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Part 1

Answer all questions in this part.

Directions (1-50): For each statement or question, write on the separate answer sheet the number of the

1 The presence of which pair of geographic
conditions discouraged the development of a
plantation economy in the New England
colonies?

(1) wide coastal plain and absence of good harbors
(2) rocky soil and short growing season

(3) numerous rivers and humid climate

(4) flatlands and lack of forests

What was the main cause of the French and

Indian War (1754-1763)?

(1) disputed land claims in the Ohio River valley
between the French and the British

(2) conflicts between American colonists and the
French over control of the Great Plains

(3) taxation of American colonists without
representation in Parliament

(4) violation of trade agreements between
European nations and Native American
Indians

The British government’s use of writs of
assistance against American merchants is one
reason the Bill of Rights includes protection
against

(1) cruel and unusual punishment

(2) self-incrimination

(3) excessive bail

(4) unreasonable search and seizure

“. .. Every thing that is right or reasonable pleads
for separation. The blood of the slain, the
weeping voice of nature cries, 'TIS TIME TO
PART. ...

— Thomas Paine, Common Sense

In this quotation, Thomas Paine is trying to
convince the colonists to

(1) accept the Proclamation of 1763

(2) break a treaty with Spain

(3) declare their independence from England
(4) dissolve their alliance with France
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word or expression that, of those given, best completes the statement or answers the question.

5 Shays” Rebellion of 1786 was significant because it

(1) showed that the English still had influence
after the American Revolution

(2) convinced many Americans of the need for a
stronger national government

(3) revealed the increased threat from rebellious
Native American Indians

(4) endangered the lives of many recent
immigrants

The Great Compromise reached at the
Constitutional Convention resulted in the

(1) formation of the Supreme Court

(2) creation of a bicameral legislature

(3) development of a two-party system

(4) ban on the importation of enslaved Africans

Building support for the ratification of the United
States Constitution was the purpose of the

(1) Farewell Address of George Washington
(2) Albany Plan of Union

(3) Mayflower Compact

(4) Federalist Papers

Federalism is best defined as a principle of
government that

(1) divides power between the central government
and state governments

(2) includes a system of checks and balances

(3) allows the states to nullify national laws

(4) places the most power in the hands of the
legislative branch

“All bills for raising revenue shall originate in the
House of Representatives; . . .”
— Article 1, Section 7, United States Constitution

The main reason the writers of the Constitution
included this provision was to

(1) give citizens more influence over taxation issues
(2) assure that all citizens would pay taxes

(3) deny presidents the power to veto revenue bills
(4) provide the government with a balanced

budget



10 The United States Constitution grants the Senate

11

12

13

14

the power to

(1) impeach governors
(2) issue pardons

(3) appoint ambassadors
(4) approve treaties

Which statement about the electoral college
system is accurate?

(1) The number of electoral votes a state receives
is based on its geographic size.

(2) A candidate can be elected president without
the majority of the popular vote.

(3) Presidential candidates are
campaign equally in every state.

(4) The total number of electoral votes has
increased with each census.

forced to

President George Washington set a precedent for

all future presidents by

(1) appointing a career soldier to be Secretary of
War

(2) choosing a friend to be Chief Justice of the
Supreme Court

(3) campaigning actively for the office

(4) creating a cabinet of advisors

A major reason President Thomas Jefferson
authorized the Lewis and Clark expedition was to

(1) claim California for the United States

(2) explore a route to the Pacific Ocean

(3) remove British outposts from United States
land

(4) establish settlements in the Southwest

Starting with the election of President Andrew
Jackson (1828), voter participation increased due
to the

(1) passage of an amendment ending religious
qualifications for voting

(2) extension of suffrage to Native American
Indians

(3) end of property requirements for voting by
many states

(4) arrival of more immigrants from nations with
democratic governments
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15

16

17

18

19

“Compromise Enables Maine and Missouri to Enter
the Union”

“California Joins the Union As Part of Compromise
of 1850”

“Kansas-Nebraska Act Establishes
Sovereignty in the Territories”

Popular

Which issue is most closely associated with these

headlines?

(1) status of slavery in new states

(2) negotiation of the Oregon Treaty

(3) expansion of land for reservations

(4) influence of political parties on economic
development

During the 1850s, Irish immigrants were often
discriminated against because they

(1) refused to participate in local politics

(2) displaced slave labor in the South

(3) arrived in the United States with great wealth
(4) practiced the Roman Catholic religion

In his first inaugural address, President Abraham
Lincoln stated his main goal for the nation was to

(1) use the vote to resolve the contflict over slavery
(2) free all slaves in the United States

(3) uphold the Dred Scott decision
(4)

4) preserve the Union

Poll taxes, literacy tests, and grandfather clauses
were adopted in Southern States primarily to

(1) enforce the terms of the 15th amendment

(2) keep African Americans from exercising their
right to vote

(3) stop criminals and immigrants from voting

(4) eliminate bribery and corruption at polling
places

During the late 1800s, major improvements to a

nationwide system of trade were made with the
(1) construction of a network of canals

(2) use of steamboats on rivers
(3) completion of transcontinental railroads
(4) construction of toll roads

[OVER]



Base your answer to question 20 on the cartoon below and on your knowledge of social studies.

Next!

State

Capitol Hooe,

Stangard OV

White House

Source: Udo J. Keppler, Puck, September 7, 1904 (adapted)

20 The principal message of the cartoon is that the Standard Oil Company

(1) used its size to lower the prices of its products
2) protected the nation from foreign competition

21

22

23

(2)
(3)
(4)

used its economic power to influence government decisions
4) employed violence to gain an unfair advantage for its workers

Jacob Riis, Ida Tarbell, and Margaret Sanger are
best known for their efforts to

(1) create awareness about social problems

(2) gain support for the women’s movement

(3) expand the rights of Native American Indians
(4) win equal treatment for African Americans

The Progressive movement supported the idea
that the federal government should

(1) regulate big business

(2) reduce immigration

(3) build an overseas empire
(4) reduce the number of farms

Which event most influenced President Woodrow
Wilson’s decision to enter World War I?

(1) defeat of Russia by Germany

(2) assassination of Archduke Franz Ferdinand

(3) raids by Mexico on the southwestern United
States

(4) renewal of unrestricted submarine warfare by
Germany
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24

25

26

In the early 20th century, what was the primary
cause of the large-scale migration of African
Americans out of the rural South?

(1) supply of new housing in the suburbs

2) opportunities for jobs in northern factories
3) availability of cheap land on the frontier

4) absence of racial discrimination in northern
states

(
(
(

The conflict between science and religion in the
1920s was most clearly shown in the

(1) trial of John Scopes

2) arrest of Sacco and Vanzetti

3) nativist reactions to immigration
4) poetry of the Harlem Renaissance

(
(
(

One of the major causes of the stock market crash
of 1929 was

(1) excessive buying of stocks on margin

) overconsumption of goods and services
) failure of international banking systems
)

(2
(3
(4) low prices of stocks and bonds



27 Which action did President Franklin D.

Roosevelt take that helped organized labor gain
strength during the New Deal?

(1) requiring the American Federation of Labor
to admit skilled workers

(2) allowing women to work in government
agencies

(3) signing the National Labor Relations Act
(Wagner Act)

(4) selecting John L. Lewis as his Secretary of Labor

Base your answers to questions 28 and 29 on the

cartoon below and on your knowledge of social studies.

Source: Dr. Seuss, PM, May 22, 1941

28 Which nations are represented by the two birds

in this cartoon?

(1) Soviet Union and Great Britain
(2) United States and Soviet Union
(3) Germany and Great Britain
(4) United States and Germany

29 Which statement most accurately expresses the

point of view of the cartoonist?

(1) Isolationism is the safest policy for these
countries to follow.

(2) The United States is ignoring the threat
caused by foreign aggression.

(3) Trade restrictions are more of a threat than
leaders recognize.

(4) England can defend itself against Axis
aggression.

U.S. Hist. & Gov’t.—Aug. ’10

30 Many of the songs, movies, and books of the

31

32

33

34

35

1930s are similar in that they

(1) romanticized urban life

(2) relived the bad times of the past

(3) helped people escape from the realities of
everyday life

(4) pointed out the mistakes that led to the Great
Depression

What was a major result of the Servicemen’s
Readjustment Act of 1944 (GI Bill)?

(1) Millions of veterans received a college
education.

(2) Women kept their factory jobs after World
War I1.

(3) Jobs were created by the Manhattan Project.

(4) Veterans were exempted from gasoline
rationing.

President Harry Truman changed the United
States military after World War II by

(1) allowing women to serve in combat roles
(2) establishing an all-volunteer army

(3) banning racial segregation in the military
(4) withdrawing all military forces from Europe

The United States committed to a Cold War

policy of mutual defense when it

(1) aided the Nationalists in China

(2) established the Eisenhower Doctrine

(3) joined the North Atlantic Treaty Organization
(NATO)

(4) rejected United Nations efforts to halt the
development of atomic weapons

Controversies involving Alger Hiss and Julius and
Ethel Rosenberg reflected the post—-World War I1
concern over

(1) testing nuclear missiles

(2) joining the United Nations

(3) placing weapons in outer space

(4) spying by communists in the United States

Which development resulted from the
construction of the interstate highway system?
(1) increased suburbanization

(2) reduced air pollution
3)
(4)

4) growth of long-distance passenger train service

decreased fuel consumption

[OVER]



Base your answers to questions 36 and 37 on the photograph below and on your knowledge of social studies.

Source: National Archives

36 What is a valid generalization that can be drawn from this photograph?

(1) Activists often advocate taking over the government.

(2) Demonstrators use nonviolent means to demand equal rights.
(3) Civil rights leaders supported “separate but equal” education.
(4) Protesters encouraged a nationwide strike by teachers.

37 The delay in implementing which Supreme Court decision helped lead to the protest
shown in this photograph?
(1) Plessy v. Ferguson
(2) Brown v. Board of Education of Topeka
(3) Tinker v. Des Moines
(4) New Jersey v. T. L. O.
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38 The Supreme Court decisions in Mapp v. Ohio

(1961) and Miranda v. Arizona (1966) directly
expanded the rights of which group?

(1) students with disabilities

(2) women in the military

(3) homeless Americans

(4) persons accused of crimes

39 Which development led to the other three?

(1) growth of new home construction
(2) increase in school populations
(3) start of the baby boom

(4) pressure on the Social Security system

Base your answer to question 40 on the excerpt

below and on your knowledge of social studies.

40

“. .. With America’s sons in the fields far away,
with America’s future under challenge right here
at home, with our hopes and the world’s hopes for
peace in the balance every day, I do not believe
that I should devote an hour or a day of my time
to any personal partisan causes or to any duties
other than the awesome duties of this office—the
Presidency of your country.

Accordingly, T shall not seek, and I will not
accept, the nomination of my party for another
term as your President. . . .”

— President Lyndon B. Johnson, March 31, 1968

The decision announced in this speech was based
primarily on the

(1) assassination of Martin Luther King Jr.

(2) growing violence in urban America

(3) outbreak of terrorist attacks around the world
(4)

4) involvement of the United States in the
Vietnam War
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41 The policy of détente pursued by President
Richard Nixon was an effort to

(1) increase foreign aid to African nations

(2) maintain access to East Asian markets

(3) reduce conflict with the Soviet Union

(4) end trade barriers among Western Hemisphere
nations

Base your answer to question 42 on the cartoon
below and on your knowledge of social studies.

Source: Ed Stein, Rocky Mountain News,
September 2, 2004 (adapted)

42 Which statement best describes the point of view
of the cartoonist?

(1) Outsourcing of jobs has hurt American
workers.

(2) Americans receive most of their news from
television.

(3) United States presidents now seek support
throughout the world.

(4) Low unemployment rates have forced United
States companies to expand overseas.

[7] [OVER]



Base your answer to question 43 on the cartoon

below and on your knowledge of social studies.

43

44

45

46

Source: Walt Handelsman, Newsday, April 5, 2005

What is the main issue identified in this cartoon?

(1) the high cost of computer services

(2) contflicts between Congress and the Supreme
Court

(3) the increasing lack of privacy
(4) limits placed on the powers of Congress

A belief in Manifest Destiny is most closely
associated with the decision to

(1) create the Bank of the United States

(2) suppress the Whiskey Rebellion

(3) declare war on Mexico

(4) build the Panama Canal

Which policy of the United States was designed
to prevent new colonization of the Western
Hemisphere?

(1) Monroe Doctrine
(2) Open Door

(3) Good Neighbor
(4) Carter Doctrine

The United States government is creating

memorials along the Trail of Tears because it was

(1) an important road used by settlers going to
the frontier

(2) the location of injustices against many Native
American Indians

(3) the site of victories by General Andrew
Jackson during the War of 1812

(4) the route followed by the first trans-
continental railroad

47

48

49

50

A goal that was established at the Seneca Falls
Convention of 1848 was achieved in 1920 by the

(1) creation of a free public education system
passage of legislation to end child labor
adoption of national woman’s suffrage
ratification of an amendment requiring
national Prohibition

(2)
(3)
(4)

The emergence of third political parties such as
the Know-Nothing Party, the Greenback Party,
and the Prohibition Party indicates that

(1) basic democratic values are often rejected by
many United States citizens

(2) a single powerful issue can mobilize political
activity

(3) third parties have failed to influence
governmental policies

(4) minor political parties are usually formed by
strong leaders

One common theme in many of the writings of

Ernest Hemingway, F. Scott Fitzgerald, and

Langston Hughes was

(1) the need to regulate business

(2) the benefits of mass production

(3) optimism for reforms promised by the Great
Society

(4) dissatisfaction with the American culture of
the 1920s

“Security Council Appr oves Use of For ce Against
Communist Invaders”

“President Truman Fires General MacArthur”
“Armistice Divides Nation at 38th Parallel”

These headlines refer to which international
conflict?

(1) World War I
(2) World War 11

(3) Korean War
(4) Persian Gulf War
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Answers to the essay questions are to be written in the separate essay booklet.

PART II

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Presidential Actions

United States presidents have taken actions that have had a significant effect on
United States foreign or domestic policies.

