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Part 1
Answer all questions in this part.

Directions (1-50): For each statement or question, record on your separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

1 Which geographic feature most influenced 5 How did the outcome of the French and Indian

the development of large plantations in the
southeastern region of the United States?

(1) arid land

(2) cool climate

(3) pine forests
(4) fertile lowlands

War (1754-1763) affect American colonists?

(1) New taxes were imposed by Britain to pay its
debts.

(2) British troops were removed from the

colonies.
2 What was an important goal of European (3) Settlements were allowed west of the
mercantilism during the 1600s and 1700s? Appalachians.

(1) increasing the mother country’s wealth

(2) promoting colonial self-sufficiency

(3) encouraging colonial manufacturing of
textiles

(4) improving trade between European nations

(4) Colonial trade regulations were reduced.

The primary purpose of the Articles of
Confederation was to

(1) provide tax revenues for the national

government
3 Which precedent was established as a result of (2) establish the basic framework of the national
the John Peter Zenger case (1735)? government

(1) universal suffrage
(2) peaceable assembly

(3) freedom of the press

(4) right to privacy

Which heading best completes the partial outline
below?

A. Brought to colonies against their will
B. Endured brutal conditions

C. Provided labor for a successful
agricultural economy

D. Resisted attempts to eliminate their
culture
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(3) give the national government the power to
regulate interstate commerce

(4) establish the supremacy of the national
government over the states

Many of the fundamental principles found in the
United States Constitution (1787) were based on
the

(1) concept of salutary neglect

(2) influence of British Loyalists

(3) rule of absolute monarchs in Europe
(4) writings of Enlightenment philosophers

Federalism, separation of powers, and checks
and balances are constitutional principles that

directly

(1) empower more voters

(1) Chinese Imrr?igranfcs on the West Coast (2) restrict individual liberties

(2) Enslaved Africans in j[he South (3) involve citizens in the governing process

(3) Indentured Servants in New England (4) reduce the concentration of governmental
(4) Mexican Farmers in the Southwest

power



9 “...We should consider that we are providing a

10

11

12

Constitution for future generations, and not
merely for the peculiar circaumstances of the
moment. . ..”

— James Wilson, Constitutional Convention, 1787

The writers of the Constitution best applied this

idea by providing for

(1) an electoral college to select the president

(2) due process of law to protect individual civil
rights

(3) a method for adopting a constitutional
amendment

(4) the direct election of members of Congress

The United States Constitution provides that

federal judges be appointed for life primarily to

(1) protect judicial decision-making from the
influence of political pressure

(2) provide time for a more thorough investigation
of cases

(3) ensure that judicial decisions are based on
precedent

(4) guarantee that different viewpoints are
represented on the Supreme Court

* A bill of rights should be added.

* The central government is too powerful.
e The nation is too large to remain a republic.

These statements express concerns of citizens

who opposed the

(1) colonial rule of Great Britain

(2) principles expressed in the Albany Plan of
Union

(3) ratification of the Constitution

(4) secession of Southern states from the Union

The controversy over the establishment of the

Bank of the United States and the imposition of

a federal excise tax was most closely associated

with

(1) George Washington issuing his Proclamation
of Neutrality

(2) Alexander Hamilton introducing his financial
plan

(3) John Adams signing the Alien and Sedition
Acts into law

(4) Thomas Jefferson supporting the Lewis and
Clark expedition
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Base your answer to question 13 on the passage

below and on your knowledge of social studies.

... And now to the point. In our opinion, an
opinion which has been formed from data
obtained by assiduous [thorough] researches,
and comparisons, from laborious investigation,
logical reasoning, and earnest reflection, the
causes which have impeded the progress and
prosperity of the South, which have dwindled our
commerce, and other similar pursuits, into the
most contemptible insignificance; sunk a large
majority of our people in galling poverty and
ignorance, rendered a small minority conceited
and tyrannical, and driven the rest away from
their homes; entailed upon us a humiliating
dependence on the Free States; disgrace us
in the recesses of our own souls, and brought
us under reproach in the eyes of all civilians
and enlightened nations—may all be traced to
one common source, and there find solution in
the most hateful and horrible word, that was
ever incorporated into the vocabulary of human
economy—Slavery! . ..

— Hinton Helper, The Impending Crisis of the South:
How To Meet It, 1857

13 This statement most clearly expresses the author’s

opinion that slavery

(1) should be extended
territories

(2) caused the North to be dependent on the
South

(3) was the cause of economic and social problems
in the South

(4) was the reason the South should secede from
the Union

into the western

14 The passage of the Homestead Act (1862) and the

completion of the first transcontinental railroad
(1869) encouraged settlement in which region?
(1) Great Plains

(2) Atlantic Coastal Plain

(3) Ohio River valley

(4) Gulf Coast

[OVER]
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Which statement is a valid generalization about

the experience of African Americans during the

early Reconstruction period (1865-1870)?

(1) They gained economic equality.

(2) Their participation in government decreased.

(3) They achieved legal rights through constitutional
amendments.

(4) Their political equality was opposed by most
Radical Republicans.

The system of sharecropping developed in the
South after the Civil War because

(1) most formerly enslaved persons had no
farming skills

(2) owners of large tracts of land faced labor
shortages

(3) much farmland was ruined by the war

(4) plantation owners wanted to diversify crops

The United States government’s use of laissez-
faire principles during the late 19th century
resulted in the

(1) commitment of aid to small American
businesses

(2) decline in the number of factory jobs

(3) opposition of American businesses to
protective tariffs

(4) growth of trusts and monopolies

18 What was one result of the Supreme Court’s

19

decision in Plessy v. Ferguson (1896)?

(1) Public schools were integrated nationwide.

(2) The “separate but equal” doctrine was
established.

(3) Civil rights for African Americans were
strengthened.

(4) Northern states were forced to segregate
public facilities.

In 1899, the United States proclaimed the Open

Door policy in an attempt to

(1) ensure trading opportunities in China

(2) keep the Philippines from attacking China

(3) increase trade between Russia and the United
States

(4) prevent European countries from colonizing
Africa
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Base your answers to questions 20 and 21 on the

speakers’ statements below and on your knowledge
of social studies.

Speaker A: 1t is disgraceful that we allow children
in this country to work long hours in
unsanitary, unsafe conditions. The
government must step in and protect
our children.

Speaker B: We must allow businesses to compete
freely without government inter-
vention. The best will survive.

Speaker C: Monopolies and trusts make it
impossible for small businesses to
compete. Monopolies lower their
prices to eliminate competition, and
then they charge consumers even
higher prices.

Speaker D: Big business is good for the country. It
increases the nation’s wealth, provides
jobs, and strengthens the country.

20 What would Speaker B most likely want the

federal government to do?

(1) Regulate child labor.

(2) Adopt a progressive income tax.

(3) Strengthen the immigration laws.

(4) Support the concept of Social Darwinism.

21 Which two speakers represent the beliefs of many

reformers during the Progressive Era?

(1) A and B (3) Band C
(2) Aand C (4) B and D




Base your answer to question 22 on the newspaper headlines below and on your knowledge of social
studies.

$50,000 REWARD—WHO DESTROYED THE MAINE?—$50,000 REWARD

EDITION FOR GREATER NEW YORK

NEW YORK JOURNAL

AND ADVERTISER
NEW YORK, THURSDAY, FEBRUARY 17, 1898

DESTRUCTION OF THE WAR SHIP MAINE WAS THE WORK OF AN ENEMY

A55|stant Secretary Roosevelt

$50,000!

$50 000 REWARD! :
: For the Detection of the
Perpetrator of
the Maine Outrage!

i Convinced the Explosion of
the War Ship Was Not
an Accident.

The Journal Offers $50,000
: Reward for the Conviction of the
! Criminals Who Sent 258 :
i American Sailors to Their Death. .
: Naval Officers Unanimous That :
the Ship Was Destroyed
on Purpose.

$50,000!

$50 000 REWARD! !
: For the Detection of the
Perpetrator of '
the Maine Outrage!

Source: “Crucible of Empire,” PBS Online (adapted)

22 What was a major purpose of these 1898 newspaper headlines?

(1) rallying support for a declaration of war against Spain

(2) promoting peace between Spain and the United States

(3) supporting humanitarian aid for the suffering Cuban people
(4)

4) punishing the citizens of Cuba

23 & Overcrowding

* High crime rate
¢ Poor sanitation

In the early 1900s, these problems were most
directly a result of

(1) muckrakers’ influence
(2) conservation programs
(3) westward migration
(4) rapid urbanization
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24 1In the early 1900s, Congress acted to regulate the

nation’s money supply more effectively by
(1) increasing the minimum wage

(2) raising the protective tariff

(3) creating the Federal Reserve System
(4) adopting the Clayton Antitrust Act

[OVER]



Base your answers to questions 25 and 26 on
the cartoon below and on your knowledge of social
studies.

“BETTER KEEP TO THE OLD CHANNEL”

Source: Winsor McCay, New York American,1919 (adapted)

25 What is the main idea of the cartoon?

(1) Travel on ocean-going ships was dangerous
and should be banned.

(2) The United States should return to an
isolationist foreign policy.

(3) The United States should take the lead
in creating an international peacekeeping
organization.

(4) The United States Navy should make efforts
to improve its fleet.

26 In the United States Senate, those who agreed
with the opinion expressed in the cartoon were

able to

(1) end United States involvement in World War I

(2) change the provisions of the Treaty of
Versailles to reflect American ideals

(3) gain public support for United States aid to
war-torn European nations

(4) reject President Woodrow Wilson’s proposal
for membership in the League of Nations

U.S. Hist. & Gov’t. — June ’17

27 A major effect of the Harlem Renaissance was
that it

(1) exposed corruption in New York City politics
(2) led to the end of the Great Migration
(3) increased awareness of African American
culture

(4) inspired the Progressive movement

28 During the 1920s, members of the Ku Klux Klan

were closely associated with

(1) favoring increased urbanization

(2) promoting nativist ideas and policies

(3) expanding educational opportunities for
minorities

(4) opposing the deportation of political
dissidents

Base your answers to questions 29 and 30 on the
map below and on your knowledge of social studies.

Source: Andrew Cayton et al., America: Pathways to the
Present, Prentice Hall, 2000 (adapted)

29 In the 1930s, the shaded area outlined on the
map became known as the

(1) Rust Belt

(2) Dust Bowl

(3) Continental Divide

(4) Mississippi Delta

30 In the 1930s, what was a major impact of the

events that occurred in the shaded area on the

region’s population?

(1) A large number of people migrated west.

(2) Many people arrived seeking economic
opportunity.

(3) Farm prosperity raised land values.

(4) Major dam building ended annual flooding.




Base your answer to question 31 on the cartoon below and on your knowledge of social studies.

Source: Vaughn Shoemaker, Chicago Daily News, January 1937 (adapted)

31 This cartoonist believes that President Franklin D. Roosevelt’s actions related to the

Supreme Court were

(1) embraced by most of the American public
2) necessary to protect the Bill of Rights

) harmful to the system of checks and balances

) needed to navigate safely through the Great Depression

(s
(3
(4

32 Congressional legislation passed in 1940 to

create a military draft was controversial primarily
because it

(1) required ratification by three-fourths of the
states

(2) made women eligible for combat

(3) overturned President Franklin D. Roosevelt’s
veto

(4) raised fears that the United States would be
drawn into war
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33 The Lend-Lease Act was passed by Congress in

1941 primarily to

(1) assist Great Britain in World War 11

(2) stabilize the international banking system

(3) maintain the traditional policy of strict
neutrality toward Germany

(4) encourage trade with Japan

[OVER]



Base your answers to questions 34 and 35 on the map below and on your knowledge of social studies.

Europe After World War |l

Communist countries

:1 Non-Communist countries

Atlantic
Ocean

Soviet Union

Nap,
}’0908 &/;,e
/3,
Q’//Q Bulgaria Black Sea

N :EEE:HAIbania:' :' 7

2

asd

C

3

Source: Roger B. Beck et al., World History: Patterns of Interaction, McDougal Littell (adapted)

34 As a result of the situation shown on the map, the foreign policy of the United States
during the administration of President Harry Truman was dominated by the belief
that
(1) communist expansion in Europe should be contained
(2) cooperation with the Soviet Union should be increased
(3) satellite nations of the Soviet Union should not be recognized as legal states
(4) economic aid was not likely to help nations in Western Europe

35 One action taken by the United States in response to the situation shown on the map
was to
(1) return to a foreign policy of isolationism
(2) attack Soviet-controlled territories

(3) help form the North Atlantic Treaty Organization (NATO)

(4) sign trade agreements with nations taken over by the Soviet Union
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36

After World War II, President Harry Truman
advanced the rights of African Americans by

(1) issuing an order to end segregation in the
military

(2) signing legislation to ban poll taxes

(3) appointing a racially diverse Supreme Court

(4) ending discrimination in public accommoda-
tions

Base your answer to question 37 on the quotation

below and on your knowledge of social studies.

37

38

... I'believe in an America where the separation of
church and state is absolute—where no Catholic
prelate [bishop] would tell the President (should
he be Catholic) how to act, and no Protestant
minister would tell his parishioners for whom
to vote—where no church or church school is
granted any public funds or political preference—
and where no man is denied public office merely
because his religion differs from the President
who might appoint him or the people who might
elect him. . . .

— Senator John F. Kennedy, September 12, 1960

In this statement, Senator John F. Kennedy is
showing his support for

(1) increasing federal aid to nonpublic schools

(2) establishing a national religion

(3) banning religious leaders from holding public
office

(4) upholding the principles

amendment

of the first

What was the principal strategy used by Dr.
Martin Luther King Jr. to achieve equal rights in
the United States?

(1) advocating separation of the races

(2) counseling African Americans to attend
vocational schools

(3) encouraging the use of civil disobedience

(4) creating a new political party
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39 What was a major result of President Lyndon B.

40

41

42

Johnson’s Great Society of the 1960s?

(1) Government agencies like Social Security lost
support.

(2) Military spending fell to its lowest level in 50
years.

(3) Programs like Medicare and the Job Corps
were created to reduce poverty.

(4) The federal government operated on a

balanced budget.

Affirmative action programs were begun in the

mid-1960s primarily as a way to

(1) reduce unemployment in the rural South

(2) increase economic and educational
opportunities for minorities

(3) rebuild public housing in urban areas

(4) win public support for tax cuts

Which Supreme Court case is accurately matched

with the constitutional issue that was raised in

that case?

(1) Brown v. Board of Education of Topeka—
right to legal counsel

(2) Tinker v. Des Moines—protection against
unreasonable search

(3) Engel v. Vitale—right to trial by jury

(4) Miranda v. Arizona—protection from self-
incrimination

In 1991, President George H. W. Bush committed

United States troops to fight in the Persian Gulf

War in order to

(1) remove Iraqi forces from Kuwait

(2) help Great Britain take control of Middle
Eastern oil fields

(3) assist Iran in its war with Iraq

(4) keep the Suez Canal open to all nations

[OVER]



Base your answer to question 43 on the cartoon below and on your knowledge of social studies.

Source: Herblock, Washington Post, 1998

43 Which statement most accurately reflects the point of view of the cartoonist?

(1) New technology has made modern life less convenient.
(2) Computers have made medical records more secure.
(3) Use of computers might compromise personal privacy.
(4) Government records should be stored on computers.
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Base your answer to question 44 on the graphs below and on your knowledge of social studies.

Age and Gender Distribution of the U.S. Population,
1999 and 2025
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Source: Population Reference Bureau (adapted)

44 Which conclusion about the estimated United States population in 2025 compared to
1999 is most clearly supported by information in the graphs?
(1) More people will live longer in 2025.
(2) The size of the population will have doubled by 2025.
(3) Death rates will have increased by 2025.
(4) More men than women will be over age 85 in 2025.

45 Andrew Carnegie’s financial support for public 46 One similarity between the popular culture of the
libraries and Bill Gates’s funding of medical care 1920s and the popular culture of the 1950s is that
in Africa best illustrate many Americans in both periods had
(1) the benefits of popular sovereignty (1) a welcoming attitude toward immigrants
(2) a dedication to socialist principles (2) a strong desire to own consumer goods
(3) the need to limit corporate growth (3) an increased interest in rural lifestyles
(4) a commitment to using personal wealth to (4) an exaggerated distrust of new technology

help others

U.S. Hist. & Gov’t. — June *17 [11] [OVER]



Base your answer to question 47 on the cartoon below and on your knowledge of social studies.

Source: Mike Peters, Dayton Daily News, 1994

47 Which statement concerning these United States presidents from 1953 to 1994 most
accurately expresses the main idea of this cartoon?

(1) Each of these presidents increased foreign aid to Cuba.

(2) The United States policy toward Cuba was not effective.

(3) Fidel Castro was eventually removed from power in Cuba.

(4) Several presidents have attempted to cooperate with Fidel Castro.

48 e Freedom of expression was limited under John

Adams.
e Japanese Americans were interned during
World War 1II.
* The George W. Bush and Barack Obama
administrations held suspected terrorists in
military prisons without trial.

