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Part 1
Answer all questions in this part.

Directions (1-50): For each statement or question, record on your separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

Base your answer to question 1 on the cartoon below and on your knowledge of social studies.

Source: Paul Fell, Lincoln Journal Star, 2004

1 Which statement most accurately expresses the main idea of the cartoon?
(1) Water pollution threatens public health.
(2) Farmers fail to understand the water needs of cities.

(3) Urban development has used all the water needed for farming.

(4) Conlflict is growing over the distribution of scarce water resources.

2 Which title best completes the partial outline 3 One way that the British government carried out
below? the policy of mercantilism was by
(1) promoting free trade between its colonies
I and Europe
' (2) prohibiting the transatlantic trade in enslaved
A. Virginia House of Burgesses Africans

B. Mayflower Compact (3) encouraging the development of colonial

C. New England town meetings manufacturing and trade

(4) requiring that most colonial trade occur within

the British Empire
(1) Developments in Colonial Self-Government

(2) Colonial Efforts to Abandon British Rule

(3) Attempts by Colonial Leaders to Form a
National Government

(4) Colonial Organizations Established by the
British Parliament
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4 Thomas Jefferson incorporated John Locke’s idea

of the social contract theory in the Declaration of

Independence because this idea

(1) justified the overthrow of a government that
denied individual liberties

(2) considered economic rights more important
than inalienable rights

(3) supported the divine right of kings

(4) called for a gradual change of government

Base your answer to question 5 on the passage

below and on your knowledge of social studies.

...As to government matters, it is not in the power
of Britain to do this continent justice: the business
of it will soon be too weighty and intricate to be
managed with any tolerable degree of convenience,
by a power so distant from us, and so very ignorant
of us; for if they cannot conquer us, they cannot
govern us. To be always running three or four
thousand miles with a tale or a petition, waiting
four or five months for an answer, which, when
obtained, requires five or six more to explain it in,
will in a few years be looked upon as folly and
childishness. There was a time when it was proper,
and there is a proper time for it to cease....

— Thomas Paine, Common Sense, 1776

What is the main argument Thomas Paine makes
concerning the relationship between Great
Britain and its American colonies?

(1) Britain wants to make America a part of the
European continental system.

(2) America is too distant for Great Britain to
govern effectively.

(3) America lacks representation in Parliament.

(4) American colonial leaders believe British
officials want to use them to fight European
wars.

At the Constitutional Convention of 1787, the
Great Compromise between the large states and
the small states resulted in

(1) the creation of a bicameral legislature

(2) a provision for equal protection of the laws

(3) a permanent solution to the slavery issue

(4) the guarantee of voting rights for all male
property owners

U.S. Hist. & Gov't. - June ’15

7 The framework of government described in the

10

11

Constitution of the United States (1787) most
clearly shows the dissatisfaction of the founders
with the

(1) Albany Plan of Union

(2) Northwest Ordinance

(3) Articles of Confederation
(4) Treaty of Paris

The term federalism is best defined as

(1) the process of amending a constitution

(2) the power of the courts to determine the
constitutionality of laws

(3) a republican form of government with no
hereditary ruler

(4) the division of power between the states and
the national government

Which action is an example of the use of checks
and balances?

(1) impeachment of President Bill Clinton

(2) choosing a vice presidential running mate by
a presidential candidate

(3) election of the Speaker of the House by the
majority party

(4) starting negotiations for a treaty by President
George Washington

The Kentucky and Virginia Resolutions (1798)
held that states could nullify the Alien and
Sedition Acts because these laws

(1) repealed the Northwest Ordinance

(2) placed an unfair tax on whiskey made by
western farmers

(3) violated the Constitution

(4) established limits on universal suffrage

The Supreme Court decision in Marbury v.
Madison (1803) increased the power of the federal
courts by

(1) increasing the number of judges

(2) enabling the president to overturn lower-court
decisions

(3) establishing federal supremacy over state
governments

(4) establishing the principle of judicial review
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Base your answers to questions 12 and 13 on the map below and on your knowledge of social studies.

Source: Maps ETC, Educational Technology Clearinghouse,
Florida Center for Instructional Technology,
University of South Florida

12 Based on the map, the Erie Canal and Hudson River contributed directly to the
(1) decisions to restrict immigration
(2) rapid increase in population in upstate New York
(3) settlement of New England
(4) acquisition of land from Canada

13 Completion of the Erie Canal in 1825 encouraged the growth of the Midwest because it
(1) linked the Great Lakes to the Atlantic Coast
(2) helped force the removal of British forts in the Northwest Territory
(3) stimulated development of cotton production in the Ohio River valley
(4) increased trade with Asia
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14

15

16

17

A major reason for President Thomas Jefferson’s
purchase of the Louisiana Territory was to

(1) eliminate Spanish control of California

(2) take possession of all of Florida

(3) give the United States control of the
Mississippi River

(4) provide access to areas east of the Appalachian
Mountains

What was one important geographic reason the

United States was able to maintain a foreign

policy of neutrality throughout most of the 19th

century?

(1) The Atlantic Ocean provided a buffer from
European interference.

(2) Extensive mountain ranges along the Pacific
coastline prevented invasions.

(3) Scarce natural resources discouraged inter-
national trade.

(4) European immigrants had rapid communi-
cation with their homelands.

President Andrew Jackson used the spoils system to

(1) stop the westward expansion of slavery

(2) strengthen the military for national defense
(3) reward loyal political supporters

(4) destroy the Bank of the United States

After the Civil War, which development limited
economic opportunities for African Americans in
the South?

(1) creation of military districts

(2) establishment of the Freedmen’s Bureau
(3) use of the sharecropping system

(4) ratification of the 14th amendment
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19

20

21

During the 1870s, the Granger movement
attracted the support of many western farmers
because it proposed that

(1) the money supply should be deflated by
removing paper currency from circulation

(2) shipping rates and grain storage fees charged
by railroads should be regulated

(3) immigrants should be given land on the Great
Plains

(4) the government should control the develop-
ment of resources in the West

Literacy tests, grandfather clauses, and poll taxes
were enacted by Southern States to

(1) limit the movement of African Americans

2) restrict the voting rights of African Americans
3) improve the social status of African Americans
4) expand educational opportunities for African
Americans

(
(
(

What was the primary goal of the Dawes Act of
1887 regarding Native American Indians?

(1) assimilating Native American Indians into
mainstream American life

(2) increasing the size of Native American Indian
reservations

(3) promoting Native American Indian languages
and cultures

(4) strengthening Native American Indian tribal
governments

During the late 19th century, businesses tried to
maximize profits by

(1) eliminating tariffs

(2) supporting labor unions

(3) resisting laissez-faire policies

(4) creating monopolies
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22 What was one major impact of industrialization in

the United States?

(1) the disappearance of social class distinctions
(2) a rise in the standard of living

(3) an increase in the birth rate

(4) the elimination of urban tenements

23 What was one characteristic of American

imperialism in the late 19th and early 20th
centuries?

(1) avoiding involvement with nations in East Asia

(2) supporting independence movements in Africa

(3) rejecting the use of military force to gain
colonies

(4) acquiring territory to promote economic and
strategic interests

24 Which development was a result of the

Progressive movement?

(1) Government increased its regulation of
business practices.

(2) Women become less active in public life.

(3) The influence of the national government was
reduced.

(4) Congress failed to balance the federal budget.

25 The Federal Reserve System was created to

(1) control the money supply

(2) stimulate trade with other nations
(3) regulate the stock market

(4) fund public works projects
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26 What was the major cause of African American

migration from the rural South to northern cities
during World War I?

(1) offers of free public education

availability of factory jobs

desire to live in integrated neighborhoods
opportunity to gain religious freedom

(2)
(3)
(4)

27 After World War I, a “return to normalcy” was

28

29

most clearly demonstrated by

(1) opposition to joining the League of Nations

(2) ending farm subsidies under the Agricultural
Adjustment Act

(3) reducing tariff rates on imported goods

(4) rejection of disarmament agreements

The term Harlem Renaissance best describes

(1) state and federal laws passed to end racial
discrimination

(2) urban renewal efforts in New York City

(3) government programs to promote African
American businesses

(4) a period of African American cultural
achievements

In the 1920s, controversies over Prohibition, the
National Origins Act, and the Scopes trial all
reflected disagreement over the

(1) effects of demobilization

(2) cultural values of the American people

(3) role of the federal government in the economy
(4) influence of labor unions on American life



Base your answers to questions 30 and 31 on the

passage below and on your knowledge of social studies.

30

31

...2. We propose to limit the amount any one
man can earn in one year or inherit to $1 million
to the person.

3. Now, by limiting the size of the fortunes and
incomes of the big men, we will throw into the
government Treasury the money and property
from which we will care for the millions of people
who have nothing; and with this money we will
provide a home and the comforts of home, with
such common conveniences as radio and
automobile, for every family in America, free of

debt....
— Senator Huey Long, 1935

Based on these statements by Senator Long, one
reason for the suffering caused by the Great
Depression was the

(1) failure of President Franklin D. Roosevelt to
sign relief legislation

(2) overproduction of military equipment

(3) uneven distribution of income that favored
the rich

(4) failure of labor unions to accept shorter work

days

President Franklin D. Roosevelt responded to

the circumstances described in this passage by

(1) renewing New Deal programs to help big
business

(2) raising taxes to assure a balanced federal
budget

(3) stressing free market economic principles

(4) increasing New Deal efforts for relief and
reform
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33

34

What was the primary motive behind President
Franklin D. Roosevelts 1937 proposal to add
members to the Supreme Court?

(1) removal of Republican justices from the Court
(2) ending the Court’s use of judicial review

(3) assuring United States neutrality at the start
of World War II

(4) protection of New Deal programs from
unfavorable Court decisions

Which trend in United States foreign policy is
shown by the passage of the Neutrality Act of
1939, the destroyers for bases deal of 1940, and
the Lend-Lease Act of 19417

(1) withdrawal from overseas colonies

(2) expansion of trade with the Axis powers
(3) increase in support for the Allied powers
(4) reduction in war preparedness

The internment of Japanese Americans during
World War II was initially authorized by

(1) a constitutional amendment

(2) an executive order of the president

(3) a proclamation by the governor of California
(4) a decision of the Supreme Court
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Base your answers to questions 35 and 36 on the map below and on your knowledge of social studies.
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35 What is the most accurate title for this map?

(1) American Imperialism in the 20th Century
(2) World War II in the Pacific

(3) Causes of World War 11

(4) Creation of Wartime Alliances

36 The map shows that the Allied forces

(1) made slow but steady progress in defeating Japan

(2) conducted most of the battles north of the Hawaiian Islands

(3) maintained control of the Philippines from the beginning of the war
(4) had military support from the Soviet Union throughout the war
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37 One reason the United States supported the

38

creation of the United Nations was to

(1) determine blame for the start of World War 11
(2) improve efforts to collect war debts

(3) maintain international peace

(4) promote the development of nuclear weapons
The announcement of the Truman Doctrine, the
Berlin airlift, and the formation of the North
Atlantic Treaty Organization (NATO) were
actions taken by the United States to prevent the

(1) renewal of Nazi fascism in Germany, Italy,
and Spain

(2) expansion of communism into Western
Europe

(3) starvation of refugees from Eastern Europe

(4) start of an arms race between the United
States and the Soviet Union

Base your answer to question 39 on the speech

below and on your knowledge of social studies.

39

Good evening, my fellow citizens. This Government,
as promised, has maintained the closest surveillance
of the Soviet military build-up on the island of
Cuba. Within the past week unmistakable
evidence has established the fact that a series
of offensive missile sites is now in preparation
on that imprisoned island. The purposes of
these bases can be none other than to provide a
nuclear strike capability against the Western
Hemisphere....

— President John F. Kennedy, Report to
the American People, October 22, 1962

President John F. Kennedy reacted strongly to
the situation described in this speech primarily
because

(1) the United States feared an influx of Cuban
refugees

(2) these missiles could threaten United States
oil supplies in South America

(3) the location of Cuba would allow the United
States little time to respond to an attack

(4) the United States and the Warsaw Pact
nations had formed a military alliance
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40 One criticism of the Warren Court’s decisions in

41

42

Mapp v. Ohio (1961), Gideon v. Wainwright

(1963), and Miranda v. Arizona (1966) is that the

Supreme Court

(1) limited police powers while expanding the
rights of criminal defendants

(2) denied the first amendment rights of antiwar
protestors and the press

(3) forced the desegregation of public
transportation

(4) restricted the rights of students in public
schools

During the 1960s, the foreign policy of President
Lyndon B. Johnson was criticized because it

(1) failed to support the space program

(2) escalated the Vietham War

(3) restricted overseas travel for American
citizens

(4) eliminated economic aid to African nations

The decision of the Supreme Court in the case of
United States v. Nixon (1974) stated that

(1) President Richard Nixon as commander in
chief could extend the Vietham War into
Cambodia

(2) executive branch officials could be fired by
the president without the Senate’s approval

(3) executive privilege did not allow the
president to withhold recordings that were
related to the Watergate affair

(4) congressional approval of the War Powers Act
of 1973 violated the separation of powers

[OVER]



Base your answers to questions 43 and 44 on the cartoon below and on your knowledge of social studies.

Source: John Darkow, Columbia (MO) Daily Tribune, July 3, 2009 (adapted)

43 Which statement most accurately expresses the point of view of the cartoonist?

(1) The United States should increase its imports from China.

(2) Many products made in the United States are sold in China.

(3) The American economy has become overly dependent on China.
(4) Many Americans have had to move to China to find work.

44 Many American corporations contributed to the problem shown in the cartoon by

(1) demanding that Congress increase export taxes

(2) establishing manufacturing facilities overseas

(3) paying workers lower wages to encourage them to retire

(4) lobbying the federal government to increase the minimum wage
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Base your answer to question 45 on the cartoon below and on your knowledge of social studies.

Source: Jeff Koterba, Omaha World Herald, March 15, 2010 (adapted)

45 What is considered a major cause of the problem shown in the cartoon?
(1) Employers pay higher Social Security taxes than employees pay.
(2) Most Americans want to end Social Security programs.
(3) Wealthy people pay the largest share of the Social Security taxes.
(4)

4) The growing number of Social Security recipients are being supported
by relatively fewer workers.

46 One important goal of the Monroe Doctrine 48 “Troops Break Up Bonus Army Protest”

(1823) was to “FDR Proclaims Bank Holiday”
(1) reduce trade barriers between the United “Misery Created by Dust Bow!”
States and African nations
(2) establish United States colonies and naval These headlines concern events that occurred
bases in the Caribbean during the
(3) provide military assistance to help the (1) Givil War
Philippines gain independence from Spain (2) Progressive Era
(4) prevent former colonial powers from taking (3) Great Depression
over Latin American nations (4) Cold War

47 The Strategic Arms Limitation Treaty (SALT)
agreements signed in the 1970s by the United
States and the Soviet Union were efforts to
(1) reduce Cold War tensions
(2) establish a worldwide human rights policy
(3) increase cooperation in the United Nations
(4) negotiate a lasting peace in the Middle East
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Base your answers to questions 49 and 50 on the cartoon below and on your knowledge of social studies.

Source: John Trever, Albuquerque Journal

49 The opinion expressed by the cartoonist is that the USA Patriot Act allows
the federal government to
(1) set new term limits for federal judges
(2) restrict the investigative powers of the police
(3) violate freedoms guaranteed in the Bill of Rights
(4) eliminate States rights reserved in the 10th amendment

50 This cartoon was published in response to federal actions that followed
which event?
(1) passage of the Espionage Act (1917) and the Sedition Act (1918)
(2) Supreme Court decision in Korematsu v. United States (1944)
(3) civil rights march on Washington, D.C. (1963)
(4) attacks on the World Trade Center and the Pentagon (2001)
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Answers to the essay questions are to be written in the separate essay booklet.

In developing your answer to Part II, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”
(b) discuss means “to make observations about something using facts, reasoning,
and argument; to present in some detail”

Part 11

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Organizations

Throughout United States history, individuals and groups have formed organizations
to achieve specific reforms. The reform efforts of these organizations have met
with varying degrees of success.

Task:

Identify two organizations that were formed to achieve a specific reform and for
each

* Describe the historical circumstances surrounding the formation of the
organization

* Discuss the degree to which the organization’s reform efforts were successtul

You may use any organization from your study of United States history. Some suggestions
you might wish to consider include the American Anti-Slavery Society (1833), the National
Woman Suffrage Association (1869), the Woman’s Christian Temperance Union (1874), the
American Federation of Labor (1886), the Populist Party (1890), the Anti-Defamation League
(1913), the United Farm Workers (1966), and the National Organization for Women (1966).

You are not limited to these suggestions.
Guidelines:

In your essay, be sure to:

* Develop all aspects of the task

 Support the theme with relevant facts, examples, and details

* Use alogical and clear plan of organization, including an introduction and a
conclusion that are beyond a restatement of the theme
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NAME

SCHOOL

Part 111

DOCUMENT-BASED QUESTION

This question is based on the accompanying documents. The question is designed to test your
ability to work with historical documents. Some of these documents have been edited for the
purposes of this question. As you analyze the documents, take into account the source of each
document and any point of view that may be presented in the document. Keep in mind that the
language used in a document may reflect the historical context of the time in which it was written.

Historical Context:

Task:

Throughout United States history, presidents have taken actions that have had a
significant impact on the United States and American society. Three such presidential
actions were Andrew Jackson’s Indian removal policy, Theodore Roosevelt’s
support for consumer protection, and Lyndon Johnson’s support for civil

rights.

Using the information from the documents and your knowledge of United States
history, answer the questions that follow each document in Part A. Your answers to
the questions will help you write the Part B essay in which you will be asked to

Choose two presidential actions mentioned in the historical context and for each
* Describe the historical circumstances surrounding the president’s action

* Discuss the impact of the presidents action on the United States and/or on
American society

In developing your answers to Part III, be sure to keep these general definitions in mind:

(a) describe means “to illustrate something in words or tell about it”

(b) discuss means “to make observations about something using facts, reasoning,

and argument; to present in some detail”
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Part A
Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided.