Task:

Identity two presidential actions that have had significant effects on United States

history and for each

* Describe the historical circumstances surrounding the action

* Discuss the impact of the presidential action on United States foreign policy or
on American society

You may use any presidential action that has had a significant effect on United States
history. Some suggestions you might wish to consider include George Washington issuing the
Proclamation of Neutrality, Abraham Lincoln issuing the Emancipation Proclamation,
William McKinley calling for war against Spain, Theodore Roosevelt supporting the Meat
Inspection Act, Woodrow Wilson proposing the Fourteen Points, Franklin D. Roosevelt
proposing the New Deal, Harry Truman making the decision to drop the atomic bomb, and
Lyndon B. Johnson signing the Civil Rights Act of 1964.

You are not limited to these suggestions.

Do not use Thomas Jefferson purchasing the Louisiana Territory
as your example of a presidential action.

Guidelines:

In your essay, be sure to

e Develop all aspects of the task

e Support the theme with relevant facts, examples, and details

e Use alogical and clear plan of organization, including an introduction and a conclusion
that are beyond a restatement of the theme

In developing your answer to Part II, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”
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NAME SCHOOL

In developing your answers to Part III, be sure to keep this general definition in mind:

diSCUSS means “to make obsel vations about somethin usin facts reasonin and
> >
argument; to present in some detail”

Part 111
DOCUMENT-BASED QUESTION

This question is based on the accompanying documents. The question is designed to test your
ability to work with historical documents. Some of the documents have been edited for the purposes
of the question. As you analyze the documents, take into account the source of each document and
any point of view that may be presented in the document.

Historical Context:

Geographic factors such as size, location, climate, and natural resources have played
a critical role in the development of the United States. They have had both positive
and negative effects on the United States throughout its history.

Task: Using the information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay in which you will be asked to

* Discuss the positive and/or negative effects of geography on the development
of the United States
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Part A

Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided.

Document 1

... Geography contributed powerfully to a policy of noninvolvement. A billowing ocean moat
three thousand miles wide separated but did not completely isolate the American people from
Europe. The brilliant young Alexander Hamilton pointed out in 1787, in Number 8 of the
Federalist Papers, that England did not have to maintain a large standing army because the
English Channel separated her from Europe. How much better situated, he noted, was the
United States. His point was well taken, for geographical separation—not isolation—made
possible the partial success of a policy of nonentanglement during most of the 19th Century. . . .

Source: Thomas A. Bailey, A Diplomatic History of the American People, Prentice Hall, 1980

1 According to Thomas A. Bailey, how did geography contribute to the United States policy of noninvolvement? [1]

Score
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Document 2

... The President [Thomas Jefferson] was playing for large stakes. Louisiana [ Territory] stretched
from the Mississippi westward to the Rocky Mountains, and from Canada’s Lake of the Woods
southward to the Gulf of Mexico. If annexed, these 825,000 square miles would give the new
nation access to one of the worlds potentially richest trading areas. The Missouri, Kansas,
Arkansas and Red rivers and their tributaries could act as giant funnels carrying goods into the
Mississippi and then down to New Orleans. Even in the 1790s, with access to the Mississippi only
from the east, the hundreds of thousands of Americans settled along the river depended on it
and on the port of New Orleans for access to both world markets and imported staples for
everyday living. “The Mississippi is to them everything,” Secretary of State James Madison
observed privately in November 1802. “It is the Hudson, the Delaware, the Potomac, and all the
navigable rivers of the Atlantic formed into one stream.”. . .

Source: Walter LaFeber, “An Expansionist's Dilemma,” Constitution, Fall 1993

2 According to Walter LaFeber, what were two benefits to the United States from acquiring the Louisiana
Territory? [2]

(1)

Score

Score
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Document 3

... Other problems faced by wagoners [settlers] included howling wind, battering hail and
electrical storms, lack of sufficient grass for the oxen, and wagon breakdowns. The forty waterless
miles across the hot, shimmering desert between the Humboldt Sink and the Truckee River in
Nevada exacted its toll of thirst on men and oxen. Rugged mountains of Idaho, Oregon, and
Washington debilitated [weakened] men and animals. On the California branch loomed the
Sierra Nevada, a formidable barrier of sheer granite. So high and perpendicular towered these
granite walls, that wagons had to be dismantled and hoisted by rope, piece by piece, over
precipices seven thousand feet above sea level. On some wagon trains, supplies ran low or
became exhausted. Aid from California saved hundreds of destitute and emaciated pioneers. The
story of the ill-fated Donner party that lost half its roster to starvation, freezing cold, and deep
snows just east of Donner Pass in the Sierra Nevada is well-known. The great westward
adventure was not for the weak, the timid, the infirm. One emigrant graphically recorded a small
incident along the trail:

On the stormy, rainy nights in the vast open prairies without shelter or cover; the deep
rolling or loud crashing thunder; the vivid and almost continuous flashes of lightning, and
howling winds, the pelting rain, and the barking of coyotes, all combined to produce a
feeling of loneliness and littleness impossible to describe. . . .

Source: H. Wilbur Hoffman, Sagas of Old Western Travel and Transport, Howell North Publishers, 1980

3 According to H. Wilbur Hoffman, what are #wo examples of how geography negatively affected the
westward movement of settlers? [2]

(1)

Score

Score
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Document 4a Document 4b

... Americans whose lives
spanned the era from 1800 to
1850 must have been amazed at
the changes in transportation
that took place before their eyes.
They saw the oxcart, the stage
coach, the clumsy flatboat, ark,
and scow, give way to the
steamboat and to railroads run
by steam power. They saw the
channels of many rivers widened
and deepened, thousands of
miles of canals built in the North
and West,* and thousands of
miles of railroad lines threading
their way across the country 2 weeks
from the Atlantic coast toward
the Mississippi River. They 5 weeks™ T4 weeks

witnessed a transportation Traveling Time From
revolution. . . . New York City, 1800

L. Superior

\0&{\
A\

R

¢

uy&qaw T

6 weeks

3 weeks

*In this passage, West refers to the area
now known as the Midwest.

Document 4c¢

6 weeks 6“‘% & 5

5 weeks
1 day—" >

4 weeks

> f New York
City

1 day

Traveling Time From 2 weeks 6 days
New York City, 1860

Source: Glyndon G. Van Deusen, The Jacksonian Era, Harper & Row, 1959 (adapted)
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4 Based on these documents, what are two ways the size of the United States has affected its development?

[2]

(1)

Score

Score
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Document 5

Natural Resources and Select Industries, c. 1900

)
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A\ r

Source: Our United States, Silver Burdett Ginn, and The Complete School Atlas, Holt, Rinehart and Winston (adapted)

5 Based on this map, state one way natural resources have affected the economic development of the United
States. [1]

Score
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Document 6

... For years conservationists had warned that ecological catastrophe hovered over the Great
Plains. The so-called short-grass country west of the hundredth meridian was favored by fewer
than twenty inches of rain a year. Early explorers had labeled the frontier beyond the Missouri
“the great American desert,” and then it was relatively stable, hammered flat by millions of bison
and untilled by the Indians. Then the settlers arrived with their John Deere plows. Before the
Depression they were blessed by extraordinarily heavy rains, but as they pushed their luck by
overgrazing and overplowing, the ineludible [unavoidable] drew nearer. Even in the 1920s a
hundred counties in Colorado, Kansas, New Mexico, Texas, and Oklahoma had been called the
“dust bowl.” Now in 1934 the National Resources Board estimated that 35 million acres of arable
[productive] land had been completely destroyed, the soil of another 125 million acres had been
nearly or entirely removed, and another 100 million acres were doomed. Abruptly the bowl grew
to 756 counties in nineteen states. Like Ireland and the Ukraine in the nineteenth century, the
Plains were threatened with famine. . . .

Source: William Manchester, The Glory and the Dream, Little Brown, 1974

6 According to William Manchester, what is one way climate affected farming on the Great Plains? [1]

Score
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Document 7a

European War Narrows the Atlantic

Source: Bailey and Kennedy, The American Pageant, D.C. Heath and Co.

Document 7b

... There are many among us who closed their eyes, from lack of interest or lack of knowledge;
honestly and sincerely thinking that the many hundreds of miles of salt water made the American
Hemisphere so remote that the people of North and Central and South America could go on
living in the midst of their vast resources without reference to, or danger from, other Continents
of the world.

There are some among us who were persuaded by minority groups that we could maintain our
physical safety by retiring within our continental boundaries—the Atlantic on the east, the
Pacific on the west, Canada on the north and Mexico on the south. I illustrated the futility—the
impossibility—of that idea in my Message to the Congress last week. Obviously, a defense policy
based on that is merely to invite future attack. . . .

Source: Franklin D. Roosevelt, Fireside Chat, “On National Defense,” May 26, 1940, FDR Library

7 Based on these documents, what is one way that the geographic location of the United States affected its
foreign policy before World War 11?7 [1]

Score
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Document 8

8 Based on this map, how did the location of Cuba influence the Cuban missile crisis? [1]

Ranges of Offensive Missiles in Cuba

-
eSan
Francisco

IRBM Intermediate-
Range Ballistic
Missiles

MRBM Medium-Range
Ballistic Missiles

= mm |issile range

R

gn T BN ny ~
Washington,®
D.C.

Source: James H. Hansen, “Soviet Deception in the Cuban Missile Crisis,”
Studies in Intelligence: Journal of the American Intelligence Professional,

2002 (adapted)
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Document 9

We're getting a painful lesson in economic geography. What Wall Street is to money, or
Hollywood is to entertainment, the Gulf Coast is to energy. It’s a vast assemblage of refineries,
production platforms, storage tanks and pipelines—and the petroleum engineers, energy
consultants and roustabouts [oil field workers] who make them run. Consider the concentration
of energy activity. Oil production in the Gulf of Mexico accounts for nearly 30 percent of the U.S.
total. Natural-gas production is roughly 20 percent. About 60 percent of the nation’s oil imports
arrive at Gulf ports. Nearly half of all U.S. oil refineries are there. [Hurricane] Katrina hit this
immense system hard. The shock wave to the U.S. and world economies—which could vary from
a temporary run-up in prices to a full-blown global recession—depends on how quickly
America’s energy-industrial complex repairs itself. . . .

Source: Robert J. Samuelson, “Hitting the Economy,” Newsweek, September 12, 2005

9 According to Robert J. Samuelson, what is one reason the Gulf Coast is important to the economy of the
United States? [1]

Score
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Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least five documents in your essay. Support your response with relevant facts,
examples, and details. Include additional outside information.

Historical Context:
Geographic factors such as size, location, climate, and natural resources have played
a critical role in the development of the United States. They have had both positive
and negative effects on the United States throughout its history.

Task: Using the information from the documents and your knowledge of United States
history, write an essay in which you

* Discuss the positive and/or negative effects of geography on the development
of the United States

Guidelines:

In your essay, be sure to

* Develop all aspects of the task

Incorporate information from at least five documents

Incorporate relevant outside information

Support the theme with relevant facts, examples, and details

Use a logical and clear plan of organization, including an introduction and conclusion that
are beyond a restatement of the theme

U.S. Hist. & Gov’t.—Aug. 10 [21]
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UNITED STATES HISTORY and GOVERNMENT
Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

(2]



United States History and Government
Content-Specific Rubric
Thematic Essay
August 2010

Theme: Presidential Actions
United States presidents have taken actions that have had a significant effect on United States foreign or
domestic policies.

Task: Identify fwo presidential actions that have had significant effects on United States history and for each
* Describe the historical circumstances surrounding the action
* Discuss the impact of the presidential action on United States foreign policy or on American society

You may use any presidential action that has had a significant effect on United States history. Some
suggestions you might wish to consider include George Washington issuing the Proclamation of Neutrality,
Abraham Lincoln issuing the Emancipation Proclamation, William McKinley calling for war against Spain,
Theodore Roosevelt supporting the Meat Inspection Act, Woodrow Wilson proposing the Fourteen Points,
Franklin D. Roosevelt proposing the New Deal, Harry Truman making the decision to drop the atomic bomb,
and Lyndon B. Johnson signing the Civil Rights Act of 1964.

You are not limited to these suggestions.
Do not use Thomas Jefferson purchasing the Louisiana Territory
as your example of a presidential action.

Scoring Notes:

1. This thematic essay has a minimum of four components in the task (the historical circumstances
surrounding each of two presidential actions and the impact of each presidential action on
foreign policy or on American society).

2. The discussion of historical circumstances surrounding a presidential action may include detailed
information about the action itself.

3. The impact of the presidential action on foreign policy or on American society may be an
immediate or long-term impact.

4. The impact of the presidential action may be positive or negative.

5. The two actions may have been taken by the same president, e.g., President Franklin D.
Roosevelt proposing the New Deal and FDR signing the Atlantic Charter. However, separate and
distinct information must be provided for each action.

6. The response may discuss the impact of a presidential action from any perspective as long as the
position taken is supported by accurate historical facts and examples.