All of these actions taken by the federal
government show that

(1) rights guaranteed by the Constitution have
seldom changed

(2) discrimination against minority groups usually
decreases during periods of war

(3) civil liberties are often restricted in time of
war or national crisis

(4) human rights violations have often been the
cause of United States wars
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[12]

49 One way in which Upton Sinclair’s The Jungle and

Ralph Nader’s Unsafe at Any Speed are similar is

that both resulted in legislation that

(1) expanded the federal government’s role in
protecting consumers

(2) guaranteed free speech rights for students

(3) raised safety standards for interstate
highways

(4) restricted voting rights of minorities



Base your answer to question 50 on the graphs below and on your knowledge of social studies.

Composition of U.S. Immigration, 1941-1996

Central America 3%

Africa 0.8%
Mexico 14% S

Asia 7.1%
1941-1960

Central America
5%

) . Afri %
Central America Africa 2% ica 6%
4%
Mexico Mexico = South
20% 18% America
7%
oy Nt~ Europe
'''''''''''' L 16%

1961-1980 1981-1996

Source: Wilson and Dilulio Jr., American Government: Institutions and Policies, Houghton Mifflin, 2004 (adapted)

50 Which statement about the population of the United States from 1941 through 1996 is
most clearly supported by the information provided in the graphs?
(1) The average age of the United States population increased.
(2) The number of immigrants who applied for naturalized citizenship decreased.
(3) The number of foreign-born residents of the United States fell after 1960.
(4) The diversity of American society increased in the second half of the 20th century.
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Answers to the essay questions are to be written in the separate essay booklet.

In developing your answer to Part II, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”

Part I1
THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Change — Post-World War II United States

Since the late 1940s, significant political, social, and economic developments have
had positive and negative effects on the United States and on American society.
Many of these developments continue to affect American society.

Task:

Select two significant developments that occurred since the late 1940s and for
each

* Describe the historical circumstances surrounding the development

* Discuss positive and/or negative effects of this development on the United
States or on American society

You may use any significant development that occurred since the late 1940s from your
study of United States history. Some suggestions you might wish to consider include the
baby boom, McCarthyism, the nuclear arms race, desegregation of schools, suburbanization,
migration to the Sun Belt, the feminist movement, and increased consumerism.

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to

* Develop all aspects of the task

* Support the theme with relevant facts, examples, and details

* Use a logical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme
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NAME SCHOOL

Part 111
DOCUMENT-BASED QUESTION

This question is based on the accompanying documents. The question is designed to test your
ability to work with historical documents. Some of these documents have been edited for the purposes
of this question. As you analyze the documents, take into account the source of each document and
any point of view that may be presented in the document. Keep in mind that the language used in
a document may reflect the historical context of the time in which it was written.

Historical Context:

Throughout United States history, during times of crisis or change, presidents have
communicated their ideas to the American people to influence public opinion and
to gain their support. These written addresses and speeches have had a significant
impact on the United States and on American society. Three such addresses
are George Washington’s Farewell Address (1796), Abraham Lincoln’s
Gettysburg Address (1863), and Franklin D. Roosevelt’s First Inaugural
Address (1933).

Task: Using the information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay in which you will be asked to

Select two addresses mentioned in the historical context and for each

* Describe the historical circumstances surrounding the address

 Explain a major idea in the address

* Discuss the impact of the address on the United States and/or on American
society

In developing your answers to Part III, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) explain means “to make plain or understandable; to give reasons for or causes of; to
show the logical development or relationships of”

(c) discuss means “to make observations about something using facts, reasoning, and
argument; to present in some detail”
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Part A
Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in
the space provided.

Document 1

.. . But there was something else to Washington’s thinking [about retirement]. He had
achieved everything that he had set out to accomplish. Indeed, no other president has been
more successful. With him to rally around, the Union had survived eight years of incredible
stress and strain. The economic torments that had persisted for nearly fifteen years in war
and peace had been vanquished. As never before, American manufacturing faced a promising
future, offering hope that the new nation would shortly overcome its dependence on foreign
goods and be capable of equipping itself in time of war. Worries that the West might break
away had been laid to rest. Peace with the European powers prevailed, and had throughout
Washington’s presidency. In truth, he said in his final State of the Union address, the survival
of the new national government, an open question at the outset of his presidency, had been
positively resolved. Most Americans believed the United States would endure. . . .

Source: John Ferling, The Ascent of George Washington: The Hidden Political Genius of an American Icon,
Bloomsbury Press, 2009 (adapted)

1 According to John Ferling, state two accomplishments George Washington achieved during his administration.

[2]
(1)

Score

Score
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Document 2a

... The great rule of conduct for us in regard to foreign nations is, in extending our commercial
relations to have with them as little political connection as possible. So far as we have already
formed engagements let them be fulfilled with perfect good faith. Here let us stop.

Europe has a set of primary interests which to us have none or a very remote relation.
Hence she must be engaged in frequent controversies, the causes of which are essentially
foreign to our concerns. Hence, therefore, it must be unwise in us to implicate ourselves by
artificial ties in the ordinary vicissitudes [shifts] of her politics or the ordinary combinations
and collisions of her friendships or enmities.

Our detached and distant situation invites and enables us to pursue a different course. If
we remain one people, under an efficient government, the period is not far off when we may
defy material injury from external annoyance; when we may take such an attitude as will cause
the neutrality we may at any time resolve upon to be scrupulously [completely] respected;
when belligerent nations, under the impossibility of making acquisitions upon us, will not
lightly hazard the giving us provocation; when we may choose peace or war, as our interest,
guided by justice, shall counsel. . . .

Source: President George Washington, Farewell Address, September 19, 1796

2a Based on this document, what is President George Washington’s advice about the conduct of United
States foreign policy? [1]

Score

Document 2b

... I venture, therefore, my fellow countrymen, to speak a solemn word of warning to you
against that deepest, most subtle, most essential breach [break] of neutrality which may spring
out of partisanship, out of passionately taking sides. The United States must be neutral in
fact as well as in name during these days that are to try men’s souls. We must be impartial
in thought as well as in action, must put a curb upon our sentiments as well as upon every
transaction that might be construed as a preference of one party to the struggle before
another. . . .

Source: President Woodrow Wilson, Message to the United States Senate, August 19, 1914

2b Based on this document, what policy does President Woodrow Wilson recommend that the United
States follow in response to war breaking out in Europe in 19147 [1]

Score
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Document 3a

European War Narrows the Atlantic

Source: Bailey, Kennedy, and Cohen, The American Pageant,
Houghton Mifflin, 1998 (adapted)

Document 3b

... Isolationism likewise has gone the way of the horse and buggy. The policy of no-entangling
alliances has been spectacularly reversed, in response to outside dangers, to the point where
the United States is involved in more than forty entangling alliances. Nonintervention has
become wholesale intervention, whether in World War I, World War II, the Korean War,
or the Cold War. The United States is no longer content to drift at the mercy of events; it
is determined to use its enormous power to control those events in the interests of its own
peace and security. Noninvolvement has become involvement in the affairs of several score of
nations, whether through economic or military programs. The United States cannot leave the
world alone because the world will not leave it alone. . . .

Source: Thomas A. Bailey, A Diplomatic History of the American People, Appleton-Century-Crofts, 1964

3 Based on these documents, why did it become more difficult for the United States to follow President
George Washington’s foreign policy advice in the 20th century? [1]

Score
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Document 4a

Civil War Battle Casualties
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Source: Civil War Trust at www.civilwar.org (adapted)

Document 4b

... The country needed some sort of ceremony at Gettysburg. The shock of this battle had
gone into the bones and sinews of people all the way from Minnesota to Maine. Thousands
of men had died, thousands more had been maimed, and many other thousands had lived
through three days of the most agonizing experience.

After the battle the armies had gone down into Virginia, and all through the summer
and fall they had been moving back and forth, colliding now and then, striking sparks with
skirmishes of cavalry and infantry outposts, fighting small battles, moving and shooting and
wasting men. The war seemed to be going on and on, and nobody could see the end of it.
It was clear enough that in some mysterious way the fight at Gettysburg had symbolized
everything that the nation was trying to do—everything for which it had given its sons, for
which homes in every city and town and country hamlet had known the grief of loss and final
separation—and to dedicate this cemetery in Pennsylvania was somehow to pay a tribute to
the young men who had been killed and to the families that had lost them. . . .

Source: Bruce Catton, The Battle of Gettysburg, American Heritage Publishing, 1963

4 Based on these documents, why was it important for President Abraham Lincoln to speak to the nation
after the Battle of Gettysburg? [1]

Score
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Document 5

Four score and seven years ago our fathers brought forth on this continent, a new nation,
conceived in Liberty, and dedicated to the proposition that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation, or any nation so
conceived and so dedicated, can long endure. We are met on a great battle-field of that war.
We have come to dedicate a portion of that field, as a final resting place for those who here
gave their lives that that nation might live. It is altogether fitting and proper that we should
do this.

But, in a larger sense, we can not dedicate—we can not consecrate—we can not hallow—
this ground. The brave men, living and dead, who struggled here, have consecrated it, far
above our poor power to add or detract. The world will little note, nor long remember what
we say here, but it can never forget what they did here. It is for us the living, rather, to be
dedicated here to the unfinished work which they who fought here have thus far so nobly
advanced. It is rather for us to be here dedicated to the great task remaining before us—that
from these honored dead we take increased devotion to that cause for which they gave the last
full measure of devotion—that we here highly resolve that these dead shall not have died in
vain—that this nation, under God, shall have a new birth of freedom—and that government

of the people, by the people, for the people, shall not perish from the earth.

Source: President Abraham Lincoln, Gettysburg Address, November 19, 1863 (adapted)

5 According to President Abraham Lincoln, what is the “great task” that remains for the living? [1]

Score
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Document 6

Martin Luther King Jr. was the keynote speaker at the March on Washington on August 28, 1963.

... For the other speakers, the Lincoln Memorial seemed nothing more than a stage
setting. But King began by acknowledging the hero in the pantheon [memorial] behind him.
“Fivescore years ago, a great American, in whose symbolic shadow we stand today, signed
the Emancipation Proclamation [January 1, 1863]. This momentous decree came as a great
beacon of hope to millions of Negro slaves who had been scarred in the flame of withering
injustice. It came as a joyous daybreak to end the long night of their captivity.” Sadly, one
hundred years later the Negro still was not free. The oration became King’s own Second
Emancipation Proclamation. It rose to the lilting crescendo of “I have a Dream.”: “I have
a Dream that one day this nation will rise up and live out the true meaning of its creed:
We hold these truths to be self-evident that all men are created equal.” Thus did King, like
Lincoln at Gettysburg, dedicate the country to a new birth of freedom in pursuit of the old
dream. “This speech [by Martin Luther King Jr.], more than any other single event,” it has
been said, “legitimized the ongoing black revolution in the eyes of most Americans and
came to symbolize a historic national turning point, lifting King into the pantheon of great
American heroes.” . . .

Source: Merrill D. Peterson, Lincoln in American Memory, Oxford University Press, 1994 (adapted)

6 According to Merrill D. Peterson, how did President Abraham Lincoln’s Gettysburg Address of
1863 continue to influence the United States in the 20th century? [1]

Score
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Document 7a

Advertising for ajob in
Detroit in the 1930s

Source: Detroit News

Document 7b
Chicago soup kitchen, 1931

Source: National Archives
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Document 7c¢

A WISE ECONOMIST ASKS A QUESTION

Source: John McCutcheon, Chicago Tribune, 1931 (adapted)

7 Based on the photographs and the political cartoon, what were two problems faced by many Americans
in the early 1930s? [2]

(1)

Score

Score
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Document 8§

... Our greatest primary task is to put people to work. This is no unsolvable problem if we
face it wisely and courageously. It can be accomplished in part by direct recruiting by the
Government itself, treating the task as we would treat the emergency of a war, but at the
same time, through this employment, accomplishing greatly needed projects to stimulate and
reorganize the use of our natural resources. . . .

Finally, in our progress toward a resumption of work we require two safeguards against a
return of the evils of the old order: there must be a strict supervision of all banking and credits
and investments, so that there will be an end to speculation with other people’s money; and
there must be provision for an adequate but sound currency. . . .

I am prepared under my constitutional duty to recommend the measures that a stricken
Nation in the midst of a stricken world may require. These measures, or such other measures
as the Congress may build out of its experience and wisdom, I shall seek, within my
constitutional authority, to bring to speedy adoption.

But in the event that the Congress shall fail to take one of these two courses, and in the
event that the national emergency is still critical, I shall not evade the clear course of duty that
will then confront me. I shall ask the Congress for the one remaining instrument to meet the
crisis—broad Executive power to wage a war against the emergency, as great as the power
that would be given to me if we were in fact invaded by a foreign foe. . . .

We do not distrust the future of essential democracy. The people of the United States
have not failed. In their need they have registered a mandate that they want direct, vigorous
action. They have asked for discipline and direction under leadership. They have made me
the present instrument of their wishes. In the spirit of the gift I take it. . . .

Source: President Franklin D. Roosevelt, First Inaugural Address, March 4, 1933

8 According to President Franklin D. Roosevelt, what is one action the government should take to deal
with the national economic emergency? [1]

Score
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Document 9a

.. . The tide turned with [President Franklin D.] Roosevelt’s swift and decisive action as
he took office. Despair turned into hope, and faith and confidence reached a peak as the
Hundred Days came to an end. The Depression wasn’t over, but the fear of it was. That knot
in the belly that came from dread of what another day might bring was gone. Things were
looking up all over. If you had a job, you now felt reasonably certain of holding on to it. If
you didn’t have a job, the prospects of getting one were looking better. There were still apple
sellers on the streets, and the Chicago schoolteachers still rioted to get their back pay, and
the Unemployed Councils still marched on City Halls. But stories in the papers also showed
a brighter side: new CCC camps were being opened up; the Civil Works Administration was
hiring men to repair the streets and tidy up the parks; and the farmers in Iowa and Wisconsin
were bringing their milk to market instead of dumping it on the highways. It was possible
to have a good steak for dinner now and then, and you didn’t feel extravagant if you spent a
quarter to see a movie. Some families even ventured to plan a summer vacation. The New
York Times for Sunday, July 1, carried three full pages of cruise advertisements. . . .

Source: Cabell Phillips, From the Crash to the Blitz: 1929-1939, The New York Times Company, 1969

9a According to Cabell Phillips, how was the nation affected by President Franklin D. Roosevelt’s
Hundred Days? [1]

Score
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Document 9b

... Despite these challenges [to undo the New Deal], the fundamental elements of the New
Deal proved resilient [long-lasting]. Bush [President George W.] began his second term
with an energetic campaign to privatize Social Security. He had to back down, however, in
the face of strong bipartisan opposition. He went on to sign a Medicare prescription drug
law, sponsored by congressional Republicans, which significantly expanded the scope of the
welfare state. The political discussion quickly moved on to health insurance, with a majority
of Americans telling poll takers that they supported universal access to health care. Even
with the ebbing and flowing of the federal regulatory regime, which varied depending on
the administration in power, the idea that government had a duty to protect the public from
dishonest stock offerings, unsafe food and drugs, and failed banks, which was revolutionary
in 1933, had ceased to be controversial. In the fall of 2008, when a Republican president and
a Democratic Congress united to enact a $700 billion bailout of the financial industry, it was
clear that the whole country had accepted the fundamental principles of the New Deal. . . .

Source: Adam Cohen, Nothing to Fear: FDR’s Inner Circle and the Hundred Days that Created Modern America,
Penguin Press, 2009

9b According to Adam Cohen, state one way New Deal ideas continue to influence actions taken by the
government. [1]

Score
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Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in your essay. Support your response with relevant facts,
examples, and details. Include additional outside information.

Historical Context:

Throughout United States history, during times of crisis or change, presidents have
communicated their ideas to the American people to influence public opinion and
to gain their support. These written addresses and speeches have had a significant
impact on the United States and on American society. Three such addresses
are George Washington’s Farewell Address (1796), Abraham Lincoln’s
Gettysburg Address (1863), and Franklin D. Roosevelt’s First Inaugural
Address (1933).

Task: Using the information from the documents and your knowledge of United States
history, write an essay in which you

Select two addresses mentioned in the historical context and for each

* Describe the historical circumstances surrounding the address

* Explain a major idea in the address

 Discuss the impact of the address on the United States and/or on American
society

Guidelines:

In your essay, be sure to

e Develop all aspects of the task

* Incorporate information from at least four documents

* Incorporate relevant outside information

* Support the theme with relevant facts, examples, and details

* Use alogical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme
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required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
June 2017

Theme: Change — Post—World War II United States
Since the late 1940s, significant political, social, and economic developments have
had positive and negative effects on the United States and on American society. Many
of these developments continue to affect American society.

Task: Select two significant developments that occurred since the late 1940s and for each
* Describe the historical circumstances surrounding the development
* Discuss positive and/or negative effects of this development on the United States or
on American society

You may use any significant development that occurred since the late 1940s from your study
of United States history. Some suggestions you might wish to consider include the baby boom,
McCarthyism, the nuclear arms race, desegregation of schools, suburbanization, migration to the
Sun Belt, the feminist movement, and increased consumerism.

Scoring Notes:

1. This thematic essay has a minimum of six components (for each of two political, social, or
economic developments in the United States that occurred since the late 1940s, discussing the
historical circumstances surrounding the development and at least two positive and/or negative
effects of each development).

2. The historical circumstances surrounding the post-World War II developments may be similar as
long as separate and distinct information is included for each, e.g., soldiers returning from World
War Il married and had families (baby boom); soldiers returning from World War II took
advantage of the GI Bill to buy homes (suburbanization).

