u/%-

and O/anzému:

U.S. Hist. & Gov. Rating Guide — June *11 [60] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — C

According 4 document ba, T L)

J ,,
(%ucgéam Sfﬁ}éﬁd ", &gplg Were. maﬁzn~3?

A ot df/V)r ’ g !
Tn the (P20¢ m’oﬁ/e Sﬁarier( ec Cleccl’g
Euuvna and S?://{na 53(0(‘ ks, 7his /Ea(J #a

7‘/\0 g%ock mwc/s which wias o
Cause of the Brect Dmmssmn (n_d-hag

/23 s,

_AC_Ldmf_ﬁ_do_cJA_aﬁn-F 63’3 Williaoy
__cmchﬁnhaq Haled, "Shore was o

di giycbgi? amcoundt af é&)’hﬁn“)/}jﬁfjh‘?(?ﬂf

7>urma 1he /%?Og the rate aﬂunurnﬁ:’z%m_.ﬁv
aas 7 to /A fmrcen% /Re c/r‘mo of
ﬂma/cvumemi in creaSed More and Mdre
/,(/}%;/f [t reached 2R L)Pr(é’m‘é "/Ur”/f'?d/ the
Creat Dmmqsv on.

The Ehaaés_an_é‘/ﬂgu,m_mf_é__&a_u__

W&b/ems Yhat are éecamm? More and

more ffreg_men% aS America moved in4g

the /930s. From 1939-1933 employment
od DGOm Ap A oXimnatly i llion ~/o /3

e

million. Furdbermore., 2he amuuot of bank

fmfutraﬁ mcrcamd drarm%mﬂv’. In H\(

19305, the banks gave out Upwice lvers

U.S. Hist. & Gov. Rating Guide — June *11 [61] Vol. 2



Anchor Paper — Document-Based Essay —Level 2 — C

“hot couid neP 56 {ogid 0# form‘r’w}

banks Yo clexe. Consumeer 5pendina and
W)

Y QQ(‘/;( iNCorme drg@ggd g;gngﬁg,n%/&e

aveéeyr /71\67 ears.

J
The "roaring A0s" and “dhe /9RO
were different %‘mz pericds. Women

Aric ‘el d

di‘ﬂérgg%% as Fhe Amarican LNy went-

/1 C
dawn. Wormen and blacks lost FAir
. a~ 4h . e, ~t
dﬁapftﬂ({ and banks failed o5 +he [/F30s
came QZQZ{?; America_hi? depressionm in
the /2305 wdhich was fer diffecenst
thar the i’dar?nﬁ 205" which wec a
time of'nmﬁc;oem“y’y and &ﬂrow%ﬁ.

U.S. Hist. & Gov. Rating Guide — June *11 [62] Vol. 2



U.S. Hist. & Gov. Rating Guide — June *11 [63] Vol. 2



Anchor Paper — Document-Based Essay —Level 1 — A

Tre foarng dls coas, QN age oe
prosperidy . BUt Anls Fanay (e guicihly
Nmu& \(\*ru G_Q\eay WQ(eSS\u\ N e
1A20s . These WO ecas Wele carnpledly
diffetent Many 0oL nad gone “om
AN ¥0 pooy o Q PACEHE | OF SeConds.

Tne 14308 Stadded  OFE Qe . (Nany
Laoen e Ending J00s , and LOoLA
even Go o cQllege <‘r® q@&— C\r\ eAUCOHN |
woemen  coonaed oS sSCnol Headners
O 10 de@HmMe N F Sraces e . Women
NGd Qou peen SARING Jrg e 0aried.
fu0n. L0.8) Buy now  everuong Sy
oo €O0000 (ich oeh (\Uf\or T s
Qe Decamd mQ\n ove NIgNt m
aval<Ve! ma DL SSing sses wem ?\/Lu
CQuher mx%h POONG LY. TN S\OC\A
mrw\m‘r LWIGS mm\r\(\ U0 Ssodin. So
oOe aand. \FYW(“)GD ’DGOOW Lo ouid
es Y and o e LOY O ynondy.
Cnaaw oecpl Felt gond aloout Femeney
and \)(\C\Qk HAgiv 6\\6% O YN Mened,.
OB Te 100 coas g Life XN
NnOd deaned 0F AaNd Nouu i1 nad

U.S. Hist. & Gov. Rating Guide — June *11 [64] Vol. 2



Anchor Paper — Document-Based Essay —Level 1 — A

hecomd VO H .