(3]



Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding each of fwe presidential actions and the impact of each presidential action
on United States foreign policy or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Abraham
Lincoln issuing the Emancipation Proclamation: connects the need to discourage British sympathy for
the Confederacy and the pressure from abolitionists to make the Civil War a moral crusade against
slavery to Lincoln’s decision to issue the Emancipation Proclamation, the effect of the Emancipation
Proclamation on the Union victory, and the constitutional abolition of slavery beginning a century
long struggle for equality; Harry Truman making the decision to drop the atomic bomb: connects the
need to force the unconditional surrender of Japan without high American casualties from a protracted
invasion of the islands to Truman’s decision to drop the atomic bomb on Hiroshima and Nagasaki,
linking the decision to the increase of the commander in chief’s power over the development and use
of nuclear weapons and to American efforts to prepare for a nuclear attack

Richly supports the theme with relevant facts, examples, and details, e. g., Abraham Lincoln issuing
the Emancipation Proclamation: Compromise of 1850; 1860 election; preservation of the Union;
South Carolina; secession; cotton trade; border states; Antietam; January 1, 1863; Frederick Douglass;
black regiments; Reconstruction; Radical Republicans; 13th, 14th, and 15th amendments; military
occupation of the South; Jim Crow laws; Brown v. Board of Education; Civil Rights Act of 1964;
Harry Truman making the decision to drop the atomic bomb: surprise attack on Pearl Harbor; World
War II; island-hopping; Manhattan Project; Los Alamos; death of Franklin Delano Roosevelt; Robert
Oppenheimer; August 1945; total devastation; United States occupation of Japan; Cold War;
containment; superpowers; Soviet Union development of atomic weapons; arms race; bomb shelters;
duck-and-cover drills; loyalty oaths; McCarthyism; nuclear arms agreements; Cuban missile crisis;
space race

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task more thoroughly than the other aspect of the task for both presidential actions or discussing both
aspects of the task for one presidential action more thoroughly than for the second presidential action
Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Abraham Lincoln issuing the Emancipation Proclamation: discusses how Union losses during the first
two years of the Civil War and British trade with the Confederacy prompted Lincoln to expand his
war goals from preservation of the Union to include the emancipation of slaves and how the
Emancipation Proclamation led to a Union victory and the passage of amendments to end slavery and
grant citizenship rights to African Americans; Harry Truman making the decision to drop the atomic
bomb: discusses how Truman’s determination to end World War II quickly with fewer American
deaths led to his decision to drop the atomic bomb and how the atomic bomb created the need to
negotiate arms limitation agreements and prepare for a nuclear attack

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

(4]



Score of 3:

* Develops all aspects of the task with little depth or develops at least three aspects of the task in some
depth

* Is more descriptive than analytical (applies, may analyze, and/or evaluates information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may
be a restatement of the theme

Note: If both aspects of the task for one presidential action have been thoroughly developed evenly and
in depth and the response meets most of the other Level 5 criteria, the overall response may be a
Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least #wo aspects of the task in some depth

* Is primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* Is descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR
is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives
refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating
implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis
and/or evaluation of information, a very strong paper may also include examples of creating information as defined by
Anderson and Krathwohl.

(5]
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 - A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding Abraham Lincoln issuing the Emancipation Proclamation and Harry
Truman making the decision to drop the atomic bomb and discussing the impact of these
presidential actions on American society and on United States foreign policy

Is more analytical than descriptive (4braham Lincoln issuing the Emancipation Proclamation: now
it was not merely a war to preserve the Union, it was a moral war to free an entire race of enslaved
people; it would take another century for African Americans to mobilize into a civil rights
movement so that the ideas of the 14th and 15th amendments were actually put into practice;
Harry Truman making the decision to drop the atomic bomb: ground invasion would cost a million
American lives; Truman did not want to see the Soviet Union become involved in the conflict as
tensions between it and the United States in Europe over the expansion of communism rose; thrust
the world into a new age where the total annihilation of the human race was all too possible; John
Kennedy’s pledge to put a man on the moon)

Richly supports the theme with relevant facts, examples, and details (4braham Lincoln issuing the
Emancipation Proclamation: Civil War; 1860 election; on the ballot in half the states; secession;
Antietam; Radical Republicans; prohibited slavery; guaranteed the rights of citizens; suffrage;
Harry Truman making the decision to drop the atomic bomb: World War II; Pacific; Japan’s once
mighty empire; Allied attacks; unconditional surrender; Hiroshima and Nagasaki; commander in
chief; space race; Nuclear Test Ban Treaty; Cuban missile crisis)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that mention the continuing impact of the actions

Conclusion: Overall, the response fits the criteria for Level 5. Powerful analysis, strongly worded
phrases, and rich historical detail demonstrate a strong knowledge of the Civil War and the Cold War.

(9]
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding Abraham Lincoln issuing the Emancipation Proclamation and
Woodrow Wilson proposing the Fourteen Points and discussing the impact of these presidential
actions on American society and on United States foreign policy

Is more analytical than descriptive (4braham Lincoln issuing the Emancipation Proclamation: this
proclamation turned the Civil War into a moral war, where the Union was fighting to bring
freedom; Southern States were forced to rewrite their constitutions which took away state power
and slavery; Woodrow Wilson proposing the Fourteen Points: Wilson proposed his Fourteen
Points, which blamed no one country for the war but reestablished peace in Europe; United States
determined to stay neutral and signed several treaties designed to prevent war; United States
entered World War II to defend itself; during World War II, American foreign policy changed from
isolationism to world leadership)

Richly supports the theme with relevant facts, examples, and details (4braham Lincoln issuing the
Emancipation Proclamation: elected in 1860; South Carolina seceded; preserved the Union; Fort
Sumter; Civil War; North was more industrial and more populous; North had the railroad system;
South was fighting to save their way of life; areas of rebellion; support of foreign nations;
Reconstruction; Union soldiers in the South; Freedmen’s Bureau; sharecroppers; old plantations;
Woodrow Wilson proposing the Fourteen Points: World War I; Versailles Treaty; freedom of the
seas; League of Nations; Republicans in the Senate; Congress’ power to declare war; Neutrality
Acts; United Nations)

Demonstrates a logical and clear plan of organization; includes an introduction and conclusion that
comment on the power of presidential decision making

Conclusion: Overall, the response fits the criteria for Level 5. Thorough descriptions, ample detail,
and clear analysis show an understanding of presidential leadership during wartime.

[13]




Anchor Paper — Thematic Essay—Level 4 - A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

Anchor Level 4-A

The response:

* Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances surrounding Franklin D. Roosevelt proposing the New Deal and Richard Nixon
implementing Vietnamization more thoroughly than discussing the impact of these actions

* s both descriptive and analytical (Franklin D. Roosevelt proposing the New Deal: this buying on
margin or “fake money” created a bubble in the economy that burst in 1929 when there was a rush
to sell stocks and retrieve money from the banks; today many more people work for the United
States government than before the New Deal; Richard Nixon implementing Vietnamization: cost of
war and Johnson’s Great Society had led to inflation; citizens were protesting involvement in a
foreign war; upon receiving the Presidency, Nixon called on South Vietnam to take more
responsibility for their own defense, a policy known as Vietnamization; President Nixon’s policy
of Vietnamization brought an end to the war and changed United States foreign policy because
politicians realized the United States could not fight another nation’s battles)

* Supports the theme with relevant facts, examples, and details (Franklin D. Roosevelt proposing the
New Deal: Great Depression; businesses closed; unemployment spiked; Hoover’s rugged
individualism; CCC; FDIC; Social Security; pension; World War II; public works projects;
Richard Nixon implementing Vietnamization: elected in 1968; peace with honor; invasion of
Cambodia and Laos; supply routes; communists; Ho Chi Minh; Persian Gulf War)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the historical
circumstances surrounding the New Deal and Vietnamization includes many relevant details. The
discussion of the impact of the presidential actions is more simplistic and brief.
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Anchor Level 4-B

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the impact of
Abraham Lincoln issuing the Emancipation Proclamation and Harry Truman making the decision
to drop the atomic bomb on American society more thoroughly than describing the historical
circumstances surrounding each action

Is both descriptive and analytical (4braham Lincoln issuing the Emancipation Proclamation. their
economies were very different, but their biggest and most significant difference was the South’s
system of slavery; freed all slaves in the areas in rebellion; these tensions would cause Southern
States to pass unfair Jim Crow laws to segregate the races in all public facilities and to maintain
white supremacy; Harry Truman making the decision to drop the atomic bomb: the war dragged on
and once the Germans were defeated, the United States wanted to end the war with Japan as soon
as possible with fewer American fatalities; Soviet Union tested a nuclear weapon within a few
years; the fear of a Soviet nuclear attack started a new Red Scare in the United States; children in
schools practiced duck-and-cover drills)

Supports the theme with relevant facts, examples, and details (4braham Lincoln issuing the
Emancipation Proclamation: cash crops; cotton fields; South Carolina seceded; Confederate states;
13th amendment; suffrage; Plessy v. Ferguson; Brown v. Board of Education; separate but equal;
Harry Truman making the decision to drop the atomic bomb: Pearl Harbor; World War II; Cold
War; loyalty oaths; communists; McCarthy; fallout shelters)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that restate the theme and list the examples to be used

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of historical
circumstances surrounding the presidential actions is satisfactory; however, the discussion of the
events that followed these actions, such as Jim Crow laws and Cold War paranoia, strengthens the
response.
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Anchor Level 4-C

The response:

* Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances surrounding George Washington’s issuing the Proclamation of Neutrality and its
impact on United States foreign policy more thoroughly than describing the historical
circumstances and the impact of Abraham Lincoln’s issuing the Emancipation Proclamation

* s both descriptive and analytical (George Washington issuing the Proclamation of Neutrality: he
believed that getting involved in European affairs would be a mistake because it would entangle
the United States in European conflicts instead of focusing on the many problems facing the young
United States; Monroe applied Washington’s policy to the Western Hemisphere to keep the
Americas secure from European interference; Abraham Lincoln issuing the Emancipation
Proclamation: his primary goal was to preserve the Union because several states had seceded; the
deeply rooted discrimination in the South forced African Americans to struggle for their
constitutional rights for close to a century)

* Supports the theme with relevant facts, examples, and details (George Washington issuing the
Proclamation of Neutrality: late 1700s; Britain and France went to war; Alexander Hamilton
supporting Britain; Thomas Jefferson favoring France; 1796 Farewell Address; permanent
alliances; precedent; World War I; World Court; League of Nations; noninvolvement until World
War I1; Abraham Lincoln issuing the Emancipation Proclamation: Civil War; border states;
Confederacy; Radical Republicans; 13th, 14th, and 15th amendments; freedom, citizenship, and
suffrage)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. Although the response demonstrates a
strong understanding of American neutrality and its application until World War 11, the discussion of
the Emancipation Proclamation lacks similar depth.
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Anchor Level 3-A

The response:

Develops all aspects of the task in little depth by describing the historical circumstances
surrounding Abraham Lincoln issuing the Emancipation Proclamation and Franklin D. Roosevelt
proposing the New Deal and minimally discussing the impact of each presidential action on
American society

Is more descriptive than analytical (Abraham Lincoln issuing the Emancipation Proclamation: the
North was initially fighting to preserve the Union, but the Emancipation Proclamation shifted the
Northern goal to abolition; with a Northern victory, the Constitution was amended so that slavery
would never be allowed again; Franklin D. Roosevelt proposing the New Deal: past presidents had
never given aid to people during times of economic trouble, confident that the crisis would resolve
itself; took the bold step to change precedented policy; Depression ended by economic recovery
during World War II; from now on, the government would be more involved in the economy and
peoples’ lives)

Includes some relevant facts, examples, and details (4braham Lincoln issuing the Emancipation
Proclamation.: Civil War; message to foreign countries; cotton trade; Franklin D. Roosevelt
proposing the New Deal: Great Depression; hungry; homeless; relief, recovery and reform,;
thousands of jobs; World War II)

Demonstrates a satisfactory plan of organization; includes a brief introduction and a brief
conclusion that repeat the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response includes important
concepts about the Civil War and New Deal eras using clear and precise wording; however, there is
little elaboration or development of the major ideas.
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Anchor Level 3-B

The response:

* Develops most aspects of the task in some depth by describing the historical circumstances
surrounding Lincoln issuing the Emancipation Proclamation and Theodore Roosevelt supporting
the Meat Inspection Act and discussing the impact of the Emancipation Proclamation on American
society

* s both analytical and descriptive (4braham Lincoln issuing the Emancipation Proclamation:
South was not as technically developed and required cheap labor; when President Lincoln took
office, his main goal of preserving the Union meant that he could not tackle slavery head on; after
Reconstruction, Southern racism created conflict and fear and many families became trapped in the
sharecropping cycle or suffered violence; Theodore Roosevelt supporting the Meat Inspection Act:
the novel spared no details of immigrant labor, but the most noticeable factor was that of what
Americans were eating)

* Includes some relevant facts, examples, and details (4braham Lincoln issuing the Emancipation
Proclamation. antebellum period; agricultural economy; new states; divide in Congress; secede;
Confederacy; Theodore Roosevelt supporting the Meat Inspection Act: Upton Sinclair; muckraking
novel, The Jungle; meatpacking industries; tuberculosis); includes inaccuracies (4braham Lincoln
issuing the Emancipation Proclamation: freed all slaves in states the U.S. troops passed through;
Theodore Roosevelt supporting the Meat Inspection Act: President Roosevelt passed the Meat
Inspection Act)

* Demonstrates a satisfactory plan of organization; includes a short introduction and conclusion that
highlight the ability of the president to leave a lasting legacy

Conclusion: Overall, the response fits the criteria for Level 3. The response lacks a discussion of the
impact of the Meat Inspection Act. The discussion of the remaining tasks is brief but effective and
demonstrates an understanding of the theme.
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Anchor Level 3-C

The response:

Develops all aspects of the task with little depth by describing the historical circumstances
surrounding Theodore Roosevelt supporting the Meat Inspection Act and Woodrow Wilson
proposing the Fourteen Points and minimally discussing the impact of each presidential action on
American society and United States foreign policy

Is mostly descriptive (Theodore Roosevelt supporting the Meat Inspection Act: The Jungle became
a best selling novel Americans could not stop reading; this piece of legislation placed regulations
and restrictions on what the industry can do with the food that goes to the American people;
Woodrow Wilson proposing the Fourteen Points: people wanted a treaty or some type of
agreement that would prevent another world war; the idea provided in Wilson’s Fourteen Points
can be seen today in the United Nations)

Includes some relevant facts, examples, and details (Theodore Roosevelt supporting the Meat
Inspection Act: Upton Sinclair’s novel, unsanitary conditions; meatpacking industry; rats;
sausages; sawdust; Woodrow Wilson proposing the Fourteen Points: World War I; Allies;
Germany; League of Nations)

Demonstrates a satisfactory plan of organization; includes an introduction that notes the president’s
responsibility for maintaining order and honor and a conclusion that credits Roosevelt with reform
and Wilson with the idea of a community of nations

Conclusion: Overall, the response fits the criteria for Level 3. The response identifies a number of
facts related to the Meat Inspection Act and the Fourteen Points, but does so without elaboration.