3. Any combination of positive and/or negative effects may be used to address the task.

4. The effects do not need to be identified as political, social, or economic, nor do they have to be

identified as positive or negative as long as it is implied in the discussion.

The effects may be immediate or long term.

6. The effects may be similar as long as separate and distinct information is included for each,

e.g., McCarthyism: created fear about communists in the United States government that expanded
the use of loyalty oaths; nuclear arms race: created fear about a nuclear attack that prompted
construction of fall-out shelters

7. The effects may be discussed from any perspective as long as the position taken is supported by
accurate facts and examples.

8. If more than two developments are discussed, only the first two developments may be scored.
However, a third development may be included in the discussion if it is relevant to the topic, e.g.,
suburbanization is a possible effect of the baby boom.

e
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Score of 5:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding each of two developments in the United States that occurred since the
late 1940s and at least two positive and/or negative effects of each development

* Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
McCarthyism: connects the fear of communist aggression, the post—-World War II policy of
containment, and Cold War setbacks to Senator Joseph McCarthy’s rise to power with accusations
that violated constitutional rights and strengthened support for anticommunist measures but were
later repudiated as demagoguery; suburbanization: connects the post—-World War II baby boom,
the GI Bill, and the construction of an interstate highway system to the massive migration of the
middle class to suburbs that helped many achieve the American dream of home ownership but
contributed to the rapid decay of inner cities, de facto segregation, and an increased dependence on
automobiles

* Richly supports the theme with relevant facts, examples, and details, e.g., McCarthyism: Soviet
hegemony in Eastern Europe; Soviet atomic bomb in 1949; fall of China; containment; accusation
of card-carrying communists in the State Department; Korean War; McCarran Act; House Un-
American Activities Committee; Alger Hiss; “fifth amendment communists”; Hollywood
blacklisting; ruined reputations; silenced government critics; televised Army hearings; “witch
hunt”; threat to free speech; Senate censure; McCarthyism as a label for unsubstantiated
accusations; suburbanization: returning soldiers; expanding economy; President Eisenhower;
consumerism; Levittown; interstate highways; bedroom communities; commuters; shopping malls;
white flight; tax-base erosion; urban poverty and crime; increased dependence on petroleum;
pollution

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

* Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task less thoroughly than other aspects of the task or by discussing all aspects of the task for one
development more thoroughly than for the second development

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
McCarthyism: discusses how the post-World War II fear of communist aggression and nuclear war
prompted Senator Joseph McCarthy to make accusations of communist subversives in the United
States government, violating the constitutional rights and reputations of innocent Americans and
increasing support for containment; suburbanization: discusses how the post-World War II baby
boom and the construction of interstate highways prompted Americans to migrate from cities to
suburbs, increasing their dependence on automobiles and contributing to the decay of inner cities

* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one
development and if the response meets most of the other Level 5 criteria, the overall response
may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring

examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth for the nuclear arms race and
the desegregation of schools

* Is more analytical than descriptive (arms race: Roosevelt secretly assembled a group of
renowned scientists to design a weapon that could force the Axis powers to surrender;
Manhattan Project resulted in two bombs that were dropped on Japan, ushering in the
dangerous nuclear age; Cold War tensions between the USSR and the United States had
escalated quickly; United States began harnessing the power of nuclear energy by building
nuclear power plants across the country to feed America’s increasing need for electricity;
Kennedy had promised to put a man on the moon before the end of the decade and the
nuclear rocket scientists helped make this possible; imbedded in their minds was the constant
fear that any day the USSR could completely blow up the United States and the United States
could also blow up the USSR; meltdown at the Chernobyl nuclear site in the 1980s showed
that even the peaceful use of nuclear power could decimate the earth; desegregation: under
the Jim Crow laws that started in the 1870s, these schools were always segregated and white
schools had better teachers and facilities; black children were treated as inferior by those who
believed the white race was superior; Plessy v. Ferguson decision accepted the lie that
separate facilities were equal; brought on by the 1950s case of Brown v. Board of Education,
for which the ruling was that separate was inherently unequal; first great step in the civil
rights movement to assure equal rights to African Americans in all parts of society; NAACP
victory in the Brown case led to increased agitation by other African American organizations
like the Southern Christian Leadership Conference; created a backlash of opposition and
sometimes violence throughout the United States; the nine children were harassed and
verbally abused by these large, hateful crowds, forcing President Eisenhower to send the
army to keep these students safe; similar opposition happened when federal judges ordered
various city and suburban areas to bus students to create more integration)

* Richly supports the theme with relevant facts, examples, and details (arms race: fear; World
War II; Soviets got the bomb in 1949; United States made powerful hydrogen bomb in 1954;
race shifted to missile technology; superpowers; scientific and technological advances;
Sputnik; Cuban missile crisis; desegregation: Reconstruction; Freedmen schools; 1964 Civil
Rights Act made segregated public facilities illegal; 1965 Voting Rights Act fulfilled the
promise of 15th amendment; racist beliefs)

* Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are slightly beyond restatements of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response provides high-level
analysis with broad chronological coverage of the nuclear arms race and the desegregation of
schools. Many relevant examples demonstrate a strong understanding of the task and of the
chosen topics.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Life
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Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth for the nuclear arms race and
the desegregation of schools

* [s more analytical than descriptive (arms race: Americans believed that the Soviets wanted
world domination, especially after Eastern Europe fell behind the Iron Curtain; maintaining a
strong nuclear arsenal would be the best way to contain communism; even though the United
States and the Soviet Union did not actually go to war in a sense, they still were competing
against each other to try to one-up the other; thought that the Soviet Union had weapons that
with one push of a button could result in the deaths of millions terrified them; Soviet Union
became bankrupt because they had spent all their money on defense including nuclear
weapons and their invasion of Afghanistan; great danger they created did lead to some
success with efforts to limit them; devoted a lot of time to scientific education and trying to
find brilliant minds who could build and design all kinds of advanced technologies;
desegregation: even after the abolishment of slavery the South was segregated; because of
long-standing Jim Crow laws, African Americans still had little-to-no rights; Brown v. Board
of Education reversed the policy, making school segregation illegal; Supreme Court said that
separate schools were inherently unequal; Little Rock, Arkansas, where “colored” children
entered an all-white school created much upheaval; President Eisenhower was forced to
intervene to enforce a federal court order; elite private schools for white children-only were
created throughout the South so segregation was de facto rather than by law; finally they
were entitled to the same level of public education, because it was known that black schools
had never had as many of the resources as white schools; this optimism helped further the
drive of African Americans to keep fighting for their rights beyond the schoolhouse doors;
helped spark the civil rights movement that won major changes in the 1960s)

* Richly supports the theme with relevant facts, examples, and details (arms race: brutal and
bloody World War II; two superpowers; former war allies; Senator Joseph McCarthy;
diversified economy; Star Wars; SALT and START treaties; deficit spending; national debt
increased; desegregation: racial tensions; Plessy v. Ferguson; “separate but equal”; Ku Klux
Klan; airborne troops)

* Demonstrates a logical and clear plan of organization; includes an introduction that calls the
developments revolutionary and a conclusion that states the developments defined the post—
World War II era

Conclusion: Overall, the response fits the criteria for Level 5. The historical circumstances
surrounding the nuclear arms race and the desegregation of schools lead into the discussion of
the Soviet Union’s collapse and the increase of private schools in the South, which demonstrates
a good understanding of the effects of the nuclear arms race and the desegregation of schools on
American society.
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Anchor Level 4-A

The response:

* Develops all aspects of the task but does so unevenly by discussing the feminist movement
less thoroughly than McCarthyism

* s both descriptive and analytical (feminist: a reaction to the inequality women had felt for
the past hundreds of years; with books like The Second Sex by Simone de Beauvoir and The
Feminine Mystique by Betty Friedan, more people were aware of how terribly the female sex
had been treated; women formed associations like NOW and held protests to gain equal
rights; this helped them get better jobs outside of traditional jobs as teachers and nurses;
feminists have become a mockery in today’s society, not much different from the 19th
century ridicule of the Seneca Falls Convention; in today’s culture women are even more
viewed just as objects of desire and victims of rape are often not believed; women are still
seen as the weaker sex; the other reality is that women have made gains in business, politics,
and other areas of American life; McCarthyism: there had been a Red Scare in the 1920s as
illustrated by the hysteria during the Palmer Raids; he adamantly opposed communism and
claimed that spies and communists were everywhere from the State Department to
Hollywood movie studios; McCarthy conducted “witch hunts” during which he attacked
anyone who maybe had leftist leanings or dared to criticize him; jobs and reputations were
lost with no proof of wrongdoing; throughout the Cold War, fear of communism was strong
and dominated many people’s thoughts; people are still sometimes persecuted unfairly due to
their beliefs such as the fears raised by terrorism)

* Supports the theme with relevant facts, examples, and details (feminist. 1964 Civil Rights
Act; to be fulfilled could be single and have a job; still not treated or paid the same; often
discriminated against; country refused to ratify Equal Rights Amendment; gained a voice;
McCarthyism: exaggerated fear of communist infiltration; congressional hearings; censured
and silenced; 1980s; Reagan administration; nuclear weapons)

* Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that note many new ideas were beneficial while others damaged the American
people

Conclusion: Overall, the response fits the criteria for Level 4. The response uses analytical
statements and good relevant details to discuss McCarthyism and its effect on the United States.
The discussion of the feminist movement includes some analysis, though it is less detailed and
includes contradictions regarding the impact of the feminist movement on women today.
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Anchor Paper — Thematic Essay—Level 4 — B

Prﬁsld? nt

Anchor Level 4-B

The response:

Develops all aspects of the task for the nuclear arms race and the desegregation of schools

Is both descriptive and analytical (arms race: started not when the United States made the
atomic bomb or dropped it on Japan, but rather when the Soviet Union procured theirs;
United States in response produced a larger bomb, the hydrogen bomb; while the government
spent millions of dollars on nuclear technologies, private citizens wasted millions on bomb
shelters and stocks of food in case of an attack; constant fear was an unhealthy burden on
Americans for decades; continued for decades as each side built “bigger and better bombs”;
these left both sides with huge numbers of the means to destruction; “balance of terror” has
hung over the planet since the 1950s; even today, the greatest threat to the planet is that rogue
nations like North Korea or radical jihadists could unleash a nuclear bomb; desegregation:
before the Civil War, slave codes kept African Americans illiterate and after emancipation,
Jim Crow laws provided them only a meager chance to learn; faced violent hostility from
southern whites; rejected the Plessy decision’s “separate but equal” ruling as it applied to
public schools; decision caused mass unrest in the South as their racism was deeply rooted;
after blacks fought to attend integrated high schools they went on to protest those who barred
them from enrolling in white universities and they eventually got in; may not have changed
adults’ minds about African Americans but the children who sat side by side with a person of
another color were changed forever; Americans would grow more and more tolerant of each
other’s differences; true sign of this was the election of Barrack Obama to two terms as
president)

Includes relevant facts, examples, and details (arms race: Bikini Atoll; anxiety grew; act
more impulsively; raced to get missiles; defend against their enemies’ missiles; Cuban
missile crisis; desegregation: Brown v. Board of Education; Little Rock, Arkansas;
affirmative action)

Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that connect both developments to the lives of baby boomers

Conclusion: Overall, the response fits the criteria for Level 4. The response includes good
analytic statements within a broad discussion of the topics. Additional facts and details would
have strengthened this discussion.
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Anchor Level 4-C

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing McCarthyism
more thoroughly than increased consumerism

e Is both descriptive and analytical (McCarthyism: used fear of communism to increase his
political power; he began with a supposed long list of communists working in the State
Department; hundreds of important figures, from movie stars to play writers to scientists,
were accused of being communists and urged to confess to un-American activities as well as
give up names of friends and associates guilty of the same crime; people who were
uncooperative were blacklisted, which meant their name was tarnished in front of the whole
nation; driven by blinding fear of communism in the United States; essentially forced people
to self-incriminate; brought the Cold War into the United States making it not only a foreign
conflict, but a domestic one as well; McCarthy was finally brought down when he attacked
the United States Army and was shown to be reckless; consumerism: tired of rationing during
the war, young families were looking to buy new consumer goods; marketing and advertising
was specifically targeted at teenagers; a revolutionary consumer tool introduced in the 1950s
was the first general purpose credit card; people could now spend seemingly unlimited
money; major source of individual consumer debt today)

e Supports the theme with relevant facts, examples, and details (McCarthyism: Arthur Miller;
The Crucible; Rosenbergs; eventually executed; fifth amendment; censured by the United
States Senate; consumerism: labor-saving appliances; must-have televisions; Elvis Presley;
rock ’n roll emerged; Diners’ Club credit card; interest)

* Demonstrates a logical and clear plan of organization; includes an introduction that is slightly
beyond a restatement of the theme and a conclusion that repeats a major negative effect of
each development

Conclusion: Overall, the response fits the criteria for Level 4. The response incorporates
important events of the McCarthy era into the discussion and recognizes McCarthyism’s threat to
the fifth-amendment’s protection against self-incrimination. While the discussion of increased
consumerism makes logical connections between the historical circumstances and effects, it is
more general than the discussion of McCarthyism.
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Anchor Level 3-A

The response:

* Develops all aspects of the task with little depth for the baby boom and the nuclear arms race

* Is both descriptive and analytical (baby boom: during the Great Depression and the war, lives
had been on hold; after all the men came home from the war and “Rosie the Riveter” stopped
working in war factories, there was a surge in birth rates as never seen before; their huge
numbers forced the building of more homes, many in the new suburbs, and new schools
across the country; this was good for the economy; today, Social Security is not taking in as
much money as it is giving out because thousands of baby boomers are retiring each month;
lower proportion of active workers contributing to the social security fund; costs of medical
care skyrocket and Medicare programs for the elderly are severely stressed; arms race:
demonstration of the atomic bomb on Hiroshima and Nagasaki caused the Japanese to
surrender; race thus ensued between the Soviet Union and the United States, causing a
shocking increase in Cold War tensions; world was on the brink of war, and humankind
could be destroyed at the push of a button; race is still frightening in the present era like in
the Iranian conflict where the United States is working to prevent Iran from gaining nuclear
missiles); includes faulty analysis (arms race: world nations immediately began stockpiling
their own weapons)

* Includes some relevant facts, examples, and details (baby boom: economic crisis; bankrupt;
nursing homes and hospitals; arms race: hydrogen bomb; mutually assured destruction)

* Demonstrates a satisfactory plan of organization; includes an introduction that mentions the
far-reaching effects of the two developments and a vague conclusion

Conclusion: Overall, the response fits the criteria for Level 3. While the response provides some
thoughtful analysis within the discussion of the baby boom and the nuclear arms race, additional
elaboration, detail, and a clearer conclusion would have strengthened the response.
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Anchor Level 3-B

The response:

* Develops all aspects of the task with little depth for the baby boom and McCarthyism

* Is more descriptive than analytical (baby boom: when the veterans arrived back home, these
relationships and marriages were renewed; there was a spike in the population since there
was a huge increase in the amount of births; had a great impact on the United States economy
because all these children needed homes, well-equipped schools, playgrounds, and Little
League fields; one can claim government benefits such as Medicare and Social Security
pensions after they retire; caused a budget crisis because every year a higher percentage of
the government’s budget goes toward programs that benefit the elderly and all those baby
boomers who once contributed are now collecting; McCarthyism: as the Second World War
came to an end and Germany lost all of its conquered territory, the Soviet Union took over
Eastern Europe and put in communist governments; actions taken inside of the United States
to expose and stop the potential spread of communism into the United States government;
anyone could be accused of being a communist whether it was true or not; some teachers and
professors were dismissed just for teaching about communism; to this day the term
McCarthyism is used when accusations occur with no proof); includes faulty analysis
(McCarthyism: the United States colonized Western Europe and put in non-communist
governments; could potentially cause Americans economic harm in the long run)

* Includes some relevant facts, examples, and details (baby boom: World War II delayed many
marriages; toys and games; newest trends in clothing; McCarthyism: named after Senator
McCarthy; Truman; loyalty oaths)

* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that contain some of the key ideas in the response

Conclusion: Overall, the response fits the criteria for Level 3. The response provides appropriate
information that shows understanding of the task but lacks the analysis and depth consistent with
a higher level paper. The discussion of the baby boom is stronger than the discussion of
McCarthyism.
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Anchor Level 3-C

The response:

* Develops most aspects of the task in little depth for the baby boom and even less depth for
the nuclear arms race

* Is more descriptive than analytical (baby boom: after World War II all the soldiers and
servicemen were returning from duty and there was a big rush to start families; led to a rapid
increase in population; caused a need for new housing and helped cause the start of suburbs;
children of the boom have begun to reach the age of retirement; increased population of
elderly and an increase in life expectancy has caused a greater dependence on Social
Security; threatens the stability of the system; money that goes into the system gets spent
almost immediately; arms race: began in 1949 when Russia got the bomb; shortly after the
United States bombing of Hiroshima and Nagasaki in 1945; once the world saw the power of
this new technology, there was a heightened fear and an increased rush to create more and
more powerful nuclear weapons; helped to intensify the growing feud between the
democratic United States and the communist Soviet Union; attempts to stop the placement of
Soviet missiles in Cuba; training was given in school to teach children how to be safe during
a nuclear attack; increased push for science education); includes faulty analysis (arms race:
programs existed to encourage youths to help with the building of weapons)

* Includes some relevant facts, examples, and details (baby boom: negative effect on the
economy; Medicare spending; arms race: democratic United States; communist Soviet
Union; Cuban missile crisis; NASA; scientific research; nuclear bomb shelters); includes an
inaccuracy (arms race: the Bay of Pigs Invasion)

* Demonstrates a satisfactory plan of organization; includes an introduction that observes
World War II called for new technologies and a brief conclusion that restates the
developments

Conclusion: Overall, the response fits the criteria for Level 3. A brief discussion of the baby
boom includes important effects but would be strengthened with additional facts. The discussion
of the nuclear arms race touches on relevant information but lacks adequate development.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task for suburbanization and the fight for minority
rights

* Is more descriptive than analytical (suburbanization: before the Second World War, most
people who were not rural farmers lived in overpopulated cities; many Americans sought out
a home that was neither urban nor rural—rather, it would have the luxury of being
disconnected from the dense population of the city but still be surrounded by modern
conveniences; as a result of suburbanization, America’s cities became poorer slums; dense
with lower-class individuals who could not fully stimulate their local economies; minority
rights: their work in factories during the war made them valuable to the war effort and
therefore to the nation; the combined forces of these minority groups produced the Civil
Rights Act, which ended segregation and discrimination in the workplace in regard to race
and gender; although these changes expanded democracy and civil liberties, they also
increased tensions); includes weak analysis (minority rights: President Kennedy was
assassinated, likely because of his proclaimed liberalism)

* Includes some relevant facts, examples, and details (suburbanization: American Dream;
middle-class Americans; Eisenhower’s Interstate Highway Act; minority rights: equal pay;
better representation; Ku Klux Klan emerged again)

* Demonstrates a general plan of organization; includes an introduction and conclusion that
state World War II was a catalyst for shifts in American society

Conclusion: Overall, the response fits the criteria for Level 2. Although the response addresses
some issues about the developments, it fails to fully discuss the task in enough detail. The
discussion of minority rights lacks focus as it shifts between women and African Americans.
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U.s.