Document 1

... The Southeastern Indians were particularly vulnerable. The traffic in deerskins, in which they
had been intimately involved, had increasingly been replaced by a thriving cotton trade—
spurred on by the invention of the cotton gin...[1793]—in which they were at best marginal
producers and at worst obstacles to land-hungry whites. Much of their remaining territory was
rich farmland, and the more they ‘improved’ it in the hope of turning themselves into acceptable
neighbours, the more desirable they made it to would-be plantation-owners. A popular song at
the time went:

All T ask in this creation
Is a pretty little wife and a big plantation
Way up yonder in the Cherokee Nation....

Source: James Wilson, The Earth Shall Weep: A History of Native America, Grove Press, 1998 (adapted)

1 According to James Wilson, what was one reason Native American Indians in the Southeast were removed
from their native lands? [1]

Score
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Document 2

President Andrew Jackson had signed the Indian Removal Act on May 28, 1830.

... The consequences of a speedy removal will be important to the United States, to individual
States, and to the [Native American] Indians themselves. The pecuniary [financial] advantages
which it promises to the Government are the least of its recommendations. It puts an end to all
possible danger of collision between the authorities of the General [Federal] and State
Governments on account of the Indians. It will place a dense and civilized population in large
tracts of country now occupied by a few savage hunters. By opening the whole territory between
Tennessee on the north and Louisiana on the south to the settlement of the whites it will
incalculably [greatly] strengthen the SW [southwestern] frontier and render the adjacent States
strong enough to repel future invasions without remote aid. It will relieve the whole State of
Mississippi and the western part of Alabama of Indian occupancy, and enable those States
to advance rapidly in population, wealth, and power. It will separate the Indians from immediate
contact with settlements of whites; free them from the power of the States; enable them
to pursue happiness in their own way and under their own rude [primitive] institutions;
will retard [slow] the progress of decay, which is lessening their numbers, and perhaps cause
them gradually, under the protection of the Government and through the influence of good
counsels, to cast off their savage habits and become an interesting, civilized, and Christian
community. These consequences, some of them so certain and the rest so probable, make
the complete execution of the plan sanctioned by Congress [Indian Removal Act] at their last
session an object of much solicitude [concern]....

Source: President Andrew Jackson, Second Annual Message to Congress, December 6, 1830

2 According to President Andrew Jackson, what were two reasons for establishing an Indian removal policy? [2]

(1)

Score

Score
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Document 3a

Indian Removal, 1830-1854
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Document 3b

...It was natural, at a time when the national territory seemed almost illimitable [unlimited] and
contained many millions of acres far outside the bounds of civilized settlements, that a policy
should have been initiated which more than aught [anything] else has been the fruitful source of
our [Native American] Indian complications.

I refer, of course, to the policy of dealing with the various Indian tribes as separate
nationalities, of relegating them by treaty stipulations to the occupancy of immense reservations
in the West, and of encouraging them to live a savage life, undisturbed by any earnest and well-
directed efforts to bring them under the influences of civilization.

The unsatisfactory results which have sprung from this policy are becoming apparent to all.

As the white settlements have crowded the borders of the reservations, the Indians,
sometimes contentedly and sometimes against their will, have been transferred to other hunting
grounds, from which they have again been dislodged whenever their new-found homes have
been desired by the adventurous settlers.

These removals and the frontier collisions by which they have often been preceded have led
to frequent and disastrous conflicts between the races....

Source: President Chester A. Arthur, Message to Congress, December 6, 1881

3 Based on these documents, what were two effects of federal removal policies on Native American Indians? [2]

(1)

Score

Score
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Document 4a

In 1906 President Theodore Roosevelt appointed a commission to investigate practices in meatpacking
plants. This is an excerpt from the commission’s findings that were presented to Congress.

...The results of our observations have already been partly given. Other instances of how
products may be made up, and still secure the stamp of government inspection, are here given.
In one well-known establishment we came upon fresh meat being shoveled into barrels, and a
regular proportion being added of stale scraps that had lain on a dirty floor in the corner of a room
for some days previous. In another establishment equally well known, a long table was noted
covered with several hundred pounds of cooked scraps of beef and other meats. Some of these
meat scraps were dry, leathery and unfit to be eaten; and in the heap were found pieces of pigskin,
and even some bits of rope strands and other rubbish. Inquiry evoked the frank admission from
the man in charge that this was to be ground up and used in making “potted ham.”...

Source: Locomotive Firemen’s Magazine, July-December, 1906

Document 4b

A NAUSEATING JOB, BUT IT MUST BE DONE.

Source: Utica Saturday Globe, 1906 (adapted)

4 Based on these documents, what is one reason President Theodore Roosevelt supported consumer
protection laws? [1]

Score
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Document 5

Source: New York Times, December 30, 1906 (adapted)
*Pure Food and Drug Act

5 Based on this advertisement, state one way the Pure Food and Drug Act would protect consumers. [1]

Score

U.S. Hist. & Gov't. — June °15 [21] [OVER]



Document 6

Eight months ago I signed into law the Wholesome Meat Act of 1967. That landmark bill
capped a crusade that had begun 60 years ago—T[in the presidency of Theodore Roosevelt] to
assure American housewives that the meat they served their families was pure, not harmful or
dirty or diseased.

Today I am proud to sign a bill that will extend the same coverage to all poultry products. It
is the fulfillment of a promise I made to every housewife—in my first consumer message just
after I became President.

In the early days of this century, Americans took for granted that there were risks in buying
food. They even joked about it in print. One newspaper printed a little poem:

“Mary had a little lamb,

And when she saw it sicken,

She shipped it off to packing town,

And now it’s labeled chicken.”

In 1968, we cannot tolerate the image, or the fact, of unwholesome food:
—Not when Americans last year consumed more than 12 billion pounds of poultry.

—Not when a full 13 percent of that supply—or 1.6 billion pounds—was subject to little or no
inspection because it didn’t cross State lines....

The Wholesome Poultry Products Act of 1968 will insure that dirty plants will have to clean
up or close down....

Source: President Lyndon B. Johnson, Statement Upon Signing the Wholesome Poultry Products Act,
August 19, 1968

6 Based on this document, how did President Lyndon B. Johnson continue the consumer protection action
begun by President Theodore Roosevelt? [1]

Score
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Document 7

...It ought to be possible, in short, for every American to enjoy the privileges of being American
without regard to his race or his color. In short, every American ought to have the right to be
treated as he would wish to be treated, as one would wish his children to be treated. But this is
not the case....

The heart of the question is whether all Americans are to be afforded equal rights and equal
opportunities, whether we are going to treat our fellow Americans as we want to be treated. If
an American, because his skin is dark, cannot eat lunch in a restaurant open to the public, if he
cannot send his children to the best public school available, if he cannot vote for the public
officials who represent him, if, in short, he cannot enjoy the full and free life which all of us want,
then who among us would be content to have the color of his skin changed and stand in his
place? Who among us would then be content with the counsels of patience and delay?...

Now the time has come for this Nation to fulfill its promise. The events in Birmingham and
elsewhere have so increased the cries for equality that no city or State or legislative body can
prudently choose to ignore them....

We face, therefore, a moral crisis as a country and as a people. It cannot be met by repressive
police action. It cannot be left to increase demonstrations in the streets. It cannot be quieted by
token moves or talk. It is a time to act in the Congress, in your State and local legislative body
and, above all, in all of our daily lives....

Source: President John F. Kennedy, Radio and Television Report to the American People on Civil Rights,
June 11, 1963

7 According to President John F. Kennedy, what is one inequality African Americans continued to face in
1963? [1]

Score
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Document 8

President Lyndon B. Johnson addresses the nation as he prepares to sign the Civil Rights Act of 1964.

My fellow Americans:

I am about to sign into law the Civil Rights Act of 1964. T want to take this occasion to talk
to you about what that law means to every American....

Americans of every race and color have died in battle to protect our freedom. Americans of
every race and color have worked to build a nation of widening opportunities. Now our
generation of Americans has been called on to continue the unending search for justice within
our own borders.

We believe that all men are created equal. Yet many are denied equal treatment....

We believe that all men are entitled to the blessings of liberty. Yet millions are being deprived
of those blessings—not because of their own failures, but because of the color of their skin.

The reasons are deeply imbedded in history and tradition and the nature of man. We can
understand—without rancor or hatred—how this all happened.

But it cannot continue. Our Constitution, the foundation of our Republic, forbids it. The
principles of our freedom forbid it. Morality forbids it. And the law I will sign tonight forbids it....

Source: President Lyndon B. Johnson, Radio and Television Remarks upon Signing the Civil Rights Bill, July 2, 1964,
Lyndon B. Johnson Library & Museum (adapted)

8 Based on this document, what is one reason President Lyndon B. Johnson supported the Civil Rights Act
of 1964? [1]

Score
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Document 9a

...The Civil Rights Act of 1964 also revealed that Congress really can change conditions in the
United States if it truly wishes to do so. The act ended virtually immediately and completely all
forms of public segregation in the nation, both North and South. The threat of cutting off U.S.
funds to government programs and business concerns that discriminate against minorities has
made “equal employment opportunity” and “affirmative action in hiring” fixed institutions in
American life. The act empowered the attorney general of the United States to sue for the
desegregation of schools, a program that has resulted in the use of school busing to achieve racial
balance in the nation’s schools. The act was the first national law to guarantee significant equal
rights for women, and it set the precedent for using cloture to stop a filibuster on a civil rights
bill—a precedent that was used in...[1968] to pass a national law [the Fair Housing Act]
guaranteeing equal housing opportunity....

Source: Robert D. Loevy, “A Brief History of the Civil Rights Act of 1964,” in Kozak and Ciboski, eds.,
The American Presidency, Nelson Hall, 1985 (adapted)

9a According to Robert D. Loevy, what were two eftects of the Civil Rights Act of 19647 [2]

(1)

Score

Score
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Document 9b

The Voting Rights Act was signed by President Lyndon B. Johnson in 1965.

...The [social and economic] system was working hard, by the late sixties and early seventies, to
contain the frightening explosiveness of the black [African American] upsurge. Blacks were
voting in large numbers in the South, and in the 1968 Democratic Convention three blacks were
admitted into the Mississippi delegation. By 1977, more than two thousand blacks held office in
eleven southern states (in 1965 the number was seventy-two). There were two Congressmen,
eleven state senators, ninety-five state representatives, 267 county commissioners, seventy-six
mayors, 824 city council members, eighteen sheriffs or chiefs of police, 508 school board
members. It was a dramatic advance. But blacks, with 20 percent of the South’s population, still
held less than 3 percent of the elective offices. A New York Times reporter, analyzing the new
situation in 1977, pointed out that even where blacks held important city offices: “Whites almost
always retain economic power.” After Maynard Jackson, a black, became mayor of Atlanta, “the
white business establishment continued to exert its influence.”. ..

Source: Howard Zinn, A People’s History of the United States, Harper Perennial, 2003

9b Based on this document, what was one eftect of the Voting Rights Act of 19657 [1]

Score
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Part B
Essay

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in your essay. Support your response with relevant facts,
examples, and details. Include additional outside information.

Historical Context:

Throughout United States history, presidents have taken actions that have had a
significant impact on the United States and American society. Three such presidential
actions were Andrew Jackson’s Indian removal policy, Theodore Roosevelt’s
support for consumer protection, and Lyndon Johnson’s support for civil

rights.

Task: Using the information from the documents and your knowledge of United States
history, write an essay in which you

Choose two presidential actions mentioned in the historical context and for each
* Describe the historical circumstances surrounding the president’s action

 Discuss the impact of the presidents action on the United States and/or on
American society

Guidelines:

In your essay, be sure to

e Develop all aspects of the task

Incorporate information from at least four documents

Incorporate relevant outside information

Support the theme with relevant facts, examples, and details

Use a logical and clear plan of organization, including an introduction and a conclusion
that are beyond a restatement of the theme
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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

e Raters read the task

e Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
June 2015

Theme: Organizations
Throughout United States history, individuals and groups have formed organizations to achieve specific
reforms. The reform efforts of these organizations have met with varying degrees of success.

Task: Identify two organizations that were formed to achieve a specific reform and for each
* Describe the historical circumstances surrounding the formation of the organization
* Discuss the degree to which the organization’s reform efforts were successful

You may use any organization from your study of United States history. Some suggestions you might
wish to consider include the American Anti-Slavery Society (1833), the National Woman Suffrage
Association (1869), the Woman’s Christian Temperance Union (1874), the American Federation of Labor
(1886), the Populist Party (1890), the Anti-Defamation League (1913), the United Farm Workers (1966), and
the National Organization for Women (1966).

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of four components (discussing the historical circumstances
surrounding the formation of each of two organizations and the degree to which each organization’s
reform efforts were successful).

2. Individuals who were involved in the organization may or may not be included in the discussion.

3. Government agencies may not be used as organizations formed by individuals and groups. However, the
degree to which an organization’s reform efforts were successful may include a discussion of
government agencies and actions, e.g., Populist Party’s call for currency reform helped lead to the
creation of the Federal Reserve Board.

4. The historical circumstances that led to the formation of the organization may be discussed from a broad
or a narrow perspective as long as they are supported by specific facts and details.

5. The degree to which the reform efforts were successful may consider immediate and/or long-term results.

6. The historical circumstances surrounding the formation of the organizations as well as the degree to
which their reform efforts were successful may be similar as long as separate and distinct information is
included for each organization, e.g., the National Association for the Advancement of Colored People
and the Southern Christian Leadership Conference resulted from similar circumstances and had similar
success, but the details will differ.

7. The degree to which the reform efforts were successful may be discussed from any perspective as long as
the position taken is supported by relevant historical facts and examples.

8. If more than two organizations are discussed, only the first two organizations may be scored.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical circumstances
surrounding the formation of each of two organizations and the degree to which each organization’s reform
efforts were successful

Is more analytical than descriptive (analyzes, evaluates, and/or creates™ information), e.g., American
Federation of Labor: connects the intolerable working conditions created during the Industrial Revolution
by big business and by laissez-faire policies to the formation of a union of skilled workers that endured a
long, slow struggle against entrenched antiunion bias from the public and government until New Deal
legislation gave unions the legal right to organize the workplace and established fair wages and hours;
Populist Party: connects the frustration of western farmers over falling crop prices and debt, and an eastern
conspiracy of government, banks, and railroads to the formation of a short-lived third political party whose
calls for currency reform, business regulation, and a greater voice in government were enacted by
Progressives a decade later and remain in place today

Richly supports the theme with relevant facts, examples, and details, e.g., American Federation of Labor:
Knights of Labor; “bread and butter” issues; 12-hour work days; 6-day weeks; industrial accidents;
injunctions; use of troops; trade unions; Samuel Gompers; Cigar Makers Union; white, native-born males;
collective bargaining; threat of strikes; political action; closed shop; Wagner Act of 1935; National Labor
Relations Board; Fair Labor Standards Act; merger with CIO; support for Democratic candidates; declining
union membership and power today; Populist Party: overproduction; gold standard; tight money; corrupt
Senate; short haul/long haul rates; rebates; National Grange; co-ops; Farmers’ Alliance; Omaha Platform;
bimetallism; graduated income tax; direct election of senators; success in many local, state and
congressional elections; William Jennings Bryan; Cross of Gold speech; combined with Democrats; 1896
election; 16th and 17th amendments; Federal Reserve Act; New Deal support for farmers

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the task less
thoroughly than the other aspects or by discussing one organization more thoroughly than the second
organization

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., American
Federation of Labor: discusses how poor working conditions during the era of big business and laissez-faire
policies led to the formation of the American Federation of Labor for skilled workers seeking fair wages and
hours and how they faced an uphill struggle against antiunionism by the government and the public that was
largely unchanged until the New Deal; Populist Party: discusses how western farmers’ frustrations with
government, banking, railroad practices, and tight money led to the formation of the Populist Party and how
the party sought political and economic reforms that were later adopted during the Progressive Era

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task for one organization have been thoroughly developed evenly and in depth, and
if the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

* [s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

* Minimally develops some aspects of the task

* [s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.