The \O20s oS Ye ulCesYy oG,
O P Chn mnsien . TN ST
orewet Crosned, (-1 OF DEDIE aele
Oempicied, TRIR oS e Givany
eoEessicn . T UNempIoUner - Yose
O e Nignesd oF aidoud 1A - | fewae
ncomo ang spending  Secleased frem
\Gad o &mp G233 VC\O\Q\\H AOOVR Al
oxne aaercccct havd faited | €especially
010231032, (D.60) Women Atu nad
touple AN 3C0s ANd. 4Ne @@ D
ond aet cot OC Hand WOQEY Ak
Qg +Cot. Pr\\ T (C Orearess  (weNF ddun
Fae dvcua. (D, 8a) The 16303 LAk o
NClgleeconomic depession.

The 030 and e \G20s poee
dal N est diffeent €ras. T4 went
Koo e highost OF Hae WIgh 3G dihe
(e o¢ e ooy, Nany, pecpie g0t
from Cicn 1o OOor.

U.S. Hist. & Gov. Rating Guide - June *11 [65]



U.S. Hist. & Gov. Rating Guide — June *11 [66] Vol. 2



Anchor Paper — Document-Based Essay—Level 1 — B

To the V4705 B Awiem  ewnomey  theived

[IMUS}M\I (,3?0/“'\' whBidag ond wﬁ'{w”j Ll ™™

9P, redit ddnt  fast. U/\cmclxs n :oo\ijré(‘s;wud:
ond €enomice Creakd fr ddkeal Amiica. Seveul
Ol e\t ond  dHwRL plumd Ve b e SOLNF}
AW NAT0, and M0,

Foonomic  treads ot difbenl  pefwr fra
405 ond  Hae 14305 Docomant (g‘ o ives
\NiSketical STiatichas 1IN e Unded Skdts  far
g late 90 wd ewly (4305 Urumplomar
Nd Shealy ree all the  ay  to  cowre
nUMBeS, mw\\{ more  lomks dosed  as et
ot e (930 Alce, ‘()‘7@90 Y mozé.w/ 255
onesg nd Speding 2ss oy g corB cavne
A r\,‘.(\\t\)\z N\ The - Qco!\o:m{ bam/i p/\a{,)d “‘/wlarb.-f\
OF  Muny ¢ NRed  for @ thriving ELOnIm o pm?\a
ey to  gpad  mony to pefp BN donomy 51&_;/\3,
ot oldn'® pes  Hey  woerd owbrg o pof
of MONy

W Gk Mokl ekl o bori i T
10 for Uy ?wg\z.“’u\ qownr  Su (Y sty
wha pegie  wOv Mideded et twe Gk mutkek,
_Qem\a WRN, {V\u‘(t‘w\g{ u  tonN of MMy A%

U.S. Hist. & Gov. Rating Guide — June *11 [67] Vol. 2



Anchor Paper — Document-Based Essay—Level 1 — B

T et e, Qe W detk wwleh
Wah <o good W the (4205 . e 1130,
N\ by P Stodk ikt fo pleamt W
W b dtedk ruilet te gl ot b

o W ud VTR o YN VAR LV [

= 05 uas G ditueat  Ting @Al

N ¢ . il L

Pen P W T v&u\m‘ Y redees  wn a4
e, Ot 4 Moy {)m‘/w‘d—vg e {40y Yave My
;pﬂle& greut ey &S\'\\}p .

Anchor Level 1-B

The response:
the 1930s
cause a ripple in the economy because proper circulation of money is needed for a thriving
out of control and paid for it in the 1930s)

¢ Includes minimal information from documents 5 and 6
e Presents no relevant outside information

restatement of the theme

included to support those statements.