Anchor Level 2-B

The response:

* Develops some aspects of the task in some depth for the feminist movement and the
environmental movement

* [s primarily descriptive (feminist: during World War II, the open job slots left by American
men as they left the country to fight overseas allowed women to enter the workforce in
droves; increased education for women and the passage of acts such as the Civil Rights Act,
which supported equal rights, further influenced women in their hope to have a more
important role in society; National Organization of Women succeeded in persuading
Congress to pass an act calling for equal rights for women; although the idea did not gain the
support of the required number of states for it to become an amendment, the sentiment
remained and women in the modern era have considerably more influence; more jobs in
professions such as law or medicine; environmental: devastating oil spills and a nuclear leak
in Chernobyl made people aware of the damage human practices were inflicting on the
environment; public support for saving the environment led the government to pass several
acts that promoted environmental conservation)

* Includes few relevant facts, examples, and details (feminist: more important voice in politics;
right to vote; traditional domestic lifestyle; Betty Friedan; environmental: public awareness;
Endangered Species Act; pollution)

* Demonstrates a satisfactory plan of organization; includes an introduction that acknowledges
women’s support for Progressive reform movements, their efforts for suffrage, and the
growth of awareness of environmental issues, and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the response provides
some good factual information about the historical circumstances surrounding the feminist
movement, the effects of both the feminist movement and the environmental movement are
merely mentioned.
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Anchor Level 2-C

The response:

* Develops some aspects of the task in little depth for suburbanization and increased
consumerism

e Is primarily descriptive (suburbanization: with more kids and a larger family, couples sought
out larger homes to accommodate these new changes; because people kept their savings pent
up during the war period, they had managed to accumulate a bit of money once the war was
over; increased manufacturing of cars and the ability to afford one allowed for easy
transportation; Americans were able to achieve the American Dream to be middle class,
leading to a positive shift in lifestyle; consumerism: people’s desires for material goods
increased due to the lack of goods during wartime; factories began to turn their gears to
accommodate these desires, hiring more workers and increasing wages; era of enormous
prosperity, even for the lower, middle-class Americans)

* Includes few relevant facts, examples, and details (suburbanization: 1950s; baby boom;
Levittown; consumerism: increase in manufacturing)

* Demonstrates a satisfactory plan of organization; includes an introduction that states many
notable developments occurred in the postwar period and a conclusion that notes for the first
time the majority of Americans fell into the middle-class category

Conclusion: Overall, the response fits the criteria for Level 2. The response briefly describes
important historical circumstances for both suburbanization and increased consumerism,
including the emergence of the middle class, but lacks discussion of the effects of these
developments.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for McCarthyism and the baby boom

* Is descriptive (McCarthyism: he was very paranoid that Soviet spies were hiding in the
United States; caused many negative effects such as mass hysteria; started because of
tensions between the United States and the Soviet Union following World War II; another
event that went along with this was the nuclear arms race between the Soviet Union and the
United States; baby boom: after soldiers came home from war many babies were born and
caused a large surplus in the baby population); includes faulty analysis (McCarthyism: many
innocent people being jailed)

* Includes few relevant facts, examples, or details (McCarthyism: Senator Joseph McCarthy;
among government officials; accused of being a communist)

* Demonstrates a general plan of organization; includes an introduction that identifies the
developments to be discussed and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response provides a general
understanding of McCarthyism and merely defines the baby boom.
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affect us todau
1 J

Anchor Level 1-B

The response:

* Minimally develops some aspects of the task for the baby boom and the nuclear arms race

* Is descriptive (baby boom: retiring and collecting their Social Security and the government is
not sure if they have enough money for them or the generation after; arms race: everything
became a competition against Russia like the moon race and the Olympics); includes weak
analysis (baby boom: it also affects today by having people fill their jobs that they mastered
the last 40 years)

* Includes no additional relevant facts, examples, or details

* Demonstrates a general plan of organization; includes an introduction that restates the theme
and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response includes only two
statements that are related to the task and has a very limited plan of organization.
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grand scale n-(: Inistnr(u)

Practice Paper A—Score Level 3

The response:

* Develops all aspects of the task in little depth for the desegregation of schools and the
nuclear arms race

* Is more descriptive than analytical (desegregation: in the early 1900s, African Americans
were free from slavery but they faced a lot of prejudice from Jim Crow laws; separation of
blacks and whites encouraged racial discrimination and blacks were forced to use poorer
facilities than whites; court ruled that segregated schooling was always unequal; decision
showed the realization that segregation was not fair and that an equal education should be
allowed for all races; nine black children had to be protected by United States soldiers when
they went to an all-white high school; received a lot of protests from white Americans; today,
although some high schools are better than others, at least African Americans cannot be kept
out just because of their race; Parks refusal to give up her bus seat parked protests over
segregated public facilities throughout the South; arms race: World War II ended when the
United States dropped atomic bombs on Japan; helped us achieve great feats in space; missile
technology for weapons helped the manned space program; it also brought many dangers;
this was the Cuban missile crisis where we blockaded Russian ships and made them back
down; negative effect of the production of these weapons is that unstable countries could
possibly have these weapons)

* Includes some relevant facts, examples, and details (desegregation: Plessy v. Ferguson;
“separate but equal”; Brown v. Board of Education; Little Rock Nine; Martin Luther King
Jr.; arms race: Cold War; USSR invented a bomb of its own; SALT I and SALT II; Iran;
North Korea)

* Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a conclusion that states advancements in technology and equality have shaped our
nation today

Conclusion: Overall, the response fits the criteria for Level 3. The response includes some
important observations regarding the desegregation of schools and the nuclear arms race, but
lacks the analysis and depth of a higher level paper.

U.S. Hist. & Gov't. Rating Guide - June 17 [56] Vol. 1



Practice Paper B—Score Level 1

The response:

* Minimally develops some aspects of the task for the desegregation of schools

* Is descriptive (desegregation: African Americans have had to face racial injustices and
discrimination for hundreds of years, dating all the way back to the time of slavery; when the
United States began to integrate schools they rejoiced; whites did not approve of this, so they
treated them much more poorly than before; integration was one of the major first steps to
equality)

* Includes few relevant facts, examples, or details (desegregation. lynching; beatings; verbal,
physical, and mental abuses)

* Demonstrates a general plan of organization; includes an introduction that restates the theme
and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Only one development is
discussed, using general statements without supporting information.

Practice Paper C—Score Level 2

The response:

* Minimally develops all aspects of the task for the desegregation of schools and the nuclear
arms race

* s primarily descriptive (desegregation: racial discrimination made it hard for them to receive
well-paying jobs, obtain educational resources, and maintain the personal liberties and rights
Thomas Jefferson once proclaimed; student was authorized the right to enter the school;
trade-off from the acts of resolving racial discrimination was the increased opposition to the
movement; arms race: also significant in the advancement in warfare; after the United States
bombing of Japan, the desire for creating that amount of firepower inspired many countries;
America became paranoid about countries like in the Middle East, such as Iraq, that may use
the development of nuclear arms against neighboring countries, or worst-case scenario on the
United States); includes faulty, weak analysis (desegregation: escorted by the National
Guard; first and pivotal steps towards racial discrimination; arms race: the nuclear arms race
was most prominent in World War II)

* Includes few relevant facts, examples, and details (desegregation: civil rights movement;
racial complexion; Ku Klux Klan and Southerners; arms race: Cold War; Russia; China);
includes an inaccuracy (arms race: the Manhattan Project was not in the 1940s)

* Demonstrates a general plan of organization; includes an introduction that states the
developments are known for their positive effects but both had negative trade-offs that
affected the reputation of the country and a conclusion that is weakened by faulty analysis
and a lack of clarity

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates some
general knowledge of the desegregation of schools and the nuclear arms race but imprecise
wording and faulty reasoning interfere with clear development of the task.
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Practice Paper D—Score Level 4

The response:

* Develops all aspects of the task for the nuclear arms race and containment

* Is both descriptive and analytical (arms race: differences in the ideals of these two
superpowers led to the development of the nuclear arms race during the Cold War; United
States had displayed its military dominance by using the atomic bombs on Japan in World
War II; families even built shelters in their basements, hoping this would protect them from
deadly radiation; many peoples’ worst fears seemed to be realized during the Cuban missile
crisis when the Soviet Union sent ballistic missiles to Cuba, which was in easy striking
distance of United States cities; after the crisis was averted, both countries knew they had to
strengthen communication in order to avoid another near disaster; containment: Cold War
grew out of the near total destruction in Europe created by World War II; foreign policy
development to help countries that were in danger of falling under communist control; the
way the United States helped these weaker countries was by providing them with financial
and military aid; originally limited to Western Europe and was a reaction to Soviet control of
Eastern Europe after World War II; cost a lot of money and plunged the United States into
distant conflicts; able to contain communism to North Korea and today United States troops
still protect South Korea; failed in Vietnam because we lost the long and costly war there and
it is a unified communist nation today)

* Supports the theme with relevant facts, examples, and details (arms race: capitalist and
democratic United States; socialistic and communist Soviet Union; vicious cycle; years of
widespread fear; emergency warning systems; containment: Marshall Plan; NATO; falling
like dominoes; Korean War; Vietnam War; cost a lot of American lives)

* Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that are little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the historical
circumstances, while accurate for both the nuclear arms race and containment, could be
strengthened with additional facts and details. The effects of the developments are more fully
explored.
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Practice Paper E— Score Level 3

The response:

* Develops most aspects of the task in some depth for McCarthyism and in little depth for the
nuclear arms race

* Is both descriptive and analytical (McCarthyism. refers to the elimination of political
dissention through accusations of treason and espionage; roots that could be traced back to
before World War II when the progressives were striving to reform labor laws and women’s
rights; Franklin Roosevelt’s New Deal program was considered to be dangerously socialist;
as soon as the war ended and the United States-USSR hostility intensified, the anti-
communist fear and resentment broke out worse than ever; thousands were persecuted: some
lost their jobs, some imprisoned, and others executed; many started to condemn the
McCarthy-era violation of the freedom of expression given to Americans in the first
amendment; penned the play The Crucible, reflecting that the practice of McCarthyism could
take place anywhere or anytime; arms race: a result of heightened tension between the
United States and USSR, as both parties sought military advancement both technologically
and strategically; spending on military programs, specifically missiles, skyrocketed as a
result of the Cold War; proxy wars broke out in several countries between the Soviet-
supported communist armies and usually United States-supported local governments; slowed
down when the USSR was replaced by Russia; strengthened the anti-communist and world-
police mindset of the United States); includes faulty analysis (arms race: Soviet Union
managed to place strategic missile bases around the world, especially in Cuba)

* Includes some relevant facts, examples, and details (McCarthyism: Senator Joseph
McCarthy; politicians, writers, government workers, and entertainers; accused Hollywood of
being a communist propaganda factory; Arthur Miller; arms race: Korean War; Vietnam
War; strained post—war economy; world superpower)

* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that connect the developments to political tensions between the United States and the USSR
during the Cold War

Conclusion: Overall, the response fits the criteria for Level 3. The response develops most
aspects of the task but does so unevenly as McCarthyism is more fully developed. Good analysis
helps make this a solid Level 3 response.

U.S. Hist. & Gov’t. Rating Guide - June *17 [59]

Vol. 1



United States History and Government Specifications
June 2017

Part I
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History ‘21853; :132 :133 13 12 1? 421E29 23,25, 26, 27,

2—World History 19, 33, 34, 35, 42
3—Geography 1, 29, 44, 50
4—Economics 2,17, 20, 21, 24, 30, 39, 46

5—Civics, Citizenship, and Government | 3, 6, 8, 9, 10, 11, 18, 31, 38, 41, 45, 48

Parts II and III by Theme and Standard

Theme Standards
Cultural and Intellectual Standards 1, 3, 4, and 5:
_ Life; Civic Values; United States and New York
Thematic Essay Migration; Diversity; History; Geography;
Reform Movements; Economics; Civics,
Change Citizenship, and Government
Presidential Decisions and | Standards 1, 2, 3, 4, and 5:
Document-based Essay Actions; Foreign Pollic'y; Ur\ited States an.d New York
Interdependence; Civic History; World History;
Values; Constitutional Geography; Economics;
Principles; Citizenship; Civics, Citizenship, and
Economic Systems; Government
Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2017
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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UNITED STATES HISTORY AND GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scatfold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part IIT A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer

papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http:/www.pl2.nysed.gov/assessment/ and must be used for determining the final examination score.
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United States History and Government
Part A Specific Rubric
Document-Based Question
June 2017

Document 1

.. . But there was something else to Washington’s thinking [about retirement]. He had
achieved everything that he had set out to accomplish. Indeed, no other president has been
more successful. With him to rally around, the Union had survived eight years of incredible
stress and strain. The economic torments that had persisted for nearly fifteen years in war
and peace had been vanquished. As never before, American manufacturing faced a promising
future, offering hope that the new nation would shortly overcome its dependence on foreign
goods and be capable of equipping itself in time of war. Worries that the West might break
away had been laid to rest. Peace with the European powers prevailed, and had throughout
Washington’s presidency. In truth, he said in his final State of the Union address, the survival
of the new national government, an open question at the outset of his presidency, had been
positively resolved. Most Americans believed the United States would endure. . . .

Source: John Ferling, The Ascent of George Washington: The Hidden Political Genius of an American Icon,
Bloomsbury Press, 2009 (adapted)

1 According to John Ferling, state two accomplishments George Washington achieved during his
administration.

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different accomplishment George Washington

achieved during his administration according to John Ferling
Examples: he helped the Union survive eight years of incredible stress/strain; economic torments

that

had persisted for nearly fifteen years had been vanquished; American manufacturing faced a
promising future; there was hope that the nation would shortly overcome its dependence on
foreign goods/there was hope dependence on foreign goods would decrease; there was hope
that the nation would be capable of equipping itself in time of war; worries that the West
might break away had been laid to rest; peace with European powers prevailed; survival of
the national government had been positively resolved; most Americans believed the United
States would endure

Note: To receive maximum credit, two different accomplishments George Washington achieved during his

administration must be stated. For example, there was hope that the nation would overcome its
dependence on foreign goods and there was hope dependence on foreign goods would decrease are the
same accomplishment expressed in different words. In this and similar cases, award only one credit for
this question.

Score of 0:

Incorrect response

Examples: dependence on foreign goods increased; economic torments persisted; American
manufacturing did not have a future

Vague response

Examples: he was thinking about retirement; achieved everything; State of the Union; happened during
his presidency; accomplished; positively resolved

No response
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Document 2a

... The great rule of conduct for us in regard to foreign nations is, in extending our commercial
relations to have with them as little political connection as possible. So far as we have already
formed engagements let them be fulfilled with perfect good faith. Here let us stop.

Europe has a set of primary interests which to us have none or a very remote relation.
Hence she must be engaged in frequent controversies, the causes of which are essentially
foreign to our concerns. Hence, therefore, it must be unwise in us to implicate ourselves by
artificial ties in the ordinary vicissitudes [shifts] of her politics or the ordinary combinations
and collisions of her friendships or enmities.