U.S. Hist. & Gov. Rating Guide - June 15 [5] Vol. 1



Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding the formation of the Populist Party and the Woman’s Christian
Temperance Union and the degree to which each organization’s reform efforts were successful

Is more analytical than descriptive (Populist Party: American farmers felt victimized by greedy
railroad barons, ruthless bankers, and corrupt government; their most central goal was to convert
America’s money supply from gold to gold- and silver-backed currency; they complained of an
eastern conspiracy that promoted policies which forced them into debt and bankruptcy; ordinary
people supported Populist candidates who would challenge laissez-faire and give them a greater voice
in government; the Populist Party won many state and local contests but was not successful in electing
a president; organization served as the foundation of ideas for reformers in the early 1900s; some
ideas such as the graduated income tax and direct election of senators became constitutional
amendments, the most powerful and permanent changes that can occur in government; Populist belief
that government should be concerned with the needs of the people became the basis for future
economic and political reforms; Woman’s Christian Temperance Union: early in the 19th century,
many citizens wanted to live a more godly and pure life and saw drunkenness as an obstacle to
obtaining holiness; women saw it as their social duty to promote the moderation of alcoholic
beverages; they saw alcohol as the major cause of poverty and domestic violence against women and
children; some local and state legislation was passed to ban alcohol; set the groundwork for both
Prohibition and women’s rights, which had great success in the early 20th century; the WCTU thought
it had met its ultimate goal with the Prohibition amendment because temperance reformers thought
banning alcohol would solve big-city problems like crime, prostitution and poverty; prohibition was a
bitter failure because crime and disrespect for the law drastically increased; although the temperance
movement failed to eliminate alcohol, it did succeed in motivating women to become involved in
other reform movements)

Richly supports the theme with relevant facts, examples, and details (Populist Party: unregulated
growth of business; farmers always in debt; bimetallism; inflation; Omaha Platform; government
control of railroads; Progressives; Federal Reserve System; Woman’s Christian Temperance Union:
Second Great Awakening; “separate spheres”; Frances Willard; feminist issue; Maine Law; 18th and
19th amendments; organized crime; noble experiment; 21st amendment)

Demonstrates a logical and clear plan of organization; includes an introduction that states the
organizations tried to help ease the growing pains that came with the transition to a more industrial
society and a conclusion that observes the organizations greatly affected the Progressive Era

Conclusion: Overall, the response fits the criteria for Level 5. In analyzing the degree to which the
organizations were successful, the response reveals a good understanding of the achievements of both the
Populist Party and Woman’s Christian Temperance Union.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding the formation of the Woman’s Christian Temperance Union and the
National Woman Suffrage Association and the degree to which each organization’s reform efforts
were successful

* Is more analytical than descriptive (Woman'’s Christian Temperance Union: the temperance
movement first sought to protect the home from drunken husbands; surge of immigrants into eastern
cities led the WCTU to become part of the nativist reaction; the WCTU thought that eliminating
alcohol would “Americanize” new immigrants by emphasizing the old traditional values of hard work
and clean living; alcohol was thought to be a leading cause of families living in poverty and urban
slums; domestic abuse within a family rose drastically when men drank because alcohol made them
violent and angry; it could be said that the WCTU did achieve their goal of banning alcohol, but their
success was short-lived and met with much resistance; crime skyrocketed as ordinary Americans
regularly broke the law; the American government admitted that it could not legislate the morals of
the people; National Woman Suffrage Association: the organization was created when men and
women were not equal in any way under the law and only males could vote; the convention shocked
the public by demanding that women be given the right to vote in elections; some women were
frustrated that the 15th amendment extended suffrage to former slaves, but did not include them; by
the end of the century, several western states allowed women to vote, but no southern state had
granted women suffrage; the 19th amendment gave women in every state the right to vote; today,
women make up over 50 percent of the electorate and can no longer be ignored; women have gone
from having no influence to holding over 100 seats in Congress)

* Richly supports the theme with relevant facts, examples, and details (Woman’s Christian Temperance
Union: cultural war; middle class, rural Protestants; newer Catholic and Jewish urban groups; wet
versus dry; 18th amendment; speakeasies; rum-running and bootlegging; demand for black market
alcohol; Al Capone; organized crime; Chicago; 21st amendment; National Woman Suffrage
Association: Seneca Falls Convention; Elizabeth Cady Stanton; Lucretia Mott; Susan B. Anthony was
arrested; 1872 election; suffragists; ratification)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response makes a clear
connection between temperance and nativism and includes a thorough discussion of the struggle for
woman’s suffrage. Furthermore, the response includes ample analysis of the degree to which each
organization was successful.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task for the Woman’s Christian Temperance Union and the Populist Party
Is both analytical and descriptive (Woman'’s Christian Temperance Union: during the Second Great
Awakening, religious leaders preached about moral behavior and the need for reform; these women
believed that it was their duty, as people of God, to bring an end to this evil that was destroying
society and families; Frances Willard became head of the WCTU with the goal of ending drinking and
domestic violence; 18th amendment declared sale and manufacture of alcohol illegal; not only did this
group help the prohibition movement, it also showed the power women possessed and influenced
equality for women; Prohibition became the law of the land but never captured the support of the
majority of the public; Populist Party: with the beginning of industrialization, farmers believed that
they were not receiving their fair share of prosperity that they deserved; farmers needed new
equipment, incurred more debt, charged higher railroad rates; graduated income tax was instated
during the Progressive movement; the debate over the use of silver or gold was a major political issue
during the elections of the late 1800s; today, neither standard is used for currency; the government
uses monetary policy to increase the money in circulation when the economy is sluggish; called
attention to reforms that were later adopted by the Progressives; a true grass-roots organization that
helped make America more democratic)

Supports the theme with relevant facts, examples, and details (Woman’s Christian Temperance
Union: “Devil’s drink”; Gilded Age; prayed on saloon floors; speeches in churches; vandalism of
saloons; Populist Party: Grange; railroad’s treatment of farmers; William Jennings Bryan; Cross of
Gold speech; gold standard maintained; strong third party; People’s Party)

Demonstrates a logical and clear plan of organization; includes an introduction that relates the origins
of the organizations to the issues hurting industrial workers and farmers and a conclusion that
mentions two modern-day reform organizations.

Conclusion: Overall, the response fits the criteria for Level 4. The response incorporates ample
discussion and analysis for most aspects of the task. However, a more detailed discussion of the degree to
which the Woman’s Christian Temperance Union’s efforts were successful would have strengthened the
response.
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Anchor Level 4-B

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the National
Association for the Advancement of Colored People more thoroughly than the Woman’s Christian
Temperance Union

Is both descriptive and analytical (National Association for the Advancement of Colored People: huge
association of both black and white reformers made to protect the rights of blacks who were the
victims of white supremacy in the South after the Civil War; state and local laws separated facilities
into “colored only” and “whites only”; justice was rare and lynching was often the outcome for certain
acts of African Americans; no public school in the United States can deny an education to someone
based on race; NAACP’s success is seen as the foundation of the modern civil rights movement;
moderate and nonviolent tactics have made it the oldest and most respected civil rights organization in
the United States; Woman'’s Christian Temperance Union: husbands would take their paycheck for the
week and spend it all in a local bar; women had fewer rights and no legal protection from abusive
husbands; many bonded together in this union to oppose the role of alcohol in the home and gain a
political voice outside it; Prohibition never really worked since the law was unpopular and very
difficult to enforce; impossible to keep the nation “dry”’; thousands of miles of coasts and borders
needed to be patrolled and protected; effect on the course of history was great indeed; Prohibition left
America under the threat of organized crime and with less respect for the law)

Supports the theme with relevant facts, examples, and details (National Association for the
Advancement of Colored People: Reconstruction; Plessy v. Ferguson, landmark decision; Brown v.
Board of Education: segregation; Jim Crow laws; monumental civil right acts; Woman’s Christian
Temperance Union: redacted by the 21st amendment; speakeasies); includes an inaccuracy (Woman's
Christian Temperance Union: 19th amendment made the manufacturing and selling of alcohol illegal)
Demonstrates a logical and clear plan of organization; includes an introduction that highlights the
need for civil rights and temperance reform and a conclusion that notes that the United States was
changed in different ways by the organizations

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a good
understanding of the organizations’ goals and their long-term impacts. However, further development of
the historical circumstances surrounding the formation of the Woman’s Christian Temperance Union
would have strengthened the response.
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Anchor Level 4-C

The response:

Develops all aspects of the task for the Woman’s Christian Temperance Union and the National
Association for the Advancement of Colored People

Is both descriptive and analytical (Woman'’s Christian Temperance Union: husbands would spend
their money on alcohol rather than food for their families; the temperance movement was a reaction to
problems made worse by industrialization and urbanization; Carry A. Nation was infamous for going
to bars and wrecking them; the movement reached its peak when the 18th amendment was passed; it
was also unsuccessful in that many people continued to drink, making their own liquor or buying
bootlegged alcohol; it is impossible to stop people from drinking because it is such a big part of our
culture; National Association for the Advancement of Colored People: since the end of slavery, whites
had used segregation to prevent African Americans from being equal; Plessy v. Ferguson allowed
“separate but equal” to continue; NAACP was instrumental in opposing all types of discrimination
and segregation; its greatest victory was when attorney Thurgood Marshall led the fight against
segregation in schools; Brown v. Board of Education made “‘separate but equal” illegal in schools;
nine African American children enrolled in a previously all white school in Little Rock, Arkansas;
NAACP was successful in lobbying for laws against segregation; NAACP still exists and is very
instrumental in using the legal system to safeguard equal rights for blacks)

Supports the theme with relevant facts, examples, and details (Woman'’s Christian Temperance
Union: alcohol was evil; husbands beat their wives; speakeasies; Prohibition was abolished; created
jobs during the Depression; commercials for alcohol; National Association for the Advancement of
Colored People: early 20th century; W. E. B. DuBois; provided lawyers for blacks; President
Eisenhower sent troops; 1964 Civil Rights Act)

Demonstrates a logical and clear plan of organization; includes an introduction that states that reform
groups are not always popular and a conclusion that notes both groups had an impact on United States
history

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a good
understanding of both reform organizations but lacks the depth and analysis of a Level 5 paper.
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Anchor Level 3-A

The response:

Develops all aspects of the task in little depth for the Woman’s Christian Temperance Union and in
some depth for the Populist Party

Is more descriptive than analytical (Woman'’s Christian Temperance Union: husbands would waste
family savings on liquor causing economic strain in the domestic sphere; alcohol-intoxicated men
would also inflict physical abuse to wives and children; this movement led to a more radical approach
to the issue of alcohol in which it would be banned completely; prohibition did not end the
consumption of alcohol but led to illegal organized crime in which liquor was smuggled and
distributed; speakeasies could be found on almost every block in major cities; the 18th amendment
was ultimately repealed; Populist Party: the Populist Party emerged from earlier efforts of the
National Grange, a union of farmers in the Midwest who sought to better their conditions; farmers
were caught when it came to their relationship with railroad companies; farmers felt slighted by the
government policies and felt that they favored eastern elite businessmen; was successful because it
allowed the farmer population to be represented in politics; highlighted the need for laws and reforms
that would benefit the farmers; some of their proposals like the income tax and direct election of
senators were later passed during the Progressive Era)

Includes some relevant facts, examples, and details (Woman'’s Christian Temperance Union: “demon
rum’’; teetotalism; Maine; Prohibition; moonshining; Populist Party: railroad had limited competition;
Interstate Commerce Act)

Demonstrates a satisfactory plan of organization; includes an introduction stating that the founders
intended the government to reflect the will of the governed and that organizations can address
injustice and a conclusion that observes the organizations differed in their degree of success

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates a general
understanding of the issues that led to the formation of the two organizations, but lacks adequate
discussion of the degree of the organizations’ success. Further analysis and historical detail would have
strengthened this response.
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Anchor Paper — Thematic Essay—Level 3 — B

Anchor Level 3-B

The response:

* Develops most aspects of the task in some depth for the American Federation of Labor and Populist
Party

* Is more descriptive than analytical (American Federation of Labor: the first truly successful national
labor union that sought to achieve better working hours, pay, and safer conditions; brought power to
the common middle class skilled worker by bringing workers together in a communal voice; worker
was provided with a voice and specific rights against big businesses and industry; AFL helped get a
few labor laws passed in the early 1900s; set the basis for labor unions of today; Populist Party:
throughout history, farmers have been trapped into a situation of permanent debt and low
compensation; the platform of the party sought several major reforms; establishing a cheap money
system with silver currency and inflation that would pump more money into the system, which would
allow farmers to pay off debts; goal to give farmers a fairer advantage through regulation of business
and to provide a greater voice in government; Populists died out although many of the planks of their
platform were incorporated and adopted by the Progressives in the early 20th century)

* Includes some relevant facts, examples, and details (American Federation of Labor: Samuel
Gompers; growing industry; Knights of Labor; bread and butter issues; collection of craft unions;
collective bargaining; umbrella technique; big business; Populist Party: drought; infestation; high
shipping costs; grain elevators; short haul; direct election of senators;17th amendment; third party)
includes an inaccuracy (Populist Party: regulation of railroads by Illinois v. Wabash)

* Demonstrates a satisfactory plan of organization; includes an introduction that relates both
organizations to the lives of working class citizens and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of the American Federation of Labor’s method of organization and the relative success of
its efforts to increase wages, but gives little attention to the historical circumstances that led to its
formation. The response does a better job of focusing on the task for the Populist Party.
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Anchor Level 3-C

The response:

Develops all aspects of the task in little depth for the Populist Party and the National Organization for
Women

Is more descriptive than analytical (Populist Party: the railroad business boomed and led to the
industrialization and closing of the West; seeing these issues and the unwillingness of the government
to do anything, the Populists called for the direct election of senators; the party failed to achieve all
their demands; the party did succeed in promoting the 17th amendment and the Hepburn and Elkins
Acts; many of the party’s platforms would soon be picked up by the major political parties; National
Organization for Women: at the end of World War II, many women were forced to leave their jobs in
factories and workshops and returned to their stay-at-home lives; unequal pay was given to women
and men; women could now clearly state their demands and lobby the government for equal rights;
Equal Rights Amendment was short one state’s vote; a definite gain would be Title IX which allowed
for funding to be given to females in high school and college athletics); includes faulty analysis
(Populist Party: the plight of the farmers only worsened with the completion of the transcontinental
railroad; farmers formed the Granger movement, which eventually turned into the Populist Party)
Includes some relevant facts, examples, and details (Populist Party: expand their markets; higher rates
for farmers; robber barons; rebates; Progressive Era; third party; National Organization for Women:
cult of domesticity; glass ceiling; feminists); includes several inaccuracies (Populist Party: the
railroad also took control of the telephone lines, making it more expensive and harder for farmers to
contact their markets; none of their candidates won any national level offices)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. A basic understanding of the historical
circumstances for the formation of these organizations and for their limited success is demonstrated in
descriptive statements and details. However, sweeping generalizations and inaccuracies weaken the effort.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task for the Woman’s Christian Temperance Union and the
National Woman Suffrage Association

* Is primarily descriptive (Woman'’s Christian Temperance Union: after the Great Awakening,
Americans wanted to cleanse society of its evil; alcohol ruined society in the eyes of many women
because it decreased the work ethic of men; tore families apart; the 18th amendment was eventually
passed; smuggling of alcohol occurred regularly; formed to rid America of “demon rum,” but the
organization’s success was quickly shot down; National Woman Suffrage Association: while male
American citizens could vote, women could not because they were considered inferior; African
American males were enfranchised with the passage of the 15th amendment; women now believed it
was their turn to gain suffrage; after a long battle for the vote, women got it with the passage of the
19th amendment)

* Includes few relevant facts, examples, and details (Woman'’s Christian Temperance Union:
speakeasies; repealed; 21st amendment; National Woman Suffrage Association: 13th and 14th
amendments)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances for the Woman’s Christian Temperance movement is supported by mostly accurate details
while the discussion of historical circumstances for the National Woman Suffrage Association relies on
broad generalizations. The response could have been strengthened by further developing the degree to
which these organizations were successful.
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Anchor Level 2-B

The response:

Develops some aspects of the task in some depth for the National Woman Suffrage Association and
the Woman’s Christian Temperance Union

Is primarily descriptive (National Woman Suffrage Association. voting rights were extended only to
white, of-age males that held property; as time progressed, voting laws and requirements became less
stringent and more inclusive; women were tired of being subordinate to and oppressed by their male
counterparts; gained the right that generations before them had fought valiantly to obtain; Woman'’s
Christian Temperance Union: women became fed up with the cycle of poverty caused by alcohol;
alcohol caused familial and spousal abuse; women came together to preserve the institution of
marriage and the family dynamic; their success is arguable in that they did pass the 18th amendment
which put Prohibition in place; widespread disapproval and violation of the law, in conjunction with
its lack of enforcement, led to its eventual repeal); includes faulty application (National Woman
Suffrage Association: these women came together at the Seneca Conference; women wanted to be
able to express their opinions publicly; Woman’s Christian Temperance Union: 18th amendment
made consumption of alcohol illegal)

Includes few relevant facts, examples, and details (National Woman Suffrage Association: Susan B.
Anthony; Elizabeth Cady Stanton; 19th amendment; Woman’s Christian Temperance Union: divorce;
wasted their money on alcohol); includes inaccuracies (in both organizations, the women came
together from a broad spectrum of social classes and geographic areas; National Woman Suffrage
Association: President Wilson passed the 19th amendment; Woman'’s Christian Temperance Union:
repeal with 20th amendment)

Demonstrates a general plan of organization; includes an introduction that is little more than a
restatement of the theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response shows a basic understanding
of the task and includes a few statements of analysis. However, the response lacks full development,
especially the historical circumstances surrounding the formation of the Woman’s Christian Temperance
Union.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task for the Woman’s Christian Temperance Union and the
American Federation of Labor

Is primarily descriptive (Woman’s Christian Temperance Union: fought for temperance; the 18th
amendment was passed, prohibiting the sale and manufacturing of alcohol; repealed by the 21st
amendment; American Federation of Labor: founded by Samuel Gompers in 1886 in an attempt to
gain rights for workers; during this time period, American industries were booming and many labor
rights were ignored; was the most successful labor union of the time; the AFL was not a single union
like the Knights of Labor, which included both skilled and unskilled workers); includes faulty
application and faulty analysis (Woman'’s Christian Temperance Union: 13th amendment abolished
slavery, 14th guaranteed citizenship and 15th gave African American males the right to vote,
successfully achieving the abolition of slavery permanently)

Includes few relevant facts, examples, and details (Woman’s Christian Temperance Union: goals
addressed by Progressive reforms; American Federation of Labor: minimum wage; 8-hour work day);
includes an inaccuracy (Woman'’s Christian Temperance Union: fought for reforms including slavery;
18th amendment prohibiting consumption of alcohol)

Demonstrates a general plan of organization; includes an introduction that connects American
reforming spirit to natural rights and a conclusion that observes that the American Federation of Labor
organized skilled workers

Conclusion: Overall, the response fits the criteria for Level 2. Although lengthy, some information in the
discussion of the Woman’s Christian Temperance Union is not relevant and predates the formation of that
organization. While the comparison of the membership and methods of American Federation of Labor to
those of the Knights of Labor enhances the discussion, the response should have included more details
about the success of this organization’s efforts.
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Anchor Level 1-A

The response:

Minimally develops some aspects of the task for the National Woman Suffrage Association and
Woman’s Christian Temperance Union

Is descriptive (National Woman Suffrage Association: women were not given the same rights as men;
they were not allowed to vote; the goal was that the Constitution would ratify or create a new
amendment that would give women suffrage; Woman'’s Christian Temperance Union: this resulted in
many husbands arriving home drunk and physically hurting their wives); lacks understanding
(National Woman Suffrage Association: this organization had three goals which would grant their
suffrage; this association was able to achieve their goal after failing in their other two methods;
Woman’s Christian Temperance Union: this was due to ratifying the United States Constitution which
stated the ban on the selling of alcohol; this shows that the women were able to achieve a goal of
temperance that allowed them not to face the abuse of their husbands after his day from work)
Includes few relevant facts, examples, or details (National Woman Suffrage Association: not fully
equal; Woman’s Christian Temperance Union: in the age of staying home; end the selling of alcohol);
includes inaccuracies (National Woman Suffrage Association: women still had to vote for whomever
her spouse voted for; Woman’s Christian Temperance Union: in the future, the selling of alcohol will
be allowed)

Demonstrates a general plan of organization; includes an introduction that identifies the groups and
their basic goals and a conclusion that notes that even though women were not equal they were able to
bring about reforms

Conclusion: Overall, the response fits the criteria for Level 1. A minimal understanding of the task is
demonstrated in details used to discuss the historical circumstances of these organizations. Repetition and
a mix of relevant and irrelevant information weaken the response.
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Anchor Level 1-B

The response:

Minimally addresses all aspects of the task for the Woman’s Christian Temperance Union and the
American Federation of Labor

Is descriptive (Woman'’s Christian Temperance Union: part of the temperance movement to ban
alcohol because men took it a little bit overboard; it did become banned for awhile, until it was
unbanned; American Federation of Labor: this was when people were working long hours with little
pay); includes weak application (American Federation of Labor: kids were dying because of
dangerous machines and taken advantage of)

Includes very few relevant facts, examples, or details (Woman'’s Christian Temperance Union:
protested); includes an inaccuracy (American Federation of Labor: 1913)

Demonstrates a general plan of organization; includes an introduction and conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 1. The response shows a limited
understanding of the task for these organizations. Overgeneralizations and a lack of clear connections
weaken the response.