* Includes few relevant facts, examples, and details (unemployment had a steady rise; many more
banks closed as we got into the 1930s; people were making a ton of money in the stock market)
* Demonstrates a general plan of organization; includes an introduction and a conclusion that are a

* Minimally develops the task by mentioning differences in American society between the 1920s and
* s descriptive (economic trends were different between the 1920s and the 1930s; less money could

economy; people needed to spend money to keep the economy strong; we let the stock market get

Conclusion: Overall, the response fits the criteria for Level 1. Although document use is very limited,
a minimal understanding of the task is demonstrated in the explanation of that information. While the
statements about statistical information and the stock market are accurate, facts and details are not
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Tt has been g0 evident Throujhom‘ hi’s*ory that we see. a +ime of

Qr'%gerﬂ'\,l) gvow‘i\n and development that then leads to an economic dawn-

fuen of strussle unemployment and loss of wealth. The decade of the

1920 ¢ ieadin\o} imde the 19305 was no different, Tn the 19205 theve was a

s’reaoi(ly \m‘smﬁ stock market and employment for both men and women as

o vesult of a rise in bi\c} business. In the [920« peopla lnnuﬁhw‘ tars and

houses as weil. In October 1929 fhat spicit of prospeeity and excitement would

C‘l\anjeﬁ The 19305 was markeel by the worst economic downfuen this nation

has ever seen, Pecple were pushed out an the streets, they had little woney, ho

\jobe; almost ﬂo‘rhin\lau The scciad, €conomic and poiiHCai outloek Cfur‘imﬁ the [920s

made a dramatic shift Ciun'v\g the 1930s.

The roarinj 19205 was a time of 3eeci feeiinﬁs. wWwI was over and many

O\E{{eraw} groups in the U.S, wexe Veaping the bene fits of the €Conomy. Women for

exawmple had gotten the riﬂ\n’r {o vote threough the 9% Amendment in 1914. Tke\/ moved

wece getting married later in life ard earning cle;grees elc. They were in 'fcldvem‘z‘siv&ai

bublishing, am"igua sales” and other professions, (Doc2). Women became, moce wov‘cﬂy

oed less house bound with their short dresses and short hair, These women wWere.

called ?\a‘opersl Traddional -fami l\, values wege d«al\enﬁed as wWomei cf:"VorCecfl/

Seperated from thew husbands if they were wnhappy. Something they would have

racely dreamed of a few decades before, The attitudes of African Americans alse

Th les nftissance and vacial pride weve also important during the

Haclem , ,
(920, The ,Rennissance. was ajazz movement a movement of black musicians

Such as Ellg Fii'zjera\d, Louis Arms’rmng and many others. It was alse a movement
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of black weiters and a voice began to ewerge through his weiting ina protest

aﬂa,insiL vacial seg*regajrion and disceimination. Ovecall the (9205 was u movement

for blacks of ‘optimism and positive eypectation” of the future, (Doc 3). These new

atthitude s wevce c\fxanﬂeci c]urir\ﬂ the 19305 as wemen blacks and whife men

swlq,:ered eytreme h(lroi&k&? in the 19305, Discrimination increased with the r‘«“sf;y

KK K Ciur(ng the 1920¢ and blacks continued 4o be Segregai‘eé{ and denied VO‘f‘iVlﬁ

rights in the 19305, Women lost jobs, men lost jobs, and social wobility for almost

everyane ended. Awmecicans could no ‘onjﬁr‘ have the nice cars and the nice houses

that they had c\uring the 19205, |ife duri ng the 19305 was in stark contvast to that

of the 19205 and reguireci an ad\;‘usw‘mem‘ in attitudes.

Economic proﬁper«"i‘y Was %uh‘c evident Auring the 1920s. More and more Peo';Dle

th_wargin (with money they did not have.). They used wstallment credit as well and

peeple were \)m\fﬁnﬂ new inventions for their houses and h‘ave-\mj Fo new places in their

Cars. This buymﬁ was in tune with the economic ophmism that was se evident c{ur:‘ng the

1920¢, As W. Purnham g wail street slockbroker said "\l:)ealaie weve makinsu alof of money

inthe ok macket " Qn wail street hece was also “campent spectulation” (Doc 5a).