Our detached and distant situation invites and enables us to pursue a different course. If
we remain one people, under an efficient government, the period is not far off when we may
defy material injury from external annoyance; when we may take such an attitude as will cause
the neutrality we may at any time resolve upon to be scrupulously [completely] respected;
when belligerent nations, under the impossibility of making acquisitions upon us, will not
lightly hazard the giving us provocation; when we may choose peace or war, as our interest,
guided by justice, shall counsel. . . .

Source: President George Washington, Farewell Address, September 19, 1796

2a Based on this document, what is President George Washington’s advice about the conduct of United
States foreign policy?

Score 1:
States President George Washington’s advice about the conduct of United States foreign policy based on

this document
Examples:

Score of 0:
Incorrect response

Examples:

to extend American commercial relations to foreign nations with as little political connection
as possible; to fulfill engagements that have already been made; the United States should not
become involved in the primary interests of Europe; the United States should not become
involved with frequent controversies of Europe; to not implicate ourselves by artificial ties in
the ordinary changes of European politics; if we remain one people under an efficient
government, we can defy material injury from external annoyance; to remain one people
under an efficient government so our neutrality would be respected; to use justice in choosing
peace or war; we should take advantage of our detached and distant situation; to show perfect
good faith

to end commercial relations with foreign nations; to expand American relations with Europe;
to end neutrality; to engage in frequent controversies; cause belligerent countries to give us
provocation

Vague response

Examples:

No response

to pursue a different course; to follow the great rule of conduct; to implicate ourselves by
artificial ties
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Document 2b

... I venture, therefore, my fellow countrymen, to speak a solemn word of warning to you
against that deepest, most subtle, most essential breach [break] of neutrality which may spring
out of partisanship, out of passionately taking sides. The United States must be neutral in
fact as well as in name during these days that are to try men’s souls. We must be impartial
in thought as well as in action, must put a curb upon our sentiments as well as upon every
transaction that might be construed as a preference of one party to the struggle before
another. . . .

Source: President Woodrow Wilson, Message to the United States Senate, August 19, 1914

2b Based on this document, what policy does President Woodrow Wilson recommend that the United
States follow in response to war breaking out in Europe in 1914?

Score 1:
» States a policy President Woodrow Wilson recommends that the United States follow in response to war
breaking out in Europe in 1914 based on this document
Examples: the United States must remain neutral in fact as well as in name; to be impartial in thought;
the United States must be impartial in action; to put a curb on sentiments; the United States
must curb transactions that might be construed as a preference of one party to the struggle

Score of 0:
* Incorrect response
Examples: to end neutrality; the United States must take sides; to show preference to one party in the
struggle; to try men’s souls
* Vague response
Examples: to venture; to speak a solemn word; to struggle before another; to put a curb on
* No response
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Document 3a Document 3b

European War Narrows the Atlantic

... Isolationism likewise has gone the way of
the horse and buggy. The policy of no-
entangling alliances has been spectacularly
reversed, in response to outside dangers, to the
point where the United States is involved in
more than forty entangling alliances.
Nonintervention has become wholesale
intervention, whether in World War I, World
War II, the Korean War, or the Cold War. The
United States is no longer content to drift at the
mercy of events; it is determined to use its
enormous power to control those events in the
interests of its own peace and security.
Noninvolvement has become involvement in
the affairs of several score of nations, whether
through economic or military programs. The
United States cannot leave the world alone
because the world will not leave it alone. . . .

Source: Bailey, Kennedy, and Cohen, The American Pageant, Source: Thomas A. Bailey, A Diplomatic History of the
Houghton Mifflin, 1998 (adapted) American People, Appleton-Century-Crofts, 1964

3 Based on these documents, why did it become more difficult for the United States to follow President
George Washington’s foreign policy advice in the 20th century?

Score 1:
* States why it became more difficult for the United States to follow President George Washington’s foreign
policy advice in the 20th century based on these documents
Examples: outside dangers have reversed the policy of no entangling alliances/policy of isolationism; in

response to outside dangers, the United States became involved in forty entangling alliances;
outside dangers made intervention necessary in World War I/World War II/Korean War/Cold
War; the power of the United States has led us to try to control events to protect our own
peace/security; to protect its peace and security, the United States has become involved in the
affairs of other nations; because the world will not leave the United States alone, the United
States cannot leave the world alone; the Atlantic Ocean’s width is no longer enough to
protect the United States from foreign dangers; European wars have had the effect of
narrowing the Atlantic; the Atlantic does not provide the same protection as it did before;
isolationism could not be maintained

Score of 0:
* Incorrect response
Examples: nonintervention has increased; outside dangers have increased isolation; noninvolvement has
continued in economic/military programs; the Atlantic Ocean has gotten smaller
* Vague response
Examples: the horse and buggy are no longer used; we are separated from Europe/Africa by the Atlantic
Ocean; it has been reversed; isolationism
* No response
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Document 4a

Civil War Battle Casualties
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Source: Civil War Trust at www.civilwar.org (adapted)

Document 4b

. The country needed some sort of ceremony at Gettysburg. The shock of this battle had
gone into the bones and sinews of people all the way from Minnesota to Maine. Thousands
of men had died, thousands more had been maimed, and many other thousands had lived
through three days of the most agonizing experience.

After the battle the armies had gone down into Virginia, and all through the summer
and fall they had been moving back and forth, colliding now and then, striking sparks with
skirmishes of cavalry and infantry outposts, fighting small battles, moving and shooting and
wasting men. The war seemed to be going on and on, and nobody could see the end of it.
It was clear enough that in some mysterious way the fight at Gettysburg had symbolized
everything that the nation was trying to do—everything for which it had given its sons, for
which homes in every city and town and country hamlet had known the grief of loss and final
separation—and to dedicate this cemetery in Pennsylvania was somehow to pay a tribute to
the young men who had been killed and to the families that had lost them. . . .

Source: Bruce Catton, The Battle of Gettysburg, American Heritage Publishing, 1963

4 Based on these documents, why was it important for President Abraham Lincoln to speak to the
nation after the Battle of Gettysburg?

Score of 1:
* States a reason it was important for President Abraham Lincoln to speak to the nation after the Battle of
Gettysburg based on these documents
Examples: there were more casualties at Gettysburg than in any other battle in the Civil War; the

country needed some sort of ceremony after the battle; shock of the battle had affected
people from Minnesota to Maine; thousands of men had died; thousands had been maimed;
many other thousands had lived through three days of an agonizing experience; the fight at
Gettysburg symbolized everything the nation was trying to do; homes in every city, town,
and country hamlet had experienced grief of loss/of final separation; to pay tribute to the
young men killed/to pay tribute to families who had lost young men

Score of 0:
* Incorrect response
Examples: after the battle, the armies had gone to Virginia; it was the last battle of the Civil War; there
were more casualties at Vicksburg
* Vague response
Examples: it was a shock; it symbolized everything; people were affected
* No response
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Document 5

Four score and seven years ago our fathers brought forth on this continent, a new nation,
conceived in Liberty, and dedicated to the proposition that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation, or any nation so
conceived and so dedicated, can long endure. We are met on a great battle-field of that war.
We have come to dedicate a portion of that field, as a final resting place for those who here

gave their lives that that nation might live. It is altogether fitting and proper that we should
do this.

But, in a larger sense, we can not dedicate—we can not consecrate—we can not hallow—
this ground. The brave men, living and dead, who struggled here, have consecrated it, far
above our poor power to add or detract. The world will little note, nor long remember what
we say here, but it can never forget what they did here. It is for us the living, rather, to be
dedicated here to the unfinished work which they who fought here have thus far so nobly
advanced. It is rather for us to be here dedicated to the great task remaining before us—that
from these honored dead we take increased devotion to that cause for which they gave the last
full measure of devotion—that we here highly resolve that these dead shall not have died in
vain—that this nation, under God, shall have a new birth of freedom—and that government

of the people, by the people, for the people, shall not perish from the earth.

Source: President Abraham Lincoln, Gettysburg Address, November 19, 1863 (adapted)

5 According to President Abraham Lincoln, what is the “great task” that remains for the living?

Score of 1
* States the “great task” that remains for the living according to President Abraham Lincoln
Examples: dedication to the unfinished work that the people who fought at Gettysburg so nobly

advanced; to increase devotion to the cause for which they gave the last full measure of
devotion/for which soldiers died; to resolve that the soldiers did not die in vain; to support a
new birth of freedom for the nation; to make certain that government of the people, by the
people, for the people does not perish from the earth; to secure the liberty our nation was
conceived in; to gain a new birth of freedom for the nation; to continue to fight and win the
Civil War

Score of 0
* Incorrect response
Examples: to dedicate a final resting-place; to make certain the government perishes
* Vague response
Examples: to be dedicated to the proposition; to hallow the ground; making it fitting and proper
* No response
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Document 6

Martin Luther King Jr. was the keynote speaker at the March on Washington on August 28, 1963.

... For the other speakers, the Lincoln Memorial seemed nothing more than a stage
setting. But King began by acknowledging the hero in the pantheon [memorial] behind him.
“Fivescore years ago, a great American, in whose symbolic shadow we stand today, signed
the Emancipation Proclamation [January 1, 1863]. This momentous decree came as a great
beacon of hope to millions of Negro slaves who had been scarred in the flame of withering
injustice. It came as a joyous daybreak to end the long night of their captivity.” Sadly, one
hundred years later the Negro still was not free. The oration became King’s own Second
Emancipation Proclamation. It rose to the lilting crescendo of “I have a Dream.”: “T have
a Dream that one day this nation will rise up and live out the true meaning of its creed:
We hold these truths to be self-evident that all men are created equal.” Thus did King, like
Lincoln at Gettysburg, dedicate the country to a new birth of freedom in pursuit of the old
dream. “This speech [by Martin Luther King Jr.], more than any other single event,” it has
been said, “legitimized the ongoing black revolution in the eyes of most Americans and
came to symbolize a historic national turning point, lifting King into the pantheon of great
American heroes.” . . .

Source: Merrill D. Peterson, Lincoln in American Memory, Oxford University Press, 1994 (adapted)

6 According to Merrill D. Peterson, how did President Abraham Lincoln’s Gettysburg Address of 1863
continue to influence the United States in the 20th century?

Score of 1:
» States how President Abraham Lincoln’s Gettysburg Address of 1863 continued to influence the United
States in the 20th century according to Merrill D. Peterson
Examples: King, like Lincoln, dedicated the country to a new birth of freedom in pursuit of the old
dream; it influenced Martin Luther King Jr.’s “I Have a Dream” speech; it influenced the
March on Washington; it inspired African Americans to continue to work for freedoms

Score of 0:
* Incorrect response
Examples: the Emancipation Proclamation gave hope to millions of Negro slaves; it stopped the black
revolution; the creed that all men are created equal had been achieved; it was a joyous break
ending the long night of captivity; the Gettysburg Address legitimized the black revolution
* Vague response
Examples: it was a stage setting; the country was dedicated; King was the keynote speaker; the hero in
the pantheon was acknowledged
* No response
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Document 7a Document 7b Document 7¢

Advertising for a job in A WISE ECONOMIST
Detroit in the 1930s Chicago soup kitchen, 1931 ASKS A QUESTION

Source: National Archives

Source: John McCutcheon,
Chicago Tribune, 1931 (adapted)

Source: Detroit News

7 Based on the photographs and the political cartoon, what were fwo problems faced by many
Americans in the early 1930s?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different problem faced by many Americans in the
early 1930s based on these documents
Examples: high levels of unemployment/few jobs available; bank failures/loss of savings; not enough
money to afford food; long lines for food; hunger; needing to accept charity

Note: To receive maximum credit, two different problems faced by many Americans in the early 1930s must
be stated. For example, unemployment and not enough jobs are the same problem expressed in different
words. In this and similar cases, award only one credit for this question.

Score of 0:
* Incorrect response
Examples: free soup/doughnuts/coffee; Chicago is the only city that had soup kitchens; all banks were
closed; unemployment was worse in Detroit; references are furnished
* Vague response
Examples: money was saved; economists were wise
* No response
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Document 8

... Our greatest primary task is to put people to work. This is no unsolvable problem if we
face it wisely and courageously. It can be accomplished in part by direct recruiting by the
Government itself, treating the task as we would treat the emergency of a war, but at the
same time, through this employment, accomplishing greatly needed projects to stimulate and
reorganize the use of our natural resources. . . .

Finally, in our progress toward a resumption of work we require two safeguards against a
return of the evils of the old order: there must be a strict supervision of all banking and credits
and investments, so that there will be an end to speculation with other people’s money; and
there must be provision for an adequate but sound currency. . . .

I am prepared under my constitutional duty to recommend the measures that a stricken
Nation in the midst of a stricken world may require. These measures, or such other measures
as the Congress may build out of its experience and wisdom, I shall seek, within my
constitutional authority, to bring to speedy adoption.

But in the event that the Congress shall fail to take one of these two courses, and in the
event that the national emergency is still critical, I shall not evade the clear course of duty that
will then confront me. I shall ask the Congress for the one remaining instrument to meet the
crisis—broad Executive power to wage a war against the emergency, as great as the power
that would be given to me if we were in fact invaded by a foreign foe. . . .

We do not distrust the future of essential democracy. The people of the United States
have not failed. In their need they have registered a mandate that they want direct, vigorous
action. They have asked for discipline and direction under leadership. They have made me
the present instrument of their wishes. In the spirit of the gift I take it. . . .

Source: President Franklin D. Roosevelt, First Inaugural Address, March 4, 1933

8 According to President Franklin D. Roosevelt, what is one action the government should take to deal
with the national economic emergency?

Score of 1:
¢ States an action the government should take to deal with the national economic emergency according to
President Franklin D. Roosevelt
Examples: putting people to work; have the government directly recruit for jobs; treating the task as the

emergency of a war would be treated; creating projects to stimulate the use of natural
resources; accomplishing projects to reorganize the use of natural resources; set up strict
supervision of all banking/credits/investments; end bank speculation with other people’s
money; make provision for an adequate, sound currency; if Congress fails to act, it should
grant the president broad executive power to wage a war against the emergency; face the
problems of our economy; taking direct, vigorous action

Score of 0:
* Incorrect response
Examples: restrict presidential powers; reducing supervision of banking/credits/investments; reduce the
government’s role in job recruiting
* Vague response
Examples: face the unsolvable problem; return to the evils of the old order; making provisions;
recommending measures; registering a mandate; a stricken nation; an instrument of their
wishes; discipline and direction
* No response
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Document 9a

... The tide turned with [President Franklin D.] Roosevelt’s swift and decisive action as
he took office. Despair turned into hope, and faith and confidence reached a peak as the
Hundred Days came to an end. The Depression wasn’t over, but the fear of it was. That knot
in the belly that came from dread of what another day might bring was gone. Things were
looking up all over. If you had a job, you now felt reasonably certain of holding on to it. If
you didn’t have a job, the prospects of getting one were looking better. There were still apple
sellers on the streets, and the Chicago schoolteachers still rioted to get their back pay, and
the Unemployed Councils still marched on City Halls. But stories in the papers also showed
a brighter side: new CCC camps were being opened up; the Civil Works Administration was
hiring men to repair the streets and tidy up the parks; and the farmers in ITowa and Wisconsin
were bringing their milk to market instead of dumping it on the highways. It was possible
to have a good steak for dinner now and then, and you didn’t feel extravagant if you spent a
quarter to see a movie. Some families even ventured to plan a summer vacation. The New
York Times for Sunday, July 1, carried three full pages of cruise advertisements. . . .

Source: Cabell Phillips, From the Crash to the Blitz: 1929-1939, The New York Times Company, 1969

9a According to Cabell Phillips, how was the nation affected by President Franklin D. Roosevelt’s
Hundred Days?

Score of 1:
States how the nation was affected by President Franklin D. Roosevelt’s Hundred Days according to Cabell

Phillips

Examples: despair turned into hope; faith/confidence increased; fear of the Depression was over; people

Score of 0:
Incorrect response
Examples: Chicago schoolteachers continued to get their back pay; hope turned into despair; CCC

no longer dreaded what the next day might bring; people who had jobs felt reasonably certain
they would keep them; prospects of getting a job were looking better; new CCC camps were
being opened; the Civil Works Administration was hiring men to repair streets/to tidy up
parks; farmers in lowa/Wisconsin brought their milk to market instead of dumping it on the
highways; some families planned a summer vacation; many people now had hope, but some
problems still remained; some apple sellers continued to be on the streets, Chicago
schoolteachers continued to riot to get their back pay; Unemployed Councils continued to
march on city halls; the tide turned for the better; the knot in the belly from dread was gone;
things were looking up

camps closed; farmers in lowa/Wisconsin dumped milk on the highways; summer vacations
ended

Vague response

Examples: stories in the papers increased; families ventured; extravagance; it was over

No response
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Document 9b

... Despite these challenges [to undo the New Deal], the fundamental elements of the New
Deal proved resilient [long-lasting]. Bush [President George W.] began his second term
with an energetic campaign to privatize Social Security. He had to back down, however, in
the face of strong bipartisan opposition. He went on to sign a Medicare prescription drug
law, sponsored by congressional Republicans, which significantly expanded the scope of the
welfare state. The political discussion quickly moved on to health insurance, with a majority
of Americans telling poll takers that they supported universal access to health care. Even
with the ebbing and flowing of the federal regulatory regime, which varied depending on
the administration in power, the idea that government had a duty to protect the public from
dishonest stock offerings, unsafe food and drugs, and failed banks, which was revolutionary
in 1933, had ceased to be controversial. In the fall of 2008, when a Republican president and
a Democratic Congress united to enact a $700 billion bailout of the financial industry, it was
clear that the whole country had accepted the fundamental principles of the New Deal. . . .

