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Part1

Answer all questions in this part.

Directions (1-50): For each statement or question, record on your separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

1 The geography of the Atlantic Coastal Plain most
influenced the southern economy during the
period from 1620 to 1865 because it

(1) promoted a plantation system of agriculture

(2) led to diversified manufacturing

(3) encouraged development of the railroad
industry

(4) resulted in widespread mining of coal

2 Which event during the Colonial Era most
influenced the concept of freedom of the press?

(1) passage of the Navigation Acts

(2) trial of John Peter Zenger

(3) creation of the Albany Plan of Union

(4) establishment of the House of Burgesses

3 The social contract theory as applied to the
Declaration of Independence most directly
reflects the ideas of

(1) John Locke

(2) Thomas Hobbes

(3) Baron de Montesquieu
(4) Adam Smith

4 A principal reason for calling the Constitutional
Convention of 1787 was to

(1) strengthen the central government
(2) settle land disputes with Canada

(3) increase the power of the states

(4) weaken the system of checks and balances

5 One reason Antifederalist governors of New York

and Virginia opposed ratification of the United
States Constitution was because it would

(1) force them to abandon western land claims
(2) weaken the powers of state governments

(3) strengthen slavery
(4)

4) make the amendment process more difficult
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6 Political parties, the president’s cabinet, and
national nominating conventions are considered
examples of

(1) delegated powers

(2) separation of powers

(3) the elastic clause

(4) the unwritten constitution

7 Thomas Jefferson used a loose interpretation of
the United States Constitution when he

(1) negotiated the purchase of the Louisiana
Territory from France in 1803

(2) asked Congress to increase the size of the
United States Navy

(3) ran for a second term as president

(4) opposed the reelection of John Adams in
1800

8 Between 1820 and 1850, Southern lawmakers
consistently opposed protective tariffs because
these tariffs

(1) decreased trade between the states
(2) harmed American shipping
(3) increased the cost of imports
(4) weakened national security
9 In the 1840s, westward expansion was justified
by a belief in
(1) laissez-faire (3) cultural pluralism
(2) popular sovereignty (4) Manifest Destiny

10 Which reform movement is most closely
associated with  William Lloyd Garrison,

Frederick Douglass, and Harriet Beecher
Stowe?

(1) abolitionist (3) Populist

(2) labor (4) Progressive



Base your answers to questions 11 and 12 on the
statements below and on your knowledge of social
studies.

Speaker A: The political union created by the
Constitution of the United States is not
a temporary compact of the states but
rather an unbreakable bond created by
the people of the nation.

Speaker B: The reserved powers are clearly
indicated and protected in both the
original Constitution and in the 10th
amendment of the Bill of Rights.

Speaker C: Liberty is best preserved in the hands
of the government closest to the people.
Union is desirable only if it preserves our
liberty.

Speaker D: Nullification! Secession! What miserable
words—words that threaten the
continuance of both our liberty and our
Union.

11 Which two speakers express the greatest support
for the concept of States rights?
(1) Aand B (3) Band C
(2) A and D (4) C and D

12 The political opinions expressed in these
statements relate most directly to the start of
which war?

(1) Revolutionary War

(2) War of 1812

(3) Mexican-American War
(4) Civil War

13 Passage of the Kansas-Nebraska Act (1854) was
criticized by Northern newspapers because it

(1) limited settlement in those territories
(2) repealed the 36°30' line of the Missouri
Compromise

(3) upheld the Supreme Court decision in
Gibbons v. Ogden
(4) admitted Maine to the Union as a free state
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14 Afterthe Civil War, the most common occupations
for freedmen were

(1) sharecroppers and tenant farmers
(2) factory owners and teachers
(3) skilled artisans and mechanics
(4) miners and soldiers
15 Which geographic factor presented a major

problem for settlers on the Great Plains?

(1) limited rainfall

(2) dense forests

(3) mountainous terrain

(4) frequent flooding

Base your answer to question 16 on the graphic
organizer below and on your knowledge of social
studies.

Available
natural
resources

Policy of open
immigration

Government
Ab%%%lam policies that

support
supply business

16 Which title is most appropriate for this graphic
organizer?
(1) Rise of Labor Unions
(2) Innovations and Technology
(3) Vertical Integration of Business
(4) Factors Contributing to Industrialization

[OVER]



17 In the United States, third parties have been

18

19

20

influential because they have often

(1) outspent their political opponents

(2) provided the presidential candidate of the
major parties

(3) suggested reforms later adopted by the two
major parties

(4) elected majorities in both Congress and state
legislatures

One purpose of the Chinese Exclusion Act (1882)
was to

(1) speed construction of the western railroads
(2) encourage settlement of the Pacific Coast
(3) expand the civil rights of immigrants

(4) protect the jobs of American workers

The Interstate Commerce Act of 1887 and the
Sherman Antitrust Act of 1890 were passed by
Congress to

(1) help regulate the money supply

(2) promote investment in manufacturing

(3) control  business practices that
competition

(4) limit the hours of working women

limited

Which demographic change resulted from the
economic developments of the late 1800s?

(1) an increase in African American migration
from the North to the South

(2) an increase in the number of people living in
urban areas

(3) a decrease in the number of immigrants
coming to the United States

(4) a decrease in the number of factory workers
in the Northeast
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21

22

23

24

Between 1900 and 1930, United States relations
with Latin America were characterized by
repeated United States efforts to

(1) encourage the redistribution of land to the
poor

(2) deny economic aid to developing nations

(3) limit the influence of communist dictators

(4) control the internal affairs of many nations in
the region

President Theodore Roosevelt earmed a
reputation as a trustbuster because he

(1) favored  the conservation of natural
resources

(2) used court actions to break up business
monopolies

(3) sided with labor unions against big business
(4) opposed the efforts of consumer advocates

One way in which Ida Tarbell, Upton Sinclair,
and Jacob Riis were similar is that each sought to

(1) end racial discrimination
(2) control illegal immigration

(3) limit government regulations

(4) expose economic and social abuses

The purpose of the initiative, referendum, and
recall was to

(1) eliminate the two-party system

(2) limit participation in state elections

(3) increase citizen influence in government
(4) strengthen the power of political machines



Base your answer to question 25 on the photograph below and on your knowledge of social studies.

Bibb Mill No. 1, Macon, Ga.

Source: Lewis Hine, January 19,1909

25 Which conclusion is most clearly supported by this photograph?

(1) Textile manufacturing was not important to the national economy.

(2) State and federal governments did not adequately regulate child labor.

(3) American factories were less productive than factories in other countries.
(4) Strict federal safety standards were enforced in factories across the nation.

26 During the 1920s, Congress established a quota 28 o
system for immigration in order to

(1) ensure that the United States would have .
enough factory workers N
(2) keep migrant workers out of the country

(3) reduce immigration from southern and
eastern Europe

(4) assist refugees from war-torn countries

They are suffering because they have little
control over the prices for what they produce.

They have worldwide competition.
They have difficulty organizing to protect
themselves.

They pay high prices for capital goods.

Which group’s economic situation in the 1920s is
most accurately described in these statements?

27 Which event is an example of nativism in the (1) farmers (3) manufacturers
1920s? (2) railroad companies  (4) factory workers

(1) the trial of Sacco and Vanzetti
(2) the verdict in the Scopes trial
(3) the Teapot Dome scandal

(4) the stock market crash

U.S. Hist. & Gov't. — August 18 [5]

[OVER]



Base your answers to questions 29 and 30 on the cartoon below and on your knowledge of social studies.

“Yes, You Remembered Me”

Source: C. D. Batchelor, New York Daily News, October 11, 1936

29 The main idea of this political cartoon from the 1930s is that President
Franklin D. Roosevelt

(1) continued the laissez-faire policies of earlier presidents
(2) supported business over labor

(3) favored government ownership of major industries

(4) extended help to those in need

30 The New Deal attempted to carry out the theme of the cartoon by

(1) restricting labor union membership
(2) loaning money to foreign countries
(3) funding many public works projects
(4) banning the sale of stocks and bonds
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31

The defeat of President Franklin D. Roosevelt’s
“court packing” plan by Congress is an example of
) federalism

) checks and balances

) due process

4) the amendment process

(1
(2
(3
(

Base your answer to question 32 on the excerpt

from the letter below and on your knowledge of social
studies.

32

33

... This new phenomenon [nuclear chain
reaction] would also lead to the construction of
bombs, and it is conceivable—though much less
certain—that extremely powerful bombs of a
new type may thus be constructed. . . .

Yours very truly,
Albert Einstein

— Letter to President Franklin D. Roosevelt from
Albert Einstein, August 2, 1939

The administration of President Franklin D.
Roosevelt reacted to the information contained
in this letter by

(1) declaring war on the Axis powers

(2) creating the Manhattan Project

(3) proposing the Lend-Lease plan

(4) initiating the D-Day invasion of Europe

The internment of Japanese Americans during
World War II primarily affected those Japanese

Americans who lived

(1) in the Ohio River valley
(2) along the Gulf Coast

(3) on the West Coast

(4) near the Rio Grande border with Mexico
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34

35

36

37

After World War II, one important outcome of
the passage of the Servicemen’s Readjustment
Act of 1944 (GI Bill) was that it

(1) allowed women to serve in combat positions

(2) limited suburban growth

(3) provided funds for new military bases

(4) created educational and housing assistance
for veterans

What was the primary reason for the creation

of both the Truman Doctrine and the Marshall

Plan?

(1) to reward the Chinese for their role in the
Allied victory over Japan

(2) the fear of Soviet communist expansion
throughout Europe

(3) the need to support colonial independence
movements in the developing world

(4) the protection of vital United States interests
in Middle East oil fields

The United States responded to the Berlin
blockade in 1948 by

(1) boycotting German-made imports

(2) building the Berlin Wall

(3) stopping all traffic leaving Berlin

(4) airlifting food and supplies into Berlin

A major significance of the Korean War (1950—
1953) is that for the first time

(1) an atomic bomb was used in warfare

(2) Asian and United States troops fought against
each other

(3) the United Nations used military force to
oppose aggression

(4) the Soviet Union and the United States
supported the same side

[OVER]



38

39

40

41

“All Federal Employees Required to Take
Loyalty Oath”

“Army-McCarthy Hearings Begin”

“Rosenbergs Convicted”

These newspaper headlines from the decade

following World War II are all connected to the

(1) war crimes trials in Japan

(2) passage of civil rights legislation in the
United States

(3) fear of communism in the United States

(4) debate over economic aid to Europe

In 1962, President John F. Kennedy responded
to the discovery of nuclear missiles in Cuba by

(1
2

ordering a naval quarantine of Cuba
capturing strategic locations in Cuba
threatening to invade the Soviet Union
prohibiting the
United States

3
4

~— — ~— ~—

(
(
( travel to southeastern

During the 1960s, the actions of Cesar Chavez
led to improved conditions for

(1) coal miners

(2) migrant farm workers

(3) autoworkers

(4) health care workers

Which phrase best completes the heading of the
partial outline below?

I. Native American Indian

A. Occupation of Alcatraz
B. Wounded Knee (1973)

C. Formation of American Indian
Movement (AIM)

Protests Against the Vietnam War
Demands for Equality

Attempts to Culturally Assimilate
Support for the War on Poverty

(1
(2
(3
(4

~— — ~— ~—
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43 What was

42 Which document is the result of President Jimmy

Carter’s efforts to increase stability in the Middle
East?

(1) Camp David Accords

(2) Nuclear Test Ban Treaty

(3) Panama Canal Treaty

(4) Paris Peace Accords

the reason the Equal Rights
Amendment did not become part of the United
States Constitution?

(1) President Ronald Reagan vetoed it.

(2) Three-fourths of the states did not ratify it.

(3) The National Organization for Women (NOW)
did not support it.

(4) The Supreme Court ruled it was unconsti-
tutional.

44 Which combination of factors contributed most

directly to the severe recession in the United
States economy in 2008?

(1) immigration restrictions and lack of skilled
workers

(2) cuts in defense spending and social welfare
programs

(3) excessive use of credit and bank speculation
in the mortgage market

(4) tight monetary policy and overregulation of
banks



Base your answer to question 45 on the cartoon below and on your knowledge of social studies.

Source: Walt Handelsman, Newsday, April 26, 2006

45 The main idea of this cartoon is that public approval of the president in 2006
was directly linked to the

(1) cost of gasoline in the United States

(2) success in stopping human rights abuses abroad
(3) ability to restrict the flow of illegal drugs

(4) amount of the budget surplus
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Base your answer to question 46 on the cartoon below and on your knowledge of social studies.

Source: Jim Morin, Miami Herald, May 10, 2015

46 The main idea of this cartoon is that telephone surveillance by the National
Security Administration (NSA)
(1) has been troubled by technical difficulties
(2) violates some of the protections of the United States Constitution
(3) is legal because it protects the privacy of Internet users
(4) increases hacking of top-secret government information
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47 The Alien and Sedition Acts of 1798 were similar Base your answer to question 50 on the cartoon

to the Espionage and Sedition Acts passed during | below and on your knowledge of social studies.
World War I because they both
(1) provided for the draft of men into the military Trying to Close the Gap

(2) gave the government greater control over the
production of goods

(3) tried to restrict criticism of and opposition to
government policies

(4) attempted to justify United States involve-
ment in a foreign war

48 Which set of events in United States history is
most closely associated with westward expansion?

(1) passage of the Indian Removal Act of 1830
and the Compromise of 1877

(2) issuing the Emancipation Proclamation of
1863 and creation of the Federal Reserve
System in 1913

(3) passage of the Agricultural Adjustment Act
of 1933 and creation of the Tennesee Valley
Authority in 1933

(4) passage of the Homestead Act of 1862 and
opening of the transcontinental railroad in
1869

Source: Art Bimrose, Portland Oregonian (adapted)
49 The National Association for the Advancement
of Colored People (NAACP), the Congress of
Racial Equality (CORE), and the Southern 50 Which action was an attempt to close the “gap”

Christian Leadership Conference (SCLC) are all referred to in the cartoon?
associated with which movement? (1) signing the Yalta Agreement
(1) temperance (3) civil rights (2) passing the Gulf of Tonkin Resolution
(2) abolition (4) environmentalism (3) %)Sr]o)pl(;sing the Strategic Defense Initiative
(4) agreeing to the Strategic Arms Limitation
Treaty (SALT)
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Answers to the essay questions are to be written in the separate essay booklet.

In developing your answer to Part II, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) explain means “to make plain or understandable; to give reasons for or causes of; to
show the logical development or relationships of ”

(c) discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”

Part I1
THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Supreme Court Decisions

The United States Supreme Court has issued decisions that have defined the
constitutional rights of individuals and groups of people. These decisions by the
Court have had a great impact on the nation.

Task:

Select two United States Supreme Court cases and for each
* Describe the historical circumstances surrounding the case
* Explain the Court’s decision

* Discuss the impact of the Court’s decision on the United States or on
American society

You may use any appropriate Supreme Court case from your study of United States
history. Some suggestions you might wish to consider include Worcester v. Georgia (1832),
Dred Scott v. Sanford (1857), Plessy v. Ferguson (1896), Korematsu v. United States (1944),
Brown v. Board of Education of Topeka (1954), Engel v. Vitale (1962), Miranda v. Arizona
(1966), Roe v. Wade (1973), and New Jersey v. T.L.O. (1985).

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to:
* Develop all aspects of the task
* Support the theme with relevant facts, examples, and details

* Use alogical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme
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NAME

SCHOOL

This question is based on the accompanying documents. The question is designed to test your
ability to work with historical documents. Some of these documents have been edited for the
purposes of this question. As you analyze the documents, take into account the source of each
document and any point of view that may be presented in the document. Keep in mind that the
language used in a document may reflect the historical context of the time in which it was written.

Part 111

DOCUMENT-BASED QUESTION

Historical Context:

Task:

Under the Constitution, Congress has the power to support the armed forces
and to declare war, but only the president is authorized to act as commander in
chief. Throughout United States history, the president has used his power as
commander in chief to respond to many foreign crises. These crises include the
Mexican-American War (1846-1848) during the presidency of James K. Polk, the
Vietnam War (1964-1975) during the presidency of Lyndon B. Johnson, and the
Persian Gulf War (1990-1991) during the presidency of George H. W. Bush.

Using the information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay in which you will be asked to

Select two foreign crises listed in the historical context and for each
e Describe the historical circumstances that led to the crisis
* Explain an action taken by the president to respond to the crisis

* Discuss an effect of the president’s action on the United States and/or on
American society

In developing your answers to Part III, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) explain means “to make plain or understandable; to give reasons for or causes of; to

show the logical development or relationships of ”

(c) discuss means “to make observations about something using facts, reasoning, and

argument; to present in some detail”
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Part A
Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided.

Document 1

United States and Mexico, 1846

- N/
EGon COUNTRY UNORGANIZED
TERRITORY
UNITED
STATES

MEXICO

“Claired by

> L Mexico . s
N andTean /" Independent,

1836-45

Annexed
by U. S., 1845

-\ Nueces
7 ] RIVeK

Gulf of
Mexico

PACIFIC
OCEAN

Source: Thomas A. Bailey et al., The American Pageant, Houghton Mifflin (adapted)

1 Based on the information provided by this map, state one cause of the conflict between the United States
and Mexico in 1846. [1]

Score
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Document 2

... In my message at the commencement of the present session I informed you that upon
the earnest appeal both of the Congress and convention of Texas I had ordered an efficient
military force to take a position “between the Nueces and the Del Norte [Rio Grande].” This
had become necessary to meet a threatened invasion of Texas by the Mexican forces, for which
extensive military preparations had been made. The invasion was threatened solely because Texas
had determined, in accordance with a solemn resolution of the Congress of the United States
[March 1, 1845], to annex herself to our Union, and under these circamstances it was plainly our
duty to extend our protection over her citizens and soil. . . .

Source: President James K. Polk, War Message, May 11, 1846 (adapted)

2 Based on this document, what action did President James K. Polk take in 1846 regarding Texas? [1]

Score
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Document 3a

... It was a peculiarity of nineteenth-century politics that more than a year elapsed between the
election of a Congress and its initial meeting. The Thirtieth Congress, elected in 1846, assembled
in December 1847 to confront the complex questions arising from the Mexican War. Although
Democrats in the Senate outnumbered their opponents by almost two to one, the Whig party
enjoyed a narrow margin in the House—the only time in his entire legislative career that Lincoln
found himself in the majority. Both parties, however, were internally divided, especially on the
question of the future expansion of slavery. In August 1846, just as the previous Congress drew
to a close, Congressman David Wilmot of Pennsylvania had proposed an amendment to an
appropriation bill requiring that slavery be prohibited in any territory acquired from Mexico.
The Wilmot Proviso, which passed the House but failed in the Senate, split both parties along
sectional lines and ushered in a new era in which the slavery issue moved to the center stage of
American politics. . . .

Source: Eric Foner, The Fiery Trial: Abraham Lincoln and American Slavery, W. W. Norton & Company, 2010

3a According to Eric Foner, what issue did the Wilmot Proviso attempt to address? [1]

Score
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Document 3b

United States Acquisitions from Mexico, 1848
g
2
&
>
exica essio
. Disputed.’.
" Territory. -
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OCEAN Boundary by Tre, 1848 1 - - O ==
< el S 4
of Guada,N_ .- |- '.'-_'."?6:74? LN 0
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ending Mexican War, 1848 NG o\ G\ Gulf of Mexico
Disputed territory, 1845 0 MEXICO 9o, 1848 /OO, s 2
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- Acquired from Mexico, 1848 s =
- . 150 ' 300 kms

Source: Historical Maps on File, Facts on File, 2002 (adapted)

3b Based on the information provided by this map, what was one effect of the Mexican-American War on the
United States in 18487 [1]

Score
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Document 4

WHY ARE WE IN VIET-NAM?

... Why are these realities our concern? Why are we in South Viet-Nam?

We are there because we have a promise to keep. Since 1954 every American President has
offered support to the people of South Viet-Nam. We have helped to build, and we have helped to
defend. Thus, over many years, we have made a national pledge to help South Viet-Nam defend
its independence.

And I intend to keep that promise.

To dishonor that pledge, to abandon this small and brave nation to its enemies, and to the
terror that must follow, would be an unforgivable wrong.

We are also there to strengthen world order. Around the globe, from Berlin to Thailand, are
people whose well-being rests, in part, on the belief that they can count on us if they are attacked.
To leave Viet-Nam to its fate would shake the confidence of all these people in the value of an
American commitment and in the value of America’s word. The result would be increased unrest
and instability, and even wider war. . . .