U.S. Hist. & Gov. Rating Guide - June 15 [48] Vol. 1




Thematic Essay—Practice Paper — A

U.S. Hist. & Gov. Rating Guide - June ’15




Thematic Essay—Practice Paper — A

U.S. Hist. & Gov. Rating Guide - June 15 [50] Vol. 1



Thematic Essay—Practice Paper — A

U.S. Hist. & Gov. Rating Guide - June 15 [51] Vol. 1



Thematic Essay—Practice Paper — B

U.S. Hist. & Gov. Rating Guide - June 15 [52] Vol. 1



Thematic Essay—Practice Paper — B

results

U.S. Hist. & Gov. Rating Guide - June 15 [53] Vol. 1



Thematic Essay—Practice Paper — C

U.S. Hist. & Gov. Rating Guide - June 15 [54] Vol. 1



Thematic Essay—Practice Paper — C

U.S. Hist. & Gov. Rating Guide - June 15 [55] Vol. 1



Thematic Essay—Practice Paper — C

U.S. Hist. & Gov. Rating Guide - June 15 [56] Vol. 1



Thematic Essay—Practice Paper — D

sutfraoe
130} )

U.S. Hist. & Gov. Rating Guide - June 15 [57] Vol. 1



Thematic Essay—Practice Paper — D

gmwcml the 1 2th amendment

U.S. Hist. & Gov. Rating Guide - June 15 [58] Vol. 1



Thematic Essay—Practice Paper — E

U.S. Hist. & Gov. Rating Guide — June ’15 [59] Vol. 1



Thematic Essay—Practice Paper — E

U.S. Hist. & Gov. Rating Guide - June 15 [60] Vol. 1



Practice Paper A—Score Level 5

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding the formation of the Woman’s Christian Temperance Union and the
Populist Party and the degree to which each organization’s reform efforts were successful

Is more analytical than descriptive (Woman'’s Christian Temperance Union: during this time, the idea
of what a person does in their lifetime influences whether they go to heaven or hell; both groups were
accustomed to drinking alcoholic beverages like Irish whiskey and German beer; the WCTU drew its
greatest support from the rural heartland of America; criticized the drinking of immigrants in the
cities; during World War I, anti-immigrant feelings further incited the movement to ban alcohol; the
rich attended “Gatsby-like” parties where bootleg alcohol flowed freely while the poor distilled spirits
in their barns and bathtubs; the 18th amendment’s failure to change moral behavior is used by
supporters of legalizing marijuana; Populist Party: during the late 1800s, many railroads began to
consolidate into monopolies; charged farmers in the west high prices to have their goods transported
even over short distances; took ideas from the Granger movement such as public ownership of the
railroads and government establishment of railroad rates; demanded a greater voice in government;
included a broader platform that was deemed radical by the eastern establishment; in contrast to the
WCTU, the Populist Party failed in the short term, but many of their goals were later adopted by
Progressives; instead of laissez-faire, businesses are regulated by the government; amendments for the
direct election of senators and an income tax have been adopted; Federal Reserve System controls the
supply of money)

Richly supports the theme with relevant facts, examples, and details (Woman'’s Christian Temperance
Union: Second Great Awakening; domestic abuse; Irish-Catholic immigrants; German immigrants;
shutting down of saloons; 18th amendment; Roaring Twenties; Great Depression; 21st amendment
repealed the 18th; Populist Party: robber barons; Cornelius Vanderbilt; John D. Rockefeller; rebates;
free coinage of silver would increase the money supply; third party; William Jennings Bryan ran as a
Democrat; lost the election of 1896 to William McKinley, a Republican)

Demonstrates a logical and clear plan of organization; includes an introduction and conclusion that
note that the Woman’s Christian Temperance Union was successful for a brief time while the reforms
the Populists demanded still exist today

Conclusion: Overall, the response fits the criteria for Level 5. The response thoroughly explores the
historical circumstances surrounding the formation of the Woman’s Christian Temperance Union and the
Populist Party. The degree of success of these organizations is discussed and then the relationship
between the organizations’ efforts and modern day society is noted.
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Practice Paper B—Score Level 3

The response:

Develops all aspects of the task in little depth for the National Woman Suffrage Association and the
Woman’s Christian Temperance Union

Is more descriptive than analytical (National Woman Suffrage Association: the women at this
convention believed that they deserved equality and the right to vote like men; states in the West
started giving women suffrage because they were working on the farms and doing the same work that
their husbands were doing; during World War I, women were able to prove themselves equal to men
by taking their jobs while the men were fighting in the war, Woman’s Christian Temperance Union:
the consumption of alcohol caused domestic violence; members would even go into saloons and bars
and break any bottle that contained alcohol; many people tried making their own alcohol; 18th
amendment increased the amount of organized crime in the United States); includes faulty application
(National Woman Suffrage Association: Congress passed the 19th amendment; Woman'’s Christian
Temperance Union: Congress passed the 18th amendment; Congress passed another amendment to
cancel out the 18th amendment)

Includes some relevant facts, examples, and details (National Woman Suffrage Association: Susan B.
Anthony; Elizabeth Cady Stanton; Seneca Falls, NY; helped the war effort; nurses for the army;
Woman’s Christian Temperance Union: many church-going women; bathtub gin; moonshine)
Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme and a
conclusion that briefly reiterates the degree of success of the organizations

Conclusion: Overall, the response fits the criteria for Level 3. A general knowledge of the task is
demonstrated in the facts and details. However, the historical circumstances for the Woman’s Christian
Temperance Union are lightly developed and the degree of success of the National Woman Suffrage
Association only mentions that the 19th amendment gave women the right to vote. Understanding of the
process by which amendments become part of the Constitution is faulty.
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Practice Paper C—Score Level 4

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the Woman’s Christian
Temperance Union more thoroughly than the Populist Party

Is both descriptive and analytical (Woman’s Christian Temperance Union: part of a wider reform
movement that sought to create a more perfect society; drew a great deal of support from middle class,
white, Protestant families in rural areas; much of the effort came from women who were concerned
about poverty, domestic abuse and the effects on the family; mostly rural areas, small towns, and farm
states passed dry laws that prohibited alcohol; in practice, the prohibition amendment was a dismal
failure as people ignored the law and found liquor wherever they could; rural religious areas had solid
success, but urban America could not be forced to stop drinking; many normally law-abiding
Americans broke the prohibition law; Populist Party: result of a marked dissatisfaction with the two
major political parties who were concerned only with the interests of big business and industrial
growth; growing unity among farming people mostly in the West, with the rise of the Grangers and
the Alliance movement; grassroots movements built around and glorifying the common people seen in
the 99% movement today; never successful in electing a president, but it sent many senators and
representatives to the United States Congress during the late 1800s; made the two major parties
change their positions and policies to attract more voters, which is the most a third party usually
accomplishes; during the Progressive Era, the major parties enacted Populist ideals; income tax was
more equitable way to raise revenue; senators would now be directly chosen by citizens instead of by
state legislatures; the term populist continues to be used to describe leaders who focus on the needs of
everyday people instead of special interest groups)

Supports the theme with relevant facts, examples, and details (Woman’s Christian Temperance
Union: industrialization and fast growing cities; settlement houses; Carry Nation; organized meetings;
distributed literature; 18th amendment repealed; Populist Party: rural roots; tight money; unfair
taxation; discrimination by railroads and banks)

Demonstrates a logical and clear plan of organization; includes an analytical introduction and a
conclusion that summarizes the theme of the essay

Conclusion: Overall, the response fits the criteria for Level 4. The response exhibits solid understanding
and critical thinking for both organizations. Although the discussion of the Populist Party contains some
good analysis, it is would have benefited if more details and examples were included.
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Practice Paper D—Score Level 2

The response:

Minimally develops all aspects of the task for the National Woman Suffrage Association and the
Woman’s Christian Temperance Union

Is primarily descriptive (National Woman Suffrage Association: the United States never realized
women as equal to men and this was directly connected to women’s “cult of domesticity”; another
leader of this association was Susan B. Anthony, who was a major proponent of women’s rights; this
association of women achieved suffrage with the passage of the 19th amendment; Woman’s Christian
Temperance Union: men were becoming addicted to alcohol and it was affecting the everyday lives of
society; they got young Americans involved by having children hand out pamphlets and spread
awareness to the mounting and demonic issue; passage of the 18th amendment banned the sale and
consumption of alcohol; during the 1920s, speakeasies and the illegal sale of alcohol took over)
Includes few relevant facts, examples, and details (National Woman Suffrage Association: Elizabeth
Cady Stanton; Woman'’s Christian Temperance Union: violence and crime; overturned with 21st
amendment); includes an inaccuracy (National Woman Suffrage Association: this group actually
wrote a declaration to the rights of sentiments)

Demonstrates a general plan of organization; includes an introduction that states the organizations’
efforts led to significant amendments and a conclusion that states the organizations defied the odds to
achieve their goals

Conclusion: Overall, the response fits the criteria for Level 2. The response relies on overgeneralizations
and repetition to address the task. The discussion of the historical circumstances of the Woman’s
Christian Temperance Union is stronger than the discussion for the National Woman Suffrage
Association. Constitutional amendments are cited as proof of the success of both organizations, but they
are not discussed in any detail.
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Practice Paper E—Score Level 3

The response:

* Develops all aspects of the task in little depth for the Populist Party and the American Anti-Slavery
Society

* [s more descriptive than analytical (Populist Party: a third political party founded to help struggling
farmers; pushed for economic reforms to better their conditions, especially for inflation of currency
and lower railroad rates; argued that adding silver would help stabilize the economy and help farmers
pay their debts; William Jennings Bryan’s “Cross of Gold” speech rallied support for the cause but it
later failed; did achieve some gains with antitrust bills and some other reforms; died out when the
Democratic Party adopted a few of their ideas; American Anti-Slavery Society: wanted to end the
international slave smuggling and bring an end to the buying and selling of African peoples; held
rallies in the northern states to build support for the movement and spread information about the
horrors of slavery; called for immediate and uncompensated emancipation of all slaves in the United
States; immediate abolition brought fear to many southerners; the movement lasted up until the end of
the Civil War when slavery ended; African Americans would have to wait another hundred years until
they were truly accepted into society); includes faulty application (American Anti-Slavery Society:
Congress amended the Constitution)

* Includes some relevant facts, examples, and details (Populist Party: gold standard; direct election of
senators; American Anti-Slavery Society: British Anti-Slavery Society; William Lloyd Garrison;
Frederick Douglass; radical)

* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion that are
little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of the task by describing the most important goals of both organizations. Although the
response states why each group ended, it minimally develops the level of success of each organization.
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United States History and Government Specifications
June 2015

Part 1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History 29131 15512413612322’222522624, 27,28,

2—World History 35, 37, 38, 47
3—Geography 1, 15, 39, 46
4—Economics 3,17, 18, 21, 25, 26, 30, 43, 44, 48

5—Civics, Citizenship, and Government | 2, 4,6, 7, 8,9, 11, 19, 32, 40, 49

Parts II and III by Theme and Standard

Theme STANDARDS
Reform Movements; Standards 1, 3, 4, and 5: United
. Individuals, Groups, States and New York History;
Thematic Essay Institutions; Civic Values; Geography; Economics;
Economic Systems; Civics, Citizenship, and

Immigration and Migration Government
Presidential Decisions and | Standards 1, 3, 4, and 5: United

Actions; Civic Values; States and New York History;

Document-based Essay | Constitutional Principles; Geography; Economics;
Reform Movements; Civics, Citizenship, and
Places and Regions Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2015
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nvsed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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UNITED STATES HISTORY AND GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part III A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer

papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the students final examination score. The conversion chart for this examination is located at
http://www.pl2.nysed.gov/assessment/ and must be used for determining the final examination score.
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United States History and Government
Part A Specific Rubric
Document-Based Question
June 2015

Document 1

... The Southeastern Indians were particularly vulnerable. The traffic in deerskins, in which they
had been intimately involved, had increasingly been replaced by a thriving cotton trade—
spurred on by the invention of the cotton gin...[1793]—in which they were at best marginal
producers and at worst obstacles to land-hungry whites. Much of their remaining territory was
rich farmland, and the more they ‘improved’ it in the hope of turning themselves into acceptable
neighbours, the more desirable they made it to would-be plantation-owners. A popular song at
the time went:

All T ask in this creation
Is a pretty little wife and a big plantation
Way up yonder in the Cherokee Nation....

Source: James Wilson, The Earth Shall Weep: A History of Native America, Grove Press, 1998 (adapted)

1  According to James Wilson, what was one reason Native American Indians in the Southeast were
removed from their native lands?

Score of 1:
* States a reason Native American Indians in the Southeast were removed from their native lands according to
James Wilson
Examples: the cotton gin had made their land more valuable for cotton production; the cotton gin had

helped to increase the cotton trade in which they were marginal producers; they were
obstacles to land-hungry whites; they had improved their land, making it desirable; their rich
farmland was desirable to would-be plantation owners; traffic in deerskins had increasingly
been replaced by the cotton trade; they did not produce much cotton and cotton could be
produced on their land

Score of 0:
* Incorrect response
Examples: traffic in deerskins had increased; cotton would not grow on their land; their farmland was
poor; they were acceptable neighbors; turning themselves into acceptable neighbors
* Vague response
Examples: there was traffic; they were involved; there was a popular song; vulnerable
* No response
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Document 2

President Andrew Jackson had signed the Indian Removal Act on May 28, 1830.

... The consequences of a speedy removal will be important to the United States, to individual
States, and to the [Native American] Indians themselves. The pecuniary [financial] advantages
which it promises to the Government are the least of its recommendations. It puts an end to all
possible danger of collision between the authorities of the General [Federal] and State
Governments on account of the Indians. It will place a dense and civilized population in large
tracts of country now occupied by a few savage hunters. By opening the whole territory between
Tennessee on the north and Louisiana on the south to the settlement of the whites it will
incalculably [greatly] strengthen the SW [southwestern] frontier and render the adjacent States
strong enough to repel future invasions without remote aid. It will relieve the whole State of
Mississippi and the western part of Alabama of Indian occupancy, and enable those States
to advance rapidly in population, wealth, and power. It will separate the Indians from immediate
contact with settlements of whites; free them from the power of the States; enable them
to pursue happiness in their own way and under their own rude [primitive] institutions;
will retard [slow] the progress of decay, which is lessening their numbers, and perhaps cause
them gradually, under the protection of the Government and through the influence of good
counsels, to cast off their savage habits and become an interesting, civilized, and Christian
community. These consequences, some of them so certain and the rest so probable, make
the complete execution of the plan sanctioned by Congress [Indian Removal Act] at their last
session an object of much solicitude [concern]....

Source: President Andrew Jackson, Second Annual Message to Congress, December 6, 1830
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2

According to President Andrew Jackson, what were fwo reasons for establishing an Indian
removal policy?

Score of 2 or 1:

Award 1 credit (up to a maximum of 2 credits) for each different reason for establishing an Indian
removal policy according to President Andrew Jackson
Examples: it will be financially advantageous to the government; it will put an end to all possible

danger of collision between the authorities of the general and state governments on
account of Native American Indians; it will free the Native American Indians from the
power of the states; it will open territory to the settlement of whites; it will place a
dense and civilized population in large tracts of country occupied by a few hunters; it
will strengthen the Southwestern frontier; it will render states adjacent to Tennessee
and Louisiana strong enough to repel future invasions without remote aid; it will
relieve the state of Mississippi and the western part of Alabama of Native American
Indian occupancy; it will enable the state of Mississippi and the western part of
Alabama to advance rapidly in population or wealth or power; it will separate the
Native American Indians from immediate contact with settlements of whites; it will
enable Native American Indians to pursue happiness in their own way/to pursue
happiness under their own institutions; it may help Native American Indians to cast off
their savage habits; it may help Native American Indians become a civilized and
Christian community; it will slow the progress of decay, which is lessening the number
of Native American Indians

Note: To receive maximum credit, two different reasons for establishing an Indian removal policy must

be stated. For example, it will be financially advantageous to the government and it will give
wealth to the government is the same reason expressed in different words. In this and similar
cases, award only one credit for this question.