Source: Adam Cohen, Nothing to Fear: FDR'’s Inner Circle and the Hundred Days that Created Modern America,
Penguin Press, 2009

9b According to Adam Cohen, state one way New Deal ideas continue to influence actions taken by the
government.

Score of 1:
* States a way New Deal ideas continue to influence actions taken by the government according to Adam
Cohen
Examples: President Bush faced strong bipartisan opposition when he tried to privatize Social Security;

President Bush expanded the scope of the welfare state by signing a Medicare prescription
drug law; the majority of Americans support universal access to health care; the idea that
government has a duty to protect the public from dishonest stock offerings/unsafe
food/drugs/failed banks has ceased to be controversial; a Republican president and a
Democratic Congress united to bailout the financial industry in 2008, making it clear that the
country had accepted the fundamental principles of the New Deal

Score of 0:
* Incorrect response
Examples: Social Security was abolished; the idea that the government had the duty to protect the public
was rejected; President Bush abolished the welfare state; polltakers support universal health
care
* Vague response
Examples: elements proved resilient; there were challenges; opposition was bipartisan; principles were
accepted; government has a duty
* No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
June 2017

Historical Context: Throughout United States history, during times of crisis or change, presidents have

communicated their ideas to the American people to influence public opinion and to
gain their support. These written addresses and speeches have had a significant impact
on the United States and on American society. Three such addresses are George
Washington’s Farewell Address (1796), Abraham Lincoln’s Gettysburg Address
(1863), and Franklin D. Roosevelt’s First Inaugural Address (1933).

Task: Select two addresses mentioned in the historical context and for each

* Describe the historical circumstances surrounding the address
* Explain a major idea in the address
* Discuss the impact of the address on the United States and/or on American society

Scoring Notes:

1. This document-based question has a minimum of six components (discussing the historical circumstances
surrounding each of two presidential addresses, a major idea in each address, and the impact of each
address on the United States and/or on American society).

2. The description of the historical circumstances may refer to the specific events surrounding the address or
may refer to broader issues, e.g., dedication of the cemetery for the soldiers who had died at Gettysburg or
honoring of the thousands of soldiers who had died, had been maimed, and had served thus far in the Civil
War.

3. The response should explain a major idea in the address; however, more than one related idea could be
included as part of the overall explanation.

4. The explanation of a major idea in the address could be discussed as part of the description of historical
circumstances surrounding the address or as part of the impact of the address on the United States and/or
American society.

5. The discussion of the impact of the address may be on the United States, on American society, or on both.

6. The impact of the president’s address on the United States and/or on American society may be immediate
or long term.

7. The impact of the president’s address may be discussed from different perspectives as long as the
positions taken are supported with accurate historical facts and examples.

8. Only two presidential addresses should be chosen from the historical context. If three addresses are
chosen, only the first two may be scored.

9. For the purposes of meeting the criteria of using at least four documents in the response, documents 2a,

2b, 3a, 3b, 4a, 4b, 7a, 7b, 7c, 9a, and 9b may be considered as separate documents if the response uses
specific and separate facts from each document.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical circumstances
surrounding each of two presidential addresses, a major idea in each address, and the impact of each address
on the United States and/or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Abraham
Lincoln’s Gettysburg Address: connects the growing Northern disillusionment over the President’s war
policies, the Northern casualties at the battle of Gettysburg, and Lincoln’s opportunity to inspire continued
Northern commitment to saving the Union to a new national birth of freedom and its eventual influence on
the civil rights movement’s goal of achieving the unfinished task of racial equality; Franklin D. Roosevelt’s
First Inaugural Address: connects the underlying weaknesses of the 1920s economy, the Great Depression’s
effects on the lives of many Americans, and Roosevelt’s assurance that he would respond to their mandate
for direct action to restoring national confidence as a result of the expansion of the role of the federal
government in the economy and its continuation today despite criticism of overregulation and the expansion
of the welfare state

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information (see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Abraham Lincoln’s
Gettysburg Address: discouragement over length of war; Reconstruction; segregation; Martin Luther King
Jr.; “I Have a Dream” speech; Lincoln Memorial; Civil Rights Act of 1964; Franklin D. Roosevelt’s

First Inaugural Address: stock market crash; bank failures; mortgage foreclosures; soup kitchens; use of
constitutional authority; treating unemployment as if it were an emergency of war; Hundred Days; New
Deal; Relief, Recovery, and Reform programs

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task for
one presidential address more thoroughly than for the second presidential address or by discussing one
aspect of the task less thoroughly than the other aspects

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., Abraham
Lincoln’s Gettysburg Address: discusses the disillusionment over the mounting death toll and self-sacrifice
at the Battle of Gettysburg, the necessity for Lincoln to improve Northern morale, his urging that the task of
saving the Union be completed, and how the Gettysburg Address gave inspiration to Martin Luther King Jr.
in his writing of the “I Have a Dream” speech and how it contributed to the civil rights movement; Franklin
D. Roosevelt’s First Inaugural Address. discusses the reasons for the Great Depression, its effects on many
Americans, Roosevelt’s assurances that direct and immediate action would be taken to improve their
situation, how confidence in the economy was inspired by his New Deal policies of relief, recovery, and
reform, and how these policies contributed to the continued general acceptance of the government’s
involvement in the economic well-being of the nation

Incorporates relevant information from at /east four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Incorporates some relevant information from some of the documents

* Incorporates limited relevant outside information

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one presidential address and if
the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents

* Presents little or no relevant outside information

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

* Minimally develops some aspects of the task

* s descriptive; may lack understanding, application, or analysis

* Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

* Presents no relevant outside information

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.
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George Washington’s Farewell Address

Key Ideas from Documents 1-3

Historical
Circumstances

Doc 1—Decision by Washington to not seek another term

Survival of country for eight years despite incredible stress and strain
End of persistent economic problems

Promising future for American manufacturing

Nation overcoming dependence on foreign goods

Nation becoming capable of equipping itself in time of war

End of worries that West might break away

Continuing peace with European powers

Belief by most Americans in endurance of country

Major Ideas

Doc 2—To extend United States commercial relations with foreign nations with as little
political connection as possible

To fulfill current engagements with good faith

To ensure no involvement by United States in frequent controversies of Europe

To continue United States neutrality

To choose neutrality, war, or peace as our interests determine

Impact

Doc 2—Remaining neutral in fact as well as name

Remaining impartial in thought as well as action

Curbing sentiments and transactions that might show preference of one party over another

Doc 3—Atlantic Ocean no longer wide enough to help United States avoid European
conflicts or stay isolated

Reversal of policy of no entangling alliances in response to outside dangers (involved in more
than 40 entangling alliances in 1964)

Involvement to protect United States peace and security

Involvement in affairs of other nations through economic and military programs

Role of outside dangers in ending policy of nonintervention (World War I, World War II,
Korean War, Cold War)
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George Washington’s Farewell Address (cont.)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Economic stability through adoption of Hamilton’s financial plan (funding at par; assumption
of state debts; tariffs to raise new revenue; Bank of the United States; excise taxes)

Concern over implication of Franco-American alliance of 1778

Proclamation of neutrality in response to war between Great Britain and France

Establishment of United States sovereignty over land west of Appalachians (Jay Treaty;
Pinckney Treaty)

Perseverance to resolve British-American conflicts (Jay Treaty)

Tensions over foreign and domestic policies leading to the emergence of political parties

Major Idea

To end partisan strife and avoid political parties

Impact

Encouragement to concentrate on domestic issues

Continuation of sentiments by successors (Embargo Act, Monroe Doctrine, Roosevelt
corollary, rejection of League of Nations and World Court)

Establishment of precedent for neutrality and nonintervention (pre—World War I, pre—World
War II)

Continuing global commercial interactions

Difficulty of noninvolvement with developments in transportation and communication

Reluctance to abandon traditional noninvolvement and attempts to limit commitments
(opposition to pro-British policies, opposition to containment, Nixon Doctrine, Vietnam
syndrome, opposition to collective security arrangements, peacekeeping missions)
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Abraham Lincoln’s Gettysburg Address

Key Ideas from Documents 4—6

Historical
Circumstances

Doc 4—Casualties at Gettysburg higher than other Civil War battles

Need for a ceremony at Gettysburg because of shock of battle where thousands died, were
maimed, or participated in battle

No end of war in sight

Battle a symbol of everything nation trying to do

Need to pay tribute to men killed and families who had lost them

Major Ideas

Doc 4—To pay tribute to young men who died and families who had lost them

Doc 5—To dedicate a portion of the battlefield as a final resting-place for those who gave
their lives

To increase devotion to the cause for which soldiers died

To be dedicated to the unfinished work for which the soldiers at Gettysburg fought

To resolve that deaths at Gettysburg were not in vain

To support a new birth of freedom for the nation

Impact

Doc 5—Making certain that government of the people, by the people, for the people did not
perish

Doc 6—Continuance of work to make African Americans free

Influence on black revolution (March on Washington, use of Lincoln Memorial as location
for speech, Martin Luther King Jr.’s “I Have a Dream” speech)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Lincoln’s goal to save Union not abolish slavery

Prolonged conflict despite Union advantages (expectation of 90-day war)

Contribution of technological advances to high death tolls

Increasing demoralization of North (length of war, draft resentment, antiwar Democrats,
hostility to Emancipation Proclamation)

Major Idea

To connect the Civil War conflict to the Declaration of Independence that established new
principles for nation (liberty, equality)

Impact

Better understanding by public of sacrifice at Gettysburg

Growth of national self-consciousness, national unity

Renewed commitment to cause

Increased dedication to complete emancipation (proposal of 13th amendment)

Inclusion of 13th, 14th, 15th amendments in Radical Republican agenda

Failure of effort to achieve equality (Jim Crow laws, sharecropping, voting restrictions,
narrow interpretation of 14th amendment by Supreme Court)

Inspiration for civil rights movement
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Franklin D. Roosevelt’s First Inaugural Address

Key Ideas from Documents 7-9

Historical
Circumstances

Doc 7—Unemployment; few jobs available; no money to afford food; soup kitchens; bank
failures

Doc 8—Lack of supervision of banks and investment companies

Speculation by banks using people’s money

Lack of an adequate sound currency

Major Ideas

Doc 8—To emphasize primary task of government is to put people to work

To treat unemployment as if it were an emergency of war

To stimulate projects and reorganize use of natural resources

To provide strict supervision of all banking, credits, and investments

To end speculation by banks with other people’s money

To provide for adequate but sound currency

To use constitutional authority to bring speedy adoption of measures

To ask Congress for broad executive power if necessary to wage a war against the emergency
To emphasize future of democracy

To lift blame from people of the United States

Impact

Doc 9—Change in attitudes from despair to hope

Increase in faith and confidence

End of fear of Depression

People reasonably certain of keeping jobs

Improved prospects of getting a job

Opening of new CCC camps

Hiring by Civil Works Administration to repair streets, tidy up parks

Farmers in Iowa and Wisconsin bringing milk to market instead of dumping it on highways

Continuation of unemployment (apple sellers, rioting by Chicago schoolteachers for back
pay)

Renewed participation in activities (movies, cruises, summer vacations)

Acceptance of fundamental principles (opposition to G. W. Bush’s attempt to privatize Social
Security; expansion of welfare state with signing of Medicare prescription drug law;
support for universal access to health care; government’s duty to protect public from
dishonest stock offerings, unsafe food and drugs, and failed banks; uniting of Republican
president and Democratic Congress to bailout financial industry in 2008)
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Franklin D. Roosevelt’s First Inaugural Address (cont.)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Weaknesses of 1920s economy (business bankruptcies, overspeculation, excessive use of
credit; unequal distribution of income; overproduction of consumer goods, overexpansion
of industry, agricultural overproduction)

Negative impact on American society (poverty, Hoovervilles, mortgage foreclosures, farm
unrest, Bonus Army)

Failure of government policies under Hoover (“trickle down” theory)

Overdependence on local and state relief efforts

“Rugged Individualism”

Major Idea

To reinforce idea that “the only thing we have to fear is fear itself”

Impact

Decisive presidential actions for “Relief, Recovery, and Reform”

Restoration of public confidence in stock exchange and banks (Bank holiday, Securities and
Exchange Commission, FDIC)

Challenges to New Deal (Republican Party, Huey Long, Francis Townshend, Father
Coughlin, Supreme Court)

Improved economic well-being of Tennessee Valley (TVA)

Regaining of confidence in capitalism

Legal right to organize by workers (National Labor Relations Act, increased membership in
labor unions)

Establishing precedent for presidential expansion of power (blank check from Congress,
delegation of legislative authority to President)

Budget deficit from billions of dollars of pump priming

Criticisms of taxation and government regulation

Not all groups benefit equally from programs (African Americans, Mexican Americans,
women)

Continuation of high unemployment levels until World War II

Mandate for Democratic Party in 1936

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers
and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A

natLon.
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

Is more analytical than descriptive (Washington: pulled America through initial gauntlet of trials; new
constitutional government survived, serving as evidence nation would endure; no one could be certain
new constitution would work and his administration proved it did; nation, founded on new land and on
new beliefs, would need to follow its own path; as oceans became less meaningful with advent of
technology and more complicated global challenges, advice had to be revisited and rejected at times;
national interests have required formation of entangling alliances during times of war and peace;
Roosevelt: Roaring 20s prosperity and wealth built on speculation quickly dwindled into an economic
disaster for stockholders, workers, and farmers; rose to occasion by being optimistic and promising a
New Deal; address contained objectives for ending Depression and outlined goals of his presidency;
nation relieved he understood their problems, had ideas on how to help, and willing to use his
commander in chief powers; federal government would take responsibility to protect individuals and
businesses from future failures of banks or stock market; not everyone benefited from New Deal
policies; critics of his policies outnumbered by those inspired by his words and actions)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates substantial relevant outside information (Washington.: more powerful federal government
able to enforce excise tax by sending troops to end Whiskey Rebellion; advice about political parties
ignored; words considered by President Jefferson who spoke against entangling alliances and
President Monroe whose doctrine stressed nonintervention by Europe in Latin America and
noninterference by the United States in Europe; Presidents Wilson and Roosevelt supported neutrality
before our entry into world wars; isolationist senators rejected United States membership into League
of Nations, but United States joined United Nations after World War II; Roosevelt: Hoover
encouraged local and state governments to help and used the federal government with the
establishment of the Reconstruction Finance Corporation, but problems were too severe; got Congress
to pass regulatory laws to prevent future crises; New Deal laws helped resettle Dust Bowl victims and
set a minimum wage for workers; shared New Deal with series of “fireside chats” over radio;
Depression did not end until economic boom caused by World War II; hope continued during tense
and dangerous times of World War II)

Richly supports the theme with many relevant facts, examples, and details (Washington: brought
public up to date on current affairs; avoid permanent alliances with Europe; England; France;
Roosevelt: stock market crash; Great Depression; unemployment; public work programs; FDIC and
SEC)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are restatements of the theme

Conclusion: Overall, the response fits the criteria for Level 5. An analytical treatment of the
circumstances surrounding each address demonstrates constitutional and historical understandings that
provide a thorough context for the discussion. Thoughtful conclusions reflect good critical appraisals of
the impact of each address.
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B

ouyr watlon
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

Is more analytical than descriptive (Washington: helped promote economic and political stability of
nation, ensuring its survival; Washington believed that United States interests were different from
Europe’s; even though he was advising the America of 1796, his advice still sits on a pedestal because
the United States continues to analyze its role in the world; national interests now require political
connections with most of the world although both parties at times have questioned those connections;
Roosevelt: in 1932, many Americans were standing in line at soup kitchens or living in Hoovervilles;
stock market crash started a depression that was made worse by bank failures, making too many
goods, and bad government policies; with a mandate from the people and help from Congress, he
established many programs; Congress responded by passing the legislation he wanted in the first 100
days, which began to increase people’s confidence in the country; although unemployment remained
high until World War I, crisis became less severe and economy began to stabilize; plans increased
role of government in lives of Americans)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates substantial relevant outside information (Washington: established strong working
national government following ratification of Constitution; except for the Franco-American alliance,
he thought it best to avoid permanent alliances; United States continues to analyze its role in world
despite fighting world wars, wars to stop communism, and signing collective security agreements;
debate over intervention and nonintervention have continued; depending on time and circumstances,
Republicans and Democrats have supported either a strong or a more limited United States presence in
the world; Roosevelt: although Hoover did some pump priming, he continued to rely on trickle-down
programs and not the direct relief many people needed; wanted to protect bank deposits (FDIC) and
stabilize the stock market (SEC); wanted to decrease farm production to increase farm prices (AAA);
wanted government to provide direct relief (FERA) and jobs for unemployed (CCC); Affordable Care
Act went even further in its promotion of universal health care; New Deal pushed United States to
give up its fear of becoming more socialist in regulating banks, establishing a minimum wage, and
bailing out financial institutions)

Richly supports the theme with many relevant facts, examples, and details (Washington: leader people
trusted; Hamilton’s financial plan; advised nation to remain neutral and independent; Roosevelt:
Social Security; Great Society; Medicare; Barack Obama)