Source: “Peace Without Conquest,” President Lyndon B. Johnson,
Address at Johns Hopkins University, April 7, 1965

4 Based on this document, state one reason President Lyndon B. Johnson believed the United States should
continue to assist South Vietnam. [1]

Score
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Document 5a

... What are our goals in that war-strained land?

First, we intend to convince the Communists that we cannot be defeated by force of arms or
by superior power. They are not easily convinced. In recent months they have greatly increased
their fighting forces and their attacks and the number of incidents.

I have asked the Commanding General, General Westmoreland, what more he needs to meet
this mounting aggression. He has told me. We will meet his needs.

I have today ordered to Viet-Nam the Air Mobile Division and certain other forces which will
raise our fighting strength from 75,000 to 125,000 men almost immediately. Additional forces will
be needed later, and they will be sent as requested.

This will make it necessary to increase our active fighting forces by raising the monthly draft

call from 17,000 over a period of time to 35,000 per month, and for us to step up our campaign
for voluntary enlistments. . . .

Source: President Lyndon B. Johnson, “Why We Are in Viet-Nam,”
News Conference, July 28, 1965 (adapted)

5a Based on this document, what was one action President Lyndon B. Johnson took in 1965 regarding Vietnam?

[1]

Score
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Document 5b

Allied Troop Levels in Vietnam, 1959 —1969

Year gg{gg ViSeOtthm Australia| Korea Ze’\zl:\?avt\:]d Philippines| Thailand
1959 760 243,000 -- -- -- -- --
1960 900 243,000 -- -- -- -- --
1961 3,205 243,000 -- -- -- -- --
1962 11,300 243,000 -- -- -- -- --
1963 16,300 243,000 -- -- -- -- --
1964 23,300 514,000 198 200 30 20 --
1965 184,300 642,500 1,560 20,620 120 70 20
1966 385,300 735,900 4,530 25,570 160 2,060 240
1967 485,600 798,700 6,820 47,830 530 2,020 2,200
1968 536,100 820,000 7,660 50,000 520 1,580 6,000
1969 475,200 897,000 7,670 48,870 550 190 11,570

Source: Church Committee Report on Diem Coup-1963, Vietnam,
War Statistics and Facts 1, 25thaviation.org (adapted)

5b Based on the information in this chart, what was one effect of the actions taken by President
Lyndon B. Johnson in 19657 [1]

Score
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Document 6a
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- “Support Our Gls, Bring Them
Home Now!”
MARCHERS AT LINCOLN MEMORIAL

Source: Time, October 27, 1967 (adapted)

Document 6b

... With America’s sons in the fields far away, with America’s future under challenge right here at
home, with our hopes and the world’s hopes for peace in the balance every day, I do not believe
that I should devote an hour or a day of my time to any personal partisan causes or to any duties
other than the awesome duties of this office—the Presidency of your country.

Accordingly, I shall not seek, and I will not accept, the nomination of my party for another
term as your President. . . .

Source: President Lyndon B. Johnson, Address to the Nation Announcing Steps to Limit the War in Vietnam
and Reporting His Decision Not to Seek Reelection, March 31, 1968

6 Based on these documents, state two effects of the Vietnham War on the United States. [2]
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Document 7a

Iraq Deploys Troops Near Kuwait Border Amid Dispute on Oil

WASHINGTON, July 23 — American military officials are closely watching a new deployment
of thousands of troops by Iraq along its border with Kuwait, where recent tensions appear to be
escalating into a flaunting of strength by the two Persian Gulf countries, Pentagon officials said
tonight. . ..

Source: New York Times, July 24, 1990

Document 7b

IRAQ ARMY INVADES CAPITAL OF KUWAIT
IN FIERCE FIGHTING

EMERGENCY U.N. SESSION

Casualties Are Called Heavy — Emir’s Palace Besieged as Explosions Jolt City

WASHINGTON, Thursday, August 2 — Iraqi troops crossed the Kuwait border today and
penetrated deeply into the country and into Kuwait’s capital city, senior Administration officials
said late Wednesday. . . .

Source: New York Times, August 2, 1990

Document 7c¢

Iraq’s Naked Aggression

Without warrant or warning, Iraq has struck brutally at tiny Kuwait, a brazen [bold] challenge
to world law. Iraq stands condemned by a unanimous U.N. Security Council and major Western
oil purchasers. President [George H. W.] Bush’s taste for bluntness stands him in good stead:
“Naked aggression” is the correct term for President Saddam Hussein’s grab at a vulnerable, oil-

rich neighbor. . ..

Source: New York Times, August 3, 1990

7 Based on these documents, what was one cause of the Persian Gulf War? [1]
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Document 8

Just 2 hours ago, allied air forces began an attack on military
targets in Iraq and Kuwait. These attacks continue as I speak.
Ground forces are not engaged.

This conflict started August 2d [1990] when the dictator of
Iraq invaded a small and helpless neighbor. Kuwait—a member
of the Arab League and a member of the United Nations—
was crushed; its people, brutalized. Five months ago, Saddam
Hussein started this cruel war against Kuwait. Tonight, the
battle has been joined.

This military action, taken in accord with United Nations
resolutions and with the consent of the United States Congress,
follows months of constant and virtually endless diplomatic
activity on the part of the United Nations, the United States,
and many, many other countries. Arab leaders sought what
became known as an Arab solution, only to conclude that President George H. W. Bush
Saddam Hussein was unwilling to leave Kuwait. Others
traveled to Baghdad in a variety of efforts to restore peace and
justice. Our Secretary of State, James Baker, held an historic meeting in Geneva, only to be totally
rebuffed. This past weekend, in a last-ditch effort, the Secretary-General of the United Nations
went to the Middle East with peace in his heart—his second such mission. And he came back
from Baghdad with no progress at all in getting Saddam Hussein to withdraw from Kuwait.

Now the 28 countries with forces in the Gulf area have exhausted all reasonable efforts to
reach a peaceful resolution—have no choice but to drive Saddam from Kuwait by force. We will
not fail. . ..

Source: President George H. W. Bush, Address to the Nation Announcing Allied Military
Action in the Persian Gulf, January 16, 1991

8 Based on this document, what was one action taken by President George H. W. Bush in response to Iraq’s
1990 invasion of Kuwait? [1]

Score
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Document 9a

NEWS of success in the ground war has sent America’s hardcore peace activists into retreat and
prompted citizens from coast to coast to proclaim that, after two decades, the country is finally
purging the “Vietnam syndrome”.

While families of servicemen waited anxiously, a sense of pride sometimes approaching glee
infused the talk on the streets and on the air waves all day on Sunday and early yesterday. Again
and again, people voiced the same view: after all the sneering and humiliation of recent years,
America has proved it has the will and the might to fight and win a war. . . .

Spot opinion polls yesterday showed that well over 80 per cent of the population supported
President Bush’s decision to launch the ground war, and 75 per cent believed they should keep
fighting until President Saddam Hussein is removed.

Commentators and historians are pointing out that Iraq is reaping all the anger pent up
through years of humiliation since the debacle and retreat from Vietnam in the early 1970s. USA
Today, the popular national newspaper, said the ground war “held the promise of completion, a
chance to get past the anguish of Vietnam, and this time to do it right”. . . .

Source: The Times, London, February 26, 1991

Document 9b

... Tonight the Kuwaiti flag once again flies above the capital of a free and sovereign nation. And
the American flag flies above our Embassy.

Seven months ago, America and the world drew a line in the sand. We declared that the
aggression against Kuwait would not stand. And tonight, America and the world have kept their
word.

This is not a time of euphoria, certainly not a time to gloat. But it is a time of pride: pride in
our troops; pride in the friends who stood with us in the crisis; pride in our nation and the people
whose strength and resolve made victory quick, decisive, and just. And soon we will open wide our
arms to welcome back home to America our magnificent fighting forces. . . .

Source: President George H. W. Bush, Address to the Nation on the Suspension of Allied
Offensive Combat Operations in the Persian Gulf, February 27, 1991

9 Based on these documents, what were two effects of the Persian Gulf War on the United States? [2]

(1)
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Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in the body of the essay. Support your response with
relevant facts, examples, and details. Include additional outside information.

Historical Context:

Under the Constitution, Congress has the power to support the armed forces
and to declare war, but only the president is authorized to act as commander in
chief. Throughout United States history, the president has used his power as
commander in chief to respond to many foreign crises. These crises include the
Mexican-American War (1846-1848) during the presidency of James K. Polk, the
Vietnam War (1964-1975) during the presidency of Lyndon B. Johnson, and the
Persian Gulf War (1990-1991) during the presidency of George H. W. Bush.

Task: Using information from the documents and your knowledge of United States history,
write an essay in which you

Select two foreign crises listed in the historical context and for each
¢ Describe the historical circumstances that led to the crisis
* Explain an action taken by the president to respond to the crisis

e Discuss an effect of the president’s action on the United States and/or on
American society

Guidelines:

In your essay, be sure to

e Develop all aspects of the task

* Incorporate information from at least four documents

* Incorporate relevant outside information

* Support the theme with relevant facts, examples, and details

* Use a logical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme
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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in United States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
August 2018

Theme: Supreme Court Decisions

The United States Supreme Court has issued decisions that have defined the constitutional
rights of individuals and groups of people. These decisions by the Court have had a great
impact on the nation.

Task: Select two United States Supreme Court cases and for each
e Describe the historical circumstances surrounding the case
e Explain the Court’s decision
e Discuss the impact of the Court’s decision on the United States or on American society

You may use any appropriate Supreme Court case from your study of United States history. Some
suggestions you might wish to consider include Worcester v. Georgia (1832), Dred Scott v. Sanford
(1857), Plessy v. Ferguson (1896), Korematsu v. United States (1944), Brown v. Board of Education of
Topeka (1954), Engel v. Vitale (1962), Miranda v. Arizona (1966), Roe v. Wade (1973), and New Jersey
v. T.L.O. (1985).

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of six components (for each of two Supreme Court cases,
discussing the historical circumstances surrounding the case, the decision in the case, and the
impact of the decision on the United States or on American society).

2. The historical circumstances surrounding each case may describe either the narrower facts of the

particular case or the wider issues of the time period leading up to the case, or a combination of both.

The impact of the Court’s decision on the United States may be immediate or long term.

4. The response may discuss the impact of the Supreme Court’s decision from any perspective as long
as the position taken is supported by accurate facts and examples.

5. Ifrelated cases such as Plessy v. Ferguson and Brown v. Board of Education of Topeka are chosen,
one may be used to discuss the other as long as the response includes additional distinct and separate
information for each.

6. If cases with similar issues are chosen, the discussion of their impact may share a general theme, but
the discussion must include separate and distinct information for each, e.g., Gideon v. Wainwright
and Miranda v. Arizona both expanded the rights of accused criminals but Gideon mandated that
counsel be provided to indigent defendants and Miranda mandated that suspects be informed of their
rights before interrogation.

7. If more than two Supreme Court decisions are discussed, only the first two decisions may be scored.

98]
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Score of 5:

e Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding each of two Supreme Court cases, the decision in each case, and the
impact of each decision on the United States or on American society

e Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Plessy
v. Ferguson: connects the end of Reconstruction, the triumph of Redeemers in the South, and the
enactment of Jim Crow laws that ensured white supremacy to the Supreme Court’s decision that
established the doctrine of “separate but equal” by ruling that segregated railway cars did not
violate “equal protection of the law,” thus legitimizing segregation in public facilities, perpetuating
racism, and affirming the second-class status of African Americans; Brown v. Board of Education
of Topeka: connects “separate but equal” southern schools, the disparity in the education of African
American students, and post-World War II activism to the Supreme Court’s decision that
overturned “separate but equal” in public schools, citing their inherent inequality and energizing
the civil rights movement by initiating federal action to force the integration of schools and other
public facilities

e Richly supports the theme with many relevant facts, examples, and details, e.g., Plessy v.
Ferguson: 14th amendment; withdrawal of federal troops; mixed race; Louisiana; “Colored Only”
signs; inferior bathrooms, drinking fountains, schools; Ku Klux Klan; lynching; Booker T.
Washington’s Atlanta Compromise; policy upheld until mid—20th century civil rights movement;
Brown v. Board of Education of Topeka: Jim Crow laws; NAACP; Thurgood Marshall; Chief
Justice Earl Warren; judicial activism; unanimous decision; 14th amendment; psychological effects
of segregation; “with all deliberate speed”; President Eisenhower; troops to Little Rock, Arkansas;
1964 Civil Rights Act; Heart of Atlanta Hotel v. United States; busing to achieve racial balance; de
facto vs. de jure segregation; President Barack Obama

e Demonstrates a logical and clear plan of organization, includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

e Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the
task for one Supreme Court case more thoroughly than the second Supreme Court case or by
discussing one aspect of the task less thoroughly than the other aspects

e Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Plessy v. Ferguson: discusses how the end of Reconstruction led Southern states to enact Jim Crow
laws that segregated African Americans, how the Supreme Court decision upheld the
constitutionality of segregated railway cars as “separate but equal,” and how the ruling relegated
African Americans to inferior facilities and kept them as second-class citizens; Brown v. Board of
Education: discusses how the “separate but equal” doctrine kept African American children in
segregated and inferior schools throughout the South, how the Supreme Court ruled that racial
separation in schools was unconstitutional and harmful to minority students, and how the decision
led to further federal action to desegregate schools and to the civil rights movement
Supports the theme with relevant facts, examples, and details
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

e Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)
Includes some relevant facts, examples, and details; may include some minor inaccuracies
Demonstrates a satisfactory plan of organization, includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one Supreme Court
case and if the response meets most of the other Level 5 criteria, the overall response may be a
Level 3 paper.

Score of 2:

e Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth
Is primarily descriptive; may include faulty, weak, or isolated application or analysis
Includes few relevant facts, examples, and details; may include some inaccuracies
Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

e Minimally develops some aspects of the task

e s descriptive; may lack understanding, application, or analysis

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring

examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Worcester v. Georgia and
for Plessy v. Ferguson

e Is more analytical than descriptive (Worcester: in the early 1800s, the United States
government began a policy of Indian resettlement; the Cherokee had adopted many European
customs and manners, appearing much like “civilized” whites and had a society similar to
American society; when the state of Georgia, during Andrew Jackson’s presidency, tried to
pass laws controlling the Cherokees on their lands, the Cherokee responded by taking the
issue to court; Chief Justice John Marshall declared that states have no power to make laws
interfering with treaties between the Cherokees and the United States; Court decided that the
Native American tribes were independent nations in their own right and should be treated
fairly; Jackson responded to this decision by ignoring the Supreme Court and Jackson’s
successor sent soldiers to Georgia, forcefully removing the Cherokee to Indian territory; in
this famous march, known as the Trail of Tears, thousands of Cherokee died of hunger or
hypothermia; allowed the United States government to continue its expansion policy in the
West, making it a de facto right for the government to order the Native Americans off tribal
holdings, leading to the eventual placement of Native Americans to reservations; Plessy. in
the eyes of the law they were equal in rights to a white man; people in the South actively
refuted the changes by instituting white supremacy laws targeting African Americans; kept
from integrating into white society by visits from the Ku Klux Klan and by laws segregating
African American facilities from white facilities; Court ruled “separate but equal” did not
violate the 14th amendment despite their being isolated from white society; Court decided
that laws to segregate the races were a reasonable use of state power; limited them to inferior
facilities and made them second-class citizens; although the ruling in Plessy v. Ferguson was
overturned regarding public schools by the 1954 Brown v. Board of Education of Topeka,
Kansas, the damage to African American rights in the South left its mark on history by
validating discrimination; government has done little to address de facto segregation and the
legacy of racism still troubles the country)

e Richly supports the theme with many relevant facts, examples, and details (Worcester:
Louisiana Territory; fledgling American republic; Seminole War; violated a treaty; pro-
Federalist; “a man in the fight”; Oklahoma; Plessy: 13th, 14th, and 15th amendments;
abolished slavery; right to vote; citizenship; Jim Crow laws; railroad cars)

e Demonstrates a logical and clear plan of organization; includes an introduction that connects
the decisions to the precedent of judicial review in Marbury v. Madison, and a conclusion
that reviews the negative effects of both decisions

Conclusion: Overall, the response fits the criteria for Level 5. The response is well developed
and analytical, recognizing the complexities of federal and state relationships and the devastating
impact of each decision on two specific minorities.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for Plessy v. Ferguson and
for Brown v. Board of Education of Topeka

Is more analytical than descriptive (Plessy: many Southerners blamed their troubles on
blacks, who were now free; Redeemers in the Southern states enacted various restrictions and
laws to stop blacks from obtaining the civil rights promised to them in the 13th, 14th, and
15th amendments; began with an attempt by a black man, Homer Plessy, to protest the
segregation of public facilities by boarding a whites-only railroad car in Louisiana; Court
upheld the South’s Jim Crow laws, stating that there could be segregated railroad cars
because they were “separate but equal”; the justices claimed that equal protection in the 14th
amendment did not mean that facilities must be the same for the races; set the standard for
the next half century in the South, perpetuating segregation and racial inferiority; Jim Crow
laws gained power after the decision and black public facilities deteriorated; Court had
conferred second-class citizenship on a whole race of Americans; Brown: one institution that
suffered dire consequences of segregation was schools in the South; black schools were
severely underfunded and did not have the same resources as their white counterparts;
NAACP and attorney Thurgood Marshall chose Linda Brown’s case out of many to protest
Jim Crow schools; Court, under activist Justice Earl Warren, ruled in favor of Brown,
effectively overturning the Plessy v. Ferguson decision; Warren stated that “separate but
equal” was inherently unequal and the other justices unanimously agreed that the 14th
amendment was violated; NAACP had won its greatest victory and the Brown decision
became a catalyst for a new level of progress in the civil rights movement; during the 1960s
black political activists used a variety of methods to finally achieve the rights promised
during Reconstruction; what the Brown decision did for public schools, the 1964 Civil Rights
Act did for all public facilities in the nation)

Richly supports the theme with many relevant facts, examples, and details (Plessy:
Reconstruction; lost the Civil War; South was suffering; lack of education; Ku Klux Klan;
lynchings; politically active blacks; Brown: a black school; de facto practice; “all deliberate
speed”; Jim Crow laws weakened; Voting Rights Act)

Demonstrates a logical and clear plan of organization; includes an introduction that states
while Supreme Court decisions are not frequent, they are influential, and a conclusion that
emphasizes that the decisions changed the entire culture of the South and the lives of African
Americans

Conclusion: Overall, the response fits the criteria for Level 5. The response uses strong analysis
of Jim Crow legislation to discuss and connect the cases while including separate and distinct
information for each.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

e Develops all aspects of the task but does so unevenly by discussing Plessy v. Ferguson more
thoroughly than Brown v. Board of Education of Topeka

e [s both descriptive and analytical (Plessy. blacks were now free and equal, at least under law,
to the white man; harsh restrictions were quickly imposed on the lives of blacks, including
voting limitations and strict segregation; coined the phrase “separate but equal” after a black
man was prohibited from riding in a whites-only train car; majority ruled that legal separation
did not violate the equal protection clause of the 14th amendment; decision was detrimental
to the already crumbling opportunities for blacks; “separate but equal” notion only filled one
half of the bargain: separate; “colored” facility was always inferior in quality, funding, and
structure; led to the widespread belief that blacks were still inferior members of society and
to the growing idea of white supremacy; Brown: established the concept that “separate but
equal” was not equal as proved by differentials in school funding for white and “colored”
schools; whole Court agreed that separate schools created a sense of inferiority and ordered
an end to segregation “with all deliberate speed”; decision was the hope blacks were waiting
for and sparked the beginning of a decade of civil rights activism; Little Rock Nine were
turned away from a school in Little Rock, Arkansas, and were only allowed admission by
Eisenhower’s use of the military to enforce the Brown decision; in the 1960s, groups such as
the Southern Christian Leadership Conference and the Student Nonviolent Coordinating
Committee organized protests and sit-ins to preach civil equality)

e Supports the theme with relevant facts, examples, and details (Plessy. post—Civil War; Ku
Klux Klan; Birth of a Nation; lynching; Brown: Plessy v. Ferguson; Civil Rights Act of
1964; Voting Rights Act of 1965)

e Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that observe both cases greatly affected black Americans

Conclusion: Overall, the response fits the criteria for Level 4. The response includes good
analysis, especially about the impact of the decisions on American society; however, it fails to
provide sufficient distinct and separate information in the discussion of the historical
circumstances surrounding Brown v. Board of Education of Topeka.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B

Anchor Level 4-B

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Brown v. Board of
Education of Topeka

e [s both descriptive and analytical (Dred Scott: Scott’s argument was that because some of the
places they moved around to were free states or free territory, he should be free; decision in
this case is one of the most shameful decisions in American history; ruled that because Dred
Scott was black he was not a citizen and therefore could not sue; said that if a slave was
moved to a free state or free territory, the slave was still property and the government cannot
take away someone’s property; Court also said that Congress did not have the power to keep
slavery out of a territory and that the Missouri Compromise was unconstitutional; according
to this decision, every state could technically be a slave state; Northerners were faced with
the realization that there was no way to ban slavery; biggest step in the march toward the
Civil War; Brown: Plessy v. Ferguson had established “‘separate but equal” by upholding Jim
Crow laws in the South that restricted black equality; Brown, as well as many other students,
put up an argument that segregated schools were not actually equal and that the black schools
provided much worse education with inferior conditions; African American children got old
textbooks, untrained teachers, and crumbling school buildings; decision was to order the
desegregation of schools and say that “separate but equal” was illegal; integration of schools,
however, was easier said than done; just a few years later, black students going to a white
high school for the first time were greeted with such violence that President Eisenhower sent
the military in to escort and protect them; where people live usually determines how diverse
their children’s schools will be and so segregation continues today)

e Supports the theme with relevant facts, examples, and details (Dred Scott: started as a slave;
major victory for the South; severe loss for the North; sectional tension increased; Brown:
almost 100 years after; trains, restaurants, and bathrooms; reopened as private schools;
suburbanization; blacks in the inner city and whites in the suburbs; bus children; anger and
violence)

e Demonstrates a logical and clear plan of organization; includes an introduction that states
both decisions were controversial and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 4. The historical circumstances
surrounding Dred Scott v. Sanford and Brown v. Board of Education of Topeka are not fully
developed, but the remainder of the discussion is analytical and insightful.