Seculation \Ou\'linﬂ on margin _ovecly aotimishic attitudes of the 19205 were all auses

of the Great Depression in the 19304, Tn a blink of an eye pecple last most of

their money in the Stock Market alﬂer it Ceashed on Black Tufsdou/ on October A4 1929.

The economy in the 1930¢ was marked by rising unemployment vising hank fadures

ond adecrense in the averoae intome and sgevxclihj~ (Dac L) Life c\r\amj ed for so

Many fFrom the (9205 o the 19305, TF was most Cerm{nixl ﬂai”agood d\ang e.

Thece was also o stack conbrast poiiﬁmll\l/ wn_between the 19205 dand 1930s.
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inistration

Lo waed big businese. Ceelidﬁe, was a progonent of the {ree macket avd "hands of"

Cmei‘ru\x‘s‘m. Pusinesses loved these policies because H'\e\{ wWere E‘v‘ee from Veﬂu\airian

which ‘ad been 50 Yaw gavid duv ng the Pvoaressive Evain the early 20% century.(Decl),

Tn Dec 5h Wiiliom Leuch ¥enbuv~3 5045 that “big business was becom: ng more Concen-

hoated.  After the Crash Heeberl toover in the late (9205 wias admm‘%ﬁnﬁ "mﬂgzec{

indivi duali sm” which prethy much says that peaole need do fend for themselves without the

help of the fedecnl goiernment, The frends of the 1920s changecf divection during

Yhe 14305, FDR establish a “new Deal' much of which was about helping “the {orgaften

man (Doc Fa), With moestly unemployment, durinf} the eavly years of the 1930s. The

early yeacs of the New Deal was about relief and recovery. EDR established various

c\’i{ferer& programs such as the Works @f‘cgresS Adeinictration. (Dec 8b). His adwmin-

iotrakion was about helpmﬂ Peo{)le -('lmdufobs- *‘hwougfn 3o*v*+ programs - Tennesse

Valley CTVA). FDR pumgeJ billions inlo the system b improve and stabilize the.

ecovomy (Dac 9). EDR policies were opposite of those during the 1420s.

The social , €conomic am and oolitical outlook (jur{ng the 19205 made

o dvamatic shift Auring the 19203. Prospecity gave way Yo depression.
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Awectans ocosed Y u\w\\«\f\s \5@\\\@) velwwe ) os \\z}rse.s; NYVNSY \J\m@g&
omm\\\m\ s Ve wok Qg Ty e ajlxuwx 1005 New Dheal \g\(\oabmm‘ﬁ
Mg M WRA L and Qc\"xb\ Y Mo amount ol e, Yaza Wad wade
Noelore (Docusands 3¢ o). Ths opie Yo ek Uy (onswrd
\noge Veak b&%&s\r%g&em D Lﬂ\\\\jm\ a\%{{o(‘\«\v\f\\/‘-\‘ Mtf}/\\ oo tolwenvod in We

Wod wile \xoBA/\\n,uw.Q(\t NANETN Y \N)f\\(\\(v;\. Em\ Vg 2nd ok Yo \Aygs ‘\/\e‘

Dk d Nl \eaceo ) Ny ‘w\w\xm&a\w\ \ 255, O ”w e ey Sor
KAl o R (‘\w\\m.ba, e \edexe Mu\&&g-
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The 19205 and 1930s both shared fime Br econamic

and Social d’)aagz.r. The |920s alse Known as +he.

e . e N
“Kda/rl\g Tlent CS Was a +ime of €conemic ,araspam‘-l-’y as

well a.s dramati'c changes SOan‘o.llly o Women and AFri'edan

Americans. On the others hand, the (1305 was a glbemy

time as o resvlt of the Depression and was

FO cusing on Faq'nq €c ondpmic dCpresrion and helping
o 1 v

P(O‘OLC' affected by (F-

The [1920's alse Knswn as +he Rooring Twenthes

was Knswn as +he ‘f‘l})'le GF €CconomiC f/OSFc//“/*IV.