Score of 0:

Incorrect response
Examples: it will increase contact with white settlements; it will put the government in debt; it will
increase collision between the general and state governments
Vague response
Examples: there were consequences; it will be a speedy removal; it will be important; execution of
the plan is an object of much concern; the progress of decay; lessening their numbers
No response
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Document 3a

Indian Removal, 1830-1854
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Source: Irving F. Ahlquist et al., United States History, Addison-Wesley, 1984 (adapted)

Document 3b

...It was natural, at a time when the national territory seemed almost illimitable [unlimited] and
contained many millions of acres far outside the bounds of civilized settlements, that a policy
should have been initiated which more than aught [anything] else has been the fruitful source of
our [Native American] Indian complications.

I refer, of course, to the policy of dealing with the various Indian tribes as separate
nationalities, of relegating them by treaty stipulations to the occupancy of immense reservations
in the West, and of encouraging them to live a savage life, undisturbed by any earnest and well-
directed efforts to bring them under the influences of civilization.

The unsatisfactory results which have sprung from this policy are becoming apparent to all.

As the white settlements have crowded the borders of the reservations, the Indians,
sometimes contentedly and sometimes against their will, have been transferred to other hunting
grounds, from which they have again been dislodged whenever their new-found homes have
been desired by the adventurous settlers.

These removals and the frontier collisions by which they have often been preceded have led
to frequent and disastrous conflicts between the races....

Source: President Chester A. Arthur, Message to Congress, December 6, 1881
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3 Based on these documents, what were rwo effects of federal removal policies on Native American
Indians?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different effect of federal removal policies on
Native American Indians
Examples: Native American Indians were removed to Indian territory/Native American Indians were

relegated to reservations in the West/tribes living east of the Mississippi River were moved
west/many tribes were moved west of the Mississippi/they migrated west/ they lost their
homelands; former Indian lands were claimed by white settlers/by white settlers in
Wisconsin/Michigan/Indiana/Illinois/Tennessee/Mississippi/Alabama/Florida/Georgia/North
Carolina; different Indian nations/tribes were moved to the same territory; Indians were
encouraged to live a savage life/to live undisturbed by any efforts to bring them under the
influence of civilization/they have not been civilized; they have been transferred, sometimes
against their will, to other hunting grounds; white settlements crowded the borders of
reservations sometimes forcing them to move/Native American Indians have been forced to
move when their new-found homes were desired by white settlers; they have been involved
in frontier collisions; conflicts between races have been frequent or disastrous; Trail of
Tears; white settlers crowded them out; Indian lands were ceded

Note: To receive maximum credit, two different effects of federal removal policies on Native American
Indians must be stated. For example, white settlements crowded the borders of reservations sometimes
forcing them to move and white settlers have forced them to move when their new-found homes were
desired are the same effect expressed in different words. In this and similar cases, award only one credit
for this question.

Score of 0:
* Incorrect response
Examples: they stayed east of the Mississippi River; they became separate nationalities; they received
all the land in the West; national territory seemed unlimited
* Vague response
Examples: there were millions of acres; there were complications; settlers were adventurous
* No response
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Document 4a

In 1906 President Theodore Roosevelt appointed a commission to investigate practices in meatpacking
plants. This is an excerpt from the commission’s findings that were presented to Congress.

...The results of our observations have already been partly given. Other instances of how
products may be made up, and still secure the stamp of government inspection, are here given.
In one well-known establishment we came upon fresh meat being shoveled into barrels, and a
regular proportion being added of stale scraps that had lain on a dirty floor in the corner of a room
for some days previous. In another establishment equally well known, a long table was noted
covered with several hundred pounds of cooked scraps of beef and other meats. Some of these
meat scraps were dry, leathery and unfit to be eaten; and in the heap were found pieces of pigskin,
and even some bits of rope strands and other rubbish. Inquiry evoked the frank admission from
the man in charge that this was to be ground up and used in making “potted ham.”...

Source: Locomotive Firemen’s Magazine, July-December, 1906

Document 4b

A NAUSEATING JOB, BUT IT MUST BE DONE.

Source: Utica Saturday Globe, 1906 (adapted)
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4 Based on these documents, what is one reason President Theodore Roosevelt supported consumer
protection laws?

Score of 1:
» States a reason President Theodore Roosevelt supported consumer protection laws based on these
documents

Examples: bad practices in meatpacking plants had been found by investigators; he learned that in some
plants fresh meat was shoveled into barrels with a regular proportion of stale scraps that had
lain on a dirty floor; some meat products were made from scraps unfit to be eaten/some meat
scraps were dry or leathery or unfit to be eaten/bad things were being ground up and put in
the meat; the commission reported that pieces of pigskin/bits of rope strands/rubbish were
found with meat scraps/were ground up to make “potted ham”; to deal with the meat scandal;
Roosevelt was nauseated by the meat scandal; he learned poor quality meat was being sold to
the public; report of commission investigating meatpacking plants showed terrible conditions

Score of 0:
* Incorrect response
Examples: to stop the investigation of meatpacking plants; to end government inspection; to issue
stamps of government inspection
* Vague response
Examples: to complete observations; establishments were well known; a nauseating job; unfit to be
eaten; rope strands and other rubbish
* No response
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Document 5

Source: New York Times, December 30, 1906 (adapted)
*Pure Food and Drug Act

5 Based on this advertisement, state one way the Pure Food and Drug Act would protect consumers.

Score of 1:
* States a way the Pure Food and Drug Act would protect consumers based on this advertisement
Examples: it would guarantee that all packages of Postum Cereal/Grape-Nuts/Elijah’s Manna would not
be adulterated or misbranded; the manufacture/sale/transportation of adulterated or
misbranded or poisonous or deleterious foods or drugs/medicines or liquors would be
prevented; it encouraged Postum Cereal Co. to guarantee that all packages of Postum
Cereal/Grape-Nuts/Elijah’s Manna met the standards of the Pure Food and Drug Act

Score of 0:
* Incorrect response
Examples: only cereal products had to comply with the law; Postum Cereal would not have to meet the
standards of the Pure Food and Drug Act; Postum Cereal has always been truthful; they can
be sold by any jobber or retailer; it was signed by a notary public; Congress approved it
e Vague response
Examples: it is guaranteed; there are other purposes
* No response
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Document 6

Eight months ago I signed into law the Wholesome Meat Act of 1967. That landmark bill
capped a crusade that had begun 60 years ago—[in the presidency of Theodore Roosevelt] to
assure American housewives that the meat they served their families was pure, not harmful or
dirty or diseased.

Today I am proud to sign a bill that will extend the same coverage to all poultry products. It
is the fulfillment of a promise I made to every housewife—in my first consumer message just
after I became President.

In the early days of this century, Americans took for granted that there were risks in buying
food. They even joked about it in print. One newspaper printed a little poem:

“Mary had a little lamb,

And when she saw it sicken,

She shipped it off to packing town,

And now it’s labeled chicken.”

In 1968, we cannot tolerate the image, or the fact, of unwholesome food:
—Not when Americans last year consumed more than 12 billion pounds of poultry.

—Not when a full 13 percent of that supply—or 1.6 billion pounds—was subject to little or no
inspection because it didn’t cross State lines....

The Wholesome Poultry Products Act of 1968 will insure that dirty plants will have to clean
up or close down....

Source: President Lyndon B. Johnson, Statement Upon Signing the Wholesome Poultry Products Act,
August 19, 1968

6 Based on this document, how did President Lyndon B. Johnson continue the consumer protection
action begun by President Theodore Roosevelt?

Score of 1:
* States how President Lyndon B. Johnson continued the consumer protection action begun by President
Theodore Roosevelt according to this document
Examples: he signed into law the Wholesome Meat Act of 1967; he capped Roosevelt’s crusade to

assure American housewives that the meat they served their families is pure/is not harmful or
is not dirty or diseased; he acted to make sure that unwholesome food would not be tolerated;
his bill extended coverage to all poultry products; he insured poultry that does not cross state
lines would be inspected; he insured dirty plants would have to clean up; he insured dirty
plants would have to close down; he signed the Wholesome Poultry Products Act of 1968

Score of 0:
* Incorrect response
Examples: he did not sign the Wholesome Meat Act/Wholesome Poultry Products Act; his bill reduced
coverage of poultry products; he put a stop to Roosevelt’s crusade

* Vague response

Examples: capped the crusade; gave a message; the newspaper printed a poem
* No response
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Document 7

...It ought to be possible, in short, for every American to enjoy the privileges of being American
without regard to his race or his color. In short, every American ought to have the right to be
treated as he would wish to be treated, as one would wish his children to be treated. But this is
not the case....

The heart of the question is whether all Americans are to be afforded equal rights and equal
opportunities, whether we are going to treat our fellow Americans as we want to be treated. If
an American, because his skin is dark, cannot eat lunch in a restaurant open to the public, if he
cannot send his children to the best public school available, if he cannot vote for the public
officials who represent him, if, in short, he cannot enjoy the full and free life which all of us want,
then who among us would be content to have the color of his skin changed and stand in his
place? Who among us would then be content with the counsels of patience and delay?...

Now the time has come for this Nation to fulfill its promise. The events in Birmingham and
elsewhere have so increased the cries for equality that no city or State or legislative body can
prudently choose to ignore them....

We face, therefore, a moral crisis as a country and as a people. It cannot be met by repressive
police action. It cannot be left to increase demonstrations in the streets. It cannot be quieted by
token moves or talk. It is a time to act in the Congress, in your State and local legislative body
and, above all, in all of our daily lives....

Source: President John F. Kennedy, Radio and Television Report to the American People on Civil Rights,
June 11, 1963

7 According to President John F. Kennedy, what is one inequality African Americans continued to face
in 1963?

Score of 1:
e States an inequality African Americans continued to face in 1963 according to President John F. Kennedy
Examples: lack of equal rights; lack of equal opportunities; African Americans are not able to eat lunch
in a restaurant open to the public; they cannot send their children to the best public school
available; they cannot vote for public officials who represent them; African Americans are
unable to enjoy the privileges of being American; they cannot enjoy the full and free life;
they are not treated as we want to be treated; repressive police action

Score of 0:
* Incorrect response
Examples: they have no opportunities; they cannot send their children to school; demonstrations have
increased; they enjoy the privileges of being American; they should be content with the
counsel of patience and delay
* Vague response
Examples: to fulfill a promise; we/they are facing a moral crisis
* No response
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Document 8

President Lyndon B. Johnson addresses the nation as he prepares to sign the Civil Rights Act of 1964.

My fellow Americans:

I am about to sign into law the Civil Rights Act of 1964. I want to take this occasion to talk
to you about what that law means to every American....

Americans of every race and color have died in battle to protect our freedom. Americans of
every race and color have worked to build a nation of widening opportunities. Now our
generation of Americans has been called on to continue the unending search for justice within
our own borders.

We believe that all men are created equal. Yet many are denied equal treatment....

We believe that all men are entitled to the blessings of liberty. Yet millions are being deprived
of those blessings—not because of their own failures, but because of the color of their skin.

The reasons are deeply imbedded in history and tradition and the nature of man. We can
understand—without rancor or hatred—how this all happened.

But it cannot continue. Our Constitution, the foundation of our Republic, forbids it. The
principles of our freedom forbid it. Morality forbids it. And the law I will sign tonight forbids it....

Source: President Lyndon B. Johnson, Radio and Television Remarks upon Signing the Civil Rights Bill, July 2, 1964,
Lyndon B. Johnson Library & Museum (adapted)

8 Based on this document, what is one reason President Lyndon B. Johnson supported the Civil Rights
Act of 1964?

Score of 1:
* States a reason President Lyndon B. Johnson supported the Civil Rights Act of 1964 according to this
document
Examples: Americans of every race and color have died in battle to protect our freedom; Americans of

every race and color have worked to build a nation of widening opportunities; to increase
justice/to continue the unending search for justice within our own borders; we/he believed all
men are created equal; no one should be denied equal treatment/to be sure that the denial of
equal treatment does not continue; because all men are entitled to the blessings of liberty; to
ensure that the millions who are being deprived because of the color of their skin get the
blessings of liberty; the Constitution or the foundations of our Republic forbid denial of
equal treatment; principles of our freedom/morality forbid denial of equal treatment

Score of 0:
* Incorrect response
Examples: it is not in the Constitution; foundations of our Republic forbid equal treatment; it continues
the denial of equal treatment; he wanted to talk about the law
* Vague response
Examples: it is the foundation; it means everything; it cannot continue; deeply imbedded in our history
* No response
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Document 9a

...The Civil Rights Act of 1964 also revealed that Congress really can change conditions in the
United States if it truly wishes to do so. The act ended virtually immediately and completely all
forms of public segregation in the nation, both North and South. The threat of cutting off U.S.
funds to government programs and business concerns that discriminate against minorities has
made “equal employment opportunity” and “affirmative action in hiring” fixed institutions in
American life. The act empowered the attorney general of the United States to sue for the
desegregation of schools, a program that has resulted in the use of school busing to achieve racial
balance in the nation’s schools. The act was the first national law to guarantee significant equal
rights for women, and it set the precedent for using cloture to stop a filibuster on a civil rights
bill—a precedent that was used in...[1968] to pass a national law [the Fair Housing Act]
guaranteeing equal housing opportunity....

Source: Robert D. Loevy, “A Brief History of the Civil Rights Act of 1964,” in Kozak and Ciboski, eds.,
The American Presidency, Nelson Hall, 1985 (adapted)

9a According to Robert D. Loevy, what were two effects of the Civil Rights Act of 1964?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different effect of the Civil Rights Act of 1964
according to Robert D. Loevy
Examples: it ended all forms of public segregation in the nation/it ended all forms of public segregation

in the North and the South; government programs that discriminate against minorities face
the threat of a cut-off of United States funds; business concerns that discriminate against
minorities face the threat of a cutoff of United States funds; equal employment opportunity
has become a fixed institution in American life; affirmative action in hiring has become a
fixed institution in American life; the attorney general of the United States is empowered to
sue for desegregation of schools; desegregation of schools resulted in the use of school
busing to achieve racial balance; significant equal rights were guaranteed for women; it set
the precedent for using cloture to stop a filibuster on a civil rights bill; affirmative action; the
precedent of cloture was used to pass the Fair Housing Act

Note: To receive maximum credit, two different effects of the Civil Rights Acts of 1964 must be stated. For
example, school desegregation efforts were strengthened and school busing was implemented to achieve
racial balance are the same effect since school busing was implemented to achieve racial balance is a
subset of school desegregation efforts were strengthened. In this and similar cases, award only one
credit for this question.

Score of 0:
* Incorrect response
Examples: it increased public segregation in the United States; it ended affirmative action programs;
desegregation of schools ended school busing
* Vague response
Examples: it was revealed to Congress; it ended; it guaranteed; threat to funds; racial balance
* No response
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Document 9b

The Voting Rights Act was signed by President Lyndon B. Johnson in 1965.

...The [social and economic] system was working hard, by the late sixties and early seventies, to
contain the frightening explosiveness of the black [African American] upsurge. Blacks were
voting in large numbers in the South, and in the 1968 Democratic Convention three blacks were
admitted into the Mississippi delegation. By 1977, more than two thousand blacks held office in
eleven southern states (in 1965 the number was seventy-two). There were two Congressmen,
eleven state senators, ninety-five state representatives, 267 county commissioners, seventy-six
mayors, 824 city council members, eighteen sheriffs or chiefs of police, 508 school board
members. It was a dramatic advance. But blacks, with 20 percent of the South’s population, still
held less than 3 percent of the elective offices. A New York Times reporter, analyzing the new
situation in 1977, pointed out that even where blacks held important city offices: “Whites almost
always retain economic power.” After Maynard Jackson, a black, became mayor of Atlanta, “the
white business establishment continued to exert its influence.”. ..

Source: Howard Zinn, A People’s History of the United States, Harper Perennial, 2003
9b Based on this document, what was one effect of the Voting Rights Act of 1965?

Score 1:
* States an effect of the Voting Rights Act of 1965 based on this document
Examples: blacks voted in large numbers in the South; at the 1968 Democratic convention, three African

Americans were admitted into the Mississippi delegation; by 1977, more than 2,000 blacks
held office in eleven states; by 1977, blacks who held office included two congressmen/11
state senators/95 state representatives/267 county commissioners/76 mayors/824 city council
members/18 sheriffs or chiefs of police/508 school board members; African
Americans/blacks held more elective offices than before in the South; Maynard Jackson, a
black, became the mayor of Atlanta; the Act contributed to an African American political
upsurge

Score of 0:
* Incorrect response
Examples: African Americans did not vote; by 1977, only 72 blacks held offices; the white business
establishment no longer had any influence
* Vague response
Examples: exerted influence; the social/economic system was working hard; was a dramatic advance;
the frightening explosiveness
* No response

U.S. Hist. & Gov. Rating Guide - June 15 [15] Vol. 2



United States History and Government
Content Specific Rubric
Document Based Essay

June 2015

Historical Context: Throughout United States history, presidents have taken actions that have

had a significant impact on the United States and American society. Three
such presidential actions were Andrew Jackson’s Indian removal
policy, Theodore Roosevelt’s support for consumer protection, and
Lyndon Johnson’s support for civil rights.

Task: Choose two presidential actions mentioned in the historical context and for each

* Describe the historical circumstances surrounding the president’s action
* Discuss the impact of the president’s action on the United States and/or on American
society

Scoring Notes:

1.

This document-based question has a minimum of four components (discussing the historical
circumstances surrounding each of two presidents’ actions and the impact of each
president’s action on the United States and/or on American society).

The impact of the president’s action may be on the United States, on American society, or on
both the United States and American society.

The impact of the president’s action on the United States or on American society may be
immediate or long term.

The impact of the presidential action on the United States or on American society may be
discussed from a variety of perspectives as long as the positions taken are supported by
accurate historical facts and examples.

Only two actions should be chosen from the historical context. If three actions are addressed,
only the first two actions may be rated.