U.S. Hist. & Gov't. Rating Guide - Aug. 18 [18] Vol. 1



Anchor Paper — Thematic Essay—Level 4 — C

271 ual treatment

U.S. Hist. & Gov't. Rating Guide - Aug. ’18 [19] Vol. 1



Anchor Paper — Thematic Essay—Level 4 — C

U.S. Hist. & Gov't. Rating Guide - Aug. 18 [20] Vol. 1



Anchor Level 4-C

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Korematsu v. United States

e [s both descriptive and analytical (Dred Scott: culmination of bad blood between the pro-
slavery South and the anti-slavery North that was evident during the constitutional debates
and had spiked as the nation expanded west; Scott who traveled to Northern territories with
his owner and established his claim for emancipation and freedom under the notion that he
was a free man because he had lived in an area designated as free by the Missouri
Compromise; at this time, Southern judges outnumbered Northern judges on the Supreme
Court; disagreed with Dred Scott’s claim and argued that slaves were merely property; basic
rights and freedoms bestowed upon American citizens were unavailable to them; decision
further pushed the nation toward the brink of civil war; 14th amendment to the Constitution
basically overturned the decision by defining citizenship and providing for equal treatment;
Korematsu: was aimed at a particular race, except this time Japanese Americans; Japan had
become an Axis power in World War II and had attacked our naval base at Pearl Harbor;
Korematsu was a Japanese American who appealed to the Supreme Court about Japanese
American relocation to military camps; claimed that this action by the national government
was in clear violation of his constitutionally protected right to due process; reached the
decision that the government internment policy was constitutional because during times of
war or crisis the government could limit civil rights amongst the people; later criticized
because of its racial targeting of Japanese Americans; were even given money for their losses
and discrimination; even today individual rights can be limited for national security)

e Supports the theme with relevant facts, examples, and details (Dred Scott: slave; antebellum
era; abolitionists; Union’s victory; Korematsu: fear of espionage; Lincoln suspended habeas
corpus, Civil War)

e Demonstrates a logical and clear plan of organization; includes an introduction that states
both cases oppressed racial groups and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The response discusses important
points for each case but lacks the analysis and detail of a higher level paper.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

Develops all aspects of the task for Dred Scott v. Sanford and for Schenck v. United States

Is both descriptive and analytical (Dred Scott: Scott believed that he should now be a free
man since he had resided in a land where slavery did not exist; debate over whether slavery
should be abolished or not was gaining popularity, so the ruling of this case was going to be
significant; Scott was a slave and therefore considered to be property; taking him away from
his owner would violate the fifth amendment; Scott had no right to even bring a case to court
since he was property and not technically a citizen; made the Supreme Court seem very pro-
slavery, upsetting many and helping to lead to the Civil War; contributed to passage of the
13th and 14th amendments; Schenck: gave speeches and wrote about his lack of support for
the current United States government and the war; promoting socialism as the answer to the
troubles facing American society; targeted the draft, handing out pamphlets; his actions about
the draft were deemed a threat; trial was a very controversial one because the first
amendment, which grants all citizens the right to freedom of speech, was brought into
question; Court, however, ruled against him; decided that during times such as war, rights of
citizens may be suspended or limited in order to protect national security; used in support for
other serious court cases, such as Korematsu v. United States when it was again decided the
rights of individuals may be suspended to protect national security)

Includes some relevant facts, examples, and details (Dred Scott: appealed his case; Chief
Justice Taney; Schenck: World War I; capitalist government; arrested)

Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a conclusion that observes both cases altered American society

Conclusion: Overall, the response fits the criteria for Level 3. The response discusses important
highlights of each decision with some good analytical statements but would have been
strengthened by additional facts and explanations.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

e Develops all aspects of the task in some depth for Plessy v. Ferguson and for Brown v.
Board of Education of Topeka

e s both descriptive and analytical (Plessy: every Southern state had passed Jim Crow laws to
keep the races separate; Plessy was of African American descent and wished to sit in a front
train car on a train journey; would deeply scar the face of the United States as a nation; ruled
in favor of Ferguson, citing that African Americans and whites could thus be treated as
“separate but equal”; racism was kept alive and thriving through segregation laws that made
sure whites were superior and got the best treatment; white population feared the differences
of this other race and made sure they could not become a threat through advances; remained
legally racist for over 50 years; Brown. schools were segregated and very unequal; wished
for her to be allowed to attend the better white school that was far closer to her home; Court
saw the injustice in segregated schools and ruled in favor of Brown’s new attendance; Court
decided that “separate but equal” was not equal at all and that it had to be changed; opened
the door for national change and caused enormous headway in the civil rights movement;
began the desegregation of the United States); includes faulty analysis (Plessy: the “one
drop” policy was enacted)

e Includes some relevant facts, examples, and details (Plessy: segregated; defined the nation as
officially racist; Brown. young African American girl; reversal of the segregating decision;
laws brought on by Plessy v. Ferguson)

e Demonstrates a satisfactory plan of organization; includes an introduction that lists a variety
of topics considered by the Supreme Court and a conclusion that notes the rulings decided
the rights of African Americans in different time periods

Conclusion: Overall, the response fits the criteria for Level 3. The response shows an
understanding of the problems facing African Americans during different time periods. The
response includes some good analysis, but it would have been strengthened by additional facts
and details.
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Anchor Level 3-C

The response:

e Develops most aspects of the task in little depth for Schenck v. United States and for
Korematsu v. United States

e [s more descriptive than analytical (Schenck: arrested for his writings denouncing the
government’s capitalist ways and its use of the draft; after appealing to the Court on the
grounds that he had been exercising his freedom of speech, Schenck was given a negative
verdict; Schenck’s writings were seen as detrimental to the war effort; he had created a “clear
and present danger”; decision allowed the government to limit citizens’ rights during
wartime; same general result was upheld in Korematsu v. United States and other cases about
civil liberties during times of crisis; Korematsu: bombing of Pearl Harbor had made
Americans suspicious of Japanese Americans on the west coast; he was denied his freedom
even though he was not convicted of a crime; personal liberties could be infringed upon in
order to better protect national security; Korematsu and thousands of others’ only offense
was their race because it was believed they would turn against the United States)

e Includes some relevant facts, examples, and details (Schenck: socialist; remain in prison;
World War I; Korematsu: internment camp; World War II; Schenck v. United States)

e Demonstrates a satisfactory plan of organization; includes an introduction that states both
cases infringed on the rights of citizens and a conclusion that suggests in the future the
government could continue to take away rights of citizens in time of war

Conclusion: Overall, the response fits the criteria for Level 3. The response provides limited
historical circumstances for both cases and lacks a discussion of the impact of Korematsu v.
United States. The overall response would have been strengthened by additional analysis.
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Anchor Paper — Thematic Essay—Level 2 — A

Anchor Level 2-A

The response:

e Develops some aspects of the task in some depth for Plessy v. Ferguson and for Brown v.
Board of Education of Topeka

e Is primarily descriptive (Plessy: 14th amendment, since its passage in the Reconstruction era
up until now, has been tested in the Supreme Court; segregation of the freedmen and other
African Americans could continue as long as facilities were “separate but equal”’; Redeemer
Democrat leaders passed Jim Crow laws, segregation, and just made it difficult for African
Americans to make any political, social, or economic progress; New Orleans Slaughterhouse
cases set the stage for Plessy by weakening the 14th amendment; Brown: Little Rock Nine
tried to attend what had previously been an all-white school; President Eisenhower called in
federal troops to stop these angry white people from killing the innocent black people;
Charles Hamilton Houston had been winning minor court cases in the 1930s—1940s; after
Brown, Martin Luther King Jr. was able to work for more civil rights progress)

e Includes few relevant facts, examples, and details (Plessy: essentially nullified the 14th
amendment in the South; disenfranchised; poll taxes; violence; train; Brown: desegregated
schools); includes an inaccuracy (Brown. the passage of Brown)

e Demonstrates a general plan of organization; includes an introduction that mentions one
aspect of each case and a conclusion that overstates the impact of the Brown decision

Conclusion: Overall, the response fits the criteria for Level 2. The response contains several
good details but they are not well integrated and only two aspects of the task are fully developed:
the historical circumstances surrounding Plessy v. Ferguson and the impact of Brown v. Board of
Education of Topeka.
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Anchor Level 2-B

The response:

e Minimally develops all aspects of the task for Plessy v. Ferguson and for Brown v. Board of
Education of Topeka

e s primarily descriptive (Plessy: African American man who had purchased a first-class
ticket to ride a train; railroad company refused to allow him to be seated in first class; ruled
that segregation was legal in “separate but equal” facilities; case allowed for the legislation of
Jim Crow laws and other discriminatory actions by citizens, defining the racial differences in
the South; Brown: sued the Board of Education of Topeka, Kansas, for denying his
daughter’s enrollment in their neighborhood school; had to travel a great distance in order to
attend a school that was not as strong as the one that denied her; decision in Plessy v.
Ferguson was now overturned when it was decided that separate is “inherently unequal”; led
to the integration of schools and the eventual end to segregation with the passage of the Civil
Rights Act of 1964, which outlawed discrimination in privately-owned facilities that were
open to the public)

e Includes few relevant facts, examples, and details (Plessy. sued Ferguson; Civil War; Brown:
58 years later); includes an inaccuracy (Plessy: Chief Justice Taney)

e Demonstrates a satisfactory plan of organization; includes an introduction stating that the two
cases defined segregation and a conclusion that notes one case established segregation and
the other ended it

Conclusion: Overall, the response fits the criteria for Level 2. The response shows
understanding of the tasks but limited information weakens the overall quality of the essay. The
discussion of Plessy lacks historical circumstances, while the discussion of Brown assumes
historical circumstances without elaborating beyond the Plessy ruling.
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Anchor Level 2-C

The response:

e Minimally develops all aspects of the task for Dred Scott v. Sanford and for Plessy v.
Ferguson

e [s primarily descriptive (Dred Scott: slave whose owner moved from a slave state to a free
state; with this migration Scott argued that he should be freed; Court stated that Dred Scott
could not be freed; Scott and all other slaves were considered property; made it more difficult
for slaves to become free; showed that just because a slave entered a free state, that did not
mean that they were free; Plessy: African American that wanted to ride in a train car
designated to whites only; there was also a designated train car for blacks; Court decided that
blacks were separate but equal and that this was completely constitutional; decision also
allowed restaurants, bathrooms, and even water fountains to be segregated; even though
African Americans were free of slavery, they were not free of racism)

e Includes few relevant facts, examples, and details (Dred Scott: defined African American
rights; Plessy: denied access; constitutional rights)

e Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that repeats the idea that both decisions defined the constitutional rights of
African Americans

Conclusion: Overall, the response fits the criteria for Level 2. The response includes several
important generalizations but lacks the detail and development usually found in a higher level

paper.
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Anchor Paper — Thematic Essay—Level 1 — A

o the nation. as a whole

Anchor Level 1-A

The response:

e Minimally develops some aspects of the task for Dred Scott v. Sanford and for Plessy v.
Ferguson

e Is descriptive (Dred Scott: Court ruled that African Americans were not and could not
become citizens; Court ruled against them; considered them property; Plessy: did not agree
with blacks being different and separated; brought up the argument of “separate but
equal”); includes faulty analysis (Plessy: Plessy did not like the idea that slaves were being
treated like property; this would become the 14th amendment; this Supreme Court case gave
more civil rights to African Americans)
Includes few relevant facts, examples, or details (Dred Scott: Missouri Compromise)
Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response briefly addresses
each decision but fails to provide any accurate historical circumstances. Faulty analysis weakens
the explanations.
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Anchor Level 1-B

The response:

e Minimally develops some aspects of the task for Brown v. Board of Education of Topeka and
for Dred Scott v. Sanford

e [s descriptive (Brown: law that was in question was if segregation in schools should be
constitutional; black person could not go to a white school; case declared that segregation in
schools was unconstitutional; Dred Scott: got all the way to the Supreme Court with this
issue to find out that he could not even use the court system because he was a slave); includes
faulty analysis (Brown: this incident brought about the court case of Brown v. Board of
Education; Dred Scott: this resulted in slavery being abolished)

e Includes few relevant facts, examples, or details (Brown: racism; Dred Scott: Frederick
Douglass; Nat Turner)

e Demonstrates a general plan of organization; includes a brief introduction and conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response minimally addresses
the decision in each case. The discussion of the Little Rock Nine includes some correct
information but is incorrectly mentioned as a cause of Brown v. Board of Education, rather than
an impact.
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Practice Paper A—Score Level 1

The response:

e Minimally develops some aspects of the task for Brown v. Board of Education of Topeka and
for Roe v. Wade

e [s descriptive (Brown: situation where blacks were not allowed in white schools; Court
finally came to the conclusion that blacks should be allowed in white schools; Roe: Court
came to the decision that people can have an abortion within three months of pregnancy, with
it being their choice); includes faulty analysis (Brown: these people revolted and had protests
to change this problem; Roe: this was when a woman was raped and could not get an
abortion so she protested)
Includes no relevant facts, examples, or details
Demonstrates a general plan of organization; includes a brief introduction and conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response consists of only a
few general statements that are correctly related to the tasks.
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Practice Paper B—Score Level 3

The response:

e Develops most aspects of the task in some depth for Korematsu v. United States and for
Brown v. Board of Education of Topeka

e Is more descriptive than analytical (Korematsu: during World War II, Japan made a surprise
attack on Pearl Harbor and everyone was afraid of the Japanese in the United States; contain
them they did, putting all the Japanese Americans together in internment camps far from the
coast and run by the military; they lost everything without even a trial; Court ended up ruling
against Korematsu; it ruled that the government can take away the rights of citizens during a
national crisis; Brown. case was brought on by segregation; did not turn out very equal,
especially in the education system; dismissed the “separate but equal” decision of the
Supreme Court in Plessy v. Ferguson; said that if children are separated by race and are not
educated the same, minority children will feel inferior; first big step in ending racial
segregation in the United States; even though integration did not happen overnight, the civil
rights movement gave African Americans hope)

e Includes some relevant facts, examples, and details (Korematsu: living peacefully; writ of
habeas corpus was suspended; hysteria; citizens by birth; Brown: tablets and chalk; dirty,
run-down schools; Barack Obama)

e Demonstrates a clear plan of organization; includes an introduction and a conclusion that state
the Supreme Court can decide the fate of the country, for good or for bad

Conclusion: Overall, the response fits the criteria for Level 3. The response lacks a full
discussion of the impact of each decision. It does, however, exhibit understanding of the
historical circumstances, especially the inequality of African American schools before the Brown
decision.

Practice Paper C—Score Level 2

The response:

e Minimally develops all aspects of the task for Brown v. Board of Education of Topeka and
for Gideon v. Wainwright

e [s primarily descriptive (Brown: wanted to take his daughter to an all-white school;
eventually, with the aid of the NAACP, the case was taken up; those children felt inferior to
white people; proved that the 14th amendment was violated and the Court ruled in Brown’s
favor; case helped integration take place between African Americans and whites; also aided
as a spark of the historic civil rights movement; Gideon: accused of breaking and entering;
too poor to find a lawyer; ruled that the sixth amendment was violated under the context that
he was not provided assistance in defense)

e Includes few relevant facts, examples, and details (Brown: psychologist Kenneth Clark;
segregation; psychological damage; Gideon: Florida man; capital cases; lower class)

e Demonstrates a general plan of organization; includes an introduction and a conclusion that
are little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response clearly identifies the
constitutional basis of each case. However, the remainder of the task lacks development,
especially the impact of Gideon v. Wainwright.
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Practice Paper D—Score Level 3

The response:

e Develops all aspects of the task with little depth for Brown v. Board of Education of Topeka
and for National Federation of Independent Businesses v. Sebelius

e Is more descriptive than analytical (Brown: in the mid—20th century, segregation in the South
was strictly enforced throughout public places; when the Brown family attempted to enlist
one of their children in a public school in Topeka, the school denied the child because the
child was African American; Court ruled schools could not separate students based on race,
stating that segregation in public schools was unconstitutional; felt that separate schools
could never be equal; paved way for the end of segregation as a whole; segregation by law
was slowly wiped out in the United States; proved to be the first domino to fall in the fight
for civil rights; National Federation: President Obama proposed the law to provide health
care to over 30 million uninsured Americans; American Care Act mandated that all
individuals get health care insurance or pay a penalty; constitutionality of the individual
mandate was immediately questioned; Chief Justice John Roberts upheld the constitutionality
of the American Care Act because the penalty was technically a tax and Congress has the
right to tax according to the Constitution; allowed the American Care Act to continue;
became one of the most sweeping health reforms in United States history since Lyndon
Johnson’s Great Society); includes faulty analysis (Brown: segregation based on race in
schools essentially disappeared)

¢ Includes some relevant facts, examples, and details (Brown. schools, parks, and even water
fountains; lawsuit; National Federation: no access to doctors; wealthy nation)

e Demonstrates a satisfactory plan of organization; includes an introduction that notes the
Supreme Court can rule on the constitutionality of laws and labels the cases as landmarks, and
adds a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Although all aspects of the task
are addressed, the discussion of Brown v. Board of Education is more general than National
Federation of Independent Businesses v. Sebelius and would be strengthened by additional facts
and details.
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Practice Paper E—Score Level 4

The response:

e Develops all aspects of the task for Dred Scott v. Sanford and for Brown v. Board of
Education of Topeka

e s both descriptive and analytical (Dred Scott: took place during the antebellum period, a
time when slavery was a major social and political issue; Scott’s white owner, Sanford, had
moved into a free territory and brought his slaves with him; sued Sanford for his family’s
freedom on the grounds that he was free when he entered the free territory and that his child
was born free; he was property and would remain the property of Sanford regardless of
where they moved; as a slave, he had no right to sue and the case shouldn’t have reached the
Supreme Court; based the decision on the fifth amendment clause that no citizen can be
deprived of property without due process; reinforced the idea that African Americans were
not citizens and had no constitutional rights; anti-slavery Northerners defiantly rejected this
pro-slavery decision because it made slavery legal in all territories; Southerners celebrated
the decision and only a bloody war could finally end slavery; Brown: case took place in the
early post—-World War II civil rights era; Brown wished for his daughter to attend the white
school only a few blocks away; case was taken up by Thurgood Marshall and the NAACP in
order to achieve a victory and start desegregation; “separate but equal” facilities were by
nature unequal; decision was extremely unpopular with white Southerners; caused an ugly
backlash in Little Rock, Arkansas, when enraged citizens fought to prevent nine African
American students from entering the high school; trend to desegregate public schools spread
to major state universities in the South where students faced similar hatred; desegregation
won its first major case when the Court ordered the desegregation of schools “with all
deliberate speed”); includes faulty analysis (Brown: rather than have to catch a bus to ride
halfway across town)

e Supports the theme with relevant facts, examples, and details (Dred Scott: Chief Justice
Taney; Civil War; Republicans; Brown: Chief Justice Warren; psychological impact; violated
the equal protection clause; 14th amendment; federal troops; mob violence)

e Demonstrates a logical and clear plan of organization; includes an introduction that maintains
the two cases included landmark decisions and a conclusion that says the Supreme Court is a
dynamic force in shaping American society

Conclusion: Overall, the response fits the criteria for Level 4. The response shows
understanding of relevant constitutional provisions and some important impacts of each decision.
However, the historical circumstances surrounding each case are not fully developed, and
additional facts concerning the Dred Scott decision would have strengthened the response.
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United States History and Government Specifications

August 2018

Partl

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

7,9,10,12,13, 14,17, 18, 21, 23, 25, 26, 27,
29, 32, 33, 38, 40, 43, 45, 50

2—World History

35, 36, 37, 39, 42

3—Geography

1,15, 20, 48

4—Economics

8, 16, 19, 22, 28, 30, 34, 44

5—Civics, Citizenship, and Government

2,3,4,5,6,11, 24,31, 41,46, 47,49

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Supreme Court Decisions:
Constitutional Principles;
Civic Values; Citizenship;
Individuals, Groups,
Institutions

Standards 1 and 5: United
States and New York History;
Civics, Citizenship, and
Government

Document-based Essay

Presidential Decisions and
Actions; Foreign Policy;
Places and Regions;
Constitutional Principles;
Interdependence

Standards 1, 2, 3, and 5:
United States and New York
History; World History;
Geography; Civics,
Citizenship, and Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2018
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nvsed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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FOR TEACHERS ONLY VOLUME

The University of the State of New York 2 O F 2
DBQ

REGENTS HIGH SCHOOL EXAMINATION

UNITED STATES HISTORY AND GOVERNMENT

Friday, August 17, 2018 — 8:30 to 11:30 a.m., only

RATING GUIDE FOR PART Il A
AND PART Ill B
(DOCUMENT-BASED QUESTION)

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Visit the
site at: http://www.p12.nysed.gov/assessment/ and select the link “Scoring Information”
for any recently posted information regarding this examination. This site should be
checked before the rating process for this examination begins and several times
throughout the Regents Examination period.