The Bee frescdents ot +his h'me were all Republieon

and mony d'd not €nforce antitrust set [AWS St VP

loy +he Forme, [r0gressive Presidents. Many of +hese

Republicars ek ducing thi's decade, favered big business
and ncreased +ar,ffs +o protect bl;g buriness. This led

45 € ceonomic pro s'pcm'*,y For +he United Stotes. Pocument |

I's an example oF +he ecensmic ,aolfc.y ond pProsperity

of (920s. T+ Afs_,olay: two poliheol Car+vons The

First one Showing -+he ¢ soperatiion between loig

business and government and in +he Second fres cdea+
CO]V:”A COOI;‘D{.QZ ('S [oet'ng ',o,/a_(',gﬁd b{/ 10,9 bu;‘:'/Le.S‘f 14/

h/l,ﬂfng Lusines s boonm.

Thi's economic boon, [ed 4o ptople bo.ﬂg able.
abford and bvy different TYpes of prodicts {land
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and even Stock's . S5FocksS during +his hpne was

Usually for the b<9 businessman but Many head

of F+he (mmediate results of weolth a [hvesTtiag

In_the stock marKe4 and thi's 1mpeiled many

middle - class pesple > beceme 1'nvolved. Docvment Sa

|'s an excerpt from W. Burnham o Wall St+ree+ s+oclc
broker . (
beoKeR discussi'ng +he réason and tncrease ofF +he

avesage men (nveshing in stocks. Unfortumately, 4his

has led +o +the Use oF buying stocKs on c red,+ which

i's one of +he Cause s of Greays Depress'en >~ maony

middle- class ctfizeas were not able +o pay back the

credit whea —+heir [OSses 'pf(c_,d vP af+er —+he c:./o.;h_

fino+hes neg ah've dspect of +he ecend iy off +he [9Z0ox

WaS the vnegual oi'stribohion of weo lth, although many

were oble tv buy products o large portion of +he

population Was syl poor ad o kg Small par+ was Very

rich. Thi's can be Seea in DPocument S which /s an

excerpt From “The Per.ls of rrospe-ity. T4 showed

the rich was avle +» proesper and the pois T€celved

[ow wages and wWere “ﬁf'j)o-lfen" /0}/ busine 55 oonk Fhe

&4‘0/9/;4”16.«‘/"

The 19205 was alse a time fo- chonge N
Societ+y. DocYnrenr Z (5 an excer gt AP m
“Or:[y yés-_/'-efday‘an Lnformal tristory of the i?ZO\IH
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Which Jescribed +he C,/‘\angg A Women s expectation

Mmany were able 1t 90 o ond l€ave +hei'r homes 1o

Work in cities and rmany Were able 9Lt _di'Ferent Types

OF;)Obs. Women also changed +her style as well, yne

Flopper Was Copmon style and many Womea cut +hesr

hai'r Wore. shert sKirks and heavy moKeov? . Thi's W/as
o 9reat +ime Fhat allowed Women more “oasgmm e edom

N Sow‘e—&)/ as well as ac cgufn'ng +he. r:‘jh-ﬁ—{ﬁ vote.

African Amerccans yere alse affected by changes

Documeny 3 describe s that World War I encovraged
blacks 4o have asr confidence and S+rive for on end Fo

Segregahon od clﬁgcr('m,‘,\m‘mn.-mey alsSo acquired

many 5 eat a chggvements —I’h/ouyh +he Harlem Renerssance

wekh poem S by Lan 3 ston H‘ujhes! and mdSce by lovig
Alastond which helped 4o She wi Afritan American s
_/,;I‘(-(*-C/mff\a.-h-onl 'prlvde_{[m‘-}ct{/gencc and hepe for an eny
1o digeriminahon -

DcS'p«ﬁLe +he economic. _and SO0c ol changes n
Socitty N dhe (420 s +he [9305 as hae of sadness.
The shdd wmarket (rashed a 1929 [eaving many
people W HNOUt a yob and the €(onomy uUrldwide