(32]




Anchor Paper — Thematic Essay—Level 2 — A

(33]



Anchor Paper — Thematic Essay—Level 2 — A

[34]



Anchor Level 2-A

The response:

Develops some aspects of the task in some depth by describing the historical circumstances
surrounding Harry Truman making the decision to drop the atomic bomb and Lyndon B. Johnson
signing the Civil Rights Act of 1964

Is more descriptive than analytical (Harry Truman making the decision to drop the atomic bomb:
the United States was fighting a two-front war, one in the Pacific against Japan and the other in
Europe against Nazi Germany; Lyndon B. Johnson signing the Civil Rights Act of 1964 since
slaves became free with the 13th amendment, blacks had been treated unfairly and unequally;
blacks were now considered equal, and discrimination because of race was illegal)

Includes few relevant facts, examples, and details (Harry Truman making the decision to drop the
atomic bomb: 1945; Pearl Harbor; December 7, 1941; Franklin D. Roosevelt; World War II;
Manhattan Project; unconditional surrender; USSR; arms race; Lyndon B. Johnson signing the
Civil Rights Act of 1964: Plessy v. Ferguson allowed separate but equal; late 1950s; protesting;
equal rights)

Demonstrates a general plan of organization; includes an introduction and conclusion that are
somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response includes details about the
historical circumstances surrounding the presidential actions, especially regarding Truman and the
atomic bomb. However, the response lacks any discussion of the impact of either presidential action.
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Anchor Level 2-B

The response:

* Develops some aspects of the task in some depth by describing the historical circumstances
surrounding Abraham Lincoln issuing the Emancipation Proclamation and Harry Truman making
the decision to drop the atomic bomb

* Is primarily descriptive (4braham Lincoln issuing the Emancipation Proclamation: although not a
single slave was freed, it turned the Civil War into a moral battle instead of merely a war to
preserve the Union; Harry Truman making the decision to drop the atomic bomb: it was clear that
the Japanese would not surrender easily and that an invasion of Japan would result in a quarter
million American casualties)

* Includes few relevant facts, examples, and details (4braham Lincoln issuing the Emancipation
Proclamation: Britain; Union troops; Confederacy; Harry Truman making the decision to drop the
atomic bomb: Hiroshima and Nagasaki in 1945; scientific achievement; Cold War; Soviets)

* Demonstrates a general plan of organization; includes an introduction that states the president
affects the path of the nation and a brief conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response includes some insight
about the motives of both Lincoln and Truman. An impact for each presidential action is identified, but
the response fails to develop either in any meaningful way.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Level 2-C

The response:

* Minimally develops all aspects of the task by discussing Harry Truman making the decision to
drop the atomic bomb and Lyndon B. Johnson signing the Civil Rights Act of 1964

* s primarily descriptive (Harry Truman making the decision to drop the atomic bomb: Truman
decided to drop the first atomic bomb on Hiroshima, in Japan, killing many Japanese, but Japan
still did not surrender until the next bomb was dropped on Nagasaki; Truman decided to help Japan
rebuild itself, sending troops and other volunteers to help Japan clean up its damaged area so it
could grow as a country again; Lyndon B. Johnson signing the Civil Rights Act of 1964 before
1964, there were many cases about “separate but equal” and blacks were getting segregated when
using public facilities); includes faulty analysis (Harry Truman making the decision to drop the
atomic bomb: if he does not drop it, the United States might be defeated with Japan attacking us)

* Includes few relevant facts, examples, and details (Harry Truman making the decision to drop the
atomic bomb: World War I1; Lyndon B. Johnson signing the Civil Rights Act of 1964 civil rights
movement; boycotting of buses)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and a
weak conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The strength of this response is in
recognizing the role of the United States in rebuilding Japan after the atomic bomb. However, the rest
of the discussion lacks depth and development.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Paper — Thematic Essay—Level 1 - A
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task by addressing the historical circumstances
surrounding Abraham Lincoln issuing the Emancipation Proclamation and Theodore Roosevelt
supporting the Meat Inspection Act

* s descriptive (Abraham Lincoln issuing the Emancipation Proclamation: a lot of slaves were
dying because they had a lack of food or were beaten to death; Theodore Roosevelt supporting the
Meat Inspection Act: he felt that not all meat was good meat and he wanted to put a stop to the
people that were selling or were trying to sell bad meat); lacks understanding (4braham Lincoln
issuing the Emancipation Proclamation: President Abraham Lincoln’s main goal was to abolish
slavery; African Americans are free to do whatever they want to do)

* Includes an additional relevant fact (Abraham Lincoln issuing the Emancipation Proclamation:
Underground Railroad)

* Demonstrates a general plan of organization; contains digressions; includes an introduction that
states that presidents have to fight for their beliefs and a weak conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response shows only an elementary
understanding of the Emancipation Proclamation and the Meat Inspection Act.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Level 1-B

The response:

Minimally develops some aspects of the task by addressing Franklin D. Roosevelt proposing the
New Deal and the Good Neighbor policy

Is descriptive (Franklin D. Roosevelt proposing the New Deal: the New Deal was made to set up
programs during the Great Depression; Franklin D. Roosevelt proposing the Good Neighbor
policy: Franklin D. Roosevelt got on good terms with Latin America); lacks understanding
(Franklin D. Roosevelt proposing the New Deal: funded programs so people could make some
money before the economy fell apart; Franklin D. Roosevelt proposing the Good Neighbor policy:
now letting the United States set up the military in Latin America warning Germany to stay out;
Germany attacks and Latin America declares war)

Includes a relevant fact (Franklin D. Roosevelt proposing the Good Neighbor policy: lowering
tariffs); includes an inaccuracy (Franklin D. Roosevelt proposing the Good Neighbor policy: Lend
Lease)

Demonstrates a general plan of organization; includes an introduction and conclusion that
recognize Franklin D. Roosevelt’s role in helping the United States during both domestic and
foreign crises

Conclusion: Overall, the response fits the criteria for Level 1. The response accurately relates one
piece of information to each presidential action with no additional elaboration.
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Thematic Essay —Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay —Practice Paper — B
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Thematic Essay —Practice Paper — C
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Thematic Essay —Practice Paper — D
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Thematic Essay —Practice Paper — D
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Ao/ miesuardf amd. _one can dﬂé{_@‘ %g L bl

[54]



Thematic Essay —Practice Paper — E
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Thematic Essay —Practice Paper — E
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Practice Paper A—Score Level 2

The response:

Develops some aspects of the task in some depth by describing the historical circumstances
surrounding Abraham Lincoln issuing the Emancipation Proclamation and Franklin D. Roosevelt
proposing the New Deal

Is both descriptive and analytical (4braham Lincoln issuing the Emancipation Proclamation: the
simple thing for Lincoln to do would be to let the South go or to let the South return but allow the
spread of slavery; Franklin D. Roosevelt proposing the New Deal: public works projects were
created to employ people; Social Security was instituted to help the old, and many boards and
administrations were created to oversee the many trades and fields of the economy); includes faulty
analysis (Abraham Lincoln issuing the Emancipation Proclamation: if it was not for Lincoln, none
of the history of the United States after the Civil War would exist; slavery would likely still exist in
the South’s new nation, and the world would be a completely different place, one that would not
know the United States as the economic and military superpower it is today; Franklin D. Roosevelt
proposing the New Deal: Roosevelt’s actions brought the nation back to stability and security,
allowing it to prosper for the remainder of the century, and allowing it to become the country it has
become)

Includes few relevant facts, examples, and details (Abraham Lincoln issuing the Emancipation
Proclamation: Civil War; Union; secede; Franklin D. Roosevelt proposing the New Deal: Great
Depression; without jobs); includes an inaccuracy (Abraham Lincoln issuing the Emancipation
Proclamation. granted freedom to all African Americans)

Demonstrates a general plan of organization; includes an introduction that highlights some roles of
the president and a conclusion that credits presidential action with making the United States a
modern superpower

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances surrounding the Emancipation Proclamation and the New Deal suggests an
understanding of the time periods. However, the discussion of the impact of each action contains false
assumptions.
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Practice Paper B—Score Level 4

The response:

* Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances surrounding George Washington issuing the Proclamation of Neutrality and its
impact on United States foreign policy more thoroughly than discussing the historical
circumstances and impact of Harry Truman making the decision to drop the atomic bomb

* s both descriptive and analytical (George Washington issuing the Proclamation of Neutrality: the
United States was a new, young country and was not equipped for war; future presidents regarded
this Proclamation of Neutrality and isolationism with great respect for they used his ideas
throughout the next century; Harry Truman making the decision to drop the atomic bomb, the
United States needed to put an end to the war and Truman knew that an invasion would kill too
many American soldiers; the United States would begin spending more and more on nuclear
weapons to maintain its superiority)

* Supports the theme with relevant facts, examples, and details (George Washington issuing the
Proclamation of Neutrality: France and Britain; trade relations; Revolutionary War; war debts; new
constitution; precedent; Farewell Address; political partisanship; President Adams; freedom of the
seas; XYZ Affair; Jefferson’s administration; James Madison; Harry Truman making the decision
to drop the atomic bomb: commander in chief; World War II; President Roosevelt; Manhattan
Project; war in Europe was over; kamikaze pilots; surrender unconditionally; Hiroshima and
Nagasaki; Japanese civilians; VJ day; arms race)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that connect presidential actions to the well being of the people

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the historical
circumstances surrounding each presidential action exhibits a clear comprehension of the time periods
with good detail. Early foreign policy is developed more thoroughly than the arms race, somewhat
weakening the response.

Practice Paper C—Score Level 0

The response:
Fails to develop the task, referring to the theme only in a general way

Conclusion: The response fits the criteria for Level 0 because it goes no further than to identify Japan
as the target of the atomic bomb.
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Practice Paper D—Score Level 3

The response:

Develops all aspects of the task with little depth by describing the historical circumstances
surrounding Abraham Lincoln issuing the Emancipation and Theodore Roosevelt supporting the Meat
Inspection Act and discussing the impact of each presidential action on American society

Is more descriptive than analytical (4braham Lincoln issuing the Emancipation Proclamation:
Lincoln’s Emancipation Proclamation freed the slaves in the South, which pleased the abolitionists
and helped the North win the war; most former slaves were never able to make enough money from
their crops to get out of debt; Theodore Roosevelt supporting the Meat Inspection Act: Theodore
Roosevelt pushed for the Meat Inspection Act to regulate the food industry and prevent the spread of
disease through food; this act became one of the first acts to protect Americans from unsafe products)
Includes some relevant facts, examples, and details (4braham Lincoln issuing the Emancipation
Proclamation: slavery; Civil War; Union and Confederacy; Southern economy; sharecroppers;
Theodore Roosevelt supporting the Meat Inspection Act: second industrial revolution; Northeast;
sanitation and health; increase of immigrants; tenements; overcrowding; mass production)
Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that state
each president has a different perspective on problems

Conclusion: Overall, the response fits the criteria for Level 3. The response addresses the entire task but
is somewhat overgeneralized and lacks key ideas about the Emancipation Proclamation and the Meat
Inspection Act.

Practice Paper E—Score Level 3

The response:

Develops most aspects of the task in some depth by describing the historical circumstances
surrounding Theodore Roosevelt supporting the Meat Inspection Act and Harry Truman making the
decision to drop the atomic bomb, discussing the impact of the atomic bomb on American society, and
mentioning an impact of the Meat Inspection Act

Is mostly descriptive (Theodore Roosevelt supporting the Meat Inspection Act: the bosses knew that
these people would do anything for jobs, including working in terrible conditions; Upton Sinclair
wrote The Jungle to inform people; Harry Truman making the decision to drop the atomic bomb:
hundreds of thousands of people were killed, but it ended the war and saved American lives that could
have been lost without the bombs; the United States hired many scientists to build even bigger bombs
to stay ahead of our enemies, spending more and more time and money on bombs)

Includes some relevant facts, examples, and details (7heodore Roosevelt supporting the Meat
Inspection Act: immigration was high; profit; meatpacking industry; Harry Truman making the
decision to drop the atomic bomb: World War II; Franklin Roosevelt; kamikaze pilots; warned them
to surrender; Japanese tradition to never surrender; Hiroshima and Nagasaki; race for nuclear arms;
Soviet Union; fallout shelters; duck-and-cover drill); includes an inaccuracy (Harry Truman making
the decision to drop the atomic bomb: things in Europe were at an end, but in Asia they were just
beginning)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response thoroughly describes the
background of the Meat Inspection Act and the atomic bomb. For both presidential actions, the impact is
only briefly addressed.
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United States History and Government Specifications
August 2010

Part1
Multiple-Choice Questions by Standard

Standard Question Numbers

2,4,12,14,15, 16, 17, 18, 19, 21, 25, 27, 29,

1—United States and New York History 30. 31 32 34 36. 40 43 44 46 47 49

2—World History 23, 28, 33,41, 50
3—Geography 1,13, 24, 35, 39, 45
4—Economics 20, 22, 26, 42

5—Civics, Citizenship, and Government | 3, 5,6, 7, 8, 9, 10, 11, 37, 38, 48

Parts IT and III by Theme and Standard

Theme STANDARDS
Thematic Essay Presidential Decisions and | Standards 1, 2, and 5: United
Actions; Government; States and New York History;
Foreign Policy World History; Civics,
Citizenship, and Government
Document-based Essay | Effects of Geography: Standards 1, 2, and 3: United
Presidential Actions; States and New York History;
Migration; Places and World History; Geography
Regions; Foreign Policy

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2010
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts pr0V1ded for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.emsc.nysed.gov/osa/teacher/evaluation.html.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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REGENTS HIGH SCHOOL EXAMINATION

UNITED STATES HISTORY
AND GOVERNMENT

Tuesday, August 17, 2010 — 12:30 to 3:30 p.m., only

RATING GUIDE FOR PART Il A
AND PART Il B
(DOCUMENT-BASED QUESTION)

Updated information regarding the rating of this examination may be
posted on the New York State Education Department’s web site during
the rating period. Visit the site http:/www.emsc.nysed.gov/osa/ and
select the link “Scoring Information” for any recently posted informa-
tion regarding this examination. This site should be checked before the
rating process for this examination begins and at least one more time
before the final scores for the examination are recorded.