For the purposes of meeting the criteria of using at least four documents in the response,
documents 3a, 3b, 4a, 4b, 9a, and 9b may be considered as separate documents if the
response uses specific separate facts from each document.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are

easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination
papers and focus on how well the student has accomplished the task. The content-specific rubric

should be applied holistically in determining the level of a student’s response.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical circumstances
surrounding each of two presidents’ actions and the impact of each president’s action on the United States
and/or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates® information), e.g., Roosevelt:
connects the influence of Progressive reform, the influence of muckraker Upton Sinclair’s The Jungle on the
public, and President Theodore Roosevelt’s awareness of lax sanitary and labeling standards in the
meatpacking industry to Roosevelt’s support for passage of the Meat Inspection Act and Pure Food and
Drug Act, establishing a precedent for the expanded and continuing role of the federal government’s
involvement in promoting food safety and public health; Johnson: connects the continuing African
American struggles for social, economic, and political equality and the reasons for growing moral and
political support for the goals of civil rights activists to President Johnson’s Great Society goals and his
support for passage of the Civil Rights Act that resulted in the end of segregation in public accommodations,
and to the increased momentum for voting rights legislation that led to the passage of the Voting Rights Act
of 1965

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to presidential actions (see Outside Information
Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Roosevelt: role of
Progressives; definition of muckrakers; terms of Wholesome Meat Act of 1967; terms of Wholesome
Poultry Products Act of 1968; Johnson: leadership of Martin Luther King Jr.; role of James Meredith;
description of March on Washington; definition of de jure segregation; role of Freedom Riders; terms of
Civil Rights Acts; role of President Kennedy; role of civil rights activists; ruling in Heart of Atlanta Motel
v. United States; use of school busing; role of Great Society

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task for
one presidential action more thoroughly than for the other presidential action or by discussing one aspect of
the task less thoroughly than the other aspects of the task

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., Roosevelt:
discusses the role played by Upton Sinclair in creating public awareness of lax sanitary and food labeling
standards in meatpacking, President Theodore Roosevelt’s support for the Meat Inspection Act and the Pure
Food and Drug Act, and the expansion of the role of the federal government in promoting food safety and
protecting the consumer that continues to the present day; Johnson: discusses the political, economic, and
social inequalities that African Americans continued to face, the moral and political support for civil rights,
the passage of the Civil Rights Act of 1964, the further integration of public schools, and the integration of
other public accommodations that resulted in greater opportunities for African Americans

Incorporates relevant information from at least four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task have been developed evenly and in depth for one presidential action and the

response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

Is primarily descriptive; may include faulty, weak, or isolated application or analysis

Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

Presents no relevant outside information

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.
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Andrew Jackson and Indian Removal Policy

Key Ideas from Documents 1-3

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Historical Circumstances

Doc 1—Increases in cotton trade replacing
Southeastern Indians’ traffic in deerskins

Invention of cotton gin spurring cotton trade

Southeastern Indians as marginal producers of
cotton and as obstacles to whites wanting land for
cotton plantations

Improvements of rich farmland of Southeastern
Indians making it more desirable to would-be
plantation owners

Accommodation of Cherokees to “white
civilization” (economic self-sufficiency, political
self-government, written constitution, alphabet,
private property, ownership of slaves)

Refusal of Cherokees to sell land to Georgia

Georgia legislature declaring Cherokee tribal
council illegal

President Jackson’s dismissal of Worcester v.
Georgia

Impact of Action

Impact of Action

Doc 2—Passage and signing of Indian Removal Act

Placing dense and civilized population in large
tracts of country, formerly occupied by a few
savage hunters

Opening of territory between Tennessee and
Louisiana to settlement of whites

Strengthening of the southwestern frontier and
adjacent states, allowing them to repel future
invasions without aid

Mississippi and western part of Alabama to be
relieved of Indian occupancy

Separating Native American Indians from
immediate contact with settlements of whites and
freeing them from the power of the states

Doc 3—Removal of many tribes to Indian territory
west of the Mississippi River

Relegating Native American Indians by treaty
stipulations to reservations in the West

Transfer of Native American Indians to other
hunting grounds as white settlements crowded
borders of reservations

Removal of Native American Indians from new-
found homes when land desired by settlers

Development of frequent and disastrous conflicts
between races because of removals
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Refusal to comply with government orders
(Cherokees, Creeks, Seminoles, Black Hawk War)

Transfer of Cherokees to Oklahoma after time spent
in detention camps

Death and hardships as result of removal (freezing
weather, minimal food supplies, Trail of Tears)

Limits for economic self-sufficiency in Indian
Territory as a result of western environmental
differences (soil, climate, water)

Increased dependence of Native American Indians
on federal government

Violation of removal treaties as settlers move
westward

Erosion of Native American Indian culture (disease,
railroads, warfare, reservation system, destruction
of buffalo herds)

Continuation of resentment of Native American
Indians toward authority of United States
government (warfare on Great Plains from 1865 to
1890)
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Theodore Roosevelt and Consumer Protection

Key Ideas from Documents 4—6

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Historical Circumstances

Doc 4— Appointment of commission by President
Roosevelt to investigate practices in meatpacking
plants

Issuance of the stamp of government inspection for
contaminated products

Discovery of fresh meat in barrels with a regular
proportion of stale scraps from dirty floor

Discovery of scraps of beef and other meats lying
on tables; dry, leathery meat scraps unfit to be
eaten; pigskin, bits of rope strands, and other
rubbish in meat scraps

Disgust of President Roosevelt over meat scandal

Doc 5—Adulteration or misbranding of many
products

Lack of truthful statements of ingredients

Threat of European governments to ban American
meat products

Setting of new precedents in 1890s for federal
standards regarding meat inspection

Demand by public for government regulation of
meatpacking as a result of muckraker publications

Influence of Upton Sinclair’s novel, The Jungle

Support for passage of Meat Inspection Act by
President Theodore Roosevelt after confirmation
of accuracy of Sinclair’s book

Contamination of food and medicines with additives
(borax, alcohol, opium, cocaine, arsenic)

Misleading information with false product labeling

Protection of consumers a goal of Progressive
movement

Impact of Action

Impact of Action

Doc 5—Compliance by Postum Cereal with
provisions of Pure Food and Drug Act

Prevention of manufacture, sale, and transportation
of adulterated or misbranded or poisonous or
deleterious foods, drugs, medicines, liquors

Doc 6—Assurance that meat served to families
would be not harmful, dirty, or diseased with
signing of Wholesome Meat Act of 1967

Extension of Wholesome Meat Act of 1967 to
poultry by Wholesome Poultry Products Act of
1968

Assurance that Wholesome Poultry Products Act of
1968 would clean up or close down dirty plants
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Support by meatpacking companies for legislation
to restore market confidence

Court appeal process available to packers for
negative meat inspection findings

Reduction of bacterial diseases in meat

Establishment of federal regulation of interstate
business

Limitations on regulations with Supreme Court
decisions (Schechter Poultry Corporation v.
United States)

Continuation of concerns (e-coli contamination of
meat; use of antibiotics, steroids, and growth
hormones in cattle)

Improvement of meat inspection standards
(expansion of scientific methods for inspection)

Expansion of responsibilities of Food and Drug
Administration

Precedent for further consumer protection
legislation

Expansion of role of federal government
(movement from laissez-faire to more regulation)
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Lyndon Johnson and Civil Rights

Key Ideas from Documents 7-9

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Historical Circumstances

Doc 7—Repressive police action

Increased demonstrations in the streets

Token moves and talks

Country facing a moral crisis

Equal rights and equal opportunities not afforded to
all Americans

Inability of African Americans to eat lunch in a
restaurant open to the public, send their children
to the best public school available, vote for public
officials who represent them

Increase in cries for equality in Birmingham and
elsewhere

Doc 8—Denial of equal treatment for many

Denial of blessings of liberty because of skin color

Denial of equal rights despite the Constitution

Impact of Action

Doc 8—Signing of the Civil Rights Act of 1964

Doc 9—End of public segregation in the North and
South by Civil Rights Act of 1964

Threat to cutoff funds to government programs and
business concerns that discriminate against
minorities

Equal employment opportunity and affirmative
action in hiring becoming fixed institutions in
American life

Attorney general of the United States able to sue for
desegregation of schools; using school busing to
achieve racial balance in nation’s schools

Guarantee of significant equal rights for women

Set precedent for using cloture to stop a filibuster on
a civil rights bill

Voting by African Americans in large numbers in
the South

Admission of three African Americans to
Mississippi delegation at 1968 Democratic
Convention

Increase in number of African Americans holding
office by 1977 but still less than 3 percent of
elective offices in South
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Progress toward equality since Civil War (14th
amendment, 15th amendment, Civil Rights Act of
1875, desegregation of armed forces and buses,
Brown v. Board of Education of Topeka )

Denial of full citizenship for African Americans (de
jure segregation, housing restrictions, voter
registration, poll taxes, literacy test, Jim Crow
laws, Plessy v. Ferguson)

Continued struggle for equality by Martin Luther
King Jr. in “I Have a Dream,” and “Letter From
Birmingham Jail” and by other civil rights
activists (James Meredith, Malcolm X, Freedom
Riders, Southern Christian Leadership
Conference, NAACP)

Increase in public support as a result of media
coverage (March on Washington, death of Medgar
Evers, Selma campaign)

Stronger commitment from national political
leaders (President Eisenhower’s enforcing
integration of Central High School in Little Rock,
forced desegregation of University of Alabama,
sending United States marshals to protect James
Meredith, President Kennedy’s support for
stronger civil rights legislation)

Impact of Action

Expansion of voting rights with 24th amendment to
Constitution (elimination of poll tax)

Desegregation of public accommodations
(libraries, parks, restaurants, theaters, Heart of
Atlanta Motel v. United States)

Supervision of registration procedures, elimination
of literacy tests (Voting Rights Act of 1965)

Banning of discrimination in housing (Civil Rights
Act of 1968)

Increase in percentage of African Americans
completing high school and college

Education and economic opportunities of Great
Society programs (Head Start, Job Corps, Equal
Opportunity Commission)

Continuation of job discrimination, educational
inequalities, poverty, racism
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A

U.S. Hist. & Gov. Rating Guide - June 15 [24] Vol. 2



Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth for Theodore Roosevelt’s support for
consumer protection and Lyndon Johnson’s support for civil rights

Is more analytical than descriptive (Roosevelt: meatpacking plants sometimes repulsive with meat
lying on floor and bits of other materials in the meat; Utica Saturday Globe published a cartoon
strongly suggesting governmental action was needed to regulate meat packers; Pure Food and Drug
Act set a standard for conditions in manufacturing plants; American consumers can expect a certain
level of protection in food and drug purchases; Johnson expanded Roosevelt’s work with more
comprehensive regulations; Johnson made sure that Americans would know they were not eating
“sick lambs from packing town”; Johnson: facilities designated for blacks often inferior to those for
whites; believed unconstitutional for blacks to be treated as second-class citizens; Congress did
improve conditions for African Americans; practices such as equal employment opportunities have
become fixture of American life; college admission offices guided by affirmative action; African
Americans treated more fairly at polls)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates substantial relevant outside information (Roosevelt: Upton Sinclair’s novel The Jungle
described in detail unsanitary practices of meat industry; although critical of The Jungle, Roosevelt
was disturbed and decided to find out if Sinclair’s fiction was factually based; Food and Drug
Administration safeguards food and regulates when new drugs are safe to market; Johnson: though
granted citizenship under 14th amendment, African Americans still faced discrimination in many parts
of country; during wartime, blacks fought in segregated units and came home to continued
discrimination and racial prejudice at the polls and in their community; many black reformers used
peaceful civil disobedience tactics; Freedom Riders beaten and Birmingham protestors attacked with
fire hoses and dogs; support for civil rights grew when Americans saw treatment of black protestors
on television and in newspapers; public education further desegregated; restaurants and lunch counters
can no longer discriminate; women, Native Americans, Latinos, and gays inspired to stand up for their
own equal rights)

Richly supports the theme with many relevant facts, examples, and details (Roosevelt: muckrakers; in
1906 Pure Food and Drug Act passed; Pure Food and Drug Act protected consumers by requiring
food products be accurately labeled; Johnson. supported civil rights in 1960s; blacks faced
segregation in many public facilities; Civil Rights Act guaranteed principles of freedoms to everyone
regardless of skin color)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. A good discussion of historical
circumstances provides the context for the actions of both Roosevelt and Johnson. The evaluation of
consumer protection and civil rights legislation represents a thoughtful and critical appraisal reflecting an
understanding of both their short- and long-term impacts.
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for Andrew Jackson’s Indian removal
policy and Theodore Roosevelt’s support for consumer protection

Is more analytical than descriptive (Jackson: policy paved way for expansion; removed Native
Americans from their ancestral lands; had a mixed history in dealings with Native Americans;
advancements in technology increased production and profitability of cotton and desire for rich
farmland of Native Americans; financial interest combined with perceived disposability of Native
Americans was impetus in development of Indian removal policy; believed removal to West would
help Native Americans maintain their culture; expansion caused a continual cycle of settlers wanting
more land, forcing Indians to move again; nowhere else to move except to undesirable reservations;
Roosevelt: actions revolutionary because they forced American producers to create products that met
certain standards and quality; support for consumer protection due to public pressure; commission
unveiled potentially harmful effects to health created by meat products with chemical preservatives
and unusual ingredients; many big companies preferred being regulated by federal laws instead of
varied laws in different states; strict federal regulations created more consumer confidence and
encouraged honest business practices)

Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

Incorporates substantial relevant outside information (Jackson: new lands unfamiliar and difficult to
farm; Indian removal beneficial to progress of America helping cause desire to expand to Pacific; land
provided more natural resources for American economy to grow; Indian removal policy was a step
toward Manifest Destiny; subsequent western expansion led to more efficient means of transportation
to connect American society coast to coast; Roosevelt: president during Progressive Era when many
people supported government intervention to address and solve social and economic ills; muckraking
journalists like Upton Sinclair’s expose about the meatpacking industry in “The Jungle” disgusted
Theodore Roosevelt; meat scandal reached Europe and American beef was being rejected; meat
packing interests represented in Congress but Congress responded to insistence for tougher meat
inspection guidelines and food and drug regulations; Franklin D. Roosevelt and Johnson’s support for
public welfare can possibly be traced to example set by Roosevelt)

Richly supports the theme with many relevant facts, examples, and details (Jackson: decided to pursue
Indian removal policy; Indian land often trespassed on creating great conflict between whites and
Native Americans; Native Americans relocated from ancestral lands to west of Mississippi; Roosevelt:
meat produced in disgusting conditions; commission unveiled lack of quality in meat products;
Postum Cereal honest about their products before laws passed; National Pure Food Law; stricter
federal regulations)

Demonstrates a logical and clear plan of organization; includes an introduction that states positive and
negative effects of Jackson’s and Roosevelt’s actions and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Outside information supports document
interpretation and a strong analytic approach to the task. The treatment of impact reflects a good
understanding of the effects of presidential actions of Jackson and Roosevelt and the evolution of
government power.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task for Theodore Roosevelt’s support for consumer protection and
Lyndon Johnson’s support for civil rights

Is both descriptive and analytical (Roosevelt: meat processing was perhaps best example of lack of
quality control or concern for the consumer; muckrakers felt meat often mislabeled and allegedly
could include floor scraps; began “raking the muck” himself by investigating meat scandal which led
to series of reforms; some Americans complain about too many government regulations; Johnson:
many businesses and institutions had separate accommodations for whites and blacks especially in
South; much of discrimination blacks faced was not influenced by laws but by intolerant attitudes of
individuals and groups; accomplished more legislatively for civil rights expansion and reform than
Kennedy; his declaration that best way to honor memory of Kennedy to support civil rights reform
swayed many grieving Americans to the cause)

Incorporates relevant information from documents 4, 5, 7, 8, and 9

Incorporates relevant outside information (Roosevelt: before 20th century, laissez-faire economics
was most popular mindset, especially among business owners; as a result of philosophy, coupled with
the technological advances, laborers were unskilled, factory conditions were poor, and quality control
was maintained by manufacturers themselves; Upton Sinclair’s The Jungle caused public outcry by
exposing truth of what America was consuming; actions set precedent for government activity and
involvement in protecting citizens; Johnson: segregation in public facilities still legal in some parts of
country; number of segregation laws increased after Supreme Court decided “separate but equal”
facilities on railroads was acceptable; many Jim Crow laws restricted 14th amendment rights of black
citizens; worked with Martin Luther King Jr. and Bayard Rustin to create more support for reform,;
worked to eliminate poll tax used to restrict blacks from voting through encouragement of a
constitutional amendment; work helped to discredit but not eliminate groups such as Ku Klux Klan)
Supports the theme with relevant facts, examples, and details (Roosevelt: unhealthy scraps of waste
product meat added; signed Pure Food and Drug Act in 1906; supported Meat Inspection Act
Johnson: continued work begun by predecessor; praised Civil Rights Act of 1964 citing constitutional
and moral reasons for passage; desegregation of public facilities; guaranteeing more rights for women;
greater representation of African Americans in local and national government)

Demonstrates a logical and clear plan of organization; includes an introduction that discusses the
positive impact of Roosevelt’s and Johnson’s actions and a conclusion that states actions of a
president backed by the American public has often caused the greatest change and reform

Conclusion: Overall, the response fits the criteria for Level 4. A thoughtful analysis of document
information leads to some good conclusions that support the premise that the actions of Roosevelt and
Johnson resulted in a more active role for the federal government in the lives of its citizens. Additional
development of statements concerning the impact of the president’s actions would have strengthened the
response.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Level 4-B

The response:

Develops all aspects of the task for Theodore Roosevelt’s support for consumer protection and
Lyndon Johnson’s support for civil rights but discusses historical circumstances for both presidents
more thoroughly than the impact of their actions