Contents of the Rating Guide

For Part IIT A Scaffold (open-ended) questions:
* A question-specific rubric

For Part ITI B (DBQ) essay:

* A content-specific rubric
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UNITED STATES HISTORY AND GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part III A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer

papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http://www.pl2.nysed.gov/assessment/ and must be used for determining the final examination score.
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United States History and Government
Part A Specific Rubric Scaffolding
Document-Based Question

August 2018
Document 1
United States and Mexico, 1846
OREGON /
c
OUNTRY UNORGANIZED
TERRITORY

UNITED
STATES

MEXICO

Claimed by
.- Mexico. .
.-and Texas:- ;

Independent,
1836-45

Annexed
by U. S., 1845

| N\ Nueces
River

Gulf of

Mexico

PACIFIC
OCEAN

Source: Thomas A. Bailey et al., The American Pageant, Houghton Mifflin (adapted)

1 Based on the information provided by this map, state one cause of the conflict between the United
States and Mexico in 1846.

Score of 1:
* States a cause of the conflict between the United States and Mexico in 1846 based on this map
Examples: the same land was claimed by Mexico and Texas; disagreement over boundaries; disputed
land claims; Mexico claimed part of Texas; whether the boundary of Mexico/Texas was at
the Nueces River/at the Rio Grande; United States annexed Texas and part of it was claimed
by Mexico; Manifest Destiny

Score of 0:
* Incorrect response
Examples: both nations claimed Oregon; Mexico wanted to annex the unorganized territory; Texas
wanted the Pacific Ocean as its western boundary
* Vague response
Examples: land was claimed; Oregon country; the Gulf of Mexico; the Nueces River; independence;
annexation
* No response
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Document 2

... In my message at the commencement of the present session I informed you that upon
the earnest appeal both of the Congress and convention of Texas I had ordered an efficient
military force to take a position “between the Nueces and the Del Norte [Rio Grande].” This
had become necessary to meet a threatened invasion of Texas by the Mexican forces, for which
extensive military preparations had been made. The invasion was threatened solely because Texas
had determined, in accordance with a solemn resolution of the Congress of the United States
[March 1, 1845], to annex herself to our Union, and under these circamstances it was plainly our
duty to extend our protection over her citizens and soil. . . .

Source: President James K. Polk, War Message, May 11, 1846 (adapted)

2 Based on this document, what action did President James K. Polk take in 1846 regarding Texas?

Score of 1:
* States an action taken in 1846 by President James K. Polk regarding Texas based on this document
Examples: he sent troops to the area between the Nueces River and the Rio Grande; he sent the military
because Mexico was threatening to invade; Polk sent troops to protect the Texans; he sent
troops; sent a war message to Congress/asked Congress to declare war; he sent United States
troops to protect United States territorial claims; he informed Congress about the Mexican
threat; sent a war message to Congress about sending troops to support Texas

Score of 0:
* Incorrect response
Examples: he invaded Texas; Polk appealed to the Texas convention; annexed Texas
* Vague response
Examples: speech; Congress; an appeal
* No response
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Document 3a

... It was a peculiarity of nineteenth-century politics that more than a year elapsed between the
election of a Congress and its initial meeting. The Thirtieth Congress, elected in 1846, assembled
in December 1847 to confront the complex questions arising from the Mexican War. Although
Democrats in the Senate outnumbered their opponents by almost two to one, the Whig party
enjoyed a narrow margin in the House—the only time in his entire legislative career that Lincoln
found himself in the majority. Both parties, however, were internally divided, especially on the
question of the future expansion of slavery. In August 1846, just as the previous Congress drew
to a close, Congressman David Wilmot of Pennsylvania had proposed an amendment to an
appropriation bill requiring that slavery be prohibited in any territory acquired from Mexico.
The Wilmot Proviso, which passed the House but failed in the Senate, split both parties along
sectional lines and ushered in a new era in which the slavery issue moved to the center stage of
American politics. . . .

Source: Eric Foner, The Fiery Trial: Abraham Lincoln and American Slavery, W. W. Norton & Company, 2010

3a According to Eric Foner, what issue did the Wilmot Proviso attempt to address?

Score of 1:
* States an issue the Wilmot Proviso attempted to address according to Eric Foner
Examples: extension of slavery; whether slavery should exist in the territory gained from the Mexican-
American War; the prohibition of slavery in territory acquired from Mexico; the complex
questions about slavery arising from the Mexican-American War; the complex question of
slavery/expansion of slavery; slavery

Score of 0:
* Incorrect response
Examples: Mexican-American War; division of political parties; political balance in the Senate
* Vague response
Examples: land; election of Congress; future questions; internal divide; complexities
* No response
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Document 3b

United States Acquisitions from Mexico, 1848
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Source: Historical Maps on File, Facts on File, 2002 (adapted)

Score of 1:

3b Based on the information provided by this map, what was one effect of the Mexican-American War
on the United States in 1848?

States an effect of the Mexican-American War on the United States in 1848 based on this map

Examples: the United States got land from Mexico; the United States obtained much of the Southwest;

the United States received the Mexican Cession; the United States got disputed Texas
territory; the United States got the land between the Nueces River and the Rio Grande; the

Score of 0:

Incorrect response

U.S. Hist. & Gov't. Rating Guide — Aug. ’18

Rio Grande became the border with Mexico; Mexico ceded territory to the United States;
disputed territory became part of the United States; we signed the Treaty of Guadalupe-
Hidalgo with Mexico

Examples: Mexico expanded; the Rio Grande became the southern boundary of Mexico; disputed
territory became part of Mexico; lost a majority of its land
Vague response

Examples: land; boundary line; there were territories
No response

(6]
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Document 4

WHY ARE WE IN VIET-NAM?

... Why are these realities our concern? Why are we in South Viet-Nam?

We are there because we have a promise to keep. Since 1954 every American President has
offered support to the people of South Viet-Nam. We have helped to build, and we have helped to
defend. Thus, over many years, we have made a national pledge to help South Viet-Nam defend
its independence.

And I intend to keep that promise.

To dishonor that pledge, to abandon this small and brave nation to its enemies, and to the
terror that must follow, would be an unforgivable wrong.

We are also there to strengthen world order. Around the globe, from Berlin to Thailand, are
people whose well-being rests, in part, on the belief that they can count on us if they are attacked.
To leave Viet-Nam to its fate would shake the confidence of all these people in the value of an
American commitment and in the value of America’s word. The result would be increased unrest
and instability, and even wider war. . . .

Source: “Peace Without Conquest,” President Lyndon B. Johnson,
Address at Johns Hopkins University, April 7, 1965

4 Based on this document, state one reason President Lyndon B. Johnson believed the United States
should continue to assist South Vietnam.

Score of 1:
» States a reason President Johnson believed the United States should continue to assist South Vietnam based
on this document
Examples: we have a promise to keep; since 1954, every American president has offered support to

South Vietnam/the South Vietnamese people; dishonoring/abandoning our national pledge
would be wrong; we made a national pledge to help South Vietnam defend its independence;
we helped to build South Vietnam; terror would follow if we abandoned Vietnam; we are
there to strengthen world order; people who count on us would lose confidence if we
withdrew our support/people who rely on us would lose trust in the United States; value of
American commitment/American word would be shaken; to leave/to withdraw would
increase unrest/instability; leaving/abandoning Vietnam would lead to a wider war; because
it would be an unforgivable wrong; to show we can be counted on; to defend their
independence

Score of 0:
* Incorrect response
Examples: because Vietnam has helped America; no previous president offered support; South Vietnam
has given up its independence; they were abandoned
* Vague response
Examples: our objective; to increase our response; realities are a concern; to shake the confidence; terror
* No response
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Document 5a

... What are our goals in that war-strained land?

First, we intend to convince the Communists that we cannot be defeated by force of arms or
by superior power. They are not easily convinced. In recent months they have greatly increased
their fighting forces and their attacks and the number of incidents.

I have asked the Commanding General, General Westmoreland, what more he needs to meet
this mounting aggression. He has told me. We will meet his needs.

I have today ordered to Viet-Nam the Air Mobile Division and certain other forces which will
raise our fighting strength from 75,000 to 125,000 men almost immediately. Additional forces will
be needed later, and they will be sent as requested.

This will make it necessary to increase our active fighting forces by raising the monthly draft
call from 17,000 over a period of time to 35,000 per month, and for us to step up our campaign
for voluntary enlistments. . . .

Source: President Lyndon B. Johnson, “Why We Are in Viet-Nam,”
News Conference, July 28, 1965 (adapted)

Sa Based on this document, what was one action President Lyndon B. Johnson took in 1965 regarding
Vietnam?

Score of 1:
* States an action President Johnson took in 1965 regarding Vietnam based on this document
Examples: ordered Air Mobile Division to Vietnam; raised our fighting strength in Vietnam; decided to
send additional forces as requested; increased active fighting forces; raised monthly draft call
from 17,000 over a period of time to 35,000 per month; decided to step up campaign for
voluntary enlistments; intended to convince/told communists that we cannot be defeated by
force of arms/superior power; asked General Westmoreland what he needed

Score of 0:
* Incorrect response
Examples: he reduced forces in Vietnam; he eliminated the draft; he ended voluntary enlistments
* Vague response
Examples: communists increased fighting forces; General Westmoreland told him; sent as requested;
Air Mobile Division; draft; enlistment
* No response
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Document 5b

Allied Troop Levels in Vietnam, 1959 -1969

Year g{'a':gg ViSec;gg:n Australia | Korea Ze'\;?amd Philippines| Thailand
1959 760 243,000 -- - -- - --
1960 900 243,000 -- - -- - --
1961 3,205 243,000 -- = -- - --
1962 11,300 243,000 -- - -- - --
1963 16,300 243,000 -- = -- - --
1964 23,300 514,000 198 200 30 20 --
1965 184,300 642,500 1,560 20,620 120 70 20
1966 385,300 735,900 4,530 25,570 160 2,060 240
1967 485,600 798,700 6,820 47,830 530 2,020 2,200
1968 536,100 820,000 7,660 50,000 520 1,580 6,000
1969 475,200 897,000 7,670 48,870 550 190 11,570

Source: Church Committee Report on Diem Coup—1963, Vietnam,
War Statistics and Facts 1, 25thaviation.org (adapted)

S5b Based on the information in this chart, what was one effect of the actions taken by President
Lyndon B. Johnson in 1965?

Score of 1:

* Identifies an effect of the actions taken by President Lyndon B. Johnson in 1965 based on the information in

this chart

Examples: troop levels increased; more United States troops were sent to Vietnam; United States allies
sent more troops to Vietnam; United States/South Vietnam/Australia/Korea/New
Zealand/Philippines/Thailand increased troop levels; a process of escalation began; United
States troop levels were increased from 23,300 to 536,100/475,200; United States/Korean

Philippine troop levels increased until 1968 then decreased in 1969

Score of 0:

* Incorrect response
Examples: Allied troop levels decreased; American troops were withdrawn; United States troops were
sent to fight in Australia; New Zealand sent more troops than Korea
* Vague response
Examples: large numbers; troop levels; increase

* No response
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Document 6a

MARCHERS AT LINCOLN MEMORIAL

Document 6b

... With America’s sons in the fields far away,
with America’s future under challenge right
here at home, with our hopes and the world’s
hopes for peace in the balance every day, I do
not believe that I should devote an hour or a day
of my time to any personal partisan causes or to
any duties other than the awesome duties of this
office—the Presidency of your country.

Accordingly, T shall not seek, and I will not
accept, the nomination of my party for another
term as your President. . . .

Source: President Lyndon B. Johnson, Address to the Nation
Announcing Steps to Limit the War in Vietnam and
Reporting His Decision Not to Seek Reelection,

Source: Time, October 27, 1967 (adapted)

March 31, 1968

__“Support Our Gls, Bring Them
Home Now!”

6 Based on these documents, state two effects of the Vietnam War on the United States.

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different effect of the Vietnam War on the United
States based on these documents
Examples: antiwar demonstrations were held/marchers protested at the Lincoln Memorial/there were

protests to bring GlIs home; there was dissent against the war; President Johnson did not run
again/seek reelection/would not accept the nomination of his party for another term as
president; America’s sons were in fields far away/American soldiers were still in Vietnam in

Note: To receive maximum credit, two different effects of the Vietnam War on the United States must be

stated. For example, antiwar demonstrations were held and marchers protested at the Lincoln Memorial

are the same effect since marchers protested at the Lincoln Memorial is a subset of antiwar
demonstrations were held. In this and similar cases, award only one credit for this question.

Score of 0:

* Incorrect response

Examples: the president resigned; Americans were united in support of the war; President Johnson was

elected for another term
* Vague response

Examples: peace is in the balance; there were banners; awesome duties of the office

* No response
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Document 7a

Iraq Deploys Troops Near Kuwait Border Amid Dispute on Oil

WASHINGTON, July 23 — American military officials are closely watching a new deployment
of thousands of troops by Iraq along its border with Kuwait, where recent tensions appear to be
escalating into a flaunting of strength by the two Persian Gulf countries, Pentagon officials said
tonight. . ..

Source: New York Times, July 24, 1990

Document 7b

IRAQ ARMY INVADES CAPITAL OF KUWAIT
IN FIERCE FIGHTING

EMERGENCY U.N. SESSION

Casualties Are Called Heavy — Emir’s Palace Besieged as Explosions Jolt City

WASHINGTON, Thursday, August 2 — Iraqi troops crossed the Kuwait border today and
penetrated deeply into the country and into Kuwait’s capital city, senior Administration officials
said late Wednesday. . . .

Source: New York Times, August 2, 1990

Document 7c¢

Iraq’s Naked Aggression

Without warrant or warning, Iraq has struck brutally at tiny Kuwait, a brazen [bold] challenge
to world law. Iraq stands condemned by a unanimous U.N. Security Council and major Western
oil purchasers. President [George H. W.] Bush’s taste for bluntness stands him in good stead:
“Naked aggression” is the correct term for President Saddam Hussein’s grab at a vulnerable, oil-
rich neighbor. . . .

Source: New York Times, August 3, 1990

7 Based on these documents, what was one cause of the Persian Gulf War?

Score of 1:

States a cause of the Persian Gulf War based on these documents
Examples: Iraq’s invasion of Kuwait; Iraq challenged world law; aggression of Saddam Hussein; Iraq
struck brutally at Kuwait; Iraq’s naked aggression; Iraq flaunted its strength by deploying
thousands of troops along Kuwait’s border; Iraqi troops crossed Kuwait’s border/penetrated
deeply into Kuwait; oil dispute between Iraq and Kuwait; Hussein’s/Iraq’s takeover/grab of
an oil-rich country; tensions between Iraq and Kuwait over control of oil fields

Score of 0:

Incorrect response

Examples: Kuwait invaded Iraq; President Bush was too blunt; flaunting their strength; oil-rich nation
Vague response

Examples: tension; troops were deployed; they invaded
No response
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Document 8

Just 2 hours ago, allied air forces began an attack on military
targets in Iraq and Kuwait. These attacks continue as I speak.
Ground forces are not engaged.

This conflict started August 2d [1990] when the dictator of
Iraq invaded a small and helpless neighbor. Kuwait—a member
of the Arab League and a member of the United Nations—
was crushed; its people, brutalized. Five months ago, Saddam
Hussein started this cruel war against Kuwait. Tonight, the
battle has been joined.

This military action, taken in accord with United Nations
resolutions and with the consent of the United States Congress,
follows months of constant and virtually endless diplomatic
activity on the part of the United Nations, the United States,
and many, many other countries. Arab leaders sought what
became known as an Arab solution, only to conclude that President George H. W. Bush
Saddam Hussein was unwilling to leave Kuwait. Others
traveled to Baghdad in a variety of efforts to restore peace and
justice. Our Secretary of State, James Baker, held an historic meeting in Geneva, only to be totally
rebuffed. This past weekend, in a last-ditch effort, the Secretary-General of the United Nations
went to the Middle East with peace in his heart—his second such mission. And he came back
from Baghdad with no progress at all in getting Saddam Hussein to withdraw from Kuwait.

Now the 28 countries with forces in the Gulf area have exhausted all reasonable efforts to
reach a peacetful resolution—have no choice but to drive Saddam from Kuwait by force. We will
not fail. . . .

Source: President George H. W. Bush, Address to the Nation Announcing Allied Military
Action in the Persian Gulf, January 16, 1991

8 Based on this document, what was one action taken by President George H. W. Bush in response to
Iraq’s 1990 invasion of Kuwait?

Score of 1:
¢ States an action President George H. W. Bush took in response to Iraq’s 1990 invasion of Kuwait based on
this document
Examples: approved attack by allied air forces on military targets in Iraq and Kuwait; he worked with

the United Nations/United States Congress; sent Secretary of State, James Baker, to negotiate
a settlement in Geneva; engaged in months of diplomatic activities with the United Nations
and many other countries; sent United States Armed Forces to free Kuwait/to attack Iraq;
gave a televised address informing the nation of allied military action; started military action
to drive Saddam from Kuwait; believed he had exhausted all efforts to reach a peaceful
resolution; worked with others to restore peace and justice

Score of 0:
* Incorrect response
Examples: he traveled to the Middle East; he rejected United Nations resolutions; he took military action
against the Arab League; used ground forces; people were brutalized; went to the Middle
East with peace in his heart
* Vague response
Examples: a variety of efforts; peace in his heart; the conflict started; unwilling to leave
* No response
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Document 9a

NEWS of success in the ground war has sent America’s hardcore peace activists into retreat and
prompted citizens from coast to coast to proclaim that, after two decades, the country is finally
purging the “Vietnam syndrome”.

While families of servicemen waited anxiously, a sense of pride sometimes approaching glee
infused the talk on the streets and on the air waves all day on Sunday and early yesterday. Again
and again, people voiced the same view: after all the sneering and humiliation of recent years,
America has proved it has the will and the might to fight and win a war. . . .

Spot opinion polls yesterday showed that well over 80 per cent of the population supported
President Bush’s decision to launch the ground war, and 75 per cent believed they should keep
fighting until President Saddam Hussein is removed.

Commentators and historians are pointing out that Iraq is reaping all the anger pent up
through years of humiliation since the debacle and retreat from Vietnam in the early 1970s. USA
Today, the popular national newspaper, said the ground war “held the promise of completion, a
chance to get past the anguish of Vietnam, and this time to do it right”. . . .