Contents of the Rating Guide

For Part ITI A Scaffold (open-ended) questions:
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UNITED STATES HISTORY and GOVERNMENT
Mechanics of Rating

The following procedures are to be used in rating papers for this examination. More detailed directions
for the organization of the rating process and procedures for rating the examination are included in the
Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries pro-
vided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not cor-
rect the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that dif-
fer by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s examination booklet.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http:// www.emsc.nysed.gov/osa/ and must be used for determining the final examination score.
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United States History and Government
Part A Specific Rubric
Document-Based Question
August 2010

Document 1

... Geography contributed powerfully to a policy of noninvolvement. A billowing ocean moat
three thousand miles wide separated but did not completely isolate the American people from
Europe. The brilliant young Alexander Hamilton pointed out in 1787, in Number 8 of the
Federalist Papers, that England did not have to maintain a large standing army because the
English Channel separated her from Europe. How much better situated, he noted, was the
United States. His point was well taken, for geographical separation—not isolation—made
possible the partial success of a policy of nonentanglement during most of the 19th Century. . . .

Source: Thomas A. Bailey, A Diplomatic History of the American People, Prentice Hall, 1980

1 According to Thomas A. Bailey, how did geography contribute to the United States policy of
noninvolvement?

Score of 1:
» States the way geography contributed to the United States policy of noninvolvement according to
Thomas A. Bailey
Examples: the 3,000-mile separation between the United States and Europe supported

noninvolvement; the ocean separated, but did not completely isolate the United States
from Europe; geographical separation made the policy of nonentanglement partially
successful during most of the 19th century; the United States was even better situated
than England to avoid having a standing army; a billowing ocean moat helped
separate the United States from Europe; the ocean did not completely isolate the
American people from Europe; the ocean was between the United States and Europe

Score of 0:
* Incorrect response
Examples: England did not have to maintain a standing army because the English Channel
separated her from Europe; the English Channel separated the United States from
Europe; geography did not contribute to a policy of noninvolvement
* Vague response
Examples: the ocean was 3,000 miles wide; the ocean moat was billowing; it was the 19th
century; it was isolated
* No response
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Document 2

... The President [Thomas Jefferson] was playing for large stakes. Louisiana [Territory] stretched
from the Mississippi westward to the Rocky Mountains, and from Canada’s Lake of the Woods
southward to the Gulf of Mexico. If annexed, these 825,000 square miles would give the new
nation access to one of the world’s potentially richest trading areas. The Missouri, Kansas,
Arkansas and Red rivers and their tributaries could act as giant funnels carrying goods into the
Mississippi and then down to New Orleans. Even in the 1790s, with access to the Mississippi only
from the east, the hundreds of thousands of Americans settled along the river depended on it
and on the port of New Orleans for access to both world markets and imported staples for
everyday living. “The Mississippi is to them everything,” Secretary of State James Madison
observed privately in November 1802. “It is the Hudson, the Delaware, the Potomac, and all the
navigable rivers of the Atlantic formed into one stream.”. . .

Source: Walter LaFeber, “An Expansionist’s Dilemma,” Constitution, Fall 1993

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different benefit to the United States from
acquiring the Louisiana Territory according to Walter LeFeber
Examples: the United States gained the territory from the Mississippi River westward to the

Notes: (1)

2)

Score of 0:

Rocky Mountains/from Canada’s Lake of the Woods southward to the Gulf of
Mexico/the United States acquired 825,000 square miles of land; it gave the new
nation access to one of the world’s potentially richest trading areas; the port of New
Orleans provided access to world markets; the purchase gave the United States control
of several navigable rivers/the Missouri or Kansas or Arkansas or Red rivers could be
used to funnel goods to New Orleans/increased the number of available rivers that
could carry goods out to the Mississippi and down to New Orleans/the United States
gained complete control of the Mississippi

To receive maximum credit, two different benefits to the United States from the
annexation of the Louisiana Territory must be stated. For example, the United States
gained the territory from the Mississippi River westward to the Rocky Mountains, or the
United States gained the territory from Canada’s Lake of the Woods southward to the Gulf
of Mexico, and the United States acquired 825,000 square miles of land are the same
benefit expressed in different words. In this and similar cases, award only one credit for
this question.

To receive maximum credit, one benefit cannot be a subset of the other benefit. For
example, increased the number of available rivers that could carry goods out to the
Mississippi and down to New Orleans and the purchase gave the United States control of
several navigable rivers are the same way since increased the number of available rivers
that could carry goods out to the Mississippi and down to New Orleans is a subset of the
purchase gave the United States control of several navigable rivers. In this and similar
cases, award only one credit for this question.

* Incorrect response
Examples: the United States lost access to the port of New Orleans; it gave the

Hudson/Delaware/Potomac Rivers to the United States; the United States gained
access to the Mississippi from the East

* Vague response
Examples: they played for large stakes; it stretched from the Mississippi; many streams formed

into one stream

* No response
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Document 3

.. . Other problems faced by wagoners [settlers] included howling wind, battering hail and
electrical storms, lack of sufficient grass for the oxen, and wagon breakdowns. The forty waterless
miles across the hot, shimmering desert between the Humboldt Sink and the Truckee River in
Nevada exacted its toll of thirst on men and oxen. Rugged mountains of Idaho, Oregon, and
Washington debilitated [weakened] men and animals. On the California branch loomed the
Sierra Nevada, a formidable barrier of sheer granite. So high and perpendicular towered these
granite walls, that wagons had to be dismantled and hoisted by rope, piece by piece, over
precipices seven thousand feet above sea level. On some wagon trains, supplies ran low or
became exhausted. Aid from California saved hundreds of destitute and emaciated pioneers. The
story of the ill-fated Donner party that lost half its roster to starvation, freezing cold, and deep
snows just east of Donner Pass in the Sierra Nevada is well-known. The great westward
adventure was not for the weak, the timid, the infirm. One emigrant graphically recorded a small
incident along the trail:

On the stormy, rainy nights in the vast open prairies without shelter or cover, the deep
rolling or loud crashing thunder, the vivid and almost continuous flashes of lightning, and
howling winds, the pelting rain, and the barking of coyotes, all combined to produce a

feeling of loneliness and littleness impossible to describe. . . .

Source: H. Wilbur Hoffman, Sagas of Old Western Travel and Transport, Howell North Publishers, 1980

3 According to H. Wilbur Hoffman, what are fwo examples of how geography negatively
affected the westward movement of settlers?

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different example of the way geography
had a negative effect on the westward movement of settlers according to H. Wilbur Hoffman
Examples: howling winds or battering hail or electrical storms or lack of sufficient grass for the

oxen made it difficult for settlers on the wagon trails; waterless miles of desert caused
thirst for men/oxen; wagon trains could be caught in freezing cold/deep snows; it was
difficult to cross rugged mountains (Sierra Nevada)/wagons had to be dismantled and
hoisted by rope to get them over mountain barriers/they had to climb over precipices
seven thousand feet above sea level; rugged mountains weakened men/animals/people
died from starvation crossing the mountains

Note: To receive maximum credit, two different ways geography had a negative effect on settlers
traveling westward must be stated. For example, it was difficult to cross the Sierra Nevada and
settlers had to climb over precipices seven thousand feet above sea level are the same way
expressed in different words. In this and similar cases, award only one credit for this question.

Score of 0:

* Incorrect response
Examples: the story of the ill-fated Donner party is well known; aid from California saved

hundreds of pioneers

* Vague response
Examples: it was difficult; the desert was shimmering; mountains

* No response
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Document 4a Document 4b

... Americans whose lives
spanned the era from 1800 to |
1850 must have been amazed at S
the changes in transportation
that took place before their eyes.
They saw the oxcart, the stage
coach, the clumsy flatboat, ark,
and scow, give way to the
steamboat and to railroads run
by steam power. They saw the
channels of many rivers widened
and deepened, thousands of
miles of canals built in the North
and West,* and thousands of
miles of railroad lines threading
their way across the country
from the Atlantic coast toward
the Mississippi River. They
witnessed a transportation

Traveling Time From
New York City, 1800

revolution. . . .

*In this passage, West refers to the area
now known as the Midwest.

Document 4c

Traveling Time From
New York City, 1860

Source: Glyndon G. Van Deusen, The Jacksonian Era, Harper & Row, 1959 (adapted)
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4 Based on these documents, what are rwo ways the size of the United States has affected its
development?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different way the size of the United States
affected its development based on these documents
Examples: the size of the nation made travel from one area to another time consuming; by 1860,

improved transportation made it possible to get from New York to the West Coast in
much less time than in 1800; the number of days to travel between New York City
and the Mississippi was shortened by the use of the steamboat and the steam
locomotive; encouraged a transportation revolution/better or faster forms of
transportation were developed; miles of canals and railroads lines made the nation
seem smaller in 1860 than it had in 1800; size of the United States slowed overall
development; overcoming great distances cost enormous amounts of
money/time/effort

Note: To receive maximum credit, two different ways the size of the United States affected its
development must be stated. For example, travel from New York City to the Mississippi in 1800
took a long time and it took longer to reach the Mississippi River from New York City in 1800
than in 1860 are the same way expressed in different words. In this and similar cases, award
only one credit for this question.

Score of 0:
* Incorrect response
Examples: it took more time to travel in the United States in 1860 than it did in 1800; the size of
the country decreased between 1800 and 1860; Americans were unable to reduce
transportation times between regions
* Vague response
Examples: the distance was conquered; it was big; changes in transportation were amazing
* No response
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Document 5

Natural Resources and Select Industries, c. 1900
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Source: Our United States, Silver Burdett Ginn, and The Complete School Atlas, Holt, Rinehart and Winston (adapted)

S Based on this map, state one way natural resources have affected the economic development
of the United States.

Score of 1:

« States a way natural resources have affected the economic development of the United States based

on this map
Examples: steel and iron mills were often located near coal/iron ore deposits; the presence of

Score of 0:

gold and silver led to development of the mining industry in the West; timber helped
economic growth in different regions of the United States; natural resources fueled
American industries; coal/oil is a source of energy in the United States; made people
rich; provided jobs; strip mining for iron ore leaves the land unusable for other
development; excessive cutting of timber has led to deforestation and environmental
destruction; the economic development of natural resources has led to significant

pollution/environmental damage

* Incorrect response
Examples: mining became the most important industry in the Pacific Northwest; the United

States has few natural resources; the timber industry was developed on the Great
Plains

* Vague response
Examples: they helped; industries were selected; there are resources; they encouraged it/limited it

* No response
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Document 6

... For years conservationists had warned that ecological catastrophe hovered over the Great
Plains. The so-called short-grass country west of the hundredth meridian was favored by fewer
than twenty inches of rain a year. Early explorers had labeled the frontier beyond the Missouri
“the great American desert,” and then it was relatively stable, hammered flat by millions of bison
and untilled by the Indians. Then the settlers arrived with their John Deere plows. Before the
Depression they were blessed by extraordinarily heavy rains, but as they pushed their luck by
overgrazing and overplowing, the ineludible [unavoidable] drew nearer. Even in the 1920s a
hundred counties in Colorado, Kansas, New Mexico, Texas, and Oklahoma had been called the
“dust bowl.” Now in 1934 the National Resources Board estimated that 35 million acres of arable
[productive] land had been completely destroyed, the soil of another 125 million acres had been
nearly or entirely removed, and another 100 million acres were doomed. Abruptly the bowl grew
to 756 counties in nineteen states. Like Ireland and the Ukraine in the nineteenth century, the
Plains were threatened with famine. . . .

Source: William Manchester, The Glory and the Dream, Little Brown, 1974

6 According to William Manchester, what is one way climate affected farming on the Great
Plains?

Score of 1:
+ States a way climate affected farming on the Great Plains according to William Manchester
Examples: before the Depression, abnormally high rainfall encouraged the expansion of farming
into normally dry areas; the area generally had fewer than twenty inches of rain a year
making farming difficult; conditions during the Dust Bowl destroyed 35 million acres
of arable land/removed the soil of about 125 million acres of land/doomed about
another 100 million acres

Score of 0:
* Incorrect response
Examples: millions of bison roamed the Great Plains; the Great Plains generally had heavy
rainfall; there was arable land in 756 counties in 19 states
* Vague response
Examples: it was like Ireland and the Ukraine; the Plains were threatened
* No response
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Document 7a Document 7b

European War Narrows the Atlantic

... There are many among us who closed their eyes, from lack of
interest or lack of knowledge; honestly and sincerely thinking
that the many hundreds of miles of salt water made the American
Hemisphere so remote that the people of North and Central and
South America could go on living in the midst of their vast
resources without reference to, or danger from, other Continents
of the world.

There are some among us who were persuaded by minority
groups that we could maintain our physical safety by retiring
within our continental boundaries—the Atlantic on the east, the
Pacific on the west, Canada on the north and Mexico on the
south. I illustrated the futility—the impossibility—of that idea in
my Message to the Congress last week. Obviously, a defense
policy based on that is merely to invite future attack. . . .

Source: Bailey and Kennedy, The American Pageant, D.C. Heath and Co.

Source: Franklin D. Roosevelt, Fireside Chat, “On National Defense,”
May 26, 1940, FDR Library

7 Based on these documents, what is one way that the geographic location of the United States
affected its foreign policy before World War I1?