Demonstrates a logical and clear plan of organization; includes an introduction that restates the theme
and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Historical details and analytic statements
support effective document usage. A thorough discussion of the impacts of both addresses includes
thoughtful conclusions about the continuing influence each address has had on political dialogue and on
how Americans think about the role of government in the economy.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A

Anchor Level 4-A

The response:

* Develops all aspects of the task for George Washington’s Farewell Address and Abraham Lincoln’s
Gettysburg Address

* s both descriptive and analytical (Washington: stressed importance of avoiding political connections
with Europe; allowed America to become stronger; before World War I, Wilson emphasized benefits
of noninvolvement in European affairs; America became more globally involved because nation and
democracy were threatened by foreign wars; remaining neutral evolved into a major foreign policy
focused on limiting global involvement; speech continued to have impact even as United States grew
into world power; Lincoln: Gettysburg had most casualties in Civil War; speech needed to boost
morale and give loss of life some meaning; spoke of ultimate goal of war—to win for sake of the
Union and to promote ideals of liberty; beginning of more attempts to promote a free and equal
country; King pointed out Lincoln’s words had not completely come true yet; Gettysburg Address did
eventually help promote changes Lincoln wanted to see in America)

* Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates relevant outside information (Washington: during 1800s, America continued to develop
as a strong independent country; Germany promised to stop using U-boats; when Germany broke her
promise, the United States joined the war; America did not want to fight a second world war; after
World War II, the United States helped to create the United Nations to promote peace; nuclear age
would make pursuit of peace more important and would require more global political connections;
Lincoln: North’s willingness to fight to victory and his reelection meant South would have to return to
the Union without slavery; as Reconstruction ended, racism remained, segregation grew, and “the
proposition that all men are created equal” was not achieved; 1960s civil rights movement worked for
new birth of freedom; civil rights movement has continued into 21st century)

* Supports the theme with relevant facts, examples, and details (Washington: avoid foreign
entanglements; engage in trade only; Lusitania; ships torpedoed; Lincoln: Martin Luther King Jr.;
Emancipation Proclamation; “I Have a Dream” speech; Civil Rights Act of 1964; Voting Rights Act;
Brown v. Board of Education; Heart of Atlanta Motel)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the theme
and a conclusion that states Washington’s address affected foreign policy and Lincoln’s address had
an impact on society’s views of freedom and equality

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information supports
document interpretation and thoughtful conclusions throughout the response. Additional development of
the historical circumstances surrounding the Gettysburg Address would have benefited the discussion.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Level 4-B

The response:

* Develops all aspects of the task for George Washington’s Farewell Address and Franklin D.
Roosevelt’s First Inaugural Address

e Is both descriptive and analytical (Washington: wrote about hopes for United States and what he
believed to be best course to maintain stability of young nation; did not want to see United States
suffer setbacks early in its inception; vital for United States to stay neutral politically as alliances
could pull United States into another war; advice listened to for decades; distance would not always
work to our benefit; Roosevelt: when stock market crashed, many struggled to just feed their families;
gave hope to American people with programs aimed at relief, recovery, and reform; wanted to make
sure a depression would not happen again; New Deal helped people get through worst days of
Depression; programs were so influential and effective that ideas from New Deal are still important;
New Deal changed United States forever)

* Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates relevant outside information (Washington: worried about country being torn apart by
different political opinions; taxes collected, debts paid, and United States establishing its credit around
world; Anti-Imperialist League in 1890s, support for neutrality before World War I, and America not
joining League of Nations show a long-term reluctance to be involved in world’s problems; attack on
Pearl Harbor is a good example of how advice became less relevant; Roosevelt: many banking and
business practices of 1920s were not good; many Americans did not earn enough money to keep
buying products necessary to keep factories producing; more people had to rely on credit for
purchases; banks investing deposits in unstable stock market, which collapsed in 1929; some people
said programs cost too much and gave too much power to federal government; Supreme Court did
declare some laws unconstitutional)

* Supports the theme with relevant facts, examples, and details (Washington: succeeded in maintaining
stability; favored neutrality; promoted trade with other nations; alliance with France; avoided war with
Britain over impressment; Roosevelt: people lost jobs, banks failed, and homelessness increased; CCC
and CWA; Social Security; health care)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the circumstances
surrounding both addresses is supported by relevant outside information and good document
interpretation. Although critical appraisals of the impact of each address are supported by historical
references, these would have been strengthened by further development.
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Anchor Level 4-C

The response:

Develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is both descriptive and analytical (Lincoln: American people shocked at great loss country had
suffered; wanted citizens to know men did not die for insignificant reasons and the best way to honor
them was to win war and create a more perfect Union without slavery; 100 years later, blacks not free
in true sense of being equal; segregation, voting restrictions, and economic injustice continued to be
problems despite constitutional guarantees; gave Americans the boost needed to win the war; left a
better understanding of meaning of the Civil War and a lasting impression on American society;
Roosevelt: Great Depression left many Americans without jobs, food, and hope; stability of country at
stake; put in place reforms that would prevent another depression; became clear that plan might work
after the Hundred Days; people getting jobs and able to spend money on food and activities; some
people still selling apples, but it seemed like worst might be over)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: wanted to help people understand soldiers’ great
sacrifice in helping save Union and our republican government and to prove secession was anarchy;
knew too many people died in a war fought over slavery to not abolish institution when war ended;
next step toward 13th amendment which would free all slaves; old flame rekindled in 1960s civil
rights movement that continues today; Roosevelt: took direct vigorous action using executive power to
declare a “bank holiday” so government officials could reopen stable banks and take over weak ones;
now seen as government’s job to protect people from unsafe food and drugs and failing banks; idea
that government had to get involved in economy to protect citizens was not new as in early 20th
century Progressivism challenged laissez-faire)

Supports the theme with relevant facts, examples, and details (Lincoln: costliest battle of Civil War;
over 50,000 men died, injured, or captured; Martin Luther King Jr.; Lincoln Memorial; all men are
created equal; Roosevelt: farmers becoming violent; banks closing; farm bill passed; fewer homes
facing foreclosure)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Historical insights are integrated in the
discussion of both addresses and lead to good analytic conclusions. The addition of supporting facts and
details in the discussion of the impact of both addresses would have strengthened the effort.
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Anchor Level 3-A

The response:

Develops most aspects of the task with some depth for Abraham Lincoln’s Gettysburg Address and
Franklin D. Roosevelt’s First Inaugural Address

Is more descriptive than analytical (Lincoln: casualties at Gettysburg stunned nation and dampened
morale; invited to give a speech honoring soldiers who fought and died at Gettysburg and were buried
there; Gettysburg Address helped improve Northern morale and permeated the nation for generations;
introduced idea of dedication to a new birth of freedom in nation; total abolition of slavery not
immediate; Martin Luther King’s speech legitimized civil rights movement and solidified its core
values that had roots going back to Gettysburg; boosted morale in Civil War, helping to end slavery
and influencing civil rights movement of 1960s; Roosevelt: unemployment skyrocketed, banks failed,
and poverty was norm for a large part of population in 1930s; inspired hope in American people;
primary task of putting people back to work; not everyone liked 2008 Democratic Congress allotting
$700 billion to save financial sector of nation; New Deal government policies during economic
downturns continue to give hope to people)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: declaration of freedom given to some slaves
incredibly crucial to American history; more blacks would fight in Union army knowing war was
about ending slavery as well as saving the Union; Roosevelt: economic hardships brought on by
overextension of credit, overproduction of farm goods, and stock market malpractice; created
“alphabet soup” of government agencies; instituted unemployment insurance and aid to dependent
children; government saved auto industry in 2008)

Includes some relevant facts, examples, and details (Lincoln: 51,000 casualties at Gettysburg in July
1863; Americans fighting Americans; Emancipation Proclamation; Roosevelt: Civilian Conservation
Corps; Public Works Administration; Social Security)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Outside information and analytic
statements establish a good historical context for the circumstances leading to both addresses. The
inclusion of more facts and details would have strengthened the treatment of the impact of the Gettysburg
Address.
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Anchor Level 3-B

The response:

Develops all aspects of the task with some depth for George Washington’s Farewell Address and
Abraham Lincoln’s Gettysburg Address

Is both descriptive and analytical (Washington: idea of isolationism had an impact on United States;
come too far to be sidetracked by political connections with European countries that could involve the
United States in their problems; when times changed, we adapted and did not take advice given to a
developing nation in the 1790s; have felt need to defend and spread idea of democracy and freedom in
Korea, Vietnam, and during Cold War; Lincoln: living should never forget what the dead had fought
for, the Union; wanted to bring country back together as one in a more equal nation; Martin Luther
King Jr. used an “old dream” yet wanted to pursue a “new birth of freedom”, one where blacks and
whites could live together in harmony; African Americans had not gained full equality and were
treated as second class citizens)

Incorporates relevant information from documents 2, 3, 4, 5, and 6

Incorporates relevant outside information (Washington: Hamilton’s financial plan made America’s
trade with Europe important; when democracy threatened during both world wars, United States
joined Britain and France in an effort to secure our nation and protect country; after World War I,
many Americans were tired of Europe’s problems and wanted to avoid alliances; we are now involved
in world affairs, ignoring advice about permanent entangling alliances; Lincoln: many Southern states
set up own independent country with slavery; still Jim Crow laws and segregation throughout United
States; African Americans still felt enslaved; explosion of boycotts and protests occurred in 1960s to
call attention to incomplete work of Civil War; support for legislation to promote freedom and
equality)

Includes some relevant facts, examples, and details (Washington: prosperous but developing nation;
President Wilson; Lincoln: 51,000 casualties; Emancipation Proclamation; amendment abolished
slavery)

Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme and a
brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. A good understanding of the task is
demonstrated by applicable document interpretation and supported by relevant outside information.
Analytic statements are found throughout the response, but the lack of supporting facts and details
detracts from their effectiveness.
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Anchor Level 3-C

The response:

Develops most aspects of the task with some depth for George Washington’s Farewell Address and
Franklin D. Roosevelt’s First Inaugural Address

Is more descriptive than analytical (Washington: achievements included extended peace with Europe,
an increase in American industry, and increasing economic stability; promoted isolationist and
neutrality policies to preserve national security; if United States became involved in Europe’s
problems, it might disrupt national unity; country not ready for war; Wilson told Americans to be
impartial during World War I; remaining neutral difficult before World War II; not until 20th century
that world turmoil came closer; Roosevelt: when stock market boom ended in 1929, wages decreased
and many people lost their jobs; gave American people idea that future might be better with more jobs
and a sound currency; New Deal came at a time of rampant unemployment, need for reorganization of
natural resources, and failure of banking system; ideas led to new ways of thinking about economy,
the role of the president, and responsibilities of federal government)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates relevant outside information (Washington: thought it best for America to not take sides
with political parties; although two-party system did develop, presidents did make decisions to stay
neutral during wartime conflicts; neutrality policies helped America grow into superpower it is today;
Roosevelt: Americans began to lose faith in president and Congress; helped stop bank failures with
bank holiday; Hundred Days started a shift in philosophy from hands-off economic policy to a
government-involved economic policy to protect social welfare of individuals; tried to protect
consumers from bank failure with more regulations, from unsafe food by improving the FDA, and
from fraud by outlawing dishonest stock-selling practices)

Includes some relevant facts, examples, and details (Washington: FDR; Lend Lease Act; Roosevelt:
charities and soup kitchens; lame duck period; conservation projects; CCC; built roads and airports;
CWA)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The strength of the narrative is the
thorough treatment of historical circumstances surrounding Washington’s address and the impact of
Roosevelt’s address. Although outside information and some analytic statements are scattered throughout
the discussion, additional facts and details would have benefited the response.
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Anchor Level 2-A

The response:

Minimally develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Lincoln: Civil War caused thousands of deaths; wanted to pay tribute to lives
lost and their families; influenced Martin Luther King Jr. to start a revolution for freedom of blacks in
the United States; Roosevelt: idea was to get Americans back on their feet and prevent future
problems; developed programs so Americans could insure their money; many of Roosevelt’s
programs still around today); includes faulty and weak application (Lincoln: because of turmoil, North
and South split over conflicts such as slavery that could not be agreed upon; Martin Luther King Jr.
based many of his ideas on policy set forth by Lincoln in his address)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents little relevant outside information (Lincoln: at beginning of Civil War, Lincoln’s main goal
was to preserve the Union; Lincoln’s focus shifted slightly concerning abolition of slavery; Roosevelt:
shut down banks until they were safe to reopen; started programs to conserve natural resources)
Includes few relevant facts, examples, and details (Lincoln: mourning for lives of deceased;
Roosevelt: bank failures, bankruptcy, unemployment; Social Security); includes an inaccuracy
(Lincoln: Lincoln said Americans need to end Civil War because it is not doing anything good for the
nation)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Document information and limited relevant
outside information are employed in the treatment of both addresses. While the discussion of the impact
of Lincoln’s address is limited and includes weak generalizations, an understanding of the task is
demonstrated.
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task for Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Lincoln: Gettysburg one of bloodiest battles in Civil War; address a morale
boost to Northern troops and civilians; war took a large mental and physical toll on both sides;
Lincoln viewed by civil rights movement as a pivotal figure in African American history; Roosevelt:
Great Depression, an extremely difficult time; made promises to improve the economy and strengthen
regulations within 100 days of entering office; Americans became much more optimistic for their
futures; $700 billion bailout given during Recession of 2008); includes faulty and weak application
(Roosevelt: Bush’s expansion of welfare programs very similar to New Deal)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents little relevant outside information (Lincoln.: Civil War fought by North on behalf of
preserving country and by South on behalf of their demand to keep slaves; Civil War garnered United
States the most casualties in any conflict it had entered)

Includes few relevant facts, examples, and details (Lincoln: Emancipation Proclamation; Roosevelt:
joblessness, hunger, and economic failure); includes inaccuracies (Lincoln: 51,000 people killed;
Martin Luther King Jr. used portions of Gettysburg Address in his famous “I have a Dream” speech)
Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. Document interpretation frames the
response. A few good statements of relevant outside information in the discussion of Lincoln support the
task. Lack of explanation and supporting details weaken the effort.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task for George Washington’s Farewell Address and Abraham
Lincoln’s Gettysburg Address

Is primarily descriptive (Washington: nation suffered since the war had taken its toll; economic
tension was a major problem during time period; made it his goal to alleviate this stress and
succeeded; set many precedents which future politicians would follow; Lincoln: battles fought
between Union and Confederacy proved brutal and devastating; loss of men rocked nation and
devastated thousands of families; wanted to alleviate tensions and sorrow; wanted to notify people of
great task of reunification of United States; country reunified and a more powerful United States
created; inspired people to seek individual freedom from oppression); includes faulty application
(Washington. chose to leave with a warning to not involve United States in foreign affairs)
Incorporates limited relevant information from documents 1, 2, 4, 5, and 6

Presents little relevant outside information (Washington: managed to defeat what was considered to be
greatest army in the world; managed to create and head nation through its infantile stages)

Includes few relevant facts, examples, and details (Washington: influenced Wilson’s policy of
neutrality; Lincoln: loss of 51,000 men at Gettysburg; Martin Luther King Jr.); includes an inaccuracy
(Washington: Wilson somewhat altered his ideas by promoting nation to not trade with foreign
nations during times of war to maintain neutrality)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of historical circumstances
surrounding each address incorporates a hint of analysis. The conclusion refers to specific examples for
the impact of each address but would have benefited from additional supporting facts and details.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for Franklin D. Roosevelt’s First Inaugural Address and
mentions George Washington’s Farewell Address

* Is descriptive (Washington: gives plenty of advice to future presidents to keep our nation strong;
Roosevelt: country going through worst financial crisis in history; gave people hope; talked about
what he was going to do to help the nation)

* Includes minimal information from documents 1, 2, 3, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Roosevelt: going to have government create jobs)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 1. None of the general statements about
Washington specifically address any aspect of the task. Additional supporting facts and details would
have strengthened the discussion of Roosevelt.