Source: The Times, London, February 26, 1991

Document 9b

... Tonight the Kuwaiti flag once again flies above the capital of a free and sovereign nation. And
the American flag flies above our Embassy.

Seven months ago, America and the world drew a line in the sand. We declared that the
aggression against Kuwait would not stand. And tonight, America and the world have kept their
word.

This is not a time of euphoria, certainly not a time to gloat. But it is a time of pride: pride in
our troops; pride in the friends who stood with us in the crisis; pride in our nation and the people
whose strength and resolve made victory quick, decisive, and just. And soon we will open wide our
arms to welcome back home to America our magnificent fighting forces. . . .

Source: President George H. W. Bush, Address to the Nation on the Suspension of Allied
Offensive Combat Operations in the Persian Gulf, February 27, 1991

9 Based on these documents, what were rwo effects of the Persian Gulf War on the United States?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different effect of the Persian Gulf War on the
United States based on these documents
Examples: it increased pride within the United States; forces were welcomed home as heroes; America’s

hardcore peace activists went into retreat; purged the Vietnam syndrome/victory over Iraq
helped the United States to get past the anguish of Vietnam; America proved it has the will
and the might to fight and win a war; opinion polls showed great support for President
Bush’s decision to launch the ground war/polls showed great support for President Bush; the
American flag flies over the embassy in Kuwait; began a time of pride/pride in our troops/
pride in friends who stood by us; pride in our nation/pride in the people who made it a just
victory; Americans redirected their years of anger from Vietnam to Iraq

Note: To receive maximum credit, two different effects of the Persian Gulf War on the United States must be
stated. For example, purged the Vietnam syndrome and helped the United States get past the anguish of
Vietnam are the same effect expressed in different words. In this and similar cases, award only one
credit for this question.

Score of 0:
* Incorrect response
Examples: Americans were humiliated; President Saddam Hussein was removed; opinion polls opposed
President Bush
* Vague response
Examples: they should keep fighting; there was a syndrome; it was quick; commentators and historians
pointed it out; we opened our arms wide
* No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
August 2018

Historical Context: Under the Constitution, Congress has the power to support the armed forces and to

Task:

declare war, but only the president is authorized to act as commander in chief.
Throughout United States history, the president has used his power as commander
in chief to respond to many foreign crises. These crises include the Mexican-
American War (1846—-1848) during the presidency of James K. Polk, the Vietnam
War (1964-1975) during the presidency of Lyndon B. Johnson, and the Persian
Gulf War (1990-1991) during the presidency of George H. W. Bush.

Select two foreign crises listed in the historical context and for each

* Describe the historical circumstances that led to the crisis

* Explain an action taken by the president to respond to the crisis

* Discuss an effect of the president’s actions on the United States and/or on American society

Scoring Notes:

1.

(98]

This document-based question has a minimum of six components (discussing the historical
circumstances that led to each of two foreign crises, at least one action taken by the president to
respond to each foreign crisis, and at least one effect of each president’s action on the United
States and/or on American society).

The description of historical circumstances and the effect of the president’s action may focus on
immediate or long-term circumstances or on immediate or long-term effects.

The action taken by the president to respond to the foreign crisis could be before or during the war.
The action taken by the president to respond to the foreign crisis could be the same for both
foreign crises, but the details must be specific to each foreign crisis, e.g., military forces were sent
to both Vietnam and Kuwait.

The action taken by the president to respond to the crisis may be included in the description of
historical circumstances, e.g., Polk’s ordering a military force to take a position between the
Nueces River and the Rio Grande.

As is the case with many historical topics, the effect of the president’s action may be discussed
from a variety of perspectives as long as the position taken is supported by accurate historical facts
and examples.

Only two foreign crises should be selected from the historical context. If three foreign crises are
discussed, only the first two may be scored.

For the purposes of meeting the criteria of using at least four documents in the response,
documents 3a, 3b, 5a, 5b, 6a, 6b, 7a, 7b, 7¢, 9a and 9b may be considered as separate documents if
the response uses specific, separate facts from each document.

Any document may be used in the response if the information is relevant to the issue being
discussed. For example, Document 9a provides information that may be used to discuss the effects
of the Vietnam War on the United States. Such usage should be evaluated on its relevance to each
case.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to twe foreign crises, at least one action taken by the president to respond to each
crisis, and at least one effect of each president’s actions on the United States and/or on American society
Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Mexican-
American War: connects President Polk’s decision to send troops to disputed territory after negotiations
with Mexico to buy California failed and his decision to ask Congress to declare war after the Mexican
attack on those troops to the acquisition of land that gave the United States not only access to a vast area
of settlement but also increased the divisive national debate over the extension of slavery; Vietnam War:
connects the post-World War II containment policy developed by the Truman administration, the reasons
for its application to Vietnam, and President Johnson’s decision to ask Congress for authority to use
further force in Vietnam to the domestic social and political discontent that emerged as the war became
Americanized and increasingly unpopular

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information (see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Mexican-American War:
Rio Grande-Nueces River boundary dispute; annexation of Texas; joint resolution; mission of John
Slidell; role of Zachary Taylor; Spot Resolution dissent; Treaty of Guadalupe Hidalgo; Mexican Cession
boundaries; Wilmot Proviso controversy; Gadsden Purchase; Vietnam War: terms of Truman Doctrine;
meaning of domino theory; Gulf of Tonkin Resolution; Tet Offensive; actions at Kent State; War Powers
Act

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task
for one foreign crisis more thoroughly than for the second crisis or by discussing one aspect of the task
less thoroughly than the other aspects of the task

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Mexican-American War: discusses the annexation of Texas, the subsequent disagreements that led to the
boundary dispute between the United States and Mexico, President Polk’s decision to ask Congress for a
declaration of war, and the achievement of Manifest Destiny that opened up a vast area to American
settlers; Vietnam War: discusses the post—-World War II policy of containment, the reasons for its
application to Vietnam, President Johnson’s decision to Americanize the war, and the United States
failure to achieve its objectives that resulted in a reevaluation of global containment efforts

Incorporates relevant information from at least four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the tasks in some
depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Incorporates some relevant information from some of the documents

* Incorporates limited relevant outside information

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization, includes an introduction and a conclusion that may
be a restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one foreign crisis and if
the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some depth

¢ Is primarily descriptive; may include faulty, weak, or isolated application or analysis

* Incorporates limited relevant information from the documents or consists primarily of relevant
information copied from the documents

* Presents little or no relevant outside information

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1

* Minimally develops some aspects of the task

¢ Is descriptive; may lack understanding, application, or analysis

* Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

* Presents no relevant outside information

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR
is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of
Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar to
Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a new pattern
or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong paper may
also include examples of creating information as defined by Anderson and Krathwohl.
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Mexican-American War

Key Ideas from Documents 1-3

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Doc 1—Claim of same territory by Mexico and
United States/Texas (Nueces River or Rio
Grande as southern boundary of Texas)

Doc 2—Threatened invasion of Texas by
Mexican forces

Military force taking position between Nueces
River and Rio Grande

Agreement by Texas and Congress for
annexation to United States

Extension of United States protection to Texas
citizens and soil

Action Taken by President Polk
Doc 2—Ordering military force to take position
between Nueces River and the Rio Grande
Extending protection of United States to citizens
and soil in Texas
Delivery of War Message to Congress
Requesting Congress to declare war against
Mexico after an attack on Americans by
Mexican troops

Effect of President’s Action on United States

Doc 3—Proposal to ban slavery from land
acquired from Mexico (Wilmot Proviso)

Passage of Wilmot Proviso in House of
Representatives but not in Senate

Acquisition of additional land from Mexico in
Guadalupe-Hidalgo Treaty

Continued division on expansion of slavery

Slavery issue moved to center stage of American
politics

Increase in size of the United States

Extension of the southwestern boundary to the
Pacific Ocean

Addition of Mexican Cession and disputed
territory to United States in 1848
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Historical Circumstances

Invitation of Mexican government to Americans to
settle in Texas in 1820s

Resistance of settlers to Mexicanization

Achievement of independence for Texas with help
from United States citizens (Texas Revolution)

Delay of Texas annexation until 1845 because of
slavery issue

Concern of Mexico about annexation, boundary
disputes, and United States interest in California

Rejection by Mexico of American proposal to buy
California

Clash of Mexican and United States troops in
disputed territory

Action Taken by President Polk
Sending negotiators to Mexico to buy California
and settle American claims against Mexico

Effect of the President’s Action on United States
Refusal of Mexico to bargain with United States
Achievement of Manifest Destiny goals
Access to additional natural resources (land,

minerals, ports)
Continuation of debate over extension of slavery
into territories (Compromise of 1850)
Integration of Hispanic population into American
culture
Discrimination against Mexican Americans
Impact of Latin American resentment

[17]
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Vietnam War

Key Ideas from Documents 4—6

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Doc 4—Support for people of South Vietnam
from every American president since 1954

National pledge by United States to help South
Vietnam defend its independence

Belief that to dishonor pledge of United States and
abandon South Vietnam to its enemies is wrong

Belief that world order would be strengthened if
nations know they can depend on United States
if attacked

Belief that lack of United States support would
lead to increased unrest, instability, wider war

Belief that objective should be independence of
South Vietnam and freedom

Doc 5—Increase in communists’ fighting forces,
attacks, number of incidents

Action Taken by President Johnson
Doc 5—Ordering of Air Mobile Division and
other forces to Vietnam
Increasing United States troop levels in Vietnam
(immediate increase from 75,000 to 125,000,
additional forces to be sent if requested)
Raising monthly draft calls (from 17,000 over a
period of time to 35,000 per month)
Stepping up campaign for voluntary enlistments
Increasing American troops in Vietnam (23,300 in
1964 to 563,100 in 1968)
Encouraging increases in troop levels of allies

Effect of President’s Action on United States

Doc 5—Increase in draft and increase in number
of forces in Vietnam

Doc 6—Antiwar demonstrations

Peace march at Lincoln Memorial to bring GIs
home

Partisan divisions in United States over Vietnam
War

Johnson’s decision not to accept nomination of his
party for another term as president
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Historical Circumstances

Support of French colonial war in Southeast Asia
with economic and military aid (Truman,
Eisenhower)

Division of Vietnam at 17th parallel at Geneva
Convention (Ho Chi Minh in North and pro-
West forces in South with promise of free
elections)

Containment with continuing economic and
military support and belief in domino theory

Creation of SEATO

Strategic geographic importance of Vietnam for
trade and security

Allegation of North Vietnamese attacks on United
States destroyers off the coast of North Vietnam

Action Taken by President Johnson
Requesting Congress to approve further use of
force in Vietnam (Gulf of Tonkin Resolution)
Use of congressional “blank check” to retaliate
against North Vietnam
Americanization of war in 1965

Effect of President’s Action on United States

Development of negative world opinion as
bombings escalated, villages burned, civilians
killed

Increased criticism as American casualties
increased/debate over support of ineffective
South Vietnam governments (Hawks versus
Doves, Pentagon Papers, waning public support,
Kent State)

Increased expenditures resulting from war (deficit
spending, higher taxes, inflationary trends)

Negative impact on Great Society programs

Republican victory in 1968 as a result of divisions
within Democratic Party

Temporary reduction in antiwar demonstrators by
Nixon’s Vietnamization policies

Cease-fire agreement in 1973 leading to
evacuation of United States troops from
Vietnam

Development of Vietnam Syndrome as result of
loss of South Vietnam in 1975/overall failure of
American policy

Reassessment of presidential war powers (War
Powers Act)
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Persian Gulf War

Key Ideas from Documents 7-9

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Doc 7—Deployment of thousands of Iraqi troops
along border with Kuwait

Flaunting of strength by Iraq and Kuwait

Crossing of Kuwait border by Iraqi troops and
deep penetration into country and capital city

Iraqi invasion of Kuwait without warrant or
warning

Iraq’s challenge to world law with invasion of
Kuwait

Condemnation of Iraq by United Nations Security
Council and major Western oil purchasers

Doc 8—Kuwait’s membership in Arab League
and United Nations

Brutalization of Kuwait’s people

Saddam Hussein’s unwillingness to leave Kuwait

Months of diplomatic activity on part of United
States, United Nations, and other countries

Efforts to restore peace and justice (Secretary of
State James Baker’s meeting in Geneva, failure
of United Nations Secretary General’s trip to
Baghdad)

Historical Circumstances

Continuation of United States involvement in
Middle East to support national self-interest
(Eisenhower Doctrine, Carter Doctrine)

Weakening of Iraq’s financial situation by long
war with Iran

Invasion of Kuwait by Saddam Hussein for oil
revenue and seaports

Concern about Saddam Hussein as a threat to
Saudi Arabia

Threat to economic interests of United States and
its allies

Action Taken by President Bush
Launching of Operation Desert Storm by United
States and its United Nations allies
Sending United States Armed Forces to protect
Saudi Arabia in Operation Desert Shield

Action Taken by President Bush

Doc 8—Approving attack by allied air forces on
military targets in Iraq

Sending Secretary of State James Baker and others
to try to restore peace and justice

Decision, in alliance with other countries, to drive
Saddam Hussein from Kuwait by force

Sending United States Armed Forces to drive
Saddam Hussein from Kuwait by force

Effect of President’s Action on United States

Pride in quick victory for United States and United
Nations allies because of military action

Acceptance of cease-fire agreement by Saddam
Hussein although he remained in power

Failure of Saddam Hussein to cooperate with
United Nations weapons inspectors leading to
United States concern about weapons of mass
destruction

Need for continued United States presence to
enforce no-fly zones in Iraq and to help enforce
United Nations sanctions on Iraq

Implementation of Operation Iraqi Freedom to end
Saddam Hussein’s rule

Effect of President’s Action on United States
Doc 9—End of humiliation of recent years
United States proving it had will and might to

fight a war (purge of Vietnam Syndrome)
Widespread public support for decision to launch

ground war
Renewal of American pride in troops, nation, and
in friends who stood with United States
Welcoming home of American fighting forces

All sample student essays in this rating guide are presented in the same cursive font while preserving actual student
work, including errors. This will ensure that the sample essays are easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers and focus
on how well the student has accomplished the task. The content-specific rubric should be applied holistically in

determining the level of a student’s response.
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Anchor Paper — Document-Based Essay—Level 5 — A

Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth for the Mexican-American War
and the Persian Gulf War

* Is more analytical than descriptive (Mexican-American War: Texans wanted to become part of
United States; Polk sent army to Texas into disputed territory; American soldiers were attacked
when Mexican troops crossed Rio Grande; although Mexican Cession was a great national
achievement, the issue of slavery complicated matters; South would not accept that slavery could
be kept out of Mexican Cession; result of Polk’s response to border crisis led to a war; Persian
Gulf War: Kuwait was an important force in Middle East due to abundant oil supplies; resulted in
nationalistic fervor even though Hussein remained in power; long war in Vietnam made Americans
think differently about military intervention; intervention seen as success and restored America’s
confidence and power; returning servicemen given a hero’s welcome; Kuwait’s independence
restored, but problems with Iraq continued; long-term consequences are difficult to predict; actions
continue to affect United States foreign policy today)

* Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates substantial relevant outside information (Mexican-American War: Mexico invited
Americans into Texas Territory and they brought slaves and Protestant beliefs with them in
violation of Mexico’s rules; Americans in Texas had strong feelings of independence; tensions led
to Texan Revolution and Republic of Texas; Polk campaigned for reannexation of Texas in 1844;
country began moving toward Civil War; expansion of slavery continued to be issue throughout
1850s as Free Soil Party gained support and Kansas-Nebraska Act led to creation of the Republican
Party and “Bleeding Kansas”; Persian Gulf War: geographic location and oil resources in Middle
East made region important to United States; in 1950s, our economic interests in oil from the
Middle East increased our role in the region; in 1970s, President Carter promised to use military to
protect interests in Persian Gulf; George W. Bush sent American soldiers to fight in Operation Iraqi
Freedom; American troops still in Iraq and that war is increasingly compared to Vietnam)

* Richly supports the theme with many relevant facts, examples, and details (Mexican-American
War: Nueces River; Rio Grande; Treaty of Guadalupe-Hidalgo; Wilmot Proviso; Compromise of
1850; Persian Gulf War: Hussein invaded Kuwait on August 2, 1990; international intervention
force on January 16, 1991; Saudi Arabia)

* Demonstrates a logical and clear plan of organization; includes an introduction that discusses the
role of Congress and the president in wartime and a conclusion that discusses the president’s role
as commander in chief

Conclusion: Overall, the response fits the criteria for Level 5. An analytic treatment of the
circumstances that led to each crisis demonstrates historical understandings that provide a good context
for the discussion. A critical appraisal of document information effectively supports conclusions that
include comparative elements and long-term effects of each presidential action.
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth for the Mexican-American War
and the Vietnam War

* Is more analytical than descriptive (Mexican-American War: as belief in Manifest Destiny spread,
Mexico had reason to worry; Polk justified decision to send troops by stating he had a duty to
protect United States citizens; Polk set stage for war with Mexico that would end in adding
California to United States; United States needed to decide about slavery in Mexican Cession,;
Vietnam War: American involvement began over fear of communism spreading; America’s
support of South Vietnam started around 1954 and was mostly financial; every president since
Eisenhower supported independent South Vietnam; just like presidents before him, Johnson
underestimated and did not understand enemy or geographic challenges; antiwar protesters took to
streets; Johnson decided campaigning for reelection was not possible because of discontent on
home front)

* Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates substantial relevant outside information (Mexican-American War: Mexico invited
Americans to settle in Texas; Mexico had no intention of forgetting Americans helped Texans fight
for independence; Mexico rejected Polk’s offer to buy California; Lincoln demanded to know
where Americans were shot; if slavery not allowed into new territories, South would lose power in
Congress; South more defensive as California came into Union as a free state; debate over slavery
further divided nation until Civil War settled issue; Vietnam War: North hoping to unite a divided
Vietnam under communist ideals; following incident in Gulf of Tonkin, Congress gave President
Johnson approval to strike back; questionable military accounts led to credibility gap; Nixon
expanded war into Cambodia; protests and failure to win led to peace talks)

* Richly supports the theme with many relevant facts, examples, and details (Mexican-American
War: disputed territory between Rio Grande and Nueces River; Spot Resolutions; Wilmot Proviso;
Compromise of 1850; Vietnam War: troop draft levels raised from 17,000 to 35,000 per month)

* Demonstrates a logical and clear plan of organization; includes an introduction that refers to the
use of presidential power during wars and a conclusion that states both Johnson and Polk made
decisions that had some negative consequences for American society

Conclusion: Overall, the response fits the criteria for Level 5. Historical details effectively support
document interpretation especially in the discussion of the Mexican-American War. Analytic
statements are employed throughout the narrative and demonstrate good political understanding
especially in the treatment of the effects of the Vietnam War.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task for the Vietham War and the Persian Gulf War

Is both descriptive and analytical (Vietnam War: United States feared South Vietnam would fall to
communism because of weak leadership in South Vietnam and the determination of North
Vietnam; Johnson decided to increase our fighting strength; if United States did not aid South
Vietnam, our European allies and others would not have confidence in United States; death toll
increased as did American dissatisfaction with war; Johnson’s popularity plummeted and he
decided not to run for reelection; United States became cautious about using military force until
the 1990s; Persian Gulf War: Iraq invaded oil-rich Kuwait; many diplomatic efforts tried to get
Hussein out of Kuwait; Secretary of State sent to persuade Hussein to leave Kuwait; efforts failed;
war won using technology and military power to overwhelm Iraqis; win somewhat made up for
American loss in Vietnam; war was short and casualties were limited; troops coming home from
war were actually appreciated unlike troops of Vietnam; extreme nationalism occurred after
Persian Gulf War)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Vietnam War: followers of Senator McCarthy feared
communism might come to the United States; domino theory said if one country in Southeast Asia
fell to communism, others would soon follow; parents worried their children would be sent to fight
a war thousands of miles away; people questioned whether Congress had given president too much
power; Persian Gulf War: after long war with Iran, Iraq took advantage of Kuwait; some worried
Hussein might try to take over entire Persian Gulf and Kuwait was his first step; winning war and
getting Iraq out of Kuwait did not end trouble for United States in Middle East; Saddam Hussein
caused more problems which led to another war with Iraq that continues and has not been as
popular as Persian Gulf War)

Supports the theme with relevant facts, examples, and details (Vietnam War: Ho Chi Minh; guerilla
fighters; monthly draft increased; cease-fire under President Nixon; Persian Gulf War: American
people supported war; Bush gained popularity)