[arvins. Docdment ([ Shows +hree. Charts Jhees

d(MDnﬁVafﬁ %C 'ckangm [ +ho £.c.on OMLI/.
lore s [ncrtased doy 1435
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Many decreased their spending - Thi's Uas a reso it of
Fhe Depctss on fhot farcedq many 1° [oOse jors and be
ﬁ_fﬁg +o ((Ve (n +he Sheets. Unli'ie the polity o ha
(920s +he governmeny began 70 hind_(+ necesfacy 4o be
ivelved ia iy busingss. frescdunt fanilin p. Ko oseyve g
made New Deol P10 9/tms 1o _pely tha gesple, help bUsS s
and prefent dnether depression fron happening . FDR

Setf vp many PMYrAms SVCh as Yhe WPA (Works Pregress
Admin ctvahon) and WA LFublUe Works Admin straton) Whice
I/L((,pcol pesple 1o gef jobsbo'ldthg rPads and bridges.

Ahough woriers Wert ast pard much dhoy Covtd feed tho/r
fomclies. nany buyu sses were fold 10 pay min \om,

wagt - Older fN’Oplf. Were helged Iay Soual Seprity.
Document 8b (s an exce ot Aom "

‘T)‘\L Greosr Dc'prCS;r,‘(J/l :’AMen}:gL“
and stoted that the prgrams o (DEs Arst and Sccond

New Deod were able 4 help manq Le0ply lr\ctdqu AiC aq

Arlri(@s. Maay Were abk +o

and -QQ/r) h(g“\_er
wage s comparedfiones they receved before the depresrcsn
(o +he (4705, FDR alse USed the vodia 43 9cve freside
chats wWhere he Wps abl 4o Combprt the peoele. E0C

alss tried 4o hely dhe Farmers Whe txperiencid fore clofyers
on Hed-heme . DoCdmont “1b

I\S& ,Oolc"h'wt( Cor 1o oq tHAa+
shews FDR  Shaging hands W +h the “forgotttn man"

and de mon sprathng that has not f%/gsﬂ—en them and
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will 4ry 1o help by Creahngthe AAA programas o
Py Farmers 7L‘> fRrddce [ess crops fo- petter prof t.
There ~re +he |920s and 9306s uHFered (4

Cconomic polity. Supperhing b.g bus:ng ss was nx
[01ge, the Bcos for dhe government. Helping prople
[ € CoJer /}’()m ~{M CCondnr'ec deoess 0, becare +ha
g;o%/'nmpnf-} /,ao((‘c,e, . Oa e othes A@na’, S0

AL can Americans wtre able o (mprode Jhoe (i'ves
doring hoth decadss. By +the end of +he 1395, we

Were on ocvs WUy +v becom,“ﬂj o mase e

and prospereJds Aahon.
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Oread Cvents ime0r+Qnd in ¥ Anagsicon pistory hopentd

durm? the 19204 and 19301 Those watre dipiirend cecOdth, uihen

the ngrion uidnd mro\;gh great econtimic Qnd reiell chah%,»él.

Anthe 1920) *he rgtOn wiQp prosetring but @ jonlure in

proftcﬁ'(\% The ecOnOmy caipld The 129 great Pepresion

and_inevitQble changgl in the {ellouling decqde In the 19204

Lnemployrment rose Ord naHON Qu @ wihOfE had 40 wiork

wﬁw ToOuLord repyilding +h CCOnOmu Qnd resitor blishing
o 9]

119 POWIer.

Jh e 19201 pew eNNOMOG raGioe pOple Liven egiior

uLith bettr UAOMA 91 cOmmNicO #0n , ITONspOL 0+ (1 Gnd

enter i n Nt - Women 3()med Wir SpQCe 10 —socxf\ﬂﬁf orna

1N e C,Omp!ﬁtiLJp ( DOt nent 4). Eig businet also ,.oros;pcre@.

&pecially jor Kovmg President C Coolidee 100king 0ut |Or

thele iodtrots and voking i possivk jor thinn +o grou (decumint ).