Is both descriptive and analytical (Roosevelt: Progressives encouraged greater government
intervention rather than laissez-faire policies; unhealthy and exploited workers not as interesting to
Sinclair’s readers as ingredients in “potted ham”; conditions in meatpacking plants posed serious
threat to public health and safety as well as to sales of American beef; Acts made certain that
companies did not misbrand their products or add anything poisonous to contaminate products;
Johnson signed into law more acts to insure dirty plants would have to clean up and people would
know what was in meat and poultry products; Johnson: up to his presidency and unfortunately
beyond, blacks still had not achieved equality; blacks frequently denied constitutional rights in some
areas of North as well as South; Kennedy recognized inequality and pleaded to Congress that it was
time for action; Voting Rights Act reinforced idea all men were created equal regardless of race or
color; segregation virtually ended in public facilities; Voting Rights Act made it easier for blacks to
vote)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Roosevelt: Progressive writers exposed governmental
corruption and unsafe conditions hoping to bring change; Upton Sinclair’s The Jungle depicted unsafe
and unsanitary working conditions in meatpacking industry; Franklin D. Roosevelt’s expansion of
Pure Food and Drug Act followed his policies; Johnson: Brown v. Board of Education of Topeka
declared public school segregation unconstitutional; Jim Crow laws in South and Ku Klux Klan
severely limited rights of blacks and racism was still an issue; African Americans, who had banded
together under the civil rights movement, and Martin Luther King Jr., who had advocated nonviolent
action, began to see some progress; sit-ins such as Greensboro became increasingly popular; other
forms of protest eventually made a difference)

Supports the theme with relevant facts, examples, and details (Roosevelt: muckrakers; commission to
investigate conditions in meatpacking plants; worked with Congress; Meat Inspection Act; Pure Food
and Drug Act; Johnson: Little Rock; Civil Rights Act of 1964; Voting Rights Act of 1965; Attorney
General empowered to sue for desegregation of schools; more blacks elected to public office)
Demonstrates a logical and clear plan of organization; includes an introduction and a brief conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 4. The strength of the response lies in the
treatment of the historical circumstances and in the outside information. The impact of the actions of
Roosevelt and Johnson is document driven and would be strengthened with further explanation.
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Anchor Level 4-C

The response:

Develops all aspects of the task for Andrew Jackson’s Indian removal policy and Theodore
Roosevelt’s support for consumer protection

Is both descriptive and analytical (Jackson: often regarded as a president who led way to more
democracy but in some ways he did not promote true and equal democracy among all members of
society; western expansion and territorial gains for white settlers more important than treating others
humanely; many Americans supported his idea that moving Native Americans west would preserve
their cultures; he went a bit further than some were comfortable with; removal did not go as well as
expected; demands for Indian territory continued to disturb peace and destroy thousands of Native
American lives; Roosevelt: people feared big business getting bigger and not operating in best
interests of people; making certain food eaten by public is safe has become a bigger and more
expensive federal responsibility as economy has grown); includes faulty application (Jackson:
Cherokee Nation v. Georgia)

Incorporates relevant information from documents 2, 3, 4, 5, and 6

Incorporates relevant outside information (Jackson: in unfair treaties, Native Americans gave up
much better land than they got west of Mississippi; many Native Americans walked Trail of Tears
which got its name because of tragic deaths suffered as they migrated west by force; even though
Cherokees made attempts to assimilate into white culture, they became targets; Supreme Court ruled
Cherokees had treaty rights to their land; Jackson ignored Supreme Court ruling; Roosevelt: president
during Progressive movement when Americans demanded more government regulations to protect
average citizen from businesses; laws passed to regulate business not always effective; saw consumers
taken advantage of by trusts and monopolies; became a trustbuster; beef and pork would be inspected
by government before being sold and USDA stamp would actually mean something; government
agencies do everything from tracking origins of food-borne illnesses to recalling food products that
endanger public health)

Supports the theme with relevant facts, examples, and details (Jackson: Native Americans treated with
disrespect by many whites; Cherokee Indians lived mainly in Georgia; removals led to frequent and
disastrous conflicts between races as frontier moved westward; thousands of Native Americans lost
homes and loved ones; Roosevelt: meatpacking industry producing unsanitary products; authorized a
government fact-finding commission; muckrakers; Upton Sinclair; 7he Jungle; Meat Inspection Act;
Pure Food and Drug Act; extended inspection requirements to chicken)

Demonstrates a logical and clear plan of organization; includes an introduction that discusses why
presidents are remembered for their decisions and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. Recognizing the limits of Jacksonian
democracy establishes a good context for the somewhat analytical and chronologically redundant
discussion of the Indian Removal Act and its effects. The historical circumstances surrounding
Roosevelt’s action could have been better integrated with the documents and the outside information;
however, the integration of 21st-century references in the discussion of its impact is good.
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Anchor Level 3-A

The response:

* Develops all aspects of the task with some depth for Theodore Roosevelt’s support for consumer
protection and Lyndon Johnson’s support for civil rights

* Is more descriptive than analytical (Roosevelt: Americans lied to about ingredients in products;
realized regulations needed for big business; wanted to find out if conditions as bad as Sinclair said,
actions proved government intervention could be successful in improving society; Johnson. after
police attacks on protestors in Birmingham, Kennedy realized America was contradicting its beliefs in
equality by discriminating against African Americans; both Civil Rights Act and Voting Rights Act
led to increased equality and opportunity for African Americans in public facilities, in education, and
in workforce)

* Incorporates some relevant information from documents 4, 5, 7, 8, and 9

* Incorporates relevant outside information (Roosevelt: in early 1900s, meatpacking businesses such as
Armour and Swift began to consolidate and form corporations, monopolies, and trusts; practices of
big business harmed average working man by paying low wages and forcing them to work in bad
conditions; big business hurt smaller meatpacking businesses making it harder for them to compete;
journalists such as Sinclair exposed corruption and greatly influenced him; actions set precedents later
used by Franklin D. Roosevelt in creating New Deal; Johnson. after Civil War African Americans
granted right to vote, given citizenship, and freed through 14th and 15th amendments which were not
enforced after Radical Reconstruction; poll taxes, literacy tests, and grandfather clause prevented
blacks from voting while Jim Crow laws and Plessy v. Ferguson legalized segregation and encouraged
discrimination; African American leaders such as Martin Luther King Jr. and Malcolm X involved in
civil rights movement of 1950s and 1960s)

* Includes some relevant facts, examples, and details (Roosevelt: protected American consumers from
corruption in big business; Pure Food and Drug Act forced companies to provide truth about products
on labels; Johnson: protected African Americans from discriminatory acts during mid-1900s)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of historical circumstances
surrounding these presidential actions uses good outside information, broadening the narrower concepts
presented in the documents. The discussion of impact for both presidential actions includes important
concepts which would have been strengthened by additional supporting facts and details.
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Anchor Level 3-B

The response:

Develops all aspects of the task with little depth for Theodore Roosevelt’s support for consumer
protection and Andrew Jackson’s Indian removal policy

Is more descriptive than analytical (Roosevelt: many factories disregarded sanitation procedures when
making food products; people kept unaware of what was actually going on within meatpacking
industries; wrongdoing and carelessness in meatpacking plants could only mean other food industries
would have similar problems; laws ensured Americans that what was written on package was what
they were consuming; regulations still require inspections and a record of ingredients; Jackson: cotton
gin led southern plantation owners to want more land; Cherokees and others forcibly removed from
homes and moved further west along Trail of Tears; Southern plantation owners able to move further
west to obtain more land for cotton growing which helped prosperity; Indians in west still not safe;
more collisions between the general government and the Indians since Jackson’s removal influenced
more American people to move westward)

Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6

Incorporates relevant outside information (Roosevelt: federal government of late 1800s and early
1900s followed policy of laissez-faire; muckraker Sinclair used his novel The Jungle to expose
horrors of unsanitary conditions in meatpacking industry; Jackson: process of separating seeds from
cotton fibers became easier; “Cotton was King” in South and plantations required lots of land,
Cherokee Indians living in Georgia had gone to Supreme Court using American ideas of government;
Jackson ignored Supreme Court decision and sided with Georgia; with more cotton plantations, there
were more slaves and eventually more slave states; more settlers meant more soldiers to protect them
and many years of Indian Wars in West)

Includes some relevant facts, examples, and details (Roosevelt: Meat Inspection Act; Pure Food and
Drug Act; Wholesome Meat Act and Poultry Products Act; Acts prevented sale of misbranded and
harmful products; Jackson: Eli Whitney; called for Indian Removal Act to be enforced)
Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement of the
theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Document information frames the
treatment of Roosevelt. Additional facts and details about the legislation would have strengthened the
discussion. Document interpretation combined with outside historical information demonstrates a
thoughtful appraisal of the Indian removal policy.
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Anchor Paper — Document-Based Essay—Level 3 — C

Anchor Level 3-C

The response:

Develops the historical circumstances for Theodore Roosevelt’s support for consumer protection and
Lyndon Johnson’s support for civil rights in some depth, but only mentions the impact of both
presidents’ actions

Is more descriptive than analytical (Roosevelt: well-known and respected for many reforms to
improve American industry; meatpacking industry and other food and drug industries providing
people with products potentially bad for their health; able to recognize importance of investigating
issues and worked to fix them; disclosure of meatpacking practices led him to institute Meat
Inspection Act almost immediately after reading book and getting his commission’s report; became
public knowledge that disgusting practices and filth were ruining meat products; efforts to reform
meatpacking industry and help consumers “nauseating work™ but results were important for health of
nation; Pure Food and Drug Act ensured consumers protected on various spectrums of food and drug
industry; companies could falsely label products and hide presence of poisonous or addictive
ingredients; work led to other presidents working to help American society be safe; Johnson. signed
Civil Rights Act of 1964 to ensure blacks got equal protection under constitutional law; voting
reforms ended discrimination at polls; work towards civil rights continued to benefit not only blacks
but women and other groups)

Incorporates some relevant information from documents 4, 5, 8, and 9

Incorporates relevant outside information (Roosevelt: as depicted in The Jungle by Sinclair,
meatpacking was vile, unsanitary, repulsive, and dangerous; reports of cocaine being present in
medicine for children before reforms made; Johnson: many blacks segregated because of Jim Crow
laws; even when segregated institutions were declared unconstitutional, there was still social unrest in
places such as Little Rock, Arkansas; many blacks could not vote because they could not afford poll
taxes; literacy tests kept blacks from voting; civil rights legislation and 14th amendment were not
enough to ensure justice)

Includes some relevant facts, examples, and details (Roosevelt: led to more protections for consumers;
helped pass Pure Food and Drug Act; Johnson: worked to improve civil rights for minorities; more
blacks able to participate in politics following his voting reforms)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that state
strong presidents have been able to improve our country by instituting policies of reform

Conclusion: Overall, the response fits the criteria for Level 3. Relevant outside information establishes a
historical context for the circumstances surrounding Johnson’s action. The discussion of Roosevelt’s
action is more document-driven. However, the impact for both presidential actions is cursory and lacks
supporting facts and details.
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Anchor Level 2-A

The response:

Minimally develops all aspects of the task

Is primarily descriptive (Roosevelt: commission found meat being shoveled into barrels with stale
scraps; meat unfit to be eaten; Act said foods were to be pure and safe to eat or could not be sold;
companies could not print lies about what was contained in their products; Johnson continued
Roosevelt’s plan; Johnson: African Americans still facing segregation and inequality; African
Americans could not eat lunch at white establishments; signed Act in hope that prejudice and
inequality would stop; Civil Rights Act allowed for desegregation of schools; helped African
Americans get freedom, liberty, justice, and equality they deserved); includes faulty and weak
application (Roosevelt: whole country disgusted and appalled; no one had known these horrible things
had been going on)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents very little relevant outside information (Roosevelt: Sinclair published The Jungle which
revealed disgusting practices of meatpacking plants)

Includes few relevant facts, examples, and details (Roosevelt: Pure Food and Drug Act passed by
Congress; Johnson: after Voting Rights Act, blacks began to vote in big numbers); includes some
inaccuracies (Johnson: African Americans could not send their kids to public schools, African
Americans could not vote)

Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Relevant document information generally
frames the response. Although a basic understanding of the task is demonstrated, some information from
document 7 is overstated. The overall discussion lacks supporting facts and details.
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task

Is primarily descriptive (Roosevelt: producers did not care how consumer’s food was made; sale of
misbranded or poisonous food prevented; Johnson expanded on Roosevelt’s consumer protection
laws; set a precedent of protecting consumer goods; Johnson: blacks unable to eat at public
restaurants and not allowed to attend certain schools; Americans of every color fought to protect
United States freedom; ended public segregation and gave blacks equal opportunity at acquiring
certain jobs; Civil Rights Act served as example to help pass a federal law granting equal housing
opportunities); includes faulty and weak application (Johnson: segregation still existed in the United
States after being established in Plessy v. Ferguson in 1896)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents little relevant outside information (Roosevelt: Johnson included protection of consumer
goods in his Great Society; Johnson: racism continued as de facto segregation because of custom of
separating blacks from whites)

Includes few relevant facts, examples, and details (Roosevelt: stale scraps on dirty floor; Johnson:
Birmingham; equal housing opportunity; Voting Rights of 1965; by 1977, over 2,000 blacks held
office); includes inaccuracies (Johnson: passed Civil Rights Act of 1964)

Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that includes an overgeneralization

Conclusion: Overall, the response fits the criteria for Level 2. Document information is strung together as
the basis of the discussion, demonstrating a basic understanding of the task. Connecting the precedent set
by Roosevelt to Johnson’s Great Society and the reference to de facto segregation are relevant but lack
explanation. Additional details would have strengthened the effort.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task

Is primarily descriptive (Jackson: decision to relocate Native Americans changed demographics of
United States and created conflicts; when cotton gin invented and farmers needed more land, Native
Americans forcefully moved; relocation meant to lessen tensions and conflicts between white settlers
and Native Americans but actually led to more; Roosevelt: support for consumer protection reformed
food industry and allowed for a healthier America; Pure Food and Drug Act promised families
cleaner, healthier products; many meats in factories were unsuitable to sell and eat); includes faulty
and weak application (Roosevelt: worked for consolidation of trusts)

Incorporates limited relevant information from documents 1, 3, 4, and 5

Presents little relevant outside information (Jackson: supporter of common man and worked hard to
make decisions in favor of them; Roosevelt: Progressive movement worked to bring about positive
social and economic change)

Includes few relevant facts, examples, and details (Jackson: Indian Removal Act; Roosevelt: Pure
Food and Drug Act passed); includes an inaccuracy (Jackson: decision went against Supreme Court,
which declared it unconstitutional)

Demonstrates a general plan of organization; includes an introduction that is beyond a restatement of
the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of historical circumstances
surrounding the actions of Jackson and Roosevelt is based on the use of document information supported
by a few unexplained references to relevant outside information. While good conclusions are made about
the impact of both presidents’ actions, additional supporting facts and details would have strengthened
that effort.
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Anchor Level 1-A

The response:

* Minimally addresses all aspects of the task

* Is descriptive (Roosevelt: gave American people security in knowing that Americans made food safe
to eat; Pure Food and Drug Act gave food industries certain rules to follow; Wholesome Meat Act to
make sure meat not dirty, harmful, or diseased; Johnson: blacks were fighting for equal rights; wanted
voting rights, equal job opportunity, and no more segregation; Civil Rights Act of 1964 ended
segregation); lacks understanding and application (Johnson: Act gave everyone the right to vote, and
equal job and housing opportunities)

* Includes minimal information from documents 4, 5, 6, 7, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Roosevelt: unclean conditions; commissioners;
stale scraps; meat unfit to be eaten; Johnson: supported civil rights movement; Civil Rights Act in
1964); includes an inaccuracy (Johnson: Wholesome Meat Act passed in 1957)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 1. Information selected from documents
results in simple but accurate conclusions that demonstrate a basic knowledge about President Roosevelt’s
support for consumer protection. The overall brevity, generalizations, and lack of development indicate a
superficial understanding of President Johnson’s impact on civil rights.
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Anchor Level 1-B

The response:

* Minimally addresses some aspects of the task

* [Is descriptive (Roosevelt: wanted to make sure no one was being sold any nasty or poisonous meat;
Pure Food and Drug Act protected consumers by preventing manufacture, sale, and transportation of
adulterated, misbranded, poisonous, or deleterious foods, drugs, medicines, and liquors; Johnson: felt
everyone should have same equal rights because everyone fought for same freedom)

¢ Includes minimal information from documents 4, 5, 8, and 9

¢ Presents no relevant outside information

* Includes few relevant facts, examples, and details (Roosevelt: supported consumer protection laws;
Johnson: Civil Rights Act ended all forms of public segregation in nation); includes an inaccuracy
(Johnson: Attorney General of United States empowered to sue for unequal rights for blacks)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response lacks any mention of the
historical circumstances surrounding the presidents’ actions. Simplistic statements using document
information indicate a limited understanding of the impact of the actions of both Roosevelt and Johnson.
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Document-Based Essay—Practice Paper — E

Practice Paper A—Score Level 2

The response:

* Minimally develops all aspects of the task

e Is primarily descriptive (Jackson: Indian Removal Act had much support and actually reaped many
benefits; southern Indians considered vulnerable by many; at height of cotton trade, farmers began
seeking more and more rich, fertile land; Indian removal would strengthen Southern states by
allowing them to grow and prosper; Johnson: President Kennedy aware of inequalities African
Americans faced on a daily basis; stated that equal opportunities should be provided to all; according
to Constitution, all are equal; many still denied basic liberties); includes weak application (Jackson:
allowed Indians to do their own thing)

¢ Incorporates limited relevant information from documents 1, 2, 3, 7, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Jackson: Indians occupied land that would be of
great use to Southern whites; Johnson.: Civil Rights Act; by 1977, more than two thousand African
Americans held office in eleven states); includes an inaccuracy (Jackson: The Earth Shall Weep 1s a
novel)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Literal interpretation of document
information used in the discussion demonstrates a limited understanding of the task and a lack of
historical knowledge. The attempt to draw conclusions is generally unsuccessful because of the narrow
interpretation of the documents.
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Practice Paper B—Score Level 4