Demonstrates a logical and clear plan of organization; includes an introduction that states reasons
the United States intervened in the Vietham War and the Persian Gulf War and a conclusion that
states the role of the president as commander in chief

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information supports
document interpretation and good comparative elements in the discussion of both wars. Good analytic
statements and thoughtful conclusions are included but lack the depth of a Level 5 response.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Level 4-B

The response:

* Develops all aspects of the task for the Mexican-American War and the Vietnam War

* s both descriptive and analytical (Mexican-American War: both Mexico and United States
believed land located in present day Texas north of Rio Grande belonged to them; Polk sent United
States troops to protect Texas as well as disputed land from possible attack by Mexico; Mexican
and American troops became entangled in an all-out war; instead of celebrating increased size of
United States, issue of whether to allow slavery in newly attained lands created division between
North and South; Vietnam War: when noncommunist South Vietnam was threatened with
aggression by communist North Vietnam, Johnson had to honor national pledge to help South
Vietnam remain independent; United States fear of communism led Johnson to send a growing
number of troops; people began protesting sending young men to fight a war in Asia against an
enemy who did not seem to threaten our national security)

* Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates relevant outside information (Mexican-American War: Mexico did not believe
annexation of Texas territory legal; led to more people calling for abolition of slavery; led to
arguing about slavery in Kansas and Nebraska and violent acts of John Brown; made Civil War
almost unavoidable; Vietnam War: to stop spread of communism, United States adopted policy of
containment; demonstrations did not stop when Johnson left office because war continued; Kent
State student protesters killed by National Guard; social tension in America occurred between
those who supported and those who opposed undeclared war)

* Supports the theme with relevant facts, examples, and details (Mexican-American War: Manifest
Destiny; Louisiana Purchase; war led to United States gaining a lot of land; Vietnam War: draft;
growing number of troops from 1964 to 1968; My Lai massacre angered Americans)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that summarizes aspects of the Mexican-American War and the Vietnam
War

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information and
analytical statements are used to support document information. Good historical insights about social
tensions are integrated in the discussion of the effects of both actions but would have benefited by the
inclusion of additional supporting facts and details.
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Anchor Level 4-C

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing the Mexican-
American War more thoroughly than the Vietham War

* Is both descriptive and analytical (Mexican-American War: dispute over land between Rio Grande
and Nueces River; Mexico angry United States took its territory; Polk sent troops to Texas border;
United States now stretched from Atlantic to Pacific; settlement would lead to questions about
whether slaves could be taken into new western territories; disagreements over slavery in territories
led to increased North-South sectionalism that would worsen throughout 1850s; debate over
admitting California as a free state led to the Compromise of 1850; Vietnam War: United States
decided Vietnam needed our help; United States committed to defeating communists in North
Vietnam; United States would not betray those fighting to keep communism from taking over their
country; Johnson sent thousands of troops to help South Vietnam resist communist aggression; as
war dragged on, support for war and President Johnson decreased)

* Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates relevant outside information (Mexican-American War: Americans moved to Texas
and brought slaves with them; Texans refused to conform to Mexican law, provoking considerable
tension; despite land being added, some Manifest Destiny believers thought United States should
have taken all of Mexico; Mexican Cession led to Gadsden Purchase; Vietnam War: fought during
continuing tension created by Cold War; many Americans believed the free nations of world had a
responsibility to stand against communism; United States would withdraw troops and South
Vietnamese troops would take over fighting)

* Supports the theme with relevant facts, examples, and details (Mexican-American War: Texan
Revolution; Lone Star Republic; California and New Mexico territories; Wilmot Proviso; Vietnam
War: Johnson increased draft call; told nation would not run again; Vietnamization)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Good relevant outside information is
used to support document information resulting in some good conclusions. However, the discussion of
the Vietnam War could have been strengthened with additional information about its effect on the
United States.
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Anchor Level 3-A

The response:

* Develops all aspects of the task for the Mexican-American War and the Vietnam War

* Is more descriptive than analytical (Mexican-American War: Mexico unhappy with Texas joining
United States; nations disagreed over where exact border should lie; by sending troops, Polk
seemed to be instigating conflict, and when Mexico struck, Polk used this as leverage for Congress
to declare war; issues in Congress developed over slavery in new territory; Wilmot Proviso, an
attempt to ban slavery in the territory, failed in Senate; Vietnam War: Johnson stated the United
States had a duty to fulfill promises to protect independence of South Vietnam; defeating North
Vietnamese communists was becoming harder than expected; America’s involvement caused great
strife on home front because it did not look like sending more soldiers was saving independence of
South Vietnam; more dissatisfaction led to more marches; President Johnson chose not to seck
reelection because he had too many challenges at home)

* Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates relevant outside information (Mexican-American War: Wilmot Proviso led to new
political parties that created more disagreements between North and South; Polk’s decision to
support Texas against Mexico created disunity as States rights became a rallying cry for South;
Vietham War: America’s involvement almost unanimously supported by Congress in Tonkin Gulf
Resolution; after World War II, United States took greater role in protecting other nations from
communist takeovers; Americans just wanted war over; President Nixon shifted the burden of
fighting to the South Vietnamese and gradually withdrew United States troops)

* Includes some relevant facts, examples, and details (Mexican-American War: Texas annexed in
1845; Nueces River; Rio Grande; Mexican Cession; Treaty of Guadalupe-Hidalgo; Vietnam War:
Air Mobile Division; photograph on cover of 7ime magazine)

* Demonstrates a satisfactory plan of organization; includes an introduction that mentions some
effects of the Mexican-American War and the Vietnam War and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Relevant document information is
supported by good explanations and some relevant outside information. Some good analytic statements
are integrated throughout the response but would have benefited from additional facts and details.
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Anchor Level 3-B

The response:

* Develops all aspects of the task for the Vietnam War and the Persian Gulf War

* Is more descriptive than analytical (Vietnam War: result of over two decades of struggle between
democracy and communism in divided country; President Johnson determined to increase United
States role by sending more troops to keep our pledge; Johnson increased the number drafted to
supply General Westmoreland with manpower he needed; negative response from United States
public due to casualties and lack of progress; Persian Gulf War: Hussein’s invasion of Kuwait
triggered a worldwide response; President Bush opposed to Hussein’s rebuffs of peaceful
resolution and had public support for military intervention; Bush’s decision ended well for Kuwait
and the United States; important for morale of United States following retreat from Vietnam)

* Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

* Incorporates relevant outside information (Vietnam War: influence in Vietnam dates back to 1950s
in advisory role which expanded after French left; in early 1960s, conflict extended into full
guerilla war; enemy more determined and organized than South Vietnamese troops and Saigon
government was not popular; Persian Gulf War: Hussein invaded Kuwait with intent of controlling
its vast oil fields; some people were in favor of continued military action until Hussein was out of
power but this would not happen until 2003; after 9/11, President Bush saw Hussein and Iraq as
terrorist threat; Bush believed Iraq had weapons of mass destruction and the United States attacked
Iraq; United States troops still in Iraq because tension and violence continues)

* Includes some relevant facts, examples, and details (Vietnam War: by 1968, 536,000 American
troops fighting to save South Vietnam; Johnson decided not to seek nomination for second term;
Persian Gulf War: Saddam Hussein executed)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
briefly attempt to compare the Vietnam War and the Persian Gulf War

Conclusion: Overall, the response fits the criteria for Level 3. Some good relevant outside information
and analytic statements establish a good summary of both wars. While long-term effects of each war
are included, additional supporting facts and details would have strengthened the response, especially
regarding the Persian Gulf War.
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Anchor Paper — Document-Based Essay—Level 3 — C
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Anchor Paper — Document-Based Essay—Level 3 — C
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Anchor Paper — Document-Based Essay—Level 3 — C
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Anchor Level 3-C

The response:

* Develops all aspects of the task for the Vietnam War and the Persian Gulf War

* Is more descriptive than analytical (Vietnam War: one of most traumatic and detrimental conflicts
United States experienced; every president since 1954 assisted South Vietnam’s efforts to keep
independence; Johnson felt it was his duty to continue aiding South Vietnam; steady increase of
American troops in Vietnam continued; late 1960s and early 1970s became a time of great unrest
and protests against war efforts; American people began to turn against Johnson; Johnson
announced to nation he would not run for reelection; Persian Gulf War: Bush attempted to avoid
war by sending Secretary of State to Geneva; United Nations Secretary General traveled to Middle
East to encourage Hussein to withdraw from Kuwait; Bush joined with allied air forces to attack
military targets; Hussein and Iraqi troops driven out of Kuwait; left United States with sense of
nationalism after devastating results of Vietnam War; United States stopped aggression by working
with our allies)

* Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

* Incorporates limited relevant outside information (Vietnam War: conflict started when French tried
to return to Vietnam; preventing the spread of communism was goal of United States following
World War II; Americans encouraged to believe we had a good chance of winning war; did not
come to an end until 1975, leaving nation utterly discouraged; America was driven from Vietnam
by communists; made future presidents question if they should send troops anywhere for fear of
failure; Persian Gulf War: Iraqi troops burned Kuwaiti oil wells as they left)

* Includes some relevant facts, examples, and details (Vietnam War: in 1965, Johnson began
increasing number of American troops in Vietnam; Persian Gulf War: started in August 1990 as
Iraqi troops invaded Kuwait; Hussein refused to leave Kuwait; ended before spring of 1991; second
war with Iraq)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
discuss the power of the president as it relates to crises

Conclusion: Overall, the response fits the criteria for Level 3. Some relevant outside information is
included in the discussion of the Vietnam War; however, the discussion of the Persian Gulf War
depends on document information. A few analytical statements are scattered throughout the response
but lack supporting facts and details.
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Anchor Paper — Document-Based Essay—Level 2 — A
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Anchor Paper — Document-Based Essay—Level 2 — A

Pnsit'm/r and others were m,pgati,\/r

Anchor Level 2-A

The response:

* Minimally develops all aspects of the task

* [s primarily descriptive (Mexican-American War: both Mexico and United States had claims to
same piece of land; Polk determined to protect new citizens and soil; Polk met threatened invasion
with force and military preparation; Wilmot Proviso attempted to solve dispute over issue of
slavery in new acquired territory; Vietnam War: America had to help Vietnam because it was its
duty and to keep confidence of other nations; Johnson ordered increase in American armed forces
in 1965; people forgot true reason for fighting, and exposed to millions dying, turned against war;
hurt Johnson’s reputation and he did not run for a second term)

* Incorporates limited relevant information from documents 1, 2, 3, 4, 5, and 6

* Presents little relevant outside information (Mexican-American War: 1800s, a period of United
States imperialism; continued dispute led to Civil War; Vietnam War: fought during the Cold War;
United States foreign policy was containment; draft burning)

* Includes relevant facts, examples, and details (Mexican-American War: Texas annexed in 1845;
Treaty of Guadalupe-Hidalgo in 1848; Mexican Cession; Vietnam War: to stop communist forces
of North Vietnam; antiwar protests); includes an inaccuracy (Mexican-American War: Civil War in
1865)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Although a few statements of relevant
outside information are included, most of the discussion focuses on simplistic interpretation of the
document information that addresses the task. Although accurate historical facts are mentioned, the
connections are weak.
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Anchor Paper — Document-Based Essay—Level 2 — B
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Anchor Paper — Document-Based Essay—Level 2 — B
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Anchor Level 2-B

The response:

* Minimally develops all aspects of the task

* Is primarily descriptive (Mexican-American War: conflict arose over land between Rio Grande and
Nueces River; American settlers wanted to be annexed by United States but Mexico believed land
was theirs; Mexico threatening military force; Polk felt his country’s duty to protect American
citizens and fight Mexico over land; Polk’s actions resulted in conflict within United States on how
slavery should be handled; slavery became national and pressing conflict; Persian Gulf War:
caused by Iraq’s invasion of Kuwait; territory in and around Kuwait extremely valuable due to oil
and thus invasion not well-accepted internationally; Bush felt Hussein’s actions could not be
ignored so began military action to drive Hussein out of Kuwait; national pride in military restored
on home front; proved to be a fairly easy victory for United States; American economic interests
abroad were protected)

* Incorporates limited relevant information from documents 1, 2, 3, 7, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Mexican-American War: America won war;
United States received land; Persian Gulf War: Kuwait’s independence restored); includes an
inaccuracy (Mexican-American War: Mexico was threatening military force to prevent Texas from
annexing and becoming part of the Union)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme

Conclusion: Overall, the response fits the criteria for Level 2. Logical and methodical treatment of
document information is employed to address all aspects of the task. A few analytical statements are
included, but lack of supporting facts and details weakens their effectiveness.
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Anchor Paper — Document-Based Essay—Level 2 — C
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task

Is primarily descriptive (Mexican-American War: United States and Mexico share a border;
disputes, mostly about land and especially about Texas; Polk sent troops to Nueces River and Rio
Grande where Mexican troops already were; resulted in issue of slavery starting to make its way
into limelight; Vietnam War: shameful if United States did not assist small ally; Johnson increased
drafts and many troops deployed to Vietnam; people started to protest war because they were
seeing brutal effects of war on troops)

Incorporates limited relevant information from documents 1, 2, 3, 4, 5, and 6

Presents no relevant outside information

Includes few relevant facts, examples, and details (Mexican-American War: United States wanted
to protect new state of Texas; America acquired new land from Mexico; Vietnam War: United
States allied with South Vietnam; Johnson refused to run again); includes an inaccuracy (Vietnam
War: where term guerilla warfare came to be)

Demonstrates a general plan of organization; includes an introduction that restates the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the three crises are addressed,
only the first two may be rated. All aspects of the task are addressed with brief statements. The
discussion is reasonably focused and demonstrates a limited understanding of the task.
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Anchor Level 1-A

The response:

* Minimally develops most aspects of the task

* s descriptive (Persian Gulf War: United States succeeded in taking Iraq out of Kuwait; made
American citizens feel pride in nation; Vietnam War: put Johnson in tough position as American
citizens protested war and criticized his military actions; failure of his decision made him decide to
step down from next presidential race)

* Includes minimal information from documents 5, 6, 8, and 9

* Presents no relevant outside information

* Includes very few relevant facts, examples, and details (Persian Gulf War: American troops sent
into Kuwait); includes an inaccuracy (Vietnam War: when President Johnson made the decision to
send more troops into South Vietnam, the people erupted into protests)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that reiterates prior statements

Conclusion: Overall, the response fits the criteria for Level 1. No historical circumstances are
included, and simplistic statements address the other aspects of the task. Although an awareness of
relevant information is evident, its application is weak.
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Anchor Paper — Document-Based Essay—Level 1 — B

was restored

Anchor Level 1-B

The response:

* Minimally develops all aspects of the task

* [Is descriptive (Mexican-American War: territorial dispute was the main reason for the war; Polk
stationed troops in disputed territory; United States won the war and gained territory; Persian Gulf
War: fought because Iraq invaded Kuwait unjustly; United States and other countries sent troops to
help Kuwait)

* Includes minimal information from documents 1, 2, 3, 7, and 8

* Presents little relevant outside information (Persian Gulf War: Hussein eventually taken and peace
was restored)

* Includes very few relevant facts, examples, and details (Mexican-American War: Mexico wanted
border at Nueces River; United States wanted Rio Grande as border)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Single sentences address each aspect of
the task for both wars, but the response lacks supporting explanations and details, especially in the
treatment of the Persian Gulf War.
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Document-Based Essay—Practice Paper — A
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Document-Based Essay—Practice Paper — B
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Document-Based Essay—Practice Paper — C
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Document-Based Essay—Practice Paper — D
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Document-Based Essay—Practice Paper — E

Practice Paper A—Score Level 4

The response:

Develops all aspects of the task for the Mexican-American War and the Vietnam War

Is both descriptive and analytical (Mexican-American War: when Congress brought Texas into the
Union, Mexico threatened war; Mexicans crossed the Rio Grande; Polk ordered military to protect
Texans because they were United States citizens; Polk’s action was bold because it could be
debated whose land it really was; issue of whether or not new land would be free or slave; Vietnam
War: Johnson declared support for South Vietnam due to pledges made by past presidents;
although supported by most Americans, the war would go on to divide America; Johnson could no
longer handle angst and division among citizens; Johnson’s attempts to resolve crisis of
communism in Vietnam unsuccessful; affected United States in ways still being debated today)
Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

Incorporates relevant outside information (Mexican-American War: Americans had moved into
Mexican territory of Texas; California wanted to join Union as free state; slavery issue split two
political parties and two sections of the country at same time; issue of whether slavery should
continue led to nation that could not be saved by compromise but only by war; Vietnam War:
United States fought earlier war to keep communism out of South Korea; many sent to die in a
country not many Americans knew much about; antiwar feelings triggered age of hippies and belief
in peacefulness, personal freedom, and social change; Vietnam War Memorial stands as monument
to many troops who died in Vietnam for a cause that was perhaps lost before Johnson escalated
war; presidents since Johnson cautious when deciding to commit troops)

Supports the theme with relevant facts, examples, and details (Mexican-American War: Nueces
River; United States gained new territory; Wilmot Proviso; Vietnam War: draft numbers increased;
number of American troops in Vietnam more than doubled; Johnson not running for second term)
Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that is beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information and some
analytic statements support document interpretation and are employed to draw good conclusions about
both wars. Although the treatment of the effects of each war integrates good historical references, the
discussion would have benefited from additional facts and details especially in the discussion of
Vietnam.
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Practice Paper B—Score Level 3

The response:

Develops all aspects of the task for the Vietham War and the Persian Gulf War

Is more descriptive than analytical (Vietnam War: United States trying to prevent spread of
communism; Johnson believed America had pledged to build, support, and defend people of South
Vietnam; Johnson said if the United States did not protect South Vietnam, the value of American
commitment to defend other small countries would be questioned; losing war made United States
question its decision for many years; Persian Gulf War: fought to prove America’s commitment
and protection toward smaller countries; Bush decided with allied air forces to attack military
targets in Iraq and Kuwait; United States experienced great sense of nationalism and pride;
Americans proud of their troops and by helping defend Kuwait, evident that the United States will
protect friends)

Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Vietnam War: communism became a big issue during
the Cold War; most allies in Europe wanted to prevent countries from becoming communist; South
Vietnam infiltrated by communist forces from North; smaller countries might become friendlier
with Soviet Union; increased involvement in war with approval from Congress; communists
believed in their cause; Persian Gulf War: Kuwait helpless country with a lot of oil; established
United States as world power that would get involved when an ally’s sovereignty was threatened
and would not have tolerance for actions deemed unjust)

Includes some relevant facts, examples, and details (Vietnam War: helped Korea; number of troops
increased; people protested that troops should return; Persian Gulf War: Iraqi troops invaded
Kuwait; United States won war; Kuwait regained independence)

Demonstrates a satisfactory plan of organization; includes an introduction that mentions
Washington’s Farewell Address and the United States prior neutrality and a conclusion that is
slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the Vietnam War
includes some good relevant outside information. The discussion of the Persian Gulf War is framed by
document information that includes good analytic statements but lacks supporting facts and details.