Exen Yhe Alican Analicans u&r Oetimistic Qnd 90()& abouk
Hpvselver Lohing or theic civil nights (Pocument ). But
even uaith oll ey had, the 19204 QN ErQ i on @nl(ae TR

LOr mOre SnITiainmInt and uiOUp +0 (R0 MOy, ahd 5D

\

UAOYT Oritip) Gsf{:é oy ot oCiney (v HONT [ Pociuning ‘UW%W

stactel_overspecuiatpgViiock mariet and orerusing
Gedit, Which &l 10 Yhe 1929 Biregt PCereMion whith
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leQ 40 %reo% cnOm?f (0 SO OHL.

Tre 19300 ar0rtty with (LALNQ \}r\ﬁmws(&;méni' %/

wirlure ¢ tanks and industet Gnd O decf €0AE 10

iV i and ger (Douument 6. Becouus
mam% ‘;ﬁ&@{?.}'@ bought thirgd wsh redid Now -hiy didn'4
hoVE nOney +0 pOy ebts Gnd MO(1GAGHE . WOmen
_a;mgiéz§ 1031 Hoir (0 ond industritn o #o uiork

hard to bring them<tver vp @gain.

Tre 19204 and 30, v O peri0d e grelit enunge
£d ‘
(n the AnriCopn 0uety ond +he I;%rs}\ggvecx%@[deprefwcm
e n0H 0N nad +0 Q0 ¥hrfgugh . Tron uare Honwi el

ONONQOF Hhgt the NOHON MUY 1O [€Qrn (rOm oand (WJOrk
D uardl prosgfrity On L morg.
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buf‘n\)q +he (920°° v Ameries The soc.,ef/,, WAs Vieded £S

Rok‘i‘m’«al. The econsn, wts 6oom1‘m, neo,o/e wele em ,o/w&/
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Zrnd FHhey, cowld Aol {NJ Loork /N %:pm‘?"«ue;\lf S7olcs
62/\/?3/ 7[:[?\6‘@3 . Move pomey) “6{7”"‘/ > buofk o side The

/\ame a,\lz[ £€C‘A-M€ A Mef‘ A{rtefv‘f"idn? 5{7"4( u)&/‘%
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A weleoual’ as fiEeretts, 77:64 TheN e zf,vz:/é 7o
Amerien N A%#&S &Y oW Jome espesT. Lhis coWTT bt/
‘o Yt Hobrlem Bennissasie whih its A Bhck colrarr!
chtVN/, T be Cﬁa}“&é a.«fa/ Mz Sech M’S\V} A2 S
:“M,ypor*w* Fuctors T At fed 1o et 0157”}44/?»44 4,,\}2-/;61{5’
“[tea were W Secrch pt ferpect gnel :/.gmrﬁmaw m'b/
us-fc/ 22, AFT o oﬁer Aspecls fe [evve T 4er
dw/‘fwe— GA@[ feod ‘7‘3\7&00/‘7(66/1/75, N}

Towrlds Fhe end oF Yhe (9205 Fhis /"04/‘/\1\2( =i
Aegrn o Fele 4 tuml, T (929, on ek 725:@41,
%e SToc kb MA Xt crashed. )Afap/ Ceern/ 145 fwc/
AdrreKed oy e o remppe_+hex Mowey Fiom 74e
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fectuse oY YZe AVedge (Neome dfop, Tl foof 7o
4 declease W ﬂbeala/m é()AvZ/x Aaﬂ‘ T%e eaww, wWolse |
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The Chart for Determining the Final Examination Score for the June 2011
Regents Examination in United States History and Government will be posted
on the Department’s web site at: http:/www.p12.nysed.gov/apda/ on the day of
the examination. Conversion charts provided for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-

ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http//www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.




The State Education Department / The University of the State of New York
Regents Examination in United States History and Government — June 2011
Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)
To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part | and Part IlIA score

down the side of the chart. The point where those two scores intersect is the student’s final examination score. For example, a student receiving a
total essay score of 6 and a total Part | and Part IllA score of 44 would receive a final examination score of 80.
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