The response:

* Develops all aspects of the task for Theodore Roosevelt’s support for consumer protection and
Lyndon Johnson’s support for civil rights

* Is both descriptive and analytical (Roosevelt: forced industry to be accountable for its actions and
products and their effects on people; investigative journalists exposed nauseating practices of meat
industry; earlier meat inspection laws clearly not working to protect consumer; meatpacking
companies did not seem to care as long as making big profits; he and Congress decided to move
quickly on issue; a grateful American public saw Roosevelt as a muckraker himself; era of rampant
industrialization allowed business and industry to get their own way; set an example for later
presidents to work with Congress, expand inspections, and create higher standards for poultry;
Johnson: helped guarantee that promises of Constitution would at last be fulfilled; one of most
adamant supporters of civil rights; Kennedy believed civil rights a moral issue; Voting Rights Act
written to make it easier for blacks to register and vote; although legislation is vital for civil rights, it
is difficult to change people’s attitudes completely)

* Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

* Incorporates relevant outside information (Roosevelt: concerns about health of cattle being
slaughtered led to passage of weak inspection laws in 1890s; muckrakers saw it as their duty to expose
to public eyes corruption of big business in general; responded to what some said was sensational
reporting in The Jungle; food safety become a major responsibility of federal government; Johnson:
helped bring end to Jim Crow and era of legal segregation; success of Montgomery bus boycott and
Brown v. Board of Education decision brought encouragement to civil rights movement; many
different methods used by civil rights organizers to fight “separate but equal”; young activists took
part in Freedom Rides and marched at Selma for voting rights; presidency of Kennedy marked by rise
in angry protests; de facto segregation continues; minority groups complain about being denied equal
protection by police and other officials; some women and African Americans still not treated equally
in workplace)

¢ Supports the theme with relevant facts, examples, and details (Roosevelt: commission in 1906; Meat
Inspection Act; Pure Food and Drug Act; Johnson: congressional efforts to promote equality; Civil
Rights Act of 1964; Voting Rights Act; end of official segregation in America)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
discuss the positive impact of Roosevelt’s and Johnson’s actions

Conclusion: Overall, the response fits the criteria for Level 4. The response includes carefully selected
information from the documents to address the task, accurately interprets it, and then integrates some
good relevant outside information. The inclusion of contemporary references enhances the treatment of
the impact of Roosevelt’s and Johnson’s actions.
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Practice Paper C—Score Level 3

The response:

Develops the historical circumstances for Theodore Roosevelt and Lyndon Johnson in some depth,
but the impact of both president’s actions is less developed

Is more descriptive than analytical (Roosevelt: investigators found disgusting and horrifying
conditions similar to descriptions in Sinclair’s novel; findings of investigating committee forced
Roosevelt to use his political muscle to get Congress to support reform measures; before Food and
Drug Act, companies could put almost anything on labels without it being true; Act meant everything
that was in their products had to be on the labels; Johnson applied all parts of Meat Inspection Act to
poultry; Johnson. said African Americans had fought and died to protect our country so they should
have same rights as everyone else; Civil Rights Act virtually ended segregation in public places in
North and South; actions granted civil rights to African Americans that they should have had when
Civil War ended)

Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Roosevelt: progressive ideas arose in response to
muckraking writers who exposed problems caused by growth of industry; Upton Sinclair exposed
faults of the meatpacking industry and terrible conditions in which animals slaughtered and processed
for sale; shocking information in Sinclair’s book and in investigating committee’s report angered
meatpackers; federal, state, and local governments have set up consumer protection agencies to
investigate complaints about fraud and deception, such as credit card and loan scams; Johnson: since
Civil War ended, segregation and other Jim Crow laws had been prevalent mostly in South; although
African Americans granted right to vote, many not able to vote because of state and local laws;
literacy tests prevented many African Americans from voting; in 2008, the United States elected its
first African American president)

Includes some relevant facts, examples, and details (Roosevelt: attacked consumer product quality;
Meat Inspection Act passed; Congress passed Pure Food and Drug Act in 1906 to regulate food and
drug industries; Johnson: made efforts to further civil rights; signed the Civil Rights Act into law in
1964; more African Americans ran for office); includes some minor inaccuracies (Johnson. he passed
the Voting Rights Act of 1965; Voting Rights Act ended poll taxes)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Document interpretation frames the overall
response. The discussion of the actions of Roosevelt and Johnson employs good outside information.
Although the treatment of the impact of each presidential action is limited, references demonstrating the
continuing impact of those actions into the 21st century are included.
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Practice Paper D—Score Level 3

The response:

Develops some aspects of the task with some depth for Theodore Roosevelt’s support for consumer
protection and Lyndon Johnson’s support for civil rights

Is more descriptive than analytical (Roosevelt: unsanitary conditions of meatpacking industry had
been long established but still mostly unknown to public; commission’s evidence convinced him
government had to step in and make meatpackers clean up their meat and plants; government
inspection of meat forced offenders to amend practices; resulted in healthier food without dangerous
additives; peace of mind reinforced with poultry inspections and stricter sanitation rules for
meatpacking plants; Johnson: in 1960s African Americans oppressed and often poverty stricken
because of laws passed to discourage advancements; made guaranteeing citizenship rights and
improving lives of blacks high priority; to combat remaining Jim Crow laws, he worked hard to get
Congress to pass Civil Rights Act outlawing segregation in public facilities and enforcing school
desegregation; as result of Voting Rights Act, African Americans began to have voice in politics; vote
gave African Americans power to change their conditions)

Incorporates some relevant information from documents 4, 5, 6, 9a, and 9b

Incorporates limited relevant outside information (Roosevelt: muckrakers began to investigate and
publish findings of underside of society; Sinclair, greatest known muckraker of meatpacking industry;
The Jungle surprised and disgusted many with descriptions of various animal parts being packaged
and meat lying on dirty floors; Johnson: Jim Crow laws to segregate African Americans; poll taxes
and literacy tests to prevent them from voting; though Supreme Court ruled schools had to be
desegregated, many refused; in some Southern states, few blacks voted; Voting Rights Act outlawed
literacy tests; amendment passed to eliminate poll tax)

Includes some relevant facts, examples, and details (Roosevelt: commission set up to inspect
meatpacking establishments discovered horrid conditions; Pure Food and Drug Act ensures food
unadulterated and labeled truthfully; Johnson: by end of 1960s, a significant number of African
Americans elected to office); includes some minor inaccuracies (Roosevelt: passed Pure Food and
Drug Act; Johnson: passed Voting Rights Act)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of historical circumstances
surrounding the actions of Roosevelt and Johnson includes some outside information that supports
document interpretation. Further development of the impact of Roosevelt’s action would have
strengthened the response.
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Practice Paper E—Score Level 5

The response:

Thoroughly develops all aspects of the task evenly and in depth for Theodore Roosevelt’s support for
consumer protection and Lyndon Johnson’s support for civil rights

Is more analytical than descriptive (Roosevelt: led way for American consumer products to not only
be safe for consumption but also make country a healthier place; even though meatpackers originally
opposed to legislation, public demanded it; Postum Cereal claimed they were already on par with law
but many businesses were not; Johnson extended Roosevelt’s efforts beyond livestock and red meat to
poultry; Johnson.: during 1960s, various groups using different methods and strategies affecting
presidents’ thinking about civil rights; felt Jefferson’s “all men are created equal” should mean equal
rights especially in a democratic nation governed by Constitution; Voting Rights Act allowed increase
in number of blacks as voters and office holders; despite gains, discrimination and economic
inequality could not be eliminated)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates substantial relevant outside information (Roosevelt: businesses that took advantage of
consumers would not be tolerated; throughout Gilded Age, American government mostly laissez-faire
attitude toward big business; muckraker Upton Sinclair; Pure Food and Drug Administration
dedicated to upholding sanitary conditions and banning dangerous additives to patented medicines;
Food and Drug Administration took more responsibility for extensive testing of new drugs; Johnson:
dealt with a continuing and aggressive demand for civil rights for African Americans; acts of civil
disobedience such as sit-ins staged to call attention to injustices of segregation and gain support; after
Meredith’s experience, protests in Birmingham, and Medgar Evers’ death, Kennedy believed time had
come for nation to fulfill promise of 14th and 15th amendments; Johnson continued to lobby Congress
and American public for civil liberties promised to African Americans after Civil War; Voting Rights
Act ended literacy tests)

Richly supports the theme with many relevant facts, examples, and details (Roosevelt: consumer
protection was another primary theme of presidency; appointed a commission to investigate horrors of
meatpacking; investigating commission saw fresh meat being packed with old meat and cooked meat
on same tables as pigskin, rope, and other assortments of garbage; signed Meat Inspection Act; signed
Pure Food and Drug Act; Johnson signed Wholesome Meat Act of 1967 and Wholesome Poultry
Products Act of 1968; Johnson: expanded civil rights for African Americans and other minorities;
Kennedy stated importance of granting long overdue civil liberties; Civil Rights Act helped fulfill
promise of 14th amendment)

Demonstrates a logical and clear plan of organization; includes an introduction that mentions the
impact of Roosevelt and Johnson’s actions and a conclusion that states the impact of Roosevelt’s and
Johnson’s actions extended beyond their presidencies

Conclusion: Overall, the response fits the criteria for Level 5. A discussion of document information
highlighting the historical circumstances provides context for the actions of Roosevelt and Johnson. The
treatment of the impact of those actions is analytical and thoughtful, demonstrating a good understanding
of the task.
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United States History and Government Specifications
June 2015

Part 1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History gg1g1 15’31241?612’122’222’522’024’ 27, 28,

2—World History 35, 37, 38, 47
3—Geography 1, 15, 39, 46
4—Economics 3,17, 18, 21, 25, 26, 30, 43, 44, 48

5—Civics, Citizenship, and Government | 2, 4,6, 7, 8,9, 11, 19, 32, 40, 49

Parts II and III by Theme and Standard

Theme STANDARDS
Reform Movements; Standards 1, 3, 4, and 5: United
. Individuals, Groups, States and New York History;
Thematic Essay Institutions; Civic Values; Geography; Economics;
Economic Systems; Civics, Citizenship, and

Immigration and Migration Government
Presidential Decisions and | Standards 1, 3, 4, and 5: United

Actions; Civic Values; States and New York History;

Document-based Essay | constitutional Principles; Geography; Economics;
Reform Movements; Civics, Citizenship, and
Places and Regions Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2015
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts provided for the previous administrations
of the Unites States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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The State Education Department / The University of the State of New York
Regents Examination in United States History and Government — June 2015
Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)
To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part | and Part IlIA score
down the side of the chart. The point where those two scores intersect is the student’s final examination score. For example, a student receiving a
total essay score of 6 and a total Part | and Part IlIA score of 44 would receive a final examination score of 80.

Total Essay Score Total Essay Score

0 [ 1 2 | 3 4 .5 6|7 8,9 1 0o |1 2 | 3 4.5 6,7 8,9 1
0 0 3 6 9 12 | 16 | 20 | 24 | 28 | 32 | 36 32| 39| 43 | 47 | 52 | 56 | 60 | 65 | 68 | 72 | 76 | 80
1 1 4 7 10 | 14 | 17 | 21 | 256 | 29 | 33 | 37 33|40 | 44 | 49 | 83 | 57 | 62 | 66 | 70 | 74 | 77 | 81
2 2 5 8 11 | 15 | 18 | 22 | 26 | 30 | 34 | 39 34| 42 | 46 | 50 | 85 | 59 | 63 | 67 | 71 | 75 | 79 | 82
3 3 6 9 12 | 16 | 20 | 24 | 28 | 32 | 36 | 40 35| 43 | 47 | 52 | 56 | 60 | 65 | 68 | 72 | 76 | 80 | 83
4 4 7 10 | 14 | 17 | 21 | 25 | 29 | 33 | 37 | 42 36| 44 | 49 53 | 57 | 62 | 66 | 70 | 74 | 77 | 81 | 84
5 5 8 11 |15 | 18 | 22 | 26 | 30 | 34 | 39 | 43 37| 46 | 50 | 55 | 89 | 63 | 67 | 71 | 75 | 79 | 82 | 85
6 6 9 12 | 16 | 20 | 24 | 28 | 32 | 36 | 40 | 44 38|47 | 52 56 | 60 | 65 | 68 | 72 | 76 | 80 | 83 | 87
7 7 10 | 14 | 17 | 21 | 256 | 29 | 33 | 37 | 42 | 46 39 |49 | 53 | 57 | 62 | 66 | 70 | 74 | 77 | 81 | 84 | 88
8 8 11 | 15| 18 | 22 | 26 | 30 | 34 | 39 | 43 | 47 40| 50 | 55 | 59 | 63 | 67 | 71 | 75 | 79 | 82 | 85 | 89
| 9 9 12 | 16 | 20 | 24 | 28 | 32 | 36 | 40 | 44 | 49 o 4 52 | 56 | 60 | 65 | 68 | 72 | 76 | 80 | 83 | 87 | 90
8 10| 10 | 14 | 17 | 21 | 25 | 29 | 33 | 37 | 42 | 46 | 50 8 42 | 53 | 57 | 62 | 66 | 70 | 74 | 77 | 81 | 84 | 88 | 91
»w 11| 11|15 | 18 | 22 | 26 | 30 | 34 | 39 | 43 | 47 | 52 M| 43| 5 |89 | 63|67 | 71| 75 | 79 | 82 | 85 | 89 | 92
‘=t 12 | 12 | 16 | 20 | 24 | 28 | 32 | 36 | 40 | 44 | 49 | 53 ‘=’: 44 | 56 | 60 | 65 | 68 | 72 | 76 | 80 | 83 | 87 | 90 | 93
E 13| 14 | 17 | 21 | 256 | 29 | 33 | 37 | 42 | 46 | 50 | 55 E 45 | 57 | 62 | 66 | 70 | 74 | 77 | 81 | 84 | 88 | 91 | 94
L‘LB 14 | 15| 18 | 22 | 26 | 30 | 34 | 39 | 43 | 47 | 52 | 56 LSL“ 46 | 59 | 63 | 67 | 71 | 75 | 79 | 82 | 85 | 89 | 92 | 95
| 156 16 | 20 | 24 | 28 | 32 | 36 | 40 | 44 49 | 53 | 57 - | 47 |1 60 | 65 | 68 | 72 | 76 | 80 | 83 | 87 | 90 | 93 | 96
% 16 | 17 | 21 | 25 | 29 | 33 | 37 | 42 | 46 | 50 | 55 | 59 % 48 | 62 | 66 | 70 | 74 | 77 | 81 | 84 | 88 | 91 | 94 | 97
E 17 | 18 | 22 | 26 | 30 | 34 | 39 | 43 | 47 | 52 | 56 | 60 E 49 | 63 | 67 | 71 | 75 | 79 | 82 | 85 | 89 | 92 | 95 | 97
LSLB 18 | 20 | 24 | 28 | 32 | 36 | 40 | 44 | 49 | 53 | 57 | 62 6.“ 50| 65 | 68 | 72 | 76 | 80 | 83 | 87 | 90 | 93 | 96 | 98
= 19| 21| 25 | 29 | 33 | 37 | 42 | 46 | 50 | 55 | 59 | 63 = 51| 66 | 70 | 74 | 77 | 81 | 84 | 88 | 91 | 94 | 97 | 98
2120|2226 30| 34| 39| 43 47 | 52 | 56 | 60 | 65 /52|67 71 75|79 | 8 |8 89|92 95| 97 98
121|124 |28 | 32|36 | 40 | 44 | 49 | 53 | 57 | 62 | 66 /53| 68|72 76 | 80 | 83 | 8 | 90 | 93 | 96 | 98 | 98
22 | 25| 29 | 33 | 37 | 42 | 46 | 50 | 55 | 59 | 63 | 67 54 | 70 | 74 | 77 | 81 | 84 | 88 | 91 | 94 | 97 | 98 | 98
23 |1 26 | 30 | 34 | 39 | 43 | 47 | 52 | 56 | 60 | 65 | 68 5|71 | 75 | 79 | 82 | 85 | 89 | 92 | 95 | 97 | 98 | 98
24 | 28 | 32 | 36 | 40 | 44 | 49 53 | 57 | 62 | 66 | 70 56 | 72 | 76 | 80 | 83 | 87 | 90 | 93 | 96 | 98 | 98 | 99
25129 | 33 | 37 | 42 | 46 | 50 | 55 | 59 | 63 | 67 | 71 57 | 74 | 77 | 81 | 84 | 88 | 91 | 94 | 97 | 98 | 98 | 99
26 | 30 | 34 | 39 | 43 | 47 | 52 56 | 60 | 65 | 68 | 72 58 | 75 | 79 | 82 | 85 | 89 | 92 | 95 | 97 | 98 | 98 | 99
27 | 32 | 36 | 40 | 44 | 49 | 53 | 57 | 62 | 66 | 70 | 74 59 | 76 | 80 | 83 | 87 | 90 | 93 | 96 | 98 | 98 | 99 | 99
28 | 33 | 37 | 42 | 46 | 50 | 55 | 59 | 63 | 67 | 71 | 75 60 | 77 | 81 | 84 | 88 | 91 | 94 | 97 | 98 | 98 | 99 | 99
29 | 34 | 39 | 43 | 47 | 52 | 56 | 60 | 65 | 68 | 72 | 76 61| 79 | 82 | 8 | 89 | 92 | 95 | 97 | 98 | 98 | 99 | 99
30| 36 | 40 | 44 | 49 | 53 | 57 | 62 | 66 | 70 | 74 | 77 62| 8 | 83 | 87 | 90 | 93 | 96 | 98 | 98 | 99 | 99 | 99

3|1 37| 42 | 46 | 50 | 55 | 89 | 63 | 67 | 71 | 75 | 79 63| 81 | 8 | 88 | 91 | 94 | 97 | 98 | 98 | 99 | 99 | 100
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