Practice Paper C—Score Level 1

The response:

Minimally develops all aspects of the task

Is descriptive (Persian Gulf War: started because Iraq wanted oil from Kuwait; Bush sent troops to
drive Saddam Hussein out; United States felt pride in its troops; Vietnam War: United States
fought to stop communism from spreading; Johnson sent troops in to protect Vietnam; people
wanted the troops to come home and the war to end; Johnson did not want to run for another term)
Includes minimal information from documents 5, 6, 7, 8, and 9

Presents no relevant outside information

Includes no additional relevant facts, examples, or details

Demonstrates a general plan of organization; includes an introduction that mentions the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. All aspects of the task are briefly stated
and demonstrate a basic understanding of the task. However, the response is extremely limited in scope
and lacks any development.
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Practice Paper D—Score Level 3

The response:

* Develops all aspects of the task for the Mexican-American War and the Persian Gulf War

* Is more descriptive than analytical (Mexican-American War: caused by annexation of Texas and
deployment of United States forces into disputed area between Texas and Mexico; Texan
annexation angered Mexican government; Mexico ceded large portion of its northern territories to
United States; expansion of slavery into new western territories created disagreements; Southern
slave owners wanted to take their property into new territories; Persian Gulf War: much effort
went into finding diplomatic solution to crisis in Kuwait; United Nations condemned attack but
hoped to avoid a war to liberate Kuwait; peace talks ended in failure; Bush staunch supporter of
war after reasonable efforts to find peaceful resolution did not work out; Bush’s actions in Kuwait
helped United States shrug off Vietnam syndrome and display willingness to help allies; while war
in Vietnam became unpopular, Bush’s actions were approved by majority of public with most
wanting him to remove Hussein)

* Incorporates some relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates limited relevant outside information (Mexican-American War: seeds for conflict
started when Americans settled in Mexican-controlled Texas; when Mexico enforced policies
Americans did not like, Texas revolted, won its independence, and wanted to join Union;
annexation of Texas delayed because of sectional rivalry over slavery and expansion; arguing
about slavery continued until South left Union; Persian Gulf War: Hussein invaded Kuwait to gain
oil riches to help pay for war with Iran; after Kuwait was liberated, allies suspended offensive
operations)

* Includes some relevant facts, examples, and details (Mexican-American War: Texas annexed in
1845; Manifest Destiny; Louisiana Purchase; Civil War; Persian Gulf War.: Hussein invaded
Kuwait; Arab solution rejected; United States Secretary of State to Geneva; United Nations
Secretary General to Baghdad; allies used air and ground assault)

* Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement of
the theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Relevant outside information supports
document interpretation in the discussion of the Mexican-American War. Although additional facts
and details would benefit the discussion of the Persian Gulf War, the discussion of the effects of that
war is strengthened by good conclusions.
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Practice Paper E—Score Level 2

The response:

* Minimally develops all aspects of the task

* Is primarily descriptive (Vietnam War: fought to preserve South Vietnam’s independence; United
States had presence in Vietnam since 1954; United States could not let South Vietnamese fall to
communism; in 1965 Johnson increased draft substantially; American citizens staged many
peaceful protests; opposition to Johnson’s policy caused him to not seek another term in office;
Persian Gulf War: Hussein would not leave Kuwait; Bush deployed American troops to win war;
citizens believed they did not have to be ashamed of what happened in Vietnam; America
succeeded and troops were welcomed back with open arms)

* Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Vietnam War: American troops increased from
23,300 in 1964 to 184,300 in 1965; Persian Gulf War: Saddam Hussein, president of Iraq; Iraq
invaded Kuwait to take over oil-rich country)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that
mention reasons for these wars

Conclusion: Overall, the response fits the criteria for Level 2. This response employs general
information to address all aspects of the task, demonstrating a limited understanding of both wars. The
few supporting details lack development.
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United States History and Government Specifications

August 2018

Part1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

7,9,10,12,13, 14,17, 18, 21, 23, 25, 26, 27,
29, 32, 33, 38, 40, 43, 45, 50

2—World History

35, 36, 37, 39, 42

3—Geography

1,15, 20, 48

4—Economics

8, 16, 19, 22, 28, 30, 34, 44

5—Civics, Citizenship, and Government

2,3,4,5,6,11, 24,31, 41,46, 47,49

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Supreme Court Decisions:
Constitutional Principles;
Civic Values; Citizenship;
Individuals, Groups,
Institutions

Standards 1 and 5: United
States and New York History;
Civics, Citizenship, and
Government

Document-based Essay

Presidential Decisions and
Actions; Foreign Policy;
Places and Regions;
Constitutional Principles;
Interdependence

Standards 1, 2, 3, and 5:
United States and New York
History; World History;
Geography; Civics,
Citizenship, and Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2018
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts provided for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.




The State Education Department / The University of the State of New York
Regents Examination in United States History and Government — August 2018
Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)
To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part | and Part IlIA score down
the side of the chart. The point where those two scores intersect is the student’s final examination score. For example, a student receiving a total
essay score of 6 and a total Part | and Part IlIA score of 43 would receive a final examination score of 80.
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	Part I. Answer all questions in this part.. 
	Part I. Answer all questions in this part.. 
	Directions (1–50): For each statement or question, record on your separate answer sheet the number of the word or expression that, of those given, best completes the statement or answers the question. 
	1 The geography of the Atlantic Coastal Plain most inﬂuenced the southern economy during the period from 1620 to 1865 because it 
	(1) 
	(1) 
	(1) 
	promoted a plantation system of agriculture 

	(2) 
	(2) 
	led to diversiﬁ ed manufacturing 

	(3) 
	(3) 
	encouraged development of the railroad industry 

	(4) 
	(4) 
	resulted in widespread mining of coal 


	2 Which event during the Colonial Era most inﬂuenced the concept of freedom of the press? 
	(1) 
	(1) 
	(1) 
	passage of the Navigation Acts 

	(2) 
	(2) 
	trial of John Peter Zenger 

	(3) 
	(3) 
	creation of the Albany Plan of Union 

	(4) 
	(4) 
	establishment of the House of Burgesses 


	3 The social contract theory as applied to the Declaration of Independence most directly reﬂects the ideas of 
	(1)
	(1)
	(1)
	 John Locke 

	(2)
	(2)
	 Thomas Hobbes 

	(3) 
	(3) 
	Baron de Montesquieu 

	(4)
	(4)
	 Adam Smith 


	4 A principal reason for calling the Constitutional Convention of 1787 was to 
	(1) 
	(1) 
	(1) 
	strengthen the central government 

	(2) 
	(2) 
	settle land disputes with Canada 

	(3) 
	(3) 
	increase the power of the states 

	(4) 
	(4) 
	weaken the system of checks and balances 


	5 One reason Antifederalist governors of New York and Virginia opposed ratiﬁcation of the United States Constitution was because it would 
	(1) 
	(1) 
	(1) 
	force them to abandon western land claims 

	(2) 
	(2) 
	weaken the powers of state governments 

	(3)
	(3)
	 strengthen slavery 

	(4) 
	(4) 
	make the amendment process more difﬁ cult 


	6 Political parties, the president’s cabinet, and national nominating conventions are considered examples of 
	(1)
	(1)
	(1)
	 delegated powers 

	(2) 
	(2) 
	separation of powers 

	(3) 
	(3) 
	the elastic clause 

	(4) 
	(4) 
	the unwritten constitution 


	7 Thomas Jefferson used a loose interpretation of the United States Constitution when he 
	(1) 
	(1) 
	(1) 
	negotiated the purchase of the Louisiana Territory from France in 1803 

	(2) 
	(2) 
	asked Congress to increase the size of the United States Navy 

	(3) 
	(3) 
	ran for a second term as president 

	(4) 
	(4) 
	opposed the reelection of John Adams in 1800 


	8 Between 1820 and 1850, Southern lawmakers consistently opposed protective tariffs because these tariffs 
	(1) 
	(1) 
	(1) 
	decreased trade between the states 

	(2) 
	(2) 
	harmed American shipping 

	(3) 
	(3) 
	increased the cost of imports 

	(4) 
	(4) 
	weakened national security 


	9 In the 1840s, westward expansion was justiﬁ ed by a belief in 
	(1)
	(1)
	(1)
	 laissez-faire 

	(2)
	(2)
	 popular sovereignty 

	(3)
	(3)
	 cultural pluralism 

	(4)
	(4)
	 Manifest Destiny 


	10 Which reform movement is most closely associated with William Lloyd Garrison, Frederick Douglass, and Harriet Beecher Stowe? 
	(1)
	(1)
	(1)
	 abolitionist 

	(2)
	(2)
	 labor 

	(3) 
	(3) 
	Populist 

	(4) 
	(4) 
	Progressive 


	Base your answers to questions 11 and 12 on the statements below and on your knowledge of social studies. 
	Speaker A:. The political union created by the Constitution of the United States is not a temporary compact of the states but rather an unbreakable bond created by the people of the nation. 
	Speaker B:. The reserved powers are clearly indicated and protected in both the original Constitution and in the 10th amendment of the Bill of Rights. 
	Speaker C:. Liberty is best preserved in the hands of the government closest to the people. Union is desirable only if it preserves our liberty. 
	Speaker D: Nulliﬁcation! Secession! What miserable words—words that threaten the continuance of both our liberty and our Union. 
	11 Which two speakers express the greatest support for the concept of States rights? 
	(1) 
	(1) 
	(1) 
	A and B 

	(2) 
	(2) 
	A and D 

	(3)
	(3)
	 B and C 

	(4)
	(4)
	 C and D 


	12 The political opinions expressed in these statements relate most directly to the start of which war? 
	(1)
	(1)
	(1)
	 Revolutionary War 

	(2) 
	(2) 
	War of 1812 

	(3)
	(3)
	 Mexican-American War 

	(4)
	(4)
	 Civil War 


	13 Passage of the Kansas-Nebraska Act (1854) was criticized by Northern newspapers because it 
	(1) 
	(1) 
	(1) 
	limited settlement in those territories 

	(2) 
	(2) 
	repealed the 36°30' line of the Missouri Compromise 

	(3) 
	(3) 
	upheld the Supreme Court decision in Gibbons v. Ogden 

	(4) 
	(4) 
	admitted Maine to the Union as a free state 


	14 After the Civil War, the most common occupations for freedmen were 
	(1) 
	(1) 
	(1) 
	sharecroppers and tenant farmers 

	(2) 
	(2) 
	factory owners and teachers 

	(3) 
	(3) 
	skilled artisans and mechanics 

	(4) 
	(4) 
	miners and soldiers 


	15 Which geographic factor presented a major problem for settlers on the Great Plains? 
	(1)
	(1)
	(1)
	 limited rainfall 

	(2)
	(2)
	 dense forests 

	(3)
	(3)
	 mountainous terrain 

	(4)
	(4)
	 frequent ﬂ ooding 


	Base your answer to question 16 on the graphic organizer below and on your knowledge of social studies. 
	Policy of open immigration Available natural resources Abundant food supply Government policies that support business 
	16 Which title is most appropriate for this graphic organizer? 
	(1) 
	(1) 
	(1) 
	Rise of Labor Unions 

	(2) 
	(2) 
	Innovations and Technology 

	(3) 
	(3) 
	Vertical Integration of Business 

	(4) 
	(4) 
	Factors Contributing to Industrialization 


	17 In the United States, third parties have been inﬂuential because they have often 
	(1) 
	(1) 
	(1) 
	outspent their political opponents 

	(2) 
	(2) 
	provided the presidential candidate of the major parties 

	(3) 
	(3) 
	suggested reforms later adopted by the two major parties 

	(4) 
	(4) 
	elected majorities in both Congress and state legislatures 


	18 One purpose of the Chinese Exclusion Act (1882) was to 
	(1) 
	(1) 
	(1) 
	speed construction of the western railroads 

	(2) 
	(2) 
	encourage settlement of the Paciﬁ c Coast 

	(3) 
	(3) 
	expand the civil rights of immigrants 

	(4) 
	(4) 
	protect the jobs of American workers 


	19 The Interstate Commerce Act of 1887 and the Sherman Antitrust Act of 1890 were passed by Congress to 
	(1) 
	(1) 
	(1) 
	help regulate the money supply 

	(2) 
	(2) 
	promote investment in manufacturing 

	(3) 
	(3) 
	control .business practices that limited competition 

	(4) 
	(4) 
	limit the hours of working women 


	20 Which demographic change resulted from the economic developments of the late 1800s? 
	(1) 
	(1) 
	(1) 
	an increase in African American migration from the North to the South 

	(2) 
	(2) 
	an increase in the number of people living in urban areas 

	(3) 
	(3) 
	a decrease in the number of immigrants coming to the United States 

	(4) 
	(4) 
	a decrease in the number of factory workers in the Northeast 


	21 Between 1900 and 1930, United States relations with Latin America were characterized by repeated United States efforts to 
	(1) 
	(1) 
	(1) 
	encourage the redistribution of land to the poor 

	(2) 
	(2) 
	deny economic aid to developing nations 

	(3) 
	(3) 
	limit the inﬂuence of communist dictators 

	(4) 
	(4) 
	control the internal affairs of many nations in the region 


	22 President Theodore Roosevelt earned a reputation as a trustbuster because he 
	(1) 
	(1) 
	(1) 
	favored .the conservation of natural resources 

	(2) 
	(2) 
	used court actions to break up business monopolies 

	(3) 
	(3) 
	sided with labor unions against big business 

	(4) 
	(4) 
	opposed the efforts of consumer advocates 


	23 One way in which Ida Tarbell, Upton Sinclair, and Jacob Riis were similar is that each sought to 
	(1) 
	(1) 
	(1) 
	end racial discrimination 

	(2) 
	(2) 
	control illegal immigration 

	(3) 
	(3) 
	limit government regulations 

	(4) 
	(4) 
	expose economic and social abuses 


	24 The purpose of the initiative, referendum, and recall was to 
	(1) 
	(1) 
	(1) 
	eliminate the two-party system 

	(2) 
	(2) 
	limit participation in state elections 

	(3) 
	(3) 
	increase citizen inﬂuence in government 

	(4) 
	(4) 
	strengthen the power of political machines 


	Base your answer to question 25 on the photograph below and on your knowledge of social studies. 
	Bibb Mill No. 1, Macon, Ga. 
	Figure
	Source: Lewis Hine, January 19,1909 
	25 Which conclusion is most clearly supported by this photograph? 
	(1) 
	(1) 
	(1) 
	Textile manufacturing was not important to the national economy. 

	(2) 
	(2) 
	State and federal governments did not adequately regulate child labor. 

	(3) 
	(3) 
	American factories were less productive than factories in other countries. 

	(4) 
	(4) 
	Strict federal safety standards were enforced in factories across the nation. 


	26 During the 1920s, Congress established a quota system for immigration in order to 
	(1) 
	(1) 
	(1) 
	ensure that the United States would have enough factory workers 

	(2) 
	(2) 
	keep migrant workers out of the country 

	(3) 
	(3) 
	reduce immigration from southern and eastern Europe 

	(4) 
	(4) 
	assist refugees from war-torn countries 


	27 Which event is an example of nativism in the 1920s? 
	(1) 
	(1) 
	(1) 
	the trial of Sacco and Vanzetti 

	(2) 
	(2) 
	the verdict in the Scopes trial 

	(3) 
	(3) 
	the Teapot Dome scandal 

	(4) 
	(4) 
	the stock market crash 


	28 • They are suffering because they have little control over the prices for what they produce. 
	• 
	• 
	• 
	They have worldwide competition. 

	• 
	• 
	They have difﬁculty organizing to protect themselves. 

	• 
	• 
	They pay high prices for capital goods. 


	Which group’s economic situation in the 1920s is most accurately described in these statements? 
	(1)
	(1)
	(1)
	 farmers (3) manufacturers 

	(2)
	(2)
	 railroad companies (4) factory workers 


	Base your answers to questions 29 and 30 on the cartoon below and on your knowledge of social studies. 
	“Yes, You Remembered Me” 
	Figure
	Source: C. D. Batchelor, New York Daily News, October 11, 1936 
	Source: C. D. Batchelor, New York Daily News, October 11, 1936 


	29 The main idea of this political cartoon from the 1930s is that President Franklin D. Roosevelt 
	(1) 
	(1) 
	(1) 
	continued the laissez-faire policies of earlier presidents 

	(2) 
	(2) 
	supported business over labor 

	(3) 
	(3) 
	favored government ownership of major industries 

	(4) 
	(4) 
	extended help to those in need 


	30 The New Deal attempted to carry out the theme of the cartoon by 
	(1) 
	(1) 
	(1) 
	restricting labor union membership 

	(2) 
	(2) 
	loaning money to foreign countries 

	(3) 
	(3) 
	funding many public works projects 

	(4) 
	(4) 
	banning the sale of stocks and bonds 


	31 The defeat of President Franklin D. Roosevelt’s “court packing” plan by Congress is an example of 
	(1)
	(1)
	(1)
	 federalism 

	(2) 
	(2) 
	checks and balances 

	(3)
	(3)
	 due process 

	(4) 
	(4) 
	the amendment process 


	Base your answer to question 32 on the excerptfrom the letter below and on your knowledge of social studies. 
	 
	. . . This new phenomenon [nuclear chain reaction] would also lead to the construction of bombs, and it is conceivable—though much less certain—that extremely powerful bombs of a new type may thus be constructed. . . . 
	Yours very truly, Albert Einstein 
	 Letter to President Franklin D. Roosevelt from Albert Einstein, August 2, 1939 
	32 The administration of President Franklin D. Roosevelt reacted to the information contained in this letter by 
	(1) 
	(1) 
	(1) 
	declaring war on the Axis powers 

	(2) 
	(2) 
	creating the Manhattan Project 

	(3) 
	(3) 
	proposing the Lend-Lease plan 

	(4) 
	(4) 
	initiating the D-Day invasion of Europe 


	33 The internment of Japanese Americans during World War II primarily affected those Japanese Americans who lived 
	(1) 
	(1) 
	(1) 
	in the Ohio River valley 

	(2) 
	(2) 
	along the Gulf Coast 

	(3) 
	(3) 
	on the West Coast 

	(4) 
	(4) 
	near the Rio Grande border with Mexico 


	34 After World War II, one important outcome of the passage of the Servicemen’s Readjustment Act of 1944 (GI Bill) was that it 
	(1) 
	(1) 
	(1) 
	allowed women to serve in combat positions 

	(2) 
	(2) 
	limited suburban growth 

	(3) 
	(3) 
	provided funds for new military bases 

	(4) 
	(4) 
	created educational and housing assistance for veterans 


	35 What was the primary reason for the creation of both the Truman Doctrine and the Marshall Plan? 
	(1) 
	(1) 
	(1) 
	to reward the Chinese for their role in the Allied victory over Japan 

	(2) 
	(2) 
	the fear of Soviet communist expansion throughout Europe 

	(3) 
	(3) 
	the need to support colonial independence movements in the developing world 

	(4) 
	(4) 
	the protection of vital United States interests in Middle East oil ﬁ elds 


	36 The United States responded to the Berlin blockade in 1948 by 
	(1) 
	(1) 
	(1) 
	boycotting German-made imports 

	(2) 
	(2) 
	building the Berlin Wall 

	(3) 
	(3) 
	stopping all trafﬁc leaving Berlin 

	(4) 
	(4) 
	airlifting food and supplies into Berlin 


	37 A major signiﬁcance of the Korean War (1950– 1953) is that for the ﬁ rst time 
	(1) 
	(1) 
	(1) 
	an atomic bomb was used in warfare 

	(2) 
	(2) 
	Asian and United States troops fought against each other 

	(3) 
	(3) 
	the United Nations used military force to oppose aggression 

	(4) 
	(4) 
	the Soviet Union and the United States supported the same side 


	 38 .“All Federal Employees Required to Take
	 38 .“All Federal Employees Required to Take
	 Loyalty Oath”. “Army-McCarthy Hearings Begin”. “Rosenbergs Convicted”. 
	These newspaper headlines from the decade following World War II are all connected to the 
	(1) 
	(1) 
	(1) 
	war crimes trials in Japan 

	(2) 
	(2) 
	passage of civil rights legislation in the United States 

	(3) 
	(3) 
	fear of communism in the United States 

	(4) 
	(4) 
	debate over economic aid to Europe 


	39 In 1962, President John F. Kennedy responded to the discovery of nuclear missiles in Cuba by 
	(1) 
	(1) 
	(1) 
	ordering a naval quarantine of Cuba 

	(2) 
	(2) 
	capturing strategic locations in Cuba 

	(3) 
	(3) 
	threatening to invade the Soviet Union 

	(4) 
	(4) 
	prohibiting .travel to the southeastern United States 


	40 During the 1960s, the actions of Cesar Chavez led to improved conditions for 
	(1)
	(1)
	(1)
	 coal miners 

	(2) 
	(2) 
	migrant farm workers 

	(3)
	(3)
	 autoworkers 

	(4) 
	(4) 
	health care workers 


	41 Which phrase best completes the heading of the partial outline below? 
	I. Native American Indian _____________ 
	I. Native American Indian _____________ 
	A. Occupation of Alcatraz 
	B. Wounded Knee (1973) 
	C. Formation of American Indian .Movement (AIM). 

	(1) 
	(1) 
	(1) 
	Protests Against the Vietnam War 

	(2) 
	(2) 
	Demands for Equality 

	(3) 
	(3) 
	Attempts to Culturally Assimilate 

	(4) 
	(4) 
	Support for the War on Poverty 


	42 Which document is the result of President Jimmy Carter’s efforts to increase stability in the Middle East? 
	(1) 
	(1) 
	(1) 
	Camp David Accords 

	(2) 
	(2) 
	Nuclear Test Ban Treaty 

	(3) 
	(3) 
	Panama Canal Treaty 

	(4) 
	(4) 
	Paris Peace Accords 


	43 What was the reason the Equal Rights Amendment did not become part of the United States Constitution? 
	(1) 
	(1) 
	(1) 
	President Ronald Reagan vetoed it. 

	(2) 
	(2) 
	Three-fourths of the states did not ratify it. 