Score of 1:
+ States a way that the geographic location of the United States affected its foreign policy before
World War II based on these documents
Examples: many Americans believed that the ocean protected them from the problems of

Europe/some Americans were persuaded that the continental boundaries would keep
the United States from harm; it was difficult for Roosevelt to convince Americans that
a defense policy that relied on the remote location of the United States from Europe
was dangerous; the traditional attitude had been that the people of the United States
could go on living in the midst of their vast resources without danger from other
continents of the world because of its location; the Atlantic Ocean was a buffer
between the United States and the conflicts in Europe; FDR/Uncle Sam realized that
the protection provided by the oceans was no longer adequate; the “shrinking” of the
world undermined the policy of protectionism

Score of 0:
* Incorrect response
Examples: the remote location made it possible to stay isolated from Central and South America;
the United States would continue to be been involved in Europe’s wars; few
Americans favored retiring within our continental boundaries
* Vague response
Examples: they believed it was narrow; they honestly/sincerely thought; they supported Franklin
D. Roosevelt
* No response
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Document 8

Ranges of Offensive Missiles in Cuba
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Source: James H. Hansen, “Soviet Deception in the Cuban Missile Crisis,”
Studies in Intelligence: Journal of the American Intelligence Professional,
2002 (adapted)

8 Based on this map, how did the location of Cuba influence the Cuban missile crisis?

Score of 1:
» States the influence the location of Cuba had on the Cuban missile crisis based on this map
Examples: the proximity of Cuba to the United States made the presence of Soviet missiles

threatening; the continental United States was not safe from Soviet missiles based in
Cuba; the nation’s capital/Washington D.C., was vulnerable to attack by Soviet
Medium-Range Ballistic Missiles/IRBMs; Soviet missiles based in Cuba could reach
most areas of the United States; offensive weapons in Cuba were within range of
major United States cities; Cuba was too close to ignore the missiles

Score of 0:
* Incorrect response
Examples: Soviet missiles could not reach the United States; Washington, D.C., was out of the
range of MRBMs; Cuba belonged to the United States; the United States has a naval
base in Cuba
* Vague response
Examples: there were major United States cities; missiles had a range; it was a crisis
* No response
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Document 9

We're getting a painful lesson in economic geography. What Wall Street is to money, or
Hollywood is to entertainment, the Gulf Coast is to energy. It’s a vast assemblage of refineries,
production platforms, storage tanks and pipelines—and the petroleum engineers, energy
consultants and roustabouts [oil field workers] who make them run. Consider the concentration
of energy activity. Oil production in the Gulf of Mexico accounts for nearly 30 percent of the U.S.
total. Natural-gas production is roughly 20 percent. About 60 percent of the nation’s oil imports
arrive at Gulf ports. Nearly half of all U.S. oil refineries are there. [Hurricane] Katrina hit this
immense system hard. The shock wave to the U.S. and world economies—which could vary from
a temporary run-up in prices to a full-blown global recession—depends on how quickly
America’s energy-industrial complex repairs itself. . . .

Source: Robert J. Samuelson, “Hitting the Economy,” Newsweek, September 12, 2005

9 According to Robert J. Samuelson, what is one reason the Gulf Coast is important to the
economy of the United States?

Score of 1:
» States a reason the Gulf Coast is important to the economy of the United States according to Robert
J. Samuelson
Examples: the Gulf Coast accounts for nearly 30 percent of United States oil production; about

60 percent of oil imports arrive at Gulf ports; nearly half of all United States oil
refineries are on the Gulf Coast; the Gulf Coast is to energy as Wall Street is to
money/Hollywood is to entertainment; disruption of Gulf Coast energy production
could lead to a full-blown global recession/higher gasoline prices

Note: This question focuses on information contained in this document. While current information
about the 2010 oil spill in the Gulf of Mexico may be used as outside information in the essay,
the answers to this question must be related to this document.

Score of 0:
* Incorrect response
Examples: oil refineries are spread throughout the country; 60 percent of the United States
energy production comes from the Gulf Coast; Gulf ports were not affected by
Hurricane Katrina; BP oil has leaked and stopped fishermen from earning a living
* Vague response
Examples: it is a painful lesson; it is a vast assemblage; energy is concentrated
* No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
August 2010

Historical Context: Geographic factors such as size, location, climate, and natural resources have

played a critical role in the development of the United States. They have had both
positive and negative effects on the United States throughout its history.

Task: Discuss the positive and/or negative effects of geography on the development of the United States

Scoring Notes:

1.

The response should discuss at least two positive and/or negative effects of geography on the
development of the United States. However, to incorporate the minimum number of documents,
most responses will discuss more than two effects of geography.

The discussion should be directly related to the effects of geography on the development of the
United States, e.g., the relationship of the Louisiana Purchase and improved access to New
Orleans and world markets, not the relationship between the Louisiana Purchase and the issue of
loose versus strict interpretation of Constitution.

The classification of effects as positive or negative does not need to be specifically identified as
long it is implied in the discussion.

The discussion of the effects of geography may focus on one particular time period (the 19th or
20th centuries) or on the effects of geography over several time periods.

Additional geographic factors that are not specifically mentioned in the documents may be used
in the discussion in support of the topic.

The response may discuss the effects of geography from differing perspectives as long as the
positions taken are supported by accurate historical facts and examples.

For the purposes of meeting the criteria of using at least five documents in the response,
documents 4a, 4b, 4c, 7a, and 7b, may be considered as separate documents if the response uses
specific separate facts from each document.
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Score of 5:

Thoroughly develops the task evenly and in depth by discussing the positive and/or negative effects
of geography on the development of the United States

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., connects
the Lewis and Clark exploration of the northern Louisiana Territory with opening the way to
settlement of the West despite difficulties of traveling overland routes to transportation
improvements and the availability of natural resources that encouraged further migration and
eventual challenges to the environment; connects the isolationist influence of the Atlantic Ocean
with the announcement of the Neutrality Proclamation and the Farewell Address to the reasons for
the reassessment of the ocean’s effectiveness as a basis for our policies prior to World War I and
World War II and the threat of Soviet nuclear weapons during the Cold War in nearby Cuba
Incorporates relevant information from at least five documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to the effects of geography on the
development of the United States (see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., isolationism;
Oregon Trail; Manifest Destiny; transportation revolution; Atlantic Ocean; Neutrality Acts; Fidel
Castro; Bay of Pigs; Cuban missile crisis; long-range missile sites; naval quarantine; blockade
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops the task by discussing the positive and/or negative effects of geography on the
development of the United States but may do so somewhat unevenly by discussing some effects of
geography more thoroughly than other effects

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
discusses the interest in westward settlement generated by the Louisiana Purchase, the difficulties
experienced by settlers traveling overland trails to the Pacific, and the improvement of
transportation that facilitated increased access to natural resources that encouraged further
migration; discusses the influence of the Atlantic Ocean on the development of successful isolation
policies and the inability of the ocean to protect the United States from involvement in World

War I and World War II and in keeping the Soviet Union out of the Western Hemisphere
Incorporates relevant information from at /east five documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 3:

Develops the task with little depth by discussing positive and/or negative effects of geography on
the development of the United States

Is more descriptive than analytical (applies, may analyze, and/or evaluate information)
Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies
Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme
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Score of 2:

Minimally develops the task by discussing positive and/or negative effects of geography on the
development of the United States

Is primarily descriptive; may include faulty, weak, or isolated application or analysis
Incorporates limited relevant information from the documents or consists primarily of relevant
information copied from the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies
Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

Minimally develops the task by mentioning positive and/or negative effects of geography on the
development of the United States

Is descriptive; may lack understanding, application, or analysis

Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

Presents no relevant outside information

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the historical context and/or task as copied from the test
booklet; OR includes only entire documents copied from the test booklet; OR is illegible; OR is a blank

paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Effects of Geography on the Development of the United States

Key Ideas from the Documents

Relevant Outside Information
(This list is not all-inclusive)

Doc 1

Separation but not complete
isolation from Europe by 3,000-
mile ocean

Partial success of policy of
nonentanglement during most of
the 19th century because of
geographic separation

Influence of Atlantic Ocean on colonial economic and political
independence

Influence on domestic and foreign policy (Hamilton’s financial plan,
Neutrality Proclamation of 1793, Washington’s Farewell Address,
Monroe Doctrine)

Atlantic coastal cities as mercantile centers as result of United States
trade with Europe

Precedence of isolationism on 20th-century foreign policy decisions
(neutrality before World War I and World War II, decision not to join
the League of Nations)

Doc 2

Access to one of world’s
potentially richest trading areas
with annexation of Louisiana
Territory

Goods carried into Mississippi
River and down to New Orleans
by Missouri, Kansas, Arkansas,
and Red rivers

Settlement of hundreds of
thousands of Americans along
Mississippi River

Access to world markets and
imports via port of New Orleans

Expansion of nation’s borders and opening of trans-Mississippi West
with annexation of Louisiana Territory

Proven viability of overland trail to Pacific (Lewis and Clark
expedition)

Louisiana Purchase as a step toward continental nation reaching
Pacific Ocean (Manifest Destiny)

Encouragement of westward migration with availability of abundant
farmland

Expansion of cotton kingdom and slavery as a result of climate and
soil conditions

Doc 3

Difficulty of western travel
because of weather conditions
and physical landscape

Attraction of settlers to Oregon Territory (fertile soil, abundant
rainfall)

Lengthy and dangerous trip from Independence, Missouri to western
destinations (Oregon Trail, Mormon Trail, Santa Fe Trail)

Doc 4

Transportation revolution in the
United States between 1800 and
1850

Transportation connections
between Atlantic Coast and
Mississippi River shortening
travel time

High cost and lower profits in shipping products over expansive
territory

Creation of sectional interdependence by regional economic
specialization and transportation linking and unifying the nation

Reinforcement of ties between South and West with steamboats and
East and West with railroads and canals; facilitation of travel and
trade from Maryland to Ohio with the National Road

Linking the Great Lakes to New York City with Erie Canal (moving
settlers to the frontier and grain from west to European markets,
lower shipping charges and building of more canals; making some
farmers less dependent on Mississippi River-New Orleans route)

Westward expansion beyond Mississippi River on transcontinental
railroads
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Doc 5

Discovery of gold and silver in
western part of United States

Development of copper mines in
both east and west

Lack of timber on Great Plains

Location of steel and iron mills
east of the Mississippi River
close to coal mines

Development of natural resources as a base for economic expansion
(Southern plantation crops, Industrial Revolution, growth of cities)

Use of barbed wire on treeless Great Plains

Connection of steel to industrial production (railroad building, farm
equipment, bridges, skyscrapers, automobiles)

Contribution of gold, silver, and copper mining to westward population
movement

Lumber production providing job opportunities and population growth
in western territories

Improved standard of living with expansion of economy

Doc 6

Fewer than 20 inches of rain a
year west of 100th meridian

Labeling of frontier beyond
Missouri as “Great American
Desert” by early explorers

Creation and expansion of Dust
Bowl in Great Plains as result of
overgrazing and overplowing

Ignored warnings of impossibility of agriculture without irrigation
beyond 100th meridian

Use of dry farming in drought conditions

Results of sod busting (overexpansion, falling crop prices, soil
exhaustion, soil erosion)

Causes of dust storms (cyclical droughts, strong winds, drifting soil)

Effect of dust from Great Plains on East Coast cities

Movement of farmers and sharecroppers for economic opportunity
(Dust Bowl in 1930s, Resettlement Act)

Doc 7

Narrowing of Atlantic Ocean by
transportation innovations

Former belief in remoteness of
Western Hemisphere by
hundreds of miles of water

Former belief in ability to
maintain United States physical
safety by retiring within the
continental boundaries

Threat to trade and national security with possible Axis victory and
control of North Atlantic (shift from United States neutrality policy)

Undeclared war with Germany as a result of German U-boat activity in
North Atlantic

Threat to American trade, security, and international peace by Japanese
conquests in East Asia (economic sanctions)

United States declaration of war as a result of Japanese attack on Pearl
Harbor in Pacific

Reassessment of isolationism as a result of changes in strategic,
economic, and political circumstances (World War I, World War II)

Changes in transportation (steamships, airplanes, submarines)

Doc 8

Proximity of Cuba to Florida

Capability of missiles in Cuba to
reach most of United States

Washington, D.C., in missile
range

Long-term interest of United States in Cuba for strategic and economic
reasons (Spanish-American War, Bay of Pigs invasion)

Naval quarantine of Cuba as a result of Soviet missile sites 90 miles
from Florida

Doc 9

Production of large share of
United States energy needs on
Gulf Coast

Location of almost half of United
States refineries on Gulf Coast

Arrival of about 60 percent of
nation’s oil imports at Gulf ports

Unpredictable weather conditions
resulting in decreased production
of energy products, increased
prices, and slower economic
growth (Katrina)

Development of energy sources essential because of United States
economic reliance on supply of oil and gas (Alaska, Rocky
Mountains, offshore oil fields)

Vulnerability of Gulf Coast to erosion and susceptible to flooding as
result of overdevelopment

Contribution of Gulf Coast weather conditions/climate to unpredictable
access to energy sources

Details of Katrina’s impact on the Gulf Coast

Environmental risk of offshore oil drilling along Gulf Coast (BP oil

spill, fragile ecosystem)

Impact of BP oil spill on production, prices, fishing/shrimp/tourist

industry

Negative impact of oil spills on the continuation of offshore drilling
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Anchor Level 5-A

The response:

* Thoroughly develops the task evenly and in depth by discussing positive and negative effects of
geography on the development of the United States

* Is more analytical than descriptive (politics of the United States has long been influenced by the
land it claims and by the oceans that border it; after independence, physical separation between the
United States and Europe allowed for policy of noninvolvement to work; desire to spread from
“sea to shining sea” was something that lived in the hearts of many Americans; hard winters and
wild untamed wilderness met men and women who first came to this country; pioneers who
traveled westward faced problems similar to their colonial ancestors; natural resources helped us to
advance technologically)

* Incorporates relevant information from documents 1 through 7

* Incorporates substantial relevant outside information (colonists, because of their geographic
separation from Europe, began to feel less and less like citizens of Britain and more like
Americans; geography aided colonists because the British did not know the land and the colonists
did; we were far enough away from Europe that we could interact with them if we chose;
Washington’s Proclamation and Farewell Address would shape those interactions for generations
to come; the idea of our nation expanding to the Pacific, Manifest Destiny, gripped the nation and
affected many laws; with so much land to farm in the West, Congress passed the Homestead Act;
although we did eventually enter World War I, our separation from Europe left us almost
completely unscathed on the home front; our geographical separation in World War II contributed
to the United States becoming a global superpower)

* Richly supports the theme with many relevant facts, examples, and details (many Americans
believed separation from Europe meant we did not have to get involved in their conflicts; the
United States saw threats to our security even though the ocean separated us by 3,000 miles;
settlers of the tragic Donner party had been brought to their knees by the harsh weather conditions
and mountain ranges; a combination of drought and harsh winds, overplowing and overproduction
turned the Plains into a “Dust Bowl”’; once it would take four weeks to reach New Orleans from
New York City, just sixty years later one could take the same amount of time to reach the Pacific)