U.S. Hist. & Gov't. Rating Guide - June 17 [68] Vol. 2




Anchor Paper — Document-Based Essay—Level 1 — B

Anchor Level 1-B

The response:

Minimally develops all aspects of the task for Abraham Lincoln’s Gettysburg Address

Is descriptive (Lincoln: helped family and friends who had lost someone in battle; Gettysburg one of
bloodiest battles in Civil War); includes weak application (Lincoln: everyone lost someone they cared
about at Gettysburg)

Includes minimal information from documents 4, 5, and 6

Presents no relevant outside information

Includes few relevant facts, examples, and details (Lincoln: Martin Luther King; “I Have a Dream”)
includes an inaccuracy (Lincoln: misinterprets “fore score and seven years ago”)

Demonstrates a general plan of organization; includes an introduction and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. All aspects of the task are briefly
mentioned for Lincoln’s Gettysburg Address. Simplistic, repetitive, and unexplained statements frame the
response.
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Practice Paper A—Score Level 1

The response:

* Minimally mentions some aspects of the task for George Washington’s Farewell Address and
Abraham Lincoln’s Gettysburg Address

* s descriptive (Washington: wanted to leave the country with a few last tips; did not want country to
break its neutrality so that they could stay out of wars; Lincoln: policy to bring peace to nation and
restabilize it after the battle; allowed him to console citizens for all the casualties and bring nation
back together); includes faulty application (Washington: address allowed him to stabilize the Union
and increase American manufacturing)

* Includes minimal information from documents 2 and 5

e Presents no relevant outside information

* Includes very few relevant facts, examples, and details (Washington: leaving the presidency)

* Demonstrates a general plan of organization; includes an introduction that copies the historical context
and a brief concluding sentence

Conclusion: Overall, the response fits the criteria for Level 1. Document information is used to make
relevant general statements that would have benefited from supporting facts and details. However, a
limited understanding of the task is demonstrated.
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Practice Paper B—Score Level 4

The response:

Develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is both descriptive and analytical (Lincoln: successful attempt to rally Union spirits, renew North’s
commitment to winning war, and call for new birth of freedom; used address to explain that war not
just to maintain Union but to promote equality and liberty; strong impact on society of time that saw
importance of ending slavery and on political movements for years; continued to influence American
culture and politics during civil rights movement of 1960s; Roosevelt: speech a foreshadowing of
power federal government would soon have; planned on expanding government’s role in regulating
banking and investments; Republican presidents who came after him were not successful in
dismantling much of New Deal because American people accepted many of changes; country believed
government involvement in economy would save them from another Great Depression)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: after election, Southern states that had slaves
began seceding from Union; some in North joining antiwar groups, protesting draft, and thinking that
ending war and letting South leave Union was better for the United States; Emancipation
Proclamation set stage for Reconstruction and passage of 13th, 14th, and 15th amendments; new post—
Civil War liberties not really enjoyed by African Americans; Rosa Parks during Montgomery bus
boycott, Martin Luther King Jr. in Birmingham, and Freedom Riders worked to achieve “old dream”
of equality; Roosevelt: many Americans felt abandoned and ignored by government because of
Republican attitude of laissez-faire economy; Republicans during the Depression willing to help
business, hoping that saving businesses would save jobs; margin stock buying and uninsured bank
savings would not be allowed to endanger economy again; programs began to move United States
away from laissez-faire)

Supports the theme with relevant facts, examples, and details (Lincoln: thousands of casualties in
Civil War; deadly battle of Gettysburg; Declaration of Independence; Roosevelt: worst economic
failure in American history, Americans standing in line for free soup; TVA and NIRA)

Demonstrates a logical and clear plan of organization; includes an introduction that is slightly beyond
a restatement of the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. Good relevant outside information is used
throughout the response to reach good analytic conclusions. Additional supporting facts and details would
have enhanced the discussion of the impact of each address.
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Practice Paper C—Score Level 3

The response:

Develops all aspects of the task with some depth for Abraham Lincoln’s Gettysburg Address and
George Washington’s Farewell Address

Is more descriptive than analytical (Lincoln: responded to the country’s grief; duty of American
people to not give up and keep fighting so dedicated work of soldiers would continue to prove men
did not die in vain; Emancipation Proclamation gave Negro slaves hope before end of Civil War, but
they were still hoping for equality in 1963; Martin Luther King’s speech served as inspiration for
Americans to continue the fight for a nation where all men created equal; much of what happened in
1960s to promote equality influenced by ideas set in motion by Lincoln; Washington: during his
presidency, increase in United States industry and good relations with Europe was achieved by staying
neutral, not going to war, and only trading with them; America had survived as a new nation and had
potential to be a great nation; stated United States should not have political parties because they could
divide country; war came to United States; staying neutral became almost impossible)

Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

Incorporates relevant outside information (Lincoln: South thought they would be safer forming
Confederate States of America, but North disagreed; many people have come to Gettysburg to honor
soldiers’ sacrifice; protesters held rallies and lobbied Congress; breakthroughs when segregation in
most public places ended and literacy tests and poll taxes abolished; Washington: when World War I
broke out in Europe, most Americans did not want to go to war; went to war hoping to end all wars
and save democracy)

Includes some relevant facts, examples, and details (Lincoln: 51,000 casualties; dedicated site as
graveyard to honor fallen men; Lincoln Memorial; March on Washington; Washington: Japanese
bombed Pearl Harbor)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Good historical information enhances the
development of the response. Thoughtful statements are employed to interpret and expand upon document
information, but further explanation would have strengthened the discussion.
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Practice Paper D—Score Level 5

The response:

* Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

* Is more analytical than descriptive (Washington: main reason for America’s success in part lies in his
basic character and his personal dedication to America; urged a strong adherence to foreign policy that
showed no partiality to one country over another although trading with other nations was always
acceptable; understood that for America in 1796, the most beneficial thing would be to expand
domestic business and economy until America became sustainable on its own goods; decisions for
intervention and the creation of alliances often met strong dissent that used Washington’s advice as
the basis for their arguments; Roosevelt: American people utterly devastated; families losing
everything they owned; would use everything in his power to restore economy and help American
people; reform measures established safeguards for bank deposits and stock investments; would take a
world war to solve unemployment crisis although the groundwork was laid for recovery)

* Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates substantial relevant outside information (Washington: enduring faith and hope helped
give American people a feeling of nationalism; Woodrow Wilson understood that as a neutral nation,
orders from nations at war would be good for American economy, but our military was not ready for
war; Roosevelt’s support for United Nations and Truman’s support for collective security moved
United States further away from Washington’s advice; more than a decade of involvement in Vietnam
led to questions about whether United States intervention was necessary; Roosevelt: banks failed and
businesses went bankrupt; Americans lost their jobs, farms foreclosed, and World War I veterans
marched on Washington; fear and confusion plagued millions of Americans; WPA formed to rebuild
infrastructure of America by repairing roads and building bridges; electricity installed for many
citizens in Tennessee Valley; trees planted and conservation of natural resources expanded; influenced
George W. Bush and Barack Obama to use federal government to solve major economic problems)

* Richly supports the theme with many relevant facts, examples, and details (Washington: how to keep
America growing and safe from internal divisions and external threats; neutrality challenged by
German submarine warfare; Roosevelt: Great Depression; stock market crash of October 1929; Black
Friday)

* Demonstrates a logical and clear plan of organization; lacks an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Good historical insights support an analytic
discussion of circumstances leading to each address. A thorough discussion of the long-lasting influence
of Washington’s advice demonstrates good comparative elements, and the treatment of the more
immediate physical and emotional effects of Roosevelt’s address and the New Deal is comprehensive.
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Practice Paper E—Score Level 2

The response:

Minimally develops all aspects of the task for George Washington’s Farewell Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Washington: wrote what country should and should not do; America should
have little to no connection with European powers as it would not be good for the country; Wilson
stated United States should be neutral in fact as well as name; Roosevelt: government should get
involved and put people to work on projects that could benefit country and its economy; fewer people
unemployed; gave people hope); includes faulty and weak application (Washington: wanted to show
people he was not corrupt and decided to retire)

Incorporates limited relevant information from documents 1, 2, 7, 8, and 9

Presents some relevant outside information (Washington: after Revolution, America in need of a
strong government that was not too powerful but powerful enough to handle the country; after Articles
of Confederation failed, Constitution written; served two terms as president; Roosevelt: Great
Depression caused by stock market crash; New Deal introduced via radio; banks should be closed for
four days to inspect which ones would work and which would not)

Includes few relevant facts, examples, and details (Washington: Wilson tried to follow Washington’s
words; Roosevelt: many unemployed and in need of a job; many had roofs to live under and meals in
front of them); includes an inaccuracy (Roosevelt: first time any president used radio to communicate
with people)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. While the discussion of the impact of
Roosevelt’s address focuses on its immediate impact, the impact of Washington’s address is addressed
with a single statement about Wilson’s neutrality. The strength of the response is the treatment of
historical circumstances surrounding Washington’s address.
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United States History and Government Specifications

June 2017

Part1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

4,5,7,12,13, 14, 15, 16, 22, 23, 25, 26, 27,
28, 32, 36, 37, 40, 43, 47, 49

2—World History

19, 33, 34, 35, 42

3—Geography

1, 29, 44, 50

4—Economics

2,17, 20, 21, 24, 30, 39, 46

5—Civics, Citizenship, and Government

3,6,8,9 10, 11, 18, 31, 38, 41, 45, 48

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Cultural and Intellectual
Life; Civic Values;
Migration; Diversity;
Reform Movements;
Change

Standards 1, 3, 4, and 5:
United States and New York
History; Geography;
Economics; Civics,
Citizenship, and Government

Document-based Essay

Presidential Decisions and
Actions; Foreign Policy;
Interdependence; Civic
Values; Constitutional
Principles; Citizenship;
Economic Systems;
Government

Standards 1, 2, 3, 4, and 5:
United States and New York
History; World History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2017
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts provided for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.



http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm
http://www.p12.nysed.gov/assessment

The State Education Department / The University of the State of New York
Regents Examination in United States History and Government — June 2017
Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)
To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part | and Part IlIA score down
the side of the chart. The point where those two scores intersect is the student’s final examination score. For example, a student receiving a total
essay score of 6 and a total Part | and Part IlIA score of 44 would receive a final examination score of 80.

Total Essay Score Total Essay Score

0o | 1 2 | 3 /4|5 6 7 8191 0 1 2 | 3 4|5 6 7 89 1

0 0 3 6 9 13 116 | 20 | 24 | 28 | 32 | 37 32| 39| 44 | 48 | 62 | 57 | 61 | 65 | 69 | 73 | 77 | 80

1 1 4 7 10 | 14 | 18 | 21 | 256 | 30 | 34 | 38 33| 41| 45 | 50 | 54 | 58 | 62 | 66 | 70 | 74 | 78 | 82

2 2 5 8 12 | 156 | 19 | 23 | 27 | 31 | 35 | 39 34| 42 | 47 | 51 | 65 | 60 | 64 | 68 | 72 | 76 | 79 | 83

3 3 6 9 13 | 16 | 20 | 24 | 28 | 32 | 37 | 41 35| 44 | 48 | 52 | 57 | 61 | 65 | 69 | 73 | 77 | 80 | 84

4 4 7 10 | 14 | 18 | 21 | 25 | 30 | 34 | 38 | 42 36 | 45 | 50 | 54 | 58 | 62 | 66 | 70 | 74 | 78 | 82 | 85

5 5 8 12 | 15 | 19 | 23 | 27 | 31 | 35 | 39 | 44 37 | 47 | 51 | 55 | 60 | 64 | 68 | 72 | 76 | 79 | 83 | 86

6 6 9 13 116 | 20 | 24 | 28 | 32 | 37 | 41 | 45 38| 48 | 52 | 57 | 61 | 65 | 69 | 73 | 77 | 80 | 84 | 87

7 7 10 | 14 | 18 | 21 | 256 | 30 | 34 | 38 | 42 | 47 30| 50 | 54 | 58 | 62 | 66 | 70 | 74 | 78 | 82 | 85 | 88

8 8 12 | 15 | 19 | 23 | 27 | 31 | 35 | 39 | 44 | 48 40 | 51 | 85 | 60 | 64 | 68 | 72 | 76 | 79 | 83 | 86 | 89

g 9 9 13 | 16 | 20 | 24 | 28 | 32 | 37 | 41 | 45 | 50 g 41 | 52 | 57 | 61 | 65 | 69 | 73 | 77 | 80 | 84 | 87 | 90
8 10| 10 | 14 | 18 | 21 | 25 | 30 | 34 | 38 | 42 | 47 | 51 8 42 | 54 | 58 | 62 | 66 | 70 | 74 | 78 | 82 | 85 | 88 | 91
< 11|12 | 16 | 19 | 23 | 27 | 31 | 35 | 39 | 44 | 48 | 52 <« 43 | 55 | 60 | 64 | 68 | 72 | 76 | 79 | 83 | 86 | 89 | 92
=|12 |13 | 16 | 20 | 24 | 28 | 32 | 37 | 41 | 45 | 50 | 54 =|44 |57 |61 | 65|69 | 73 | 77 | 80 | 84 | 87 | 90 | 93
E 13|14 | 18 | 21 | 25 | 30 | 34 | 38 | 42 | 47 | 51 | 55 % 45 | 58 | 62 | 66 | 70 | 74 | 78 | 82 | 85 | 88 | 91 | 94
| 14|15 | 19 | 23 | 27 | 31 | 35 | 39 | 44 | 48 | 52 | 57 0| 46|60 | 64 68 | 72 | 76 | 79 | 83 | 86 | 89 | 92 | 95
'8 15| 16 | 20 | 24 | 28 | 32 | 37 | 41 | 45 | 50 | 54 | 58 'E 47 | 61 | 65 | 69 | 73 | 77 | 80 | 84 | 87 | 90 | 93 | 96
Sl16 | 18| 21 | 25 | 30 | 34 | 38 | 42 | 47 | 51 | 55 | 60 S48 | 62|66 70 | 74 | 78 | 82 | 85| 88 | 91 | 94 | 97
% 17 | 19 | 23 | 27 | 31 | 35 | 39 | 44 | 48 | 52 | 57 | 61 % 49 | 64 | 68 | 72 | 76 | 79 | 83 | 86 | 89 | 92 | 95 | 97
o 18| 20 | 24 | 28 | 32 | 37 | 41 | 45 | 60 | 54 | 58 | 62 o 50| 65|69 | 73|77 | 8 | 84 | 8 | 90 | 93 | 96 | 98
5_3 19 |21 | 26 | 30 | 34 | 38 | 42 | 47 | 51 | 55 | 60 | 64 ,,_9 51| 66 | 70 | 74 | 78 | 82 | 85 | 88 | 91 | 94 | 97 | 98
|2 20 | 23 | 27 | 31 | 35 | 39 | 44 | 48 | 52 | 57 | 61 | 65 |2 52 | 68 | 72 | 76 | 79 | 83 | 86 | 89 | 92 | 95 | 97 | 98
21| 24 | 28 | 32 | 37 | 41 | 45 | 50 | 54 | 58 | 62 | 66 53| 69 | 73 | 77 | 80 | 84 | 87 | 90 | 93 | 96 | 98 | 98

22 | 25 | 30 | 34 | 38 | 42 | 47 | 51 | 55 | 60 | 64 | 68 54 | 70 | 74 | 78 | 82 | 85 | 88 | 91 | 94 | 97 | 98 | 98

23 | 27 | 31 | 35 | 39 | 44 | 48 | 52 | 57 | 61 | 65 | 69 55| 72 | 76 | 79 | 83 | 86 | 89 | 92 | 95 | 97 | 98 | 98

24 | 28 | 32 | 37 | 41 | 45 | 50 | 54 | 68 | 62 | 66 | 70 56 | 73 | 77 | 80 | 84 | 87 | 90 | 93 | 96 | 98 | 98 | 99

25| 30| 34 | 38 | 42 | 47 | 51 | 55 | 60 | 64 | 68 | 72 57 | 74 | 78 | 82 | 85 | 88 | 91 | 94 | 97 | 98 | 98 | 99

26 | 31 | 35 | 39 | 44 | 48 | 52 | 57 | 61 | 65 | 69 | 73 58 | 76 | 79 | 83 | 86 | 89 | 92 | 95 | 97 | 98 | 98 | 99

27 | 32 | 37 | 41 | 45 | 50 | 54 | 58 | 62 | 66 | 70 | 74 59 | 77 | 80 | 84 | 87 | 90 | 93 | 96 | 98 | 98 | 99 | 99

28 | 34 | 38 | 42 | 47 | 51 | 85 | 60 | 64 | 68 | 72 | 76 60 | 78 | 82 | 85 | 88 | 91 | 94 | 97 | 98 | 98 | 99 | 99

29 | 35| 39 | 44 | 48 | 52 | 57 | 61 | 65 | 69 | 73 | 77 61| 79 | 83 | 86 | 89 | 92 | 95 | 97 | 98 | 98 | 99 | 99

30 | 37 | 41 | 45 | 50 | 54 | 58 | 62 | 66 | 70 | 74 | 78 62 | 80 | 84 | 87 | 90 | 93 | 96 | 98 | 98 | 99 | 99 | 99
31| 38 | 42 | 47 | 51 | 55 | 60 | 64 | 68 | 72 | 76 | 79 63 |82 |8 | 8 |91 94|97 | 98 | 98 | 99 | 99 | 100

United States History and Government Conversion Chart -
June "17 10f 1



	ushg62017-exampw
	ushg62017-rg1
	ushg62017-rg2w
	ushg62017-cc


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (prepress tn)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [1200 1200]
  /PageSize [612.000 792.000]
>> setpagedevice



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (prepress tn)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [1200 1200]
  /PageSize [612.000 792.000]
>> setpagedevice





Accessibility Report





		Filename: 

		ushg62017-rg1.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found problems which may prevent the document from being fully accessible.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 0



		Passed: 26



		Failed: 4







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Failed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Failed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Failed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Failed		Appropriate nesting










Back to Top




Accessibility Report





		Filename: 

		ushg62017-rg2.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found problems which may prevent the document from being fully accessible.





		Needs manual check: 2



		Passed manually: 0



		Failed manually: 0



		Skipped: 0



		Passed: 25



		Failed: 5







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Needs manual check		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Failed		Bookmarks are present in large documents



		Color contrast		Needs manual check		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Failed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Failed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Failed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Failed		Appropriate nesting










Back to Top




Accessibility Report





		Filename: 

		ushg62017-cc.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 0



		Passed: 30



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Passed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (prepress tn)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [1200 1200]
  /PageSize [612.000 792.000]
>> setpagedevice