	(3)
	(3)
	 The National Organization for Women (NOW) did not support it. 

	(4) 
	(4) 
	The Supreme Court ruled it was unconsti­tutional. 


	44 Which combination of factors contributed most directly to the severe recession in the United States economy in 2008? 
	(1) 
	(1) 
	(1) 
	immigration restrictions and lack of skilled workers 

	(2) 
	(2) 
	cuts in defense spending and social welfare programs 

	(3) 
	(3) 
	excessive use of credit and bank speculation in the mortgage market 

	(4) 
	(4) 
	tight monetary policy and overregulation of banks 


	Base your answer to question 45 on the cartoon below and on your knowledge of social studies. 
	Figure
	Source: Walt Handelsman, Newsday, April 26, 2006 
	45 The main idea of this cartoon is that public approval of the president in 2006 was directly linked to the 
	(1) 
	(1) 
	(1) 
	cost of gasoline in the United States 

	(2) 
	(2) 
	success in stopping human rights abuses abroad 

	(3) 
	(3) 
	ability to restrict the ﬂow of illegal drugs 

	(4) 
	(4) 
	amount of the budget surplus 


	Base your answer to question 46 on the cartoon below and on your knowledge of social studies. 
	Figure
	Source: Jim Morin, Miami Herald, May 10, 2015 
	46 The main idea of this cartoon is that telephone surveillance by the National Security Administration (NSA) 
	(1) 
	(1) 
	(1) 
	has been troubled by technical difﬁ culties 

	(2) 
	(2) 
	violates some of the protections of the United States Constitution 

	(3) 
	(3) 
	is legal because it protects the privacy of Internet users 

	(4) 
	(4) 
	increases hacking of top-secret government information 


	47 The Alien and Sedition Acts of 1798 were similar to the Espionage and Sedition Acts passed during World War I because they both 
	(1) 
	(1) 
	(1) 
	provided for the draft of men into the military 

	(2) 
	(2) 
	gave the government greater control over the production of goods 

	(3) 
	(3) 
	tried to restrict criticism of and opposition to government policies 

	(4) 
	(4) 
	attempted to justify United States involve­ment in a foreign war 


	48 Which set of events in United States history is most closely associated with westward expansion? 
	(1) 
	(1) 
	(1) 
	passage of the Indian Removal Act of 1830 and the Compromise of 1877 

	(2) 
	(2) 
	issuing the Emancipation Proclamation of 1863 and creation of the Federal Reserve System in 1913 

	(3)
	(3)
	 passage of the Agricultural Adjustment Act of 1933 and creation of the Tennesee Valley Authority in 1933 

	(4) 
	(4) 
	passage of the Homestead Act of 1862 and opening of the transcontinental railroad in 1869 


	49 The National Association for the Advancement of Colored People (NAACP), the Congress of Racial Equality (CORE), and the Southern Christian Leadership Conference (SCLC) are all associated with which movement? 
	(1)
	(1)
	(1)
	 temperance 

	(2)
	(2)
	 abolition 

	(3)
	(3)
	 civil rights 

	(4)
	(4)
	 environmentalism 


	Base your answer to question 50 on the cartoon below and on your knowledge of social studies. 
	Trying to Close the Gap 
	Trying to Close the Gap 

	Figure
	Source: Art Bimrose, Portland Oregonian (adapted) 
	Source: Art Bimrose, Portland Oregonian (adapted) 


	50 Which action was an attempt to close the “gap” referred to in the cartoon? 
	(1) 
	(1) 
	(1) 
	signing the Yalta Agreement 

	(2) 
	(2) 
	passing the Gulf of Tonkin Resolution 

	(3) 
	(3) 
	proposing the Strategic Defense Initiative (SDI) 

	(4) 
	(4) 
	agreeing to the Strategic Arms Limitation Treaty (SALT) 
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	Answers to the essay questions are to be written in the separate essay booklet. 
	In developing your answer to Part II, be sure to keep these general deﬁnitions in mind: 
	(a) 
	(a) 
	(a) 
	 means “to illustrate something in words or tell about it” 
	describe


	(b) 
	(b) 
	 means “to make plain or understandable; to give reasons for or causes of; to show the logical development or relationships of ” 
	explain


	(c) 
	(c) 
	 means “to make observations about something using facts, reasoning, and argument; to present in some detail” 
	discuss



	Part II. THEMATIC ESSAY QUESTION. 
	Part II. THEMATIC ESSAY QUESTION. 
	Directions:. Write a well-organized essay that includes an introduction, several paragraphs addressing the task below, and a conclusion. 

	Theme: Supreme Court Decisions 
	Theme: Supreme Court Decisions 
	Theme: Supreme Court Decisions 

	The United States Supreme Court has issued decisions that have deﬁ ned the constitutional rights of individuals and groups of people. These decisions by the Court have had a great impact on the nation. 

	Task: 
	Task: 
	Task: 

	Select two United States Supreme Court cases and for each 
	• 
	• 
	• 
	Describe the historical circumstances surrounding the case 

	• 
	• 
	Explain the Court’s decision 

	• 
	• 
	Discuss the impact of the Court’s decision on the United States or on American society 


	You may use any appropriate Supreme Court case from your study of United States history. Some suggestions you might wish to consider include Worcester v. Georgia (1832), Dred Scott v. Sanford (1857), Plessy v. Ferguson (1896), Korematsu v. United States (1944), Brown v. Board of Education of Topeka (1954), Engel v. Vitale (1962), Miranda v. Arizona (1966), Roe v. Wade (1973), and New Jersey v. T.L.O. (1985). 

	You are not limited to these suggestions. 
	You are not limited to these suggestions. 
	Guidelines: 
	Guidelines: 


	In your essay, be sure to: 
	In your essay, be sure to: 
	In your essay, be sure to: 

	• 
	• 
	• 
	Develop all aspects of the task 

	• 
	• 
	Support the theme with relevant facts, examples, and details 

	• 
	• 
	Use a logical and clear plan of organization, including an introduction and a conclusion that are beyond a restatement of the theme 


	Part III 

	DOCUMENT-BASED QUESTION 
	DOCUMENT-BASED QUESTION 
	This question is based on the accompanying documents. The question is designed to test your ability to work with historical documents. Some of these documents have been edited for the purposes of this question. As you analyze the documents, take into account the source of each document and any point of view that may be presented in the document. Keep in mind that the language used in a document may reﬂect the historical context of the time in which it was written. 

	Historical Context: 
	Historical Context: 
	Historical Context: 

	Under the Constitution, Congress has the power to support the armed forces and to declare war, but only the president is authorized to act as commander in chief. Throughout United States history, the president has used his power as commander in chief to respond to many foreign crises. These crises include the Mexican-American War (1846–1848) during the presidency of James K. Polk, the Vietnam War (1964–1975) during the presidency of Lyndon B. Johnson, and the Persian Gulf War (1990–1991) during the presiden
	Task:. 
	 Using the information from the documents and your knowledge of United States history, answer the questions that follow each document in Part A. Your answers to the questions will help you write the Part B essay in which you will be asked to 
	Select two foreign crises listed in the historical context and for each 
	• 
	• 
	• 
	Describe the historical circumstances that led to the crisis 

	• 
	• 
	Explain an action taken by the president to respond to the crisis 

	• 
	• 
	Discuss an effect of the president’s action on the United States and/or on American society 


	In developing your answers to Part III, be sure to keep these general deﬁnitions in mind: 
	(a) 
	(a) 
	(a) 
	 means “to illustrate something in words or tell about it” 
	describe


	(b) 
	(b) 
	 means “to make plain or understandable; to give reasons for or causes of; to show the logical development or relationships of ” 
	explain


	(c) 
	(c) 
	 means “to make observations about something using facts, reasoning, and argument; to present in some detail” 
	discuss



	Part A Short-Answer Questions 
	Directions: Analyze the documents and answer the short-answer questions that follow each document in the space provided. 
	Document 1 
	United States and Mexico, 1846 
	MEXICO UNITED STATES UNORGANIZED TERRITORY OREGON COUNTRY Claimed by Mexico and Texas PACIFIC OCEAN Gulf of Mexico RioGrandeNueces River Independent, 1836–45 Annexed by U. S., 1845 TEXAS 
	Source: Thomas A. Bailey et al., The American Pageant, Houghton Mifflin (adapted) 
	1 Based on the information provided by this map, state one cause of the conﬂict between the United States and Mexico in 1846. [1] 
	Score 
	Score 

	Figure
	Document 2 
	. . . In my message at the commencement of the present session I informed you that uponthe earnest appeal both of the Congress and convention of Texas I had ordered an efﬁ cient military force to take a position “between the Nueces and the Del Norte [Rio Grande].” This had become necessary to meet a threatened invasion of Texas by the Mexican forces, for which extensive military preparations had been made. The invasion was threatened solely because Texas had determined, in accordance with a solemn resolutio
	Source: President James K. Polk, War Message, May 11, 1846 (adapted) 
	2 Based on this document, what action did President James K. Polk take in 1846 regarding Texas?  [1] 
	Figure
	Score 
	Score 

	Document 3a 
	. . . It was a peculiarity of nineteenth-century politics that more than a year elapsed between the election of a Congress and its initial meeting. The Thirtieth Congress, elected in 1846, assembled in December 1847 to confront the complex questions arising from the Mexican War. Although Democrats in the Senate outnumbered their opponents by almost two to one, the Whig party enjoyed a narrow margin in the House—the only time in his entire legislative career that Lincoln found himself in the majority. Both p
	Source: Eric Foner, The Fiery Trial: Abraham Lincoln and American Slavery, W. W. Norton & Company, 2010
	 3a According to Eric Foner, what issue did the Wilmot Proviso attempt to address?  [1] 
	Figure
	Score 
	Score 

	Document 3b 
	United States Acquisitions from Mexico, 1848
	Mexican Cession 1848 PACIFIC OCEAN MEXICO Claimed by Texas and Mexico Oregon Territory Missouri Territory IA MIWI L.Michigan IL IN LA TN MO MS KY AR Indian Territory Gulf of Mexico N S W E Disputed territory, 1845 0 100 200 miles 0 150 300 kmsAcquired from Mexico, 1848 Boundary line in treaty ending Mexican War, 1848 Disputed Territory Ceded by Mexico, 1848 TexasBoundaryClaimed byMexico Nueces River Boundary by Treatyof Guadalupe-Hidalgo,1848 Rio Grande Santa Fe 
	Source: Historical Maps on File, Facts on File, 2002 (adapted) 
	3b. Based on the information provided by this map, what was one effect of the Mexican-American War on the United States in 1848? [1] 
	Figure
	Score 
	Score 

	Document 4 
	WHY ARE WE IN VIET-NAM?. 
	. . . Why are these realities our concern? Why are we in South Viet-Nam?  We are there because we have a promise to keep. Since 1954 every American President has offered support to the people of South Viet-Nam. We have helped to build, and we have helped to defend. Thus, over many years, we have made a national pledge to help South Viet-Nam defend its independence.  And I intend to keep that promise.  To dishonor that pledge, to abandon this small and brave nation to its enemies, and to the terror that must
	Source: “Peace Without Conquest,” President Lyndon B. Johnson, Address at Johns Hopkins University, April 7, 1965 
	4 Based on this document, state one reason President Lyndon B. Johnson believed the United States should continue to assist South Vietnam.  [1] 
	Figure
	Score 
	Score 

	Document 5a 
	. . . What are our goals in that war-strained land?  First, we intend to convince the Communists that we cannot be defeated by force of arms or by superior power. They are not easily convinced. In recent months they have greatly increased their ﬁghting forces and their attacks and the number of incidents.   I have asked the Commanding General, General Westmoreland, what more he needs to meet this mounting aggression. He has told me. We will meet his needs.  I have today ordered to Viet-Nam the Air Mobile Di
	Source: President Lyndon B. Johnson, “Why We Are in Viet-Nam,” News Conference, July 28, 1965 (adapted)
	 5a Based on this document, what was one action President Lyndon B. Johnson took in 1965 regarding Vietnam? 
	[1] 
	Figure
	Score 
	Score 

	Document 5b 
	Allied Troop Levels in Vietnam, 1959 –1969 
	Year 
	Year 
	Year 
	United States 
	South Vietnam 
	Australia 
	Korea 
	New Zealand 
	Philippines 
	Thailand 

	1959 
	1959 
	760 
	243,000 
	-
	-

	-
	-

	-
	-

	-
	-

	-
	-


	1960 
	1960 
	900 
	243,000 
	-
	-

	-
	-

	-
	-

	-
	-

	-
	-


	1961 
	1961 
	3,205 
	243,000 
	-
	-

	-
	-

	-
	-

	-
	-

	-
	-


	1962 
	1962 
	11,300 
	243,000 
	-
	-

	-
	-

	-
	-

	-
	-

	-
	-


	1963 
	1963 
	16,300 
	243,000 
	-
	-

	-
	-

	-
	-

	-
	-

	-
	-


	1964 
	1964 
	23,300 
	514,000 
	198 
	200 
	30 
	20 
	-
	-


	1965 
	1965 
	184,300 
	642,500 
	1,560 
	20,620 
	120 
	70 
	20 

	1966 
	1966 
	385,300 
	735,900 
	4,530 
	25,570 
	160 
	2,060 
	240 

	1967 
	1967 
	485,600 
	798,700 
	6,820 
	47,830 
	530 
	2,020 
	2,200 

	1968 
	1968 
	536,100 
	820,000 
	7,660 
	50,000 
	520 
	1,580 
	6,000 

	1969 
	1969 
	475,200 
	897,000 
	7,670 
	48,870 
	550 
	190 
	11,570 


	Source: Church Committee Report on Diem Coup–1963, Vietnam, War Statistics and Facts 1,  (adapted)
	25thaviation.org

	 5b. Based on the information in this chart, what was one effect of the actions taken by President Lyndon B. Johnson in 1965?  [1] 
	Figure
	Score 
	Score 

	Document 6a 
	MARCHERS AT LINCOLN MEMORIAL PROTEST!PROTEST!PROTEST!PROTEST! AWeek ofAntiwar Demonstrations 
	Source: Time, October 27, 1967 (adapted) 
	Source: Time, October 27, 1967 (adapted) 


	“Support Our GIs, Bring Them Home Now!” 
	Document 6b 
	. . . With America’s sons in the ﬁelds far away , with America’s future under challenge right here at home, with our hopes and the world’s hopes for peace in the balance every day, I do not believe that I should devote an hour or a day of my time to any personal partisan causes or to any duties other than the awesome duties of this ofﬁce—the Presidency of your country .  Accordingly, I shall not seek, and I will not accept, the nomination of my party for another term as your President. . . . 
	Source: President Lyndon B. Johnson, Address to the Nation Announcing Steps to Limit the War in Vietnam and Reporting His Decision Not to Seek Reelection, March 31, 1968 
	6 Based on these documents, state two effects of the Vietnam War on the United States.  [2] 
	(1) 
	Figure
	Score 
	Score 

	(2). 
	Figure
	Score 
	Score 

	Document 7a 
	Iraq Deploys Troops Near Kuwait Border Amid Dispute on Oil  WASHINGTON, July 23 — American military ofﬁ cials are closely watching a new deployment of thousands of troops by Iraq along its border with Kuwait, where recent tensions appear to be escalating into a ﬂaunting of strength by the two Persian Gulf countries, Pentagon ofﬁ  cials said tonight. . . . 
	Source: New York Times, July 24, 1990 
	Source: New York Times, July 24, 1990 

	Document 7b 
	IRAQ ARMY INVADES CAPITAL OF KUWAIT IN FIERCE FIGHTING EMERGENCY U.N. SESSION Casualties Are Called Heavy — Emir’s Palace Besieged as Explosions Jolt City  WASHINGTON, Thursday, August 2 — Iraqi troops crossed the Kuwait border today and penetrated deeply into the country and into Kuwait’s capital city, senior Administration ofﬁ cials said late Wednesday. . . . 
	Source: New York Times, August 2, 1990 
	Source: New York Times, August 2, 1990 

	Document 7c 
	Iraq’s Naked Aggression  Without warrant or warning, Iraq has struck brutally at tiny Kuwait, a brazen [bold] challenge to world law. Iraq stands condemned by a unanimous U.N. Security Council and major Western oil purchasers. President [George H. W.] Bush’s taste for bluntness stands him in good stead: “Naked aggression” is the correct term for President Saddam Hussein’s grab at a vulnerable, oil-rich neighbor. . . . 
	Source: New York Times, August 3, 1990 
	7 Based on these documents, what was one cause of the Persian Gulf War?  [1] 
	Figure
	Score 
	Score 

	 Just 2 hours ago, allied air forces began an attack on military targets in Iraq and Kuwait. These attacks continue as I speak. Ground forces are not engaged. This conﬂ ict started August 2d [1990] when the dictator of Iraq invaded a small and helpless neighbor. Kuwait—a member of the Arab League and a member of the United Nations— was crushed; its people, brutalized. Five months ago, Saddam Hussein started this cruel war against Kuwait. Tonight, thebattle has been joined.  This military action, taken in ac
	Document 8 
	President George H. W. Bush 
	Figure
	justice. Our Secretary of State, James Baker, held an historic meeting in Geneva, only to be totally rebuffed. This past weekend, in a last-ditch effort, the Secretary-General of the United Nations went to the Middle East with peace in his heart—his second such mission. And he came back from Baghdad with no progress at all in getting Saddam Hussein to withdraw from Kuwait.  Now the 28 countries with forces in the Gulf area have exhausted all reasonable efforts to reach a peaceful resolution—have no choice b
	Source: President George H. W. Bush, Address to the Nation Announcing Allied Military Action in the Persian Gulf, January 16, 1991 
	8 Based on this document, what was one action taken by President George H. W. Bush in response to Iraq’s 1990 invasion of Kuwait? [1] 
	Figure
	Score 
	Score 

	Document 9a 
	NEWS of success in the ground war has sent America’s hardcore peace activists into retreat and prompted citizens from coast to coast to proclaim that, after two decades, the country is ﬁ nally purging the “Vietnam syndrome”.  While families of servicemen waited anxiously, a sense of pride sometimes approaching glee infused the talk on the streets and on the air waves all day on Sunday and early yesterday. Again and again, people voiced the same view: after all the sneering and humiliation of recent years, A
	Source: The Times, London, February 26, 1991 
	Source: The Times, London, February 26, 1991 

	Document 9b 
	. . . Tonight the Kuwaiti ﬂag once again ﬂies above the capital of a free and sovereign nation. And   the American ﬂ ag ﬂ ies above our Embassy.  Seven months ago, America and the world drew a line in the sand. We declared that theaggression against Kuwait would not stand. And tonight, America and the world have kept theirword.  This is not a time of euphoria, certainly not a time to gloat. But it is a time of pride: pride inour troops; pride in the friends who stood with us in the crisis; pride in our nati
	Source: President George H. W. Bush, Address to the Nation on the Suspension of Allied Offensive Combat Operations in the Persian Gulf, February 27, 1991 
	9 Based on these documents, what were two effects of the Persian Gulf War on the United States?  [2] 
	(1) 
	Figure
	Score 
	Score 

	(2). 
	Figure
	Score 
	Score 

	Part B Essay 
	Directions:. Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion. Use evidence from at least four documents in the body of the essay. Support your response with relevant facts, examples, and details. Include additional outside information. 
	Historical Context: 
	Historical Context: 

	Under the Constitution, Congress has the power to support the armed forces and to declare war, but only the president is authorized to act as commander in chief. Throughout United States history, the president has used his power as commander in chief to respond to many foreign crises. These crises include the Mexican-American War (1846–1848) during the presidency of James K. Polk, the Vietnam War (1964–1975) during the presidency of Lyndon B. Johnson, and the Persian Gulf War (1990–1991) during the presiden
	Task:.  
	Using information from the documents and your knowledge of United States history, write an essay in which you 
	Select two foreign crises listed in the historical context and for each 
	• 
	• 
	• 
	Describe the historical circumstances that led to the crisis 

	• 
	• 
	Explain an action taken by the president to respond to the crisis 

	• 
	• 
	Discuss an effect of the president’s action on the United States and/or on American society 


	Guidelines: 
	Guidelines: 
	In your essay, be sure to 

	• 
	• 
	• 
	Develop all aspects of the task 

	• 
	• 
	Incorporate information from at least four documents 

	• 
	• 
	Incorporate relevant outside information 

	• 
	• 
	Support the theme with relevant facts, examples, and details 

	• 
	• 
	Use a logical and clear plan of organization, including an introduction and a conclusion that are beyond a restatement of the theme 
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