* Demonstrates a logical and clear plan of organization; includes an introduction that offers the
premise that the effects of the geography of the United States is mixed and a brief conclusion that
offers some hints on the specialized economies of different regions

Conclusion: Overall, the response fits the criteria for Level 5. A strong understanding of how
geographic separation from Europe influenced United States development is illustrated by the
inclusion of outside historical information ranging from the colonial period to the United States
becoming a global power. Citing the Roanoke colony as an East Coast precedent for challenging
geographic conditions establishes a backdrop for effective document analysis regarding the westward
movement.
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Anchor Level 5-B

The response:

* Thoroughly develops the task evenly and in depth by discussing positive and negative effects of
geography on the development of the United States

* Is more analytical than descriptive (natural resources are vital to the progress of the nation; the
United States was safer with ocean boundaries in place; different forms of transportation evolved
because the size of the nation required people and resources to move across large geographic areas;
with the varied geography came diversified products; one of the most adverse negative effects of
geography on the United States is its areas of extreme climatic conditions; land was destroyed as
soil blew away, leaving the farmers with little hope for the future; missiles in Cuba demonstrated
that the reliance on natural boundaries such as oceans might not protect the United States;
technology nullified boundaries, but Americans still psychologically relied on them)

* Incorporates relevant information from all the documents

* Incorporates substantial relevant outside information (for many belligerent nations in Europe, the
United States was far away and difficult to reach; canals, roads, and railroads started to spring up
across the country connecting markets and adding to the size of adjacent towns and cities; early oil
discoveries in Pennsylvania set the stage for John D. Rockefeller’s investments in the oil industry;
Rockefeller’s Standard Oil Company relied on the availability of oil to become a major force in the
economic development of the United States after the Civil War; during the 1930s, some of the
farmers in the Dust Bowl regions packed up their families to move to California; federal
government responded to Dust Bowl conditions by including resettlement aid in New Deal
programs; since 9/11, Americans have finally realized the world is a much smaller place and that
our natural boundaries are no longer as effective in keeping us safe)

* Richly supports the theme with many relevant facts, examples, and details (the nation has two
natural boundaries—the Atlantic and Pacific Oceans—that provide a degree of protection from
foreign threats; the transportation revolution decreased traveling time across the country and also
made travel easier and safer; the Gulf Coast became vital for our energy requirements because it
provides a location for oil refineries and is a key area for oil production in the United States; while
the West was being settled, travelers faced many serious weather conditions that they had to
overcome; during the Dust Bowl years, there was a negligible amount of rain; howling winds
devastated the Great Plains; Russia placed missiles in Cuba which could hit virtually anywhere in
the continental United States)

* Demonstrates a logical and clear plan of organization; includes an introduction that mentions
positive and negative effects of geography and a conclusion that mentions the United States has
had challenges and gifts from geography

Conclusion: Overall, the response fits the criteria for Level 5. Sophisticated document analysis and
integration of economic and foreign policy specifics that cross time periods highlight the combined
impact of both positive and negative effects of geography on the United States. Insightful conclusions
about technology and American attitudes characterize a thoughtful evaluation of political effects of
natural boundaries.
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Anchor Level 4-A

The response:

Develops the task by discussing positive and negative effects of geography on the development of
the United States

Is both descriptive and analytical (when Thomas Jefferson was president he was wise to purchase
the Louisiana Territory since it doubled the size of the United States and allowed access to
important trading rivers such as the Mississippi; as the United States grew in size, better means of
transportation for both people and goods was called for; America was able to advance industrially
in part because of natural resources and the developments in transportation; vast differences in
climate all over the nation has divided our country; location seemed to be generally helpful to the
United States until the 20th century when communism became a threat close to home; if Cuba was
to set off a missile, large areas of the United States could be obliterated; after the Cuban missile
crisis, location would never again be enough to keep us safe)

Incorporates relevant information from documents 1, 2, 3, 4, and 8

Incorporates relevant outside information (when the United States was in its early stage of
development, our distance from Europe inhibited British involvement in the colonies; when
America was still controlled by Britain, the British government had treated us with salutary neglect
partly because of the geographic distance; because the colonies were far away, it took awhile for
Britain to realize the amount of resistance colonists had to acts such as the Stamp Act, Sugar Act,
and Quartering Act; after we declared our independence, our geography benefited us in the
Revolutionary War since British troops were unfamiliar with the terrain and supplies took awhile to
reach the colonies; the Cumberland or National Road was constructed and united eastern ports with
western products; in New England since soil was not as sustainable for crops, access to the Atlantic
Ocean and fast moving rivers influenced the development of factories since they at first required
water power; since the South had fertile soil and a longer growing season, they grew crops such as
tobacco and cotton; the gap between the North and the South would eventually lead to the Civil
War)

Supports the theme with relevant facts, examples, and details (steamboats and railroads lessened
travel time and were also cheaper; dry deserts as well as horrific storms made westward movement
difficult; long trips by foot or wagon were torture to settlers for decades; the Soviet Union had
missiles stationed in nearby Cuba)

Demonstrates a logical and clear plan of organization; includes an introduction that states the
United States could be completely different with just slight changes in geography and a conclusion
that states geography inspires the path taken and must not be taken for granted

Conclusion: Overall, the response fits the criteria for Level 4. Although good historical facts are used
to enhance document information regarding the benefits of geography, explanation of their impact on
national development is limited. The connection made between the divisive effect of climate and the
Civil War is a good application of 19th-century history regarding the effects of geography on the
United States.
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Anchor Level 4-B

The response:

Develops the task by discussing positive and negative effects of geography on the development of
the United States

Is both descriptive and analytical (drought conditions on the Great Plains hurt the economy; early in
its history, the United States did not have to be involved with many foreign affairs because of the
Atlantic Ocean; in the 20th century, the United States could not just stand and watch Europe fall
apart because of the isolation the ocean allowed; the Louisiana Purchase doubled the size of the
United States and made it more prosperous; as the amount of land in the Purchase became better
understood after the Lewis and Clark expedition, better transportation was going to become
necessary for people to travel and settle in the West)

Incorporates relevant information from documents 1 through 7

Incorporates relevant outside information (neutrality before World War I and World War II did not
save us from involvement; the ocean actually helped draw us into both wars because of trade and
travel; the Louisiana Purchase meant that a foreign country could no longer stop farmers from
shipping their goods down the Mississippi to New Orleans; although the West was a safety valve
according to Frederick Jackson Turner, getting there was hard because of deserts and rugged
mountains; stories about the long Oregon Trail and experiences of pioneers showed that many
sickened and died; expansion westward destroyed the culture of native peoples who lived there and
led to many being moved to reservations)

Supports the theme with relevant facts, examples, and details (the Atlantic Ocean had an effect on
the United States policy of noninvolvement; Louisiana Territory stretched from the Mississippi to
the Rocky Mountains and had some of the most fertile and richest trading land; the amount of time
it took to travel across the United States decreased because of the new technologies; natural
resources found in different parts of the United States made the economy boom because raw
materials could be shipped to factories; the Nevada desert resulted in forty miles of waterless land,
making it extremely difficult for men and oxen; lack of rain in the Great Plains along with
overgrazing and overplowing made the farmers’ land even less fertile creating hardships and
environmental disasters for many farmers)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that uses the documents to summarize the positive and negative effects of geography on the
development of the United States

Conclusion: Overall, the response fits the criteria for Level 4. Analytical conclusions regarding the
evaluation of geographic factors demonstrate an understanding of important historical concepts and
their connection to the development of the United States. Although the reference to Frederick Jackson
Turner’s safety valve theory is good, it is followed by a limited, primarily document-based discussion
about the geography of the West.
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Anchor Level 4-C

The response:

Develops the task by discussing positive and negative effects of geography on the development of
the United States

Is both descriptive and analytical (rivers increased the flow of goods and transportation of people
throughout the West; control of the Mississippi and New Orleans increased our activity in the
global market; Louisiana Purchase, California, and Texas brought the United States a vast area
filled with resources; climate limited success in farming)

Incorporates relevant information from documents 1, 2, 5, 6, and 7

Incorporates relevant outside information (early in the country’s history, the nation was based
primarily along the eastern coastline; Louisiana would allow the United States to begin to propel
itself westward to the Pacific Ocean; a big prize was the Mississippi River and the port of New
Orleans which had served as a substantial trading port for the French; increase in availability and
supply of oil and of iron ore and coal led to the creation of many big businesses such as the
Standard Oil Company and Carnegie Steel Company; irrigation programs and conservation
projects eventually transformed the Great Plains into a successful agricultural region; the Atlantic
Ocean was a military buffer for the United States; during World War II, the United States was
economically tied to the Allies and the transportation of goods and people on the Atlantic made the
distance smaller; ocean could not keep us isolated or out of war)

Supports the theme with relevant facts, examples, and details (many rivers were acquired through
the Louisiana Purchase as well as the port of New Orleans; harsh terrain of the area west of the
Mississippi combined with climate was damaging to those families who faced a difficult trip out
and possible agricultural failure; as time passed and transportation improved, the ocean barrier
grew smaller and smaller; distance between the United States and Europe had allowed for the
United States to remain uninvolved in foreign affairs early in their time as a nation)
Demonstrates a logical and clear plan of organization; includes an introduction that states the
United States stands as a country molded by its geography and a conclusion that summarizes the
economic and political effects of geography on the nation

Conclusion: Overall, the response fits the criteria for Level 4. Document interpretation and analysis is
complemented by historical references that demonstrate a good understanding of the relationship of
geography to economics and foreign policy.
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Anchor Level 3-A

The response:

Develops the task with little depth by discussing positive and negative effects of geography on the
development of the United States

Is more descriptive than analytical (because of the great distance of the United States from other
nations due to the oceans, many felt that they did not have to worry about external affairs or
attacks; for the country to develop thoroughly, Jefferson believed that the Louisiana Territory was
necessary and profitable; rivers in the Louisiana Territory could be used as a transport system; the
large amount of land in the United States led to the need to improve forms of transportation;
railroads were built and more people were able to travel across the country in faster time; with
heavy rains on the Great Plains, many farmers believed it was a good place for farming; in the Dust
Bowl, many farmers became poor, animals starved, and the nation was hit hard by the less amount
of food that was produced; refineries were a crucial part of the American economy and the damage
to these refineries caused many problems for the country); includes weak application (Alexander
Hamilton felt that the United States should follow a policy of isolationism)

Incorporates some relevant information from documents 1, 2, 3,4, 6, 7, and 9

Incorporates some relevant outside information (due to the location of the United States and its
resources, the political and economic viewpoint of the country developed differently than that of
other countries across the seas; George Washington emphasized that the United States should not
be involved in international affairs in his Farewell Address; the Louisiana Purchase would not only
provide economic support, but it would also double the size of the country)

Includes some relevant facts, examples, and details (when exploring the western frontier, many
settlers faced harsh conditions; dry heat led to thirst among travelers and their animals; high
distances had to be climbed and crossed to reach the West Coast; due to overplowing and
overgrazing of the land, much of it turned to unfertile and dry land causing the Dust Bowl; with the
passing of Hurricane Katrina, many oil refineries in the Gulf of Mexico were hit hard)
Demonstrates a satisfactory plan of organization; includes an introduction that states the varying
geography of the United States led to different developments and issues and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Document information provides the
basis for the discussion of the negative effects of geography and the information regarding Hurricane
Katrina is generalized and not sufficiently focused on United States development. Good document
analysis and outside historical references are used to attribute distance from Europe and the purchase
of Louisiana as factors promoting viewpoints different from other nations.
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Anchor Level 3-B

The response:

Develops the task with little depth by discussing positive and negative effects of geography on the
development of the United States

Is more descriptive than analytical (as the United States traded with foreign nations, it easily kept a
policy of neutrality because it was separated from the European countries; the United States gained
the port of New Orleans and saw a great economic influence with newfound trade; the size of the
United States influenced cultural change through the transportation revolution; climate in the
United States varies but can be brutal at times; nuclear weapons pointed directly at the United
States from Cuba could impact most of the United States)

Incorporates some relevant information from documents 1, 2, 3, 4, and 8

Incorporates some relevant outside information (the location of the United States between the
Pacific and Atlantic oceans allowed it to keep an almost isolationist policy; the United States kept
to Washington’s ideals at first, as he called for avoiding entangling alliances in his Farewell
Address; the transportation revolution helped the Industrial Revolution develop; books were
written about the hardships of living in the Dust Bowl such as Grapes of Wrath)

Includes some relevant facts, examples, and details (resources influence the trade inside and
outside the United States; the acquiring of the Mississippi River allowed for the opening of many
markets; trains and steamboats cut transportation across the vast territory of the United States from
weeks to days; westward movement of settlers was hindered because of climate and many died due
to the weather and starvation)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
summarize how the geographic features of the United States have had both positive and negative
effects on the nation

Conclusion: Overall, the response fits the criteria for Level 3. The attempt to link political policy and
cultural change using outside information and document interpretation is weak because the connections
established are tenuous and only briefly addressed. Nevertheless, the response demonstrates a general
understanding of the effects of geography on the United States.
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Anchor Level 3-C

The response:

* Develops the task with little depth by discussing positive and negative effects of geography on the
development of the United States

* Is more descriptive than analytical (geography was seen as a benefit and a roadblock to prosperity;
location of the United States in relation to Europe was thought of as a benefit since the country’s
inception; bountiful natural resources have contributed to American prosperity; complete access to
the Mississippi River became available with the Louisiana Purchase; settlers learned to cope with
threatening surroundings; as a communist nation, Cuba allowed the Soviet Union to bring missiles
to Cuba that if launched could reach almost anywhere in the United States)

* Incorporates some relevant information from documents 1, 2, 3, 5, and 8

* Incorporates some relevant outside information (Patriots had the upper hand on British soldiers
who did not know American geography; geography has also bred a deep sense of nationalism and a
rejection of European meddling in the Western Hemisphere as seen by the Monroe Doctrine; as the
Industrial Revolution began, America’s large supply of resources became hugely important in the
prosperity of industry; resources allowed America to develop into a leading industrial nation)

* Includes some relevant facts, examples, and details (the size of the country doubled with the
Louisiana Purchase; coal and oil allowed steel mills to prosper; pioneers had to deal with tough
conditions during their trek west; desert and rugged mountains made the journey almost
impossible)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
discuss how geography has and continues to play a critical role in the development of the United
States

Conclusion: Overall, the response fits the criteria for Level 3. Although historical conclusions drawn
from document information offer good connections to the positive effects of geographic factors,
supporting details are lacking. The limited discussion of the negative impact of western geographic
factors is document reliant and less factually developed than the discussion of the Cuban missile crisis.
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Anchor Level 2-A

The response:

Minimally develops the task by discussing positive and negative effects of geography on the
development of the United States

Is primarily descriptive (the ocean could help the United States remain independent; President
Jefferson made the Louisiana Purchase, which made the country double its size; the country’s great
size opened opportunities for transportation and the discovery of many profitable resources; Cuban
missile crisis created great upheaval because of where the United States is located); includes faulty
and weak application (wasn’t a need to keep a military there to defend the country at all times)
Incorporates limited relevant information from documents 1, 2, 4, 5, 7, and 8

Presents some relevant outside information (President Roosevelt suggested that a policy of
noninvolvement and neutrality is not realistic due to the relationships and trade routes the United
States has with other countries; missiles harbored in Cuba during the Cold War by Fidel Castro and
Nikita Khrushchev threatened the United States because it was less than 100 miles from Cuba)
Includes few relevant facts, examples, and details (ocean moat generally separated the United
States from Europe; the ocean helped the United States keep a policy of noninvolvement; Jefferson
opened the country up to new trading opportunities due to the Mississippi River); includes an
inaccuracy (Washington’s 1789 Farewell Address)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
little beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. A confusing interpretation of document
information regarding nonentanglement limits the response. Although specific historical facts are
referred to in the discussion, connections to the ideas are weak.
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Anchor Level 2-B

The response:

* Minimally develops the task by discussing positive and negative effects of geography on the
development of the United States

* Is primarily descriptive (the United States benefited greatly from the Louisiana Purchase by getting
the Mississippi River; the Louisiana Territory opened up new world markets of trade which were
sometimes essential; natural resources and industries in the United States allowed for good living
conditions)

* Incorporates limited relevant information from documents 2, 5, and 9; misinterprets documents 1
and 7

* Presents some relevant outside information (natural resources and industries helped jump start the
economy and give new job opportunities; the United States tried to stay out of World War II as
much as possible, but the bombing of Pearl Harbor brought us in; United States geography helped
us from being destroyed like the European countries in World War II)

* Includes few relevant facts, examples, and details (United States geography helped it maintain the
policy of noninvolvement; the Mississippi River carried goods, minerals, and raw materials; natural
resources are spread throughout the United States; the Gulf Coast has refineries, production
platforms, and storage tanks; the United States receives energy from the Gulf Coast such as oil and
natural gas); includes an inaccuracy (the United States was separated by two oceans and two
neighboring countries)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that state
the geography of the United States not only protects us and supports the way we live but also helps
with economic growth

Conclusion: Overall, the response fits the criteria for Level 2. An attempt is made to incorporate
outside geographical and historical references following the explanation of individual documents. A
description of the effects of geography on the Gulf Coast mixes accurate document information with
an ambiguous statement about its location.
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Anchor Level 1-A

The response:

* Minimally develops the task by mentioning positive and negative effects of geography on the
development of the United States

* s descriptive (when Americans started to move west they faced many problems; farmers had many
problems because of the weather which caused drought)

¢ Includes minimum information from documents 3, 6, and 7

* Presents little relevant outside information (geographic separation from Europe during World
War I and World War Il gave Americans the edge after both wars and made the United States a
powerhouse)

* Includes few relevant facts, examples, and details (food and water shortages killed many moving
West; the weather was brutal because of the heat during the day and the cold at night)

* Demonstrates a general plan of organization; contains a digression (29 years of prosperity);
includes an introduction and a conclusion that restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. Simplistic interpretations of document
information are organized into positive and negative effects of geography. The recognition that the
geographic location of the United States gave it an edge after both world wars is accurate but is not
explained.
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Practice Paper A—Score Level 4

The response:

Develops the task by discussing positive and negative effects of geography on the development of
the United States

Is both descriptive and analytical (nation’s remote location has made possible the partial success of
a policy of nonentanglement; nation cannot rely solely on its location as a means of national
defense as it did in its early history; once communism reached Cuba and technology allowed for
nuclear weapons, the United States was not so isolated anymore; Louisiana Purchase increased
trading and allowed for access to world markets through New Orleans on the Gulf Coast;
overplowing and overgrazing created a future catastrophe for farmers and led to the Dust Bowl;
natural resources of the country have made western expansion profitable; coal mining in the North
supplied energy to factories, which created more jobs; abundant natural resources had to be
shipped to industrial areas and spurred a need for quicker transportation; the impact of Hurricane
Katrina was felt in the United States and throughout the world)

Incorporates relevant information from all the documents

Incorporates relevant outside information (the Atlantic Ocean allowed for a period of salutary
neglect from England and helped lead to a final break from England; the Atlantic Ocean is one
reason the Monroe Doctrine along with the Roosevelt Corollary was successful in achieving its
goals; because of improving technology such as airplanes and submarines, the world has become
much smaller; southern climate and long growing seasons allowed for cotton and tobacco
plantations to thrive; as the size of America increased, western settlement rapidly increased so as to
fulfill John O’Sullivan’s term “manifest destiny”’; the Mexican Cession and other western lands
allowed for settlement of the prairies; the farmers’ struggle with geographic conditions on the
Plains during the 1930s was illustrated in John Steinbeck’s Grapes of Wrath; the aquifer provides
water for irrigation and this geographic region has become an important part of the agricultural
economy)

Supports the theme with relevant facts, examples, and details (size of Atlantic Ocean acted as a
giant barrier separating the Americas from other nations in the Eastern Hemisphere; before World
War II, Franklin D. Roosevelt thought relying on our location was to invite future attack; difficult
weather on the prairies such as howling winds and storms perturbed settlers who had a difficult
journey; flowing rivers provide outlets for trade; gold found in the West spurred gold rushes;
traveling from New York City to the southeastern Gulf Coast was cut down to one week of travel
time in 1860; during the 20th century, the Gulf Coast became important for its energy production)
Demonstrates a logical and clear plan of organization; includes an introduction that states location
lulls the nation into a false sense of security that is only shattered when the nation is on the brink of
war and a conclusion that states the positive effects of geography outweigh the negative effects

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the effects of location
on United States foreign policy demonstrates a good understanding of historical forces ranging from
the colonial period to the 1960s. Although good facts are included throughout the discussion, they
sometimes offer only limited linkage to the geographic component of the task.
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Practice Paper B—Score Level 0

The response:
Fails to develop the task; refers to the theme in a general way

Conclusion: Overall, the response fits the criteria for Level 0. Most of the response focuses on a
simplistic and incorrect interpretation of document 5. Although documents 3, 7, and 9 are cited, the
information is not specifically related to the task.

Practice Paper C—Score Level 2

The response:

Minimally develops the task by discussing positive and negative effects of geography on the
development of the United States

Is primarily descriptive (location helped the United States stay protected; the Louisiana Purchase
made by Thomas Jefferson was a great deal for the United States; major ports were set up on the
Mississippi River that helped trade; the relative closeness of Cuba caused a scare for the United
States)

Incorporates limited relevant information from documents 1, 2, 3, 6, and 8

Presents little relevant outside information (Fidel Castro threatened the United States with missiles
during the Cold War)

Includes few relevant facts, examples, and details (westward travelers had to face extremely hot
deserts and tall mountains; climate caused natural disasters and harsh conditions for travelers;
many farmers settled on the Great Plains and received little rain each year; the Dust Bowl;
destroyed crops and caused a famine)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Although brief, the presentation of
document information demonstrates a basic understanding of the positive and negative effects of

geography.

Practice Paper D—Score Level 1

The response:

Minimally develops the task by mentioning positive and negative effects of geography on the
development of the United States

Is descriptive (lots of unsettled land in the west and the population was growing)

Includes minimum information from documents 2, 3, and 6

Presents very little relevant outside information (there was a promise of free land for people to
farm)

Includes few relevant facts, examples, and details (lots of farmland; mountains made it hard to
travel; there was little water for a long period of time)

Demonstrates a general plan of organization; includes a brief introduction and conclusion

Conclusion: Overall, the response fits the criteria for Level 1. A basic understanding of the task is
demonstrated through the identification of effects of geography on the United States. Limited pieces of
information are extracted from documents to address the task.
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Practice Paper E—Score Level 3

The response:

Develops the task with little depth by discussing positive and negative effects of geography on the
development of the United States

Is more descriptive than analytical (America was not totally isolated but separated enough where
they could stay out of European affairs when it would be nonbeneficial; the United States did not
want to be involved in World War II but with changing technology, it seemed that the ocean was
not what it had once been; the missiles given to Cuba were perfectly capable of being aimed at the
United States because it was within range; the sheer size of the country made it difficult to travel
from one place to another; people were forced to come up with faster, easier means of
transportation, which resulted in the development of canals and railroads; natural resources made
the United States more attractive to world trade)

Incorporates some relevant information from documents 1 through 8

Incorporates relevant outside information (the birth of the United States was a result of its location;
colonies were separated from their mother country by thousands of miles, making it extremely
difficult for the English Crown to rule; it was very difficult for orders and supplies to be sent from
England; although the United States was greatly affected by the European wars in terms of trade,
they were able to stay out of entanglements based on a policy of neutrality; as a result of the
location of the United States, World War II was not fought on the American homefront, so the
United States was not left in complete shambles like the rest of the world; the discovery of natural
resources resulted in many people moving westward to find their fortunes; because of the lack of
oil needed to supply the country, the United States became dependent on foreign oil)

Includes some relevant facts, examples, and details (location of the United States made it possible
to follow a policy of nonentanglement during most of the 19th century; with the acquisition of the
Louisiana Territory, the increase in the size of the United States created more opportunities for
trade as well as markets; settlers were faced with many negative circumstances while traveling
westward; the United States was rich in coal, gold, silver, and timber)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Outside historical references
complement document information in a discussion that demonstrates a satisfactory understanding of
the role that location played in colonial history and in the evolution of United States foreign policy.
However, the discussion of the influences of size and natural resources relies too much on document
information and factual references are not thoroughly explained.
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United States History and Government Specifications

August 2010

Part1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

2,4,12,14,15,16, 17,18, 19, 21, 25, 27, 29,
30, 31, 32, 34, 36, 40, 43, 44, 46, 47, 49

2—World History

23, 28, 33,41, 50

3—Geography

1, 13, 24, 35, 39, 45

4—Economics

20, 22, 26, 42

5—Civics, Citizenship, and Government | 3, 5,6, 7, 8, 9, 10, 11, 37, 38, 48

Parts II and III by Theme and Standard

Theme STANDARDS
Thematic Essay Presidential Decisions and | Standards 1, 2, and 5: United
Actions; Government; States and New York History;
Foreign Policy World History; Civics,
Citizenship, and Government
Document-based Essay | Effects of Geography: Standards 1, 2, and 3: United
Presidential Actions; States and New York History;
Migration; Places and World History; Geography
Regions; Foreign Policy

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part II1 scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the
August 2010 Regents Examination in United States History and Government will
be posted on the Department’s web site http://www.emsc.nysed.gov/osa/ on the
day of the examination. Conversion charts provided for the previous
administrations of the United States History and Government examination
must NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.emsc.nysed.gov/osa/teacher/evaluation.html.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)

To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part | and Part IlIA
score down the sid e of th e chart. The point where those two scores intersect is the student’s final exam ination score. For exam ple, a
student receiving a total essay score of 5 and a total Part | and Part IlIA score of 46 would receive a final examination score of 80.

Total Essay Score Total Essay Score
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- | 15|16 2024 | 2882 |37 41|46 |50 5559 - |47 |62 6670 |74 /78[82/85|88|91|94| 97
G |16[17 2125 [29384 |38]|42|47]52]56]60 G |48[63[6872 |[76]79/83|86|89/92[95] 97
e [ 17182226 [3185 |40 |44 |49 53 |57 | 62 £ 4965|6973 |77[80/84 87|90 93|96 98
S 1181202428 3287 |41)|46 50|55 |59 |63 &S | 5066|7074 | 78828588 |91/94|97]| 98
= 1921|2529 |3488 |42 |47 |52 |56 |60 |65 = | 5168|7276 |79 83|86|89|92|95]|97 | 98
0120222631 |3540 |44 /49|53 |57 |62 )66 ° (5269|7377 |80]84[87|90/93|96 98| 98
F 121242882 [3741 [46]50[55|59|63]68 F 153][70[7478 [82]85|88[91[94[97 ]98] 98
22 |25 2934 |3842 |47 52|56 60|65 |69 54 |72 7679 |83[86|89|92 |95 97 98| 98
23 26 3185 |4044 |49 |53 |57 62|66 |70 55|73 | 7780 |84 879093 |96 |98 98| 99
24 128 3287 |4146 |50 55|59 636872 56 |74 | 7882 |[85[88 91|94 |97 9898 99
251293438 4247 |52 |56 |60 |65|69 |73 57 |76 7983 |86 8992 |95|97 (98|98 | 99
26 | 313540 |4449 |53 57|62 |66 |70]|74 58 |77 8084 |87 90|93 |96 9898 99| 99
27 |32 3741 4650 |55|59|63|68|72|76 59 |78 [8285 |88 (919497989899 99
28 |34 | 3842 |4752 |56 |60 |65 |69 |73 |77 60 |79 8386 [89[92 95|97 989899 99
29 |35|4044 |4953 |57 |62|66|70(74 |78 61808487 |90]93 96|98 |98[99 99| 99
30 |37 |4146 | 5055 |59 63|68 |72|76|79 62 1828588 |91]/94[97 98 /98]99]99 100
3138|4247 |5256 |60 65|69 |73 |77